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PROFESSIONAL DEVELOPMENT OF TEACHERS IN THE CONTEXT OF
IMPROVING THE QUALITY OF EDUCATION

Laste Spasovski
Vocational education and training centre — Skopje, Republic of Macedonia spalaste@yahoo.com

Abstract: Education plays a key role in the economic development, social cohesion and ecological stability.
Therefore, improving the quality of education is high on the European Union agenda, and thus, in 2010 the
indicators that are directly related to improving the quality of education process in schools were defined. The quality
of the education cannot exceed the quality of its teachers, and many studies confirm that students’ achievement
depends on the quality of the teachers and the teaching.

The teaching profession is subject to numerous changes, caused by various changes in society - political, cultural,
socio-economic, scientific, technological and others. Such changes to education set much higher requirements and
expectations. And the circumstances in which today are working the staff in education, are more complex (fast
expansion in the volume of new knowledge, more and quick access to various sources of knowledge, new
knowledge about the processes of learning and teaching, are more pronounced individual differences among
students in their learning styles; social differences, multicultural differences, low motivation for learning, new
knowledge in the field of teaching methods and strategies of learning, integration of students with special needs,
etc.).

In addition, schools are often put in a situation to compare with each other - according to the same criteria of
external exams, and under the influence of globalization and internationalization of education, and with other
countries through international trials. All those are challenges that hinder the work of teachers and complicate their
role. That implies a higher degree of professional competence for deeper understanding of the changes and
challenges, their proper professional assessment and learning with rich and diverse repertoire of methods and
strategies for searching and finding possible solutions to the problems they face in their work. Professional
competence and professionalism of the holders of the educational activity is one of the basic conditions for their
success in achieving their role. Improving the quality of education depends on the qualitative changes in the thinking
pattern of the teachers. The first step in this direction is the increasing professionalization of all personnel in
education, especially teachers.

As in any modern profession also the teachers are responsible constantly to expand the boundaries of their
professional knowledge, because the best and the most quality undergraduate education cannot provide the
necessary knowledge and skills they need to all their working life. It suggests a need for a system for professional
development of teachers, who as a continuous process should be based on the real needs of teachers.

Keywords: teacher, competencies, professional development.

IMPOPECHUOHAJIHUOT PA3BOJ HA HACTABHUIUTE BO KOHTEKCT HA
INOAOBPYBAIBE HA KBAJIUTOT HA OBPA30OBAHHUETO

Jlacte CniacoBcKH
Ienrap 3a cTpy4Ho obpasoBanme u 0byka — Ckormje, Pemyonnka Makegonwuja spalaste@yahoo.com

Pesume: OOpa3oBaHHETO BO IeNMHA MMa KIydHa YJIOTa BO EKOHOMCKHOT pacT, COIUjalHaTta KoXesdja M
eKoJonkaTa cTadmrHocT. OTTyKa, MoI00OpYBamkeTO HA KBAIUTETOT HAa 0Opa30OBaHHMETO € BHCOKO Ha arcHjaaTa Ha
EBpornckara yauja koja Bo 2010 rognHa mocTaBu OJPEAHUI KO JUPEKTHO C€ OJHECYBaaT Ha MOJ0OPYBamETO Ha
KBJIUTETOT HA BOCIUTHO-00PA30BHUOT MPOIEC BO yuminmTara. KBamuTeToT Ha 00pa3oBHUOT CHCTEM HE MOXKE Ja
T0 HaJMUHE KBAJUTETOT HA HETOBUTE HACTABHUIIH, 2 OPOjHU CTyIWW NMOTBPYBaaT JeKa MOCTUTakhaTa Ha YISHUITUTE
JTUPEKTHO 3aBHCAT O] KBATUTETOT HA HACTABHUIINTE M HACTaBaTa.

HacraBanukata mpodecuja € TOMIOKHA Ha OpOjHM TPOMEHH, YCIOBEHH OJI Pa3sHOBUIHHUTE TPOMEHH BO
OTIIITECTBOTO — MOJIUTHYKH, KYJITYPHHU, COITMO-€KOHOMCKH, HAyYHH, TEXHOJIOMKH U ApYyTrH. TakBUTE POMEHH TIPET
00pa30BaHMETO IIOCTAaBYyBaaT MHOTY IOBHCOKHM Oapama M OueKyBama. M OKoJIHOCTHTE, BO KOHM AEHeC pabortar
KaJpuTe BO 00pa30BaHUETO, C€ MHOTY MOCIOXKeHHU (Op30 mmpeme Ha 00EMOT Ha HOBHU 3HACHA; MorojiemMa U Op3a
JIOCTAITHOCT 10 Pa3HU M3BOPH HA 3HACH-a, HOBH CO3HAHHW]a 32 MPOIECUTE HAa YYCHE U MOYUYYBamke; Ce MOU3Pa3CHU
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WHIMBUIYAIHH PA3IMKU Mely YYEeHHIUTe BO HHBHHTE CTHJIOBH Ha YY€He; COLMjAIHH PA3IMKH; MYITHKYJITYPHH
pasnuky; cnaba MOTHBHPAHOCT 33 YUeHe; HOBU CO3HaHHja BO 00JacTa Ha HACTABHHUTE METOAM WM CTPATETHHTE Ha
ydeme; HHTerpalyja Ha y4eHUIuTe co noceOHu nmotpedu utH.). OcBeH Toa, YUYMIIMINTATa CE ITIOYECTO CE CTaBaaT BO
CHUTyalldja Jia ce CIopeayBaaT Merl'y cebe - Cropel HCTH KPUTEPUYMH Ha eKCTEPHUTE TECTUPama, a MoJ] BIHjaHHe Ha
rnofanu3anijaTa ¥ HHTEPHALMOHANM3AlKjaTa Ha OOpa3’0BaHHMETO, W CO JAPYTH 3eMjU MPEKY MeryHapOJHHTE
ucrutyBama. CeTo Toa ce MPEAW3BHLIN KOM MM ja OTe)XHyBaaT paboTara Ha HACTABHHIUTE W ja YCIOXKHYBaaT
HUBHaTa ynora. Toa, mak, MpeTIOCTaByBa IMOBUCOK CTENCH Ha NMPO(eCHOHAIHA OCIIOCOOCHOCT 3a HPOATaboueHO
OCO3HaBamkC HA NIPOMEHUTE W MPEANU3BHLUTES, HUBHO COOJBETHO CTPYYHO IPOLCHYBAHkE M OBIALyBame O Oorat u
Pa3HOBHUIICH periepToap Ha METOJM M CTPATETHH 3a Tparame U U3HAOlamke Ha MOXKHH PeLICHHja Ha MPOOIEMHTE CO
KOHM c€ COOUYyBaaT BO cBojara paborta. CTpydHaTra KOMIIETEHTHOCT M MPO(EeCHOHATHHOT OJHOC Ha HOCHUTEIHNTE Ha
BOCIIMTHO-00pa30BHATa JEJHOCT € elIeH O OCHOBHHUTE YCJIOBH 3a HUBHATA YCIEIIHOCT BO OCTBAPYBAKETO HA CBOjaTa
ynora. [lonoOpyBamero Ha KBAIUTETOT Ha 00pa30BaHMETO 3aBHCH OJ KBAIUTATUBHUTE NPOMEHH Ha MHUCIOBHHOT
MOJIeIN Kaj HacTaBHUIKTE. [IpB YeKOp BO Taa HACOKA € 3rOJIEMYBAmETO Ha MPO(ECHOHANN3AIIjaTa Ha CUTE KaapH BO
00pa30BaHUETO, 0COOCHO HA HACTABHUITUTE.

Kako n BO cekoja coBpemeHa ImpodecHja, Taka ¥ HACTaBHHLUTE CE OJIrOBOPHH IIOCTOjaHO Jia T'M NPOLIMpYBaat
IPaHHUIIATE HA CBOETO NPOPECHOHATHO 3HACHEC, OHUICJKM W HajI00pPOTO W HAJKBAJIMTETHO JOJUIUIOMCKO
o0Opa3zoBaHUe HE MOXKE J]a UM ro 00e30e/11 HEOMXOIHOTO 3HACHE U BEIITHHH LITO UM Ce€ TIOTPEOHHM 3a 1IeJIMOT HUBHU
paboTten Bek. Toa ykaxyBa Ha motpebara oJ1 MOCTOCHE Ha CHCTEM 3a Mpo(decHoHaIeH Pa3Boj Ha HACTABHHUIIUTE, KOj
KaKo KOHTUHYHpAH Hpoliec Tpeda a ce 3aCHOBa Ha PeajlHUTE MOTPEOU Ha HACTaBHUIIHTE.

Kny4ynu 300poBH: HAacTaBHHK, KOMIICTCHIMH, NPO(ECHOHAICH PA3Boj.

EBponckata yrmja Bo mocnemHute 10-MHA TOAMHM BO IOBEKE JOKYMEHTH TI'M MMa MPEIIO3HACHO BAXXHOCTA HA
KBAINTETHOTO O0Opa3oBaHME M yjorara Ha HACTaBHHIMTE BO Hero. Bo HHUB ce MOTEHIHpa 3HAYCHETO HA
oOpa3oBaHueTO W moTpedaTa Ida ce paboOTH BO HAcOKa Ha MOMOOpyBame Ha HETOBHOT KBAJHTET, 00e30emyBajKu
ycIoBH 3a  epHKaCHO IIpeHecyBamhe Ha BPEAHOCTUTE, BEIITHHHUTE, 3HAacHaTa M CTaBOBUTE IIOTPeOHH 3a
JIEMOKPATCKH, IrparaHCKH, UHTEPKYITYPEH TUjasior U MpOoQecHOHaJIeH pa3Boj, KAKO M 32 CTEKHYBame Ha KIIYYHH
KOMITETEHIIMY MOTPEOHH 32 yCIIeIIHAa UHTErPaIija BO EKOHOMCKHOT JKUBOT.

Bo HacrojyBamaTa na ro 3abp3a OoCTBapyBameTO Ha LEIMTE HACOUCHU KOH 00e30emyBame oOpa3oBaHUE 3a CHUTE,
YHECKO wuma wusrorBeHo Crpareruja 3a HactaBHunmte (2012-2015). Ilpeno3HaBajku Jeka HAaCTaBHULUTE M
COOJIBETHUTE IIOJIUTHKM IITO BiMjaaT Ha mpodecHjaTta HACTABHUK C€ HAjBAXHH 3a 00e30eqyBame KBAJIUTETHO
oOpazoBanue, Bo Crparermjara IJIaBeH aKLIEHT € CTABEH HA MOAJpINKAaTa HAa HAcTaBHMIMTE jaa o0e30enaT KBa-
JUTETHO yueme. Bo oBaa Ctparernja ce ucTakHyBa JieKa € BXKHO J]a c€ CO3/1aJie HacTaBeH KaJap Koj ,,ke paboTu Bo
CpeArHa IITO I'o NEHH NMPOPECHOHATHOTO HANPEAYBakE M KOj € TIOCBETEH Jla TH 3rOJIEMH MOXKHOCTHUTE 32 yUeHe Ha
YUGHWIINTE TPEKy HACTABHA NPAKTHKA INTO € KBAJIMTETHA M IO MOANpXKyBa yuemero“.' Bo Crparermjata ce
OTIpEJICTICHH CJIEHNBE ITPUOPUTETHHU 00IACTH:

- HaIMHHYBambe HA HEJIOCTHUIOT O KBAJU(PHMKYBAHM HACTABHMIM IIPEKy pa3BOj Ha MHCTUTYIMOHAIHU
KananuTeTH 32 HUBHO 00pa30BaHMe W HOAIPIIKA;

- mnogoOpyBame Ha KBAJUTETOT HAa HACTABHULMTE IIPEKYy CHCTEMATCKO IIMpEHE Ha CO3HaHWjaTa 3a
KBaJINTETHA HAcTaBa, 0cOOEHO Hpu paboTa BO TEUIKH YCIOBH, M NMPEKy MEXaHH3MUTE 3a MOJAPINKA Ha
HACTaBHMIMTE U HUBHUOT NPOQECHOHAJICH pa3Boj U OTCTpaHyBambe Ha OapuepuTe 3a HUBHA YCIEHIHOCT; U

- HCTpPakyBama W CHOJAe/IyBal-€ Ha CO3HAHWjaTa NpPEKy MOJIPIIKA Ha Pa3BOjOT HA MOJHMTUKH, 3aKOHCKA
peryJaTiBa M BOCIIOCTaBYBambe MEl'yHApOJIeH IMjajior 3a YCIEHIHUTE MOJUTHKU U NPaKTHKY, BKIy4yBajKu
yuemhe eIHH O] IPYTH.

Pedopmure mro ce mpesemaaT Bo MocieaHaTa AEeHHja BO MTOBEKETO 00pa3oBHU CHCTEMH, ce (POKyCHpaHH TOKMY Ha
Pa3BOjOT Ha HACTAaBHMOT Kajap. 3a TaKBHOT IIPHOJ, criopex ekcreprute Ha CBeTcka OaHKa, HajMHOTY IPUJIOHENE
CJIETHATE CO3HaHM]a OOMEHH NIPEKY Pa3IniHK HCTPaKyBamba:

- MOCTHIamkaTa Ha yYeHHINTe ce MOBP3aHM €O €KOHOMCKHOT M COIMjaTHHOT HANPEIOK Ha 3eMjaTa.
Tue co3HaHMja TO TOMECTHja WMHTEPECOT Ha JIpXKaBHTe o o0e30eqyBame Ha moroneM ondar Ha
TeHEepaUUTe W TOCTUTHYBAKkE IITO MOT0JEM CTENeH Ha 00pa30BaHWE, KOH IMOJUTamke Ha KBAIUTETOT Ha
00pa30BaHUETO U KBAJUTETOT HA 3HACHATA HA YUCHUIINTE;

L UNESCO Strategy on Teachers (2012-2015), ctp. 1 u 2.
20



Thirteenth International Scientific Conference
THE TEACHER OF THE FUTURE
25-28.5.2017, Budva, Montenegro

- pesyJraTure O] MelyHApOJHHTE Mepema Ha MOCTHIalbaTa HA YYEeHHIHTe 00e30eqyBaaT MHOTY
cmopendeHn moaaTonu. Toa ru MOTTHKHA 3€MjUTE IITO YYECTBYBAaaT BO THE MEpeHa Jia TW aHaJIH3UpaaT
CBOWTE O0PA30BHH CUCTEMHU U Ja yYaT OJi CACTEMUTE Ha 3€MjHUTE IITO TIOCTUTHAJIC IOBUCOKHU PE3YITATH; U

- HACTAaBHHINTE Ce KJIYYeH YYWINIITEH (PAKTOpP 3a yCHeXO0T Ha YYeHHIUTE. 3aToa, MHOTY 3eMju
mpe3eMaaT Hu3a aKTUBHOCTH 3a Ja TM MOJ00paT KBAJIUTETOT M CTATycOT Ha MpodecHjara HACTABHUK.
MerfyToa, HeMa €IHO3HAYHHM CO3HAHWja KAKO PA3IMYHUTE aKTUBHOCTH INTO CE MpPE3eMaaT BO 3EMjHTE
BIIMjaaT Bp3 MOJOOpPYBAamETO Ha KBAJHTETOT Ha paboTara Ha HactaBHHnuTe. Edexture Ha pedopmute
3aBUCAT OJ TOA KAKO C€ OCMHCIICHH U CIIPOBE/ICHH, & MIOJIMTUKUTE BO BPCKA CO HACTABHHOT KaJap MOXar Jia
MMaaT pa3MYHO BIMjaHUE 3aBHCHO OJf KOHTEKCTOT W OJf APYIUTe OOpa3OBHHM IOJUTHUKH IITO CE
CIpOBE/IyBaarT.

Bapamara mTo ce MOCTaByBaaT Mpe] YYHIMIITATA W HACTABHUIMTE CTaHyBaaT C€ MOKOMIUICKCHH. JIeHEITHOTO

OMIITECTBO OYEKYBa YYMIUINTATa ¢(EKTUBHO [1a MOCTAMYyBAaT CO YYCHHUIM KOU 300pyBaaT Ha Pa3UyYHH ja3ulH U

JoaraaT Of pa3IMYHH CPEJMHHU, Ja OMJOAaT CCH3UTHBHU HAa KYJITYpHUTE W POJOBHUTEC Mpalliama, a MPOMOBHpAat

TOJICpaHIMja U COIMjajiHa KOXe3Uja, e(DeKTUBHO Ja OJIrOBOpAT Ha YUCHHIIUTE CO MOCeOHM 00pa3oBHU MOTPEOH, aa

KOPHCTAT HOBH TEXHOJIOTHHM M Ja OWJaT BO YCKOP CO HOBHUTE MPHUOIM BO OICHYBAFCTO HA YUCHHIIUTE U Op3UTE

pa3BojHH MPOMEHU BO oOsacTa Ha oOpasoBanueTo. HacTtaBHuIMTe Tpeba ma OMAAT CHOCOOHHM [a TM MOJArOTBAT

YUCHHIIATE 3a OMIITECTBO U €KOHOMHja BO KOja CE OYCKYBa THE Ja OMIAT HACOUCHH KOH CAMOCTOJHO UCTPaXKyBarbhe,

CIIOCOOHHU M MOTUBUPAHH 32 YUCHHE BO TEKOT Ha IIETHOT KUBOT.

OJroBOpPHOCTHTE HAa HACTABHUIMTE CTAHYBaaT CE MOTOJIEMH, a T1aBeH (POKYC € CTaBeH Ha KBAJMTETOT HA HACTABATA

U 3roJIeMyBalbe Ha TMOCTUramara Ha yYeHHIMTE. Bp3 OCHOBA HAa aHaimmM3ara OJ U3BEIITAUTE O] 3EMjUTE KOU

ydecTByBase BO HcTpaxyBamara Ha OEIL,’ mueHTHOUMKYBaHH ce HEKONIKYy OONACTH Kage IITO JOILIO IO

3roJIeMyBarbe Ha OJJTOBOPHOCTHTE HA HACTABHHIIUTE M TOA:

Ha unousudyanno nugo

* VYHampeayBame Ha MPOLECOT Ha y4ueme. [onem Opoj nebatu ce BomaT 3a Toa Kako TpeOa HACTaBHUIIUTE 1A ja
mpegaBaaT HacraBHata mnporpama. O HHMB Ce OuYeKyBa Ja I'M OXpa0OpyBaaT y4YCHHMIUTE Ja Ipe3eMaT IITO
MMOAKTHBHA YJIOTA BO COIICTBEHOTO YUCH-€, M Ja UM I[OMOTHAT Ha YUYCHHIIUTE Ja T'M Pa3BHjaT BEUITHHHUTE 3a
pelaBame MpoOeMH U J1a TO cieJaT 1 HacOuyBaaT NpOLECOT Ha yUYeHeE.

* E¢dexTHBHO qa 0Ar0BOPAT HA MHIANMBHIYAJHATE MOTPeON HA yYeHHMIUTe. HacTaBHUIUTE Ce OUEKyBa Ja TU
clenar ¥ AWjarHOCTHIIMPAAT JaKUTEe U CIIa0UTe CTPaHU BO YUYCHCTO M Ja MM JajaT HACOKH Ha YYCHHIIUTEC W Ha
HUBHUTE POJUTEIIH.

* HuTerpupame Ha (OPMATHBHOTO M CYMATHBHOTO OlleHyBame. HacTaBHunuTe Tpeba 1a TM MO3HABAAT W
MpUMeHyBaaT (pOpPMATUBHHUTE M CyMAaTUBHUTE METOM HA OLCHYBAaIbe, a OMIAT 3a[I03HACHU CO CTAHAApPIINTE 3a
OlICHYBame, JIa 3HAAT Jla TH KOPUCTAT PE3yJTATHTE OJf TECTOT HA JUjarHOCTUYKU HAYMH, U Ja ja MPUIaroaat
HACcTaBHATA MPOrpamMa Ha WHUBHUIYAIHUTE MOTPEOU Ha YICHUIIUTE.

Ha nuso na napanenka

*  VYyeme BO MYJTHKYJITYPHH Napajiejku. [lapanenkure CTaHyBaaT HCKIYYUTETHO PA3HOBUIHU CO YUCHHIIU O]
pa3u4YHU KyJITYypH U penaurud. HactaBHuUIMTE ce OueKyBa Ja paboTaT Ha COIMjajHa KOXE3Wja M WHTerpalija
MIPEKYy KOPHCTEHE COOJBETHH TEXHWKH M IMPEKy NMPHUMEHA Ha COINCTBEHOTO 3HACHE 3a PA3IMUYHUTE TPYyNU
YUCHHUIIH.

* HHTerpupame Ha YYEeHHIIUTE CO MOCEOHU 00pa3oBHH MOTPedu. [IporiecoT Ha MHKIY3Hja HA YICHHUIUTE CO
moceOHM MOTPeOr BO YUCHETO Hajlara HACTABHHUIIMTE J1a CE CTEKHAT CO 3HACH:C, BEIITHHU U TEXHUKH 3a pabora
CO OBHE JIelIa, U JIa BOCIIOCTABAT YCIIEIIHA COPabOTKa CO CTPYIHHUTE CITYKOH.

Ha yuunuwino nugo

* Pa6ora u niaHupame Bo TuMoBH. O] HACTABHUIIMTE CE OYEKYBa Ja copaboTyBaaT U Ja paboTaT BO THMOBU
CO JIpyTH HACTAaBHUIIM W CO OCTAHATHUTE BPAOOTCHH BO YUHJIHMIITETO. 3aTOA, MOTPEOHO € Ja ce CTCKHAT CO
COIIMjATHU ¥ PaKOBOIHH BEIITHHH, Ja COpa0dOTyBaaT, /la TIOCTaByBaaT 3aCHHYKHU IICNTU U Ja TH IUIaHUpaaT U
cleJaT MOCTUTHYBamaTa Ha KOabopaTHBEH HAYWH.

* EBagyanMja U cHCTEMATCKO NOJ00pyBame Ha IUIaHHPambeTo. Bo MHOTY cuCTeMH, OJ1 yUuIUInTaTa ce 6apa
Jla KOPUCTAT TOJaTOIM COOpaHu MPEKy caMoeBalyalyja, TECTUpame U eKkcTepHa eBanyanuja. OBa moapa3oupa

2 OECD 2005.

® Opranmsarnujata 3a eKOHOMCKa copaGoTka ® pa3soj OELJ] mpoMOBHpa IMONMTHKH 3a MOJ00Ap €KOHOMCKH H
COIIMjaJICH J)KUBOT Ha JyI'eTo mIMpyM cBeTOT. OOpa30BaHUETO € eHa 0] 00JIACTHTE KOja € TeMa Ha UCTPaKyBambe.
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CTCKHYBalb¢ HOBH BEUITHHH BO COOMPAETO M AHAIM3UPAmETO HA IOJATOIM M 33 IPE3CHTUpPAmhe Ha
pesynrarure.

* Kopucreme na UKT Bo nacraBara. Cé noBeke ce Oapa 0J] HACTaBHHILIMTE Jla ja KOPHCTAT KOMIIjyTepcKara
TEXHOJIOTHja BO HUBHATa Npod)ecHOHaNHa NPaKTHKa U IOCTOjaHo Jia ce HHPOPMHUpaar 3a pa3BOjHUTE TEKOBH H
uHOBanuu ox obnacta Ha MKT.

* Peanusnpame npoekTH Mely y4YWJIHINTa W Mel'yHapoaHa copalorka. CtaHyBa c¢ mouecta morpedarta of
copaboTKa Ha YUHJIMINTATA Ha 3a€IHUYKH MPOCKTH, U PAa3BOj HAa BPCKU MeTly YUHJIMINTA Ol Pa3INYHU 3eMjH. 3a
0Ba € MOTPeOHO HACTABHHUIIMTE Jla MMOCEAYBAAT JIUACPCKU M OPraHM3aIMCKU BEIITHHH U KalaluTeTy 1a paboTar
1 e(DEeKTHBHO J1a KOMYHHUIIMPAAT BO PA3IMIHU OKPYKYBarba.

* MeHayUMeHT M CHOJeJeHO BOACTBO. Bo MOBEKeTO 3eMjH HOCEHETO OIUTYKH CE¢ MOBEKE Ce ACLEHTPaN3upa,
0CcOOEHO BO OJHOC Ha OpraHM3allfjaTa Ha HacTaBata. Kako pe3ynrar Ha 3roJleMeHHOT Opoj M OICeT Ha OMIYKH
LITO C€ HOCAaT HAa HUBO HAa YYHWJIMIITE CE€ TMOEBHJCHTHA € moTrpedara O] HOBU PAaKOBOJHHU BEIITHHH, & BO
MIOBEKETO 36MjHU CE 04YEKyBa HACTABHUIIUTE Ja YUECTBYBaaT M Ja IPHJOHECYBaaT BO YUMIUIIHOTO BOJCTBO.

Ha nueo Ha podumenu u nowupoxama 3ae0HuUa

* JlaBame CTPYYHH COBETH Ha PpOIUTEIUTE. YUWIMIIHUTE CHUCTEMH CTaBaaT Cc¢€ IOrojeM akKIEeHT Ha
copaboTkaTta Melr'y YYMJIMIITETO M POAMTENUTE. BO TOj KOHTEKCT, HACTaBHUIMTE TpeOa na OMIaT COOJBETHO
0o0y4eHH ja MOXaT Jia ' HH(OopMHUpaar u 1a ce KOHCYJITUpAaTr Co POJHUTEIHTE.

* TI'pageme mapTHepcTBO c0 3aeAHnuara. Co nen na o6e30enaT JOMOJHHUTENHA NOAJAPIIKA U Ja OBO3MOXKAT
HCKYCTBEHO Y4Y€He, BO HEKOH 3EMjH C€ OYEKyBa OJI YUMJMIITATA JIa U3rPaJaT MaPTHEPCTBA CO UHCTHTYIIUUTE
BO 3aenHunaTa. OTTyKa, HACTABHUIMTE TpeOa [a MmoceyBaaT BEIITHHHU Ja TU BOCIIOCTABAT M TU OJIPIKAT OBHUE
Bpcki.?

CoBpeMeHOTO 00pa3oBaHHE 3aCHOBAHO HA KOMIIETEHIMM HMMa IOCTAaBeHO pedepeHTHa paMKa 3a HpoMeHa Ha

CHUCTEMOT 3a MpoQeCHOHANICH pa3BOj HA HACTABHHUIUTE KOj CE TEMeId Ha HWACHTU(HKYBame, MPOILCHKA U

YHampeayBambe Ha HU3a KOMICTEHIIMM KOW HACTAaBHUKOT Tpeba Jja TM pa3BUBa BO TEKOT Ha CBOjaTa MpodecruoHamHa

kapuepa. [Ipamamero koe ce HaAMETHyBa € KOM KOMIIETEHIMM UM C€ IOTPEOHM Ha JICHEIIHUTE HACTaBHUIIH,

OIHOCHO KOW 3Haewa, BEUITUHM W CIIOCOOHOCTH Tpeba Ja T'M MoceayBaaT 3a Ja OJroBOpaT IMOJArOTBEHO Ha

CIIOXEHHOT CHCTEM Ha 00pasoBaHHE KOj MOCTOjaHO ce MeHyBa.® IlocTojaT pasmndHy JeQHUHHIMK 3a TOA IITO Ce

noJipa3dupa moJ KOMIIETCHI[H, HO BO OCHOBA CHUTE JIE)KAT CTCKHATOTO 3HACHE M BEIITHHH, OJHOCHO JOKaKaHa

CHOCOOHOCT 32 KOPHCTEH-€ Ha 3HACHETO M BEIITHHUTE BO CUTyallMd Ha yuewme WM Ha paborta. Exna npyra

neduHUIMja BeNM JeKa KOMIICTEHIIMUTE CE KOMIUIEKCHa KOMOWHAIMja Ha 3Hacwa, BEUITHHU, pa30Oupama,

BPEHOCTH, CTABOBH U MOTPEOH KOja BOAM KOH e(peKTHBHA OTEIOTBOPEHA YOBEUKA AaKTUBHOCT, BO ONPE/CICH JOMEH

Ha pabota (Deakin Crick, 2008).6

On wucTpakyBamara CHOPOBEJCHH CO 1€l Ja ce HACHTH(UKYBa pa3BOjOT HA HACTABHUYKU KOMIIETCHI[MH BO

PETHOHOT, MOKE JIa C€ M3/[BOjaT YETHUPH 3a¢ITHHYKH HACTABHUYKH KOMIIETCHI[HHU, U TOA:

- 3Hacma OJ1 NpeJMeTHaTa 00J1acT, eJaroruja u KypuKyIapHUTe Mopayja;
- YBa)XyBame€ Ha BPEHOCTUTE U Pa3BOjOT HA JIETETO;
- camoeBanyaiuja u npo)eCHOHAJICH Pa3Boj; U
- pas3bupame Ha 00Pa30BHUOT CHCTEM U MPHUIOHECYBakhEe KOH HErOBHOT Pa3Boj.
HacraBuuiure Tpeba aa pa3bepar Jeka HOCTOH ,,[I0CTOjaH PEHUIPOYCH OJHOC Mel'y OHHE KOou 00pa3yBaaT

¥ OHHE KOH ce 00pa3yBaaT, OHHE KOW IOy4yBaaT W OHHE KoM ydat™.’ OTTyKa, 0] HACTABHHIIMTE CE OYEKyBa Ja T'H

YCBOjaT BELITHHHUTE 3a JO0KUBOTHO yuewe. HEeBO3MOXKHO € HIHHTE HACTABHHUIIM BO TEKOT HA CTYIUHTE Jia Ce

MOJICOTBAT 3a CUTE NPEANU3BUIM CO KOU Ke Ce CoouaT Ha pabOTHOTO MeCTO. 3aT0a, OJf HMB CE 0UYEKyBa KOHTHHYHUPAHO

BO TEKOT Ha cBojara mpodecHoHaTHa Kapuepa Ja MpOoJOoJDKAT Jia MCTPaXKyBaaT, Ja y4aT M Jia YCBOjyBaaT HOBH

BCIITUHU.

* OECD 2005.

® Rangelov-Jusovié, R. (2013). “Komparativna analiza i vrednovanje uloge nevladinih organizacija u struénom
usavrSavanju nastavnika osnovnih Skola u Bosni i Hercegovini”, doktorska disertacija, Sarajevo.

® European Commision (2013). Supporting Teacher Competence Development, for better learning outcomes.
" Rinaldi, C. (2006). In Dialogue with Reggio Emilia: Listening, Researching and Learning. Psychology Press.

& Tankersley, D., Brajkovic, S. i dr. (2011). Teorija u praksi, prirucnik za profesionalni razvoj ucitelja, Centar za
obrazovne inicijative Step by Step, Sarajevo.
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[IpodecroHamHIOT pa3BOj Ha HACTAaBHUIIMTE c€ 00jacHYBa KakKo MPOIEC Ha 3HAYAjHO JOKUBOTHO yUeHE MPEKy KOj
HACTABHUIIUTE CTCKHYBaaT 3HACHKC W ja pa3BUBAaaT COMCTBEHATA HACTABHA NpakTHKa. Toa € Mpolec Koj IITO ja
BKITy4yBa MHIUBHUIyalHATa, NMPO(ecHOHATHATa U COIMjalHATA IMMEH3Mja Ha HACTABHHIUTE U TOA €, UCTO TaKa,
pa3BOj HAa HACTABHHUIIMTE BO MpPaBel] HAa KPUTHYKO, HE3aBUCHO M OJTOBOPHO HOCCHC OJJIYKH U JICjCTBYBAmbC.
[podecroHaTHIOT pa3BOj HA HACTABHUIIMTE MPETCTABYBa KOXCPCHTEH CUCTEM Ha aKTHBHOCTH IITO BEPTHUKAIHO CE€
HAArpagyBaaT MOYHYBAjKH O] CTYICHTCKUTE JICHOBH Ma ¢ JI0 MICH3UOHUPAKETO.
Cropex uctpakysamsara Ha OSCE,’ podyecHOHATHIOT Pa3Boj MMa TOBeke eI , 1 TOoa:

- Jaro nmoao0pH 3HACHETO Ha HACTABHUIIMTE 32 HACTABHUOT MPEIMET BO OJHOC Ha HAJHOBHUTE JTOCTHUTHYBamba

BO 00Jj1acTa;

- Ja ru noxoOpu BEIITHHUTE U MPUOJUTE HA HACTABHHUIIMTE BO OJHOC HAa HOBHUTE HACTABHH TEXHUKU KOU

MPOU3JIETYBAAT O] HOBUTE YCIOBH U 00Pa30BHU HCTPAXKYBaha,

- Jla TM OCIOCOOM HACTaBHHUIMTE YCIICIHIHO Ja I'M MPUMEHYBaaT MPOMEHHTE KOW HACTaHalle BO HACTABHUTE

MPOTrpaMy WK APYTH ACHCKTH OJ1 HACTABHATA NPAKTHKA;

- Jla TH OCIOCOOM HACTaBHHIIUTE N1a Pa3BHBAaaT W NMPUMCEHYBaaT HOBU CTPATETHH KOU C€ OJHECYBaaT Ha

HACTaBHATa IMporpama Wid APYTH aCleKTH O] HACTaBHATA MPAKTHKA,

- 3a pa3MeHa Ha HH(POPMAIIUU M UCKYCTBA MEly YUCHHUIIUTE U TOIIMPOKATA CTPYYHA JaBHOCT;

- Jla UM IIOMOTHE Ha MOC/IaduTe HACTABHUIIM J1a CTaHAT MOC(PEKTUBHHU.

Co 1en ja U3j1e3atr BO MPECPeT Ha MOTPEOUTE Ha HACTABHUIIUTE 3a MPO(ECHOHATICH Pa3Boj, KPeaTOPHUTE Ha
MOJIUTHKKM U MpakTH4Yapute Tpeba Ma M3HAjAaT HAYMHHM KaKo Jia TO MOIAPXKAT U MOTTUKHAT YYeCTBOTO M Kako Ja
00e30enaT mpodecHOHATHHOT Pa3Boj da OMIe BO CKIaa co moTpedurte Ha HactaBHUIWTE. McTo Taka, Tpeba ma ce
3eMe MpeABU I[eHATa Kako BO OJHOC Ha (DMHAHCHCKH CPEJICTBA TaKa M BO OJHOC HA BPEMETO HA HACTABHHIIUTE.
HcrtpaxxyBamaTa nMaaT UICHTH()UKYBAHO HEKOJIKY BOKHU ACTIEKTH 33 YCIICIIHO HAJIMHUHYBAhE HA ja30T INTO MOCTOU
Mery HiealiHaTa CPe/IMHa 3 YUCHE U CEKOjIHEBHATA HACTABHA MPAKTHKA!

®  JloOpo CTPYKTypHpaHH IIpOrpaMH 3a Bjie3 Ha pabOTHOTO MECTO K& UM IIOMOTHAT Ha HOBUTE HACTABHUIIH BO
HUBHATa TPaH3MIIMja KOH Mpe3eMarhe Ha CUTe PabOTHU OOBPCKHM IITO 'M MMa HACTABHUK CO MOJHO PabOTHO
BpeMe. Bo Hekou 3eMju, OTKaKo HACTABHUIMTE KE IO 3aBPLIAT HHUIMjATHOTO 00pa3oBaHKe U K€ OYHAT Ja
npejaBaar, €JHa 0 JBE TOJUHU ce HaOJbylyBa HHMBHATa HacTaBa. Bo TEKOT Ha OBOj MEpUOJ HajuecTO
HACTaBHUIMTE NOOMBaaT momaj o0eM Ha PabOTHH OOBPCKH, MEHTOPHpPAIE O]l MCKYCEeH HACTaBHHK M
KOHTHUHYHpaHa (opmaiHa HacTaBa.

" EdexruBHHOT mpodecuoHaneH pa3Boj Tpeba qa Ouae MOCTOjaH W Ja BKIy4yBa OOYKH, MPAKTHKYBame U
noBpatHa MHMoOpMalyja, 1 Aa 00e30ear BpeMe 3a MOAAPINKA. Y CHELIHUTE MPOrpaMy 3a MpoQecHOHAICH
pa3Boj BKIIy4yBaaT akTHBHOCTH ILITO CE PEalM3UpaaT BO PAMKHUTE Ha KOJIa0OpPaTHBHH THMOBH 32 y4YCHe.

® [loTpebute 3a mpodecroHalieH pa3Boj Tpeda Aa Ounar MOBp3aHU CO MPUOPUTETHHUTE LIS HA YYHIIMIITETO,
U cO ToBpaTHaTa MH(POpMALHja 10 IIOCETUTE HA YaCOBH U YUYHJIMIIHATA €Bayallyja.

®  YecTonaTH IIOCTOU NOTpeda J1a ce MPEHCIIUTAAT CTPYKTYPHUTE M IPAKTUKHUTE 32 PO(eCHOHAIeH pa3Boj U 1a
UM Ce OBO3MOXKH Ha HACTABHHIMTE OBEKE BpEMe U MPOCTOP 38 YUCH¢ U IPHUMEHA Ha CTEKHATOTO 3HACHE.
ITocTon KOHCEH3yC Jieka NpO(EeCHOHAIHUOT Pa3Boj € KOHTHMHYUpPaHa COLMjaliHa aKTHBHOCT IOBP3aHa CO

paborara Ha HacTaBHUKOT. Toj Tpeba na Oume TUPEKTHO MOBP3aH CO YYEHETO M HACTaBHATa IporpaMa u jaa oue
11a60KO BKOPEHET BO CEKOjAHEBHATA paboTa Ha yummmmrara.'’ OBa [OApa3sGMpa NPOLCHKA HA HACTABHATA
MIpaKTUKa Ha JIHEBHA OCHOBA. 3a Jla MOXKE OBa Jla Ce OCTBapH, MOTPeOHO € HACTaBHUIUTE Jla copaboTyBaar, Mery-
ce6HO, [1a T'H CJIe/IaT YaCOBUTE M [a BPIIAT pedpieKCHja Ha HACTABHATA PAKTHKA,

[MpodecronasHMOT pa3Boj pasrieqyBaH BO KOHTEKCT Ha MOJ00pyBame Ha KBAIUTETOT HA 0OpPa30BaHUETO
IpeTcTaByBa 3HayaeH MHCTPYMEHT 3a 1MoJJ00pyBame Ha YUSHETO U IIOCTUramara Ha yueHunure. [Ipeky anannsa Ha
OpojHH HCTpaKyBama BO OBaa 00JlacT, MOXeE Jla Ce M3/IBOjaT YETUPH HHBOA Ha epeKTHBHOCTA Ha HACTaBHHUKOT. Bo
NIPBOTO HHUBO C€ HAOraaT KapaKTEPUCTUKUTE HAa HACTaBHUKOT, BKIYYyBajKM TW M HETOBUTE BepyBamba U
KOMIIETEHIINM KOM MOXe Ja Oujgar 3ajakHaTd npeky oOyka W mpodecnoHaneH pa3Boj. CieIHOTO HHUBO €

% OECD (2011). Building a High-Quality Teaching Profession, Lessons From Around The World, ctp. 20.

1% Darling-Hammond, L. (1998). Teachers and teaching: Testing policy hypotheses from a national commission
report. Educational Researcher.

1 Eisuke, S. (2012). Professional Development in Education, Vol.38, No. 5, November 2012, p. 777.
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edexTHBHOCTAa Ha HAcTaBaTa W PENepTOapoT O TEXHHKUTE INTO I'M IIPUMEHYBa HAaCTAaBHUKOT. TPETOTO HHBO ja
BKJIIy4yBa COpa0OTKaTa Ha HACTaBHUKOT BO pPa0OTHM TIpyIH/THMOBH Ha HHMBO Ha ywwiumre. Ha oBa HHBO
BJIMjaHMETO Ha HACTABHUIMTE € HACOYEHO KOH IPHJOHEC BO CO3JaBame €()EKTHBHU CTPYKTYpH M KiHMa BO
yumnmreTo. [TocieHOTO HUBO ce o/HECyBa Ha HAI[MOHAJIHUOT CHCTEM KOj MOJXKE Jia BiMjac Ha OpraHu3alyjara Ha
poQeCHOHATHNOT pa3Boj Ha HACTABHUILIUTE.

Bp3 ocHOBa Ha 0BOj KOHLIENT, MOKE J]a CE aHAJIM3UPaaT BapHjabinTe KOU BiIMjaar Ha e(eKTHBHOCTA HAa HACTABHUKOT
U TOAa IpeJl Ce: YYMIHMIIHUOT KOHTEKCT, MOATOTOBKATa HAa HACTABHUKOT M HACTABHUTE NPOLIECH KOU CE OJBHBAAT BO
YUYHIIMIITATA.

Pa3yHn eBpOINCKH 3eMjH MMaaT BOCHOCTaBEHO Pa3IMYHU CHCTEMH 3a NpodecHoHaleH pa3Boj Ha HACTABHUIIUTE.
Cute THe mpaBaT HAIOPH Ja BOCIIOCTAaBAT CHCTEM KOj K€ OBO3MOXH [1a TH CEJCKTHpa HajaoOpuTe IHIa 3a
HACTAaBHHUIIY, 1a UM JaJi¢ COOJIBETHO 3HACHE U BEIITHHH BO CKJIAJ CO CUTE TMHAMUYHH IIPOMEHH Ha KOH € H3JI0KEHO
00pa30BaHUETO, 1a UM OBO3MOXKM KOHTHHYHpaHa MOAAPIIKA U Ja TH MOTHUBHpA U 3aJpKU Haj 10OpHUTE HACTaBHUIIM.
Cemnak, uealieH CHCTEM He IOCTOU M CeKoja 3eMja MOMaJIKy WIIM TIOBEKE Ce COOUyBa CO MPEAM3BHUIM U € BO II0Tpara
10 COOJIBETHH pelleHuja. MIMajku ru mpeABH 3HAYCHETO U BINjaHUETO IITO 00pPa30BaHUETO I'O MMa HA CEBKYITHUOT
KBaJIMTET HA )KUBOTOT BO OIIITECTBOTO, IOCTOjaHO C€ MMpaBaT aHAIN3U Ha 0OPA30BHUTE CUCTEMH IMOPAIH IUTO IOC-
TojaT OpOjHH M3BEIITAaU CO MPUMEpHU Ha 100pH npakThku. CuTe THe NpeTcTaByBaaT 100ap M3BOp HAa MH(OPMALUH 32
TOa KaKkBU aKTUBHOCTH IIPE3eMaaT 3eMjuUTe, IITO € Toa IUTO (YHKIMOHHMPA, a IITO € Toa LITO HEe JaBa Pe3ysTaTu.
[Mopaau Toa mITO CHTE CO3HAHHMja IO MCTAaKHYBaaT 3HAYCH-ETO HAa HACTABHUIIMTE BpP3 IIOCTHIAMbaTa HAa yYCHHIUTE,
MIOCTOjaHO Ce NPaBaT UCTPaXKyBarba 3a (JaKTOPUTE KO BIIMjaaT Ha MOJ00pYBAKETO HA KBATUTETOT HA HACTABHULIUTE.
On uctpaxyBaHaTa JIUTepaTypa MOXKe Ja ce J0jIe 0 CO3HAHHE JeKa MPO(pEeCHOHAIHHOT pa3Boj moapazoupa 36Hp
Ha CHCTEMATCKH aKTHBHOCTH KOH TY MOJTOTBYBaaT HACTABHHULMTE 32 HUBHATA pab0oTa MOYHYBAjKU Ol HHHULH]jTHOTO
obpa3oBaHue, BOBEAYBalkETO BO paboTa, KOHTHHYHpaHaTa 00yKa M IMOJAPLIKaTa Ha paboTHOTO MecTo. CHure oBHE
aKTUBHOCTH C€ 3aCTallcHH BO 00pa3oBHUTE CUCTEMH Ha 3eMjute Bo EBpora.
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TEACHERS AND UNIVERSITIES OF THE FUTURE - THE CONCEPTUAL MODERN
CHALLENGES OF BULGARIA AND THE WORLD
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Subin Subev
Vasil Levski National Military University - Veliko Turnovo Province, Bulgaria, subev@abv.bg

Abstract: Teachers of the future?! It is a mystery in these words! What are they, the future teachers? What qualities
and skills do they have to achieve in order to full success in theirs work? Will the teacher of the future be so
different from today? Any position of a high-level professional - and a thousand years ago, today and far in the
future, must clearly present knowledge to its learners. What will succeed as a knowledge of their learners depends
on everything from their personal and professional qualities. Modern students undoubtedly highly appreciate not
only the knowledge, but also the erudition, the attitude towards them and the themes, the leadership skills, the
interesting and informative lectures, the ability to show the practical application of the presented knowledge. This
means that the teacher of the future is not only a lecturer, but also an organizer and a consultant for his trainees. The
task is difficult, it is only in the hands of highly qualified professors who are faithful to their profession to keep up
with time.

Informing the concurrent society has led to the introduction of innovative approaches to the learning process.
Conditions were created for organizing distance learning courses based on sophisticated distance and virtual
learning technologies. In Bulgaria, the Interactive System "Black Board" is now in use. As a result, original distance
learning methods based on the latest information technology and communication facilities are created. Distance
learning is becoming an extremely popular form of acquiring knowledge, enjoying its convenience and flexibility. It
removes the main obstacle that many professionals and business people face in continuing education. Distance
learning methods based on the latest technological advances, with a high degree of long-distance coverage in the
near future, will play a particularly important role.

The global trend towards non-traditional forms of learning can be seen in the growing number of universities that
introduce training in these technologies. In the coming years, the main problem of the development of distance
learning, both in Bulgaria and abroad, will be related to increased competition in this quite profitable segment of the
market economy.

Bulgaria could be the ideal country for introducing distance learning of the most cohesive nature, with our high-
level scholars, the world rank of leading university professors and specialists, as well as the high level of Bulgarian
specialists in the field of interactive technologies. Such steps undoubtedly could eventually lead to a significant
increase in the quality of training in the future global knowledge society.

Keywords: teachers of the future, universities of the future, distance learning.

YUUTEJNU U YHUBEPCUTETHU HA BBJAEHETO — CbBPEMEHHHA
NPEJIN3BUKATEJICTBA IIPEJl BBJITAPUSA U CBETA
Bsapa KekoBa
Boenna akanemus ,,I'. C. PakoBcku” — Codust, Penyonuka boirapus, viarajekova@yahoo.com
Cpoun CpoeB
Hammonanen BoeHeH yHuBepcuTer ,,Bacun Jlecku” — Benuko TepHOBO, Peybnuka brirapus,

subev@abv.bg

Pe3tome: [IpemonaBatenu Ha Obaemeto?! CsKkbII B TE3W TyMHU ce KPHe HikakBa 3aranka! Kakeu ca Te, Obaenure
npenonaBaTenu? KakBu kauecTBa  yMEHHsSI TPsIOBA Jia MIPUTEXKABAT, 3a J]a IOCTUTHAT IIBJICH ycrex B paboTara cu?
Huma npenopaBatensT Ha OBAEHICTO TOJIKOBA MHOTO IIE ce pasimdyaBa oT nHemHUsA? [Ipu Besko monoxeHue
Po()ECHOHATIUCT HAa BHCOKO HHMBO - W INpEOu XWIANa TOJWHU, W JHEC, W Jaied B OBJCHIeTO TpsOBa sSCHO na
MIpeJICTaBs 3HAHUS Ha cBouTe oOy4aeMu. ToBa, KOETO Ie ycmee Ja mpenage KaTto MOo3HAHWE HAa CBOMTE 00ydaeMu
3aBUCH TPEAN BCHUYKO OT HETOBUTE JIMYHU M TpodecHOHaTHH KadecTBa. CHBpEMEHHUTE YUYCHHIIHM, CTYICHTH,
o0yuaemu 0e3 CbMHEHHE BHCOKO IIEHAT W OICHIBAT HE CaMO 3HAHUATA, HO W ePYAMIIUATA, OTHOIICHUETO KbM TAX U
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TeMaTHKaTa, yYMEHHS 3a DPBKOBOACHE, HWHTEPECHHTE M HWHPOPMATHUBHU JICKLUH, YMEHHETO Ia C€ MOKaxe
MPaKTHYECKOTO MPUIIOKEHHE Ha MPEACTABCHUTE 3HaHWsA. ToBa O3HauaBa, Y€ MPEMONABATENAT Ha OBACIICTO € He
caMo TPenoAaBarell, HO U OPraHU3aToOpP, U KOHCYJITAHT HA CBOMTE OOydaeMu. 3ajavara € TpyaHa, TS € 10 CHIIHTE
caMo Ha BHCOKO KBaJIM(UIMPAHHUTE MPEToJaBaTelli, BEpHH Ha CBOsATA npodecus, 3a 1a ca B KpaK C BpeMETO.
Wudopmarnzupanero Ha CbBPEMEHHOTO OOIIECTBO JOBEJIE /10 BbBEXK/IaHE Ha MHOBATUBHH HOAXOAM KbM IIpolieca Ha
oOydenue. Cp3nanoxa ce yCIIOBHS 3a OpraHM3MpaHe Ha KypCOBE C AMCTAHIMOHHA (OopMa Ha 0OyueHHE, Bb3 OCHOBA
Ha CJIO)KHUTE TEXHOJIOTHH 32 JCTAaHIMOHHO U BUPTyalHo oOydeHue. B bparapus nHec ce mpuiara HHTePaKTHBHATA
cucrema ,,Black Board”. B pesyarar Ha ToBa ce Ch3IaBaT OPUTHHAIHHA METOIM 3a MUCTAHIIMOHHO OOydJeHwe,
0a3upaHd Ha Hali-HOBHTE HMH()OPMAIIMOHHHM TEXHOJOIMH M KOMYHHKALMOHHH CHOPBXKEHUS. [IMCTaHIMOHHOTO
o0ydeHHe ce MNpeBpblla B H3KIIOYUTENHO IOMyIsipHa (opMa 3a NPuUIoOHMBaHe Ha 3HAHHE, IOPAgyl HETOBOTO
yno0cTBO U I'bBKaBocT. To ImpeMaxBa OCHOBHATA MpPeUKa, KOSATO CTOU MPEI MHOTO CHEUAIUCTH M IPEICTaBUTEIN
Ha On3Heca 3a MpoJbiDKaBaHe Ha oOpa3oBaHHeTo. MeToanTe 3a TMCTaHIIMOHHO o0y4deHne, Oa3upaHy Ha Hali-HOBHTE
TEXHOJIOTUYHH MOCTHKCHHS, TIPUTEKABALIM BICOKA CTEIICH HA MOKPUTHE HA JANCYHH Pa3CTOSHUS B ONMHM3KO Obaelie
1€ UTpae 0COOEHO BaXKHA POIISL.

I'mobGanHarta TeHAEHIMS KbM HETPAJMLIUOHHM (OpMH Ha OOydeHHE MOXKE Jia Ce BUAM B HapacTBaiius Opoil Ha
YHUBCPCUTCTUTE, KOUTO BHBCKAAT B OGy‘IeHI/ICTO TC3U TCXHOJIOTUU. Hpe3 CJICABAIUTC T'OAWHU OCHOBHUAT HpO6HeM
Ha Pa3BUTHUETO Ha MUCTAHI[MOHHOTO OOpa3oBaHWe, KaKTO B bwirapus, Taka W B uyKOWHA, I1e OBJAT CBBP3aHU C
yBeJIMYaBaHEe Ha KOHKYPEHILIUATA B TO3H JOCTA PEHTAOWIICH CETMEHT Ha Ma3apHaTa MKOHOMHMKA.

bearapus Ou Morna na ce MPeBbPHE B HACaHATA CTPaHA 32 BbBEXKIAHE Ha AUCTAHIMOHHO OOy4deHHE OT Haii-
CHBPEMEHEH BHJ, TPEABU HAIIUTE YYCHU HAa BUCOKOIPO(ECHOHAIHO HUBO, CBETOBHOTO PaBHHIIE HA BOJACIH HAIIN
YHUBEPCUTETCKH MPEIoJaBaTe Il U CIICHUAINCTH, KAKTO U BUCOKOTO HMBO Ha OBJITrapCKHUTE CIELHATICTH B o0acTTa
Ha WHTCPaKTUBHUTE TEXHOJOTHH. II0IOOHM CTBIIKM HECHMHEHO B KpaiHa cMeTKa OMxa MOIJIHM Ja JOoBenar a0
3HAYHUTEIHO NOBHUIIABAHE HA KAYECTBOTO HA OOYYCHUETO B OBACIIOTO INI00ATHO OOIIECTBO HA 3HAHUETO.

KarouoBu qymu: yuutenu Ha ObICIIETO, YHUBEPCHTETH Ha OBACIIETO, TUCTAHIIMOHHO O0YUCHHE.

YBOJ

Ponsra Ha mpemnojaBaTeIuTe B CbBPEMEHHUS CBAT € M3KIIOUMTENIHO royisiMa. [Ipernonasarenar Ha ObACIIETO Cle/iBa
Ja oboratsiBa u pa3BuBa MNOCTOSAHHO HOBH HpO(i)eCI/IOHaIIHI/I YMEHUA, KaueCTBa MW HWHULOHATUBA, OPUIMHAIIHO
Npe/AcTaBsHe Ha CBOSI coOcTBeH npodecuoHaneH onur. [IpodecnoHanusMbT Ha TNPeNoAaBareis, Heropara
KOMIIETEHTHOCT 3aBHCH HE CaMO OT YCIICITHOTO 00y4eHue, HO U Ja ycIiee Aa HanpaBH CBOUTE 00y4aeMH YCIICITHH B
NPUIOKEHUETO Ha MPeICTaBeHUTe UM Mo3HaHus. [lopaan ToBa, mpermojgaBaTeNiT TPIOBa Ja yMee ONTHMAIHO Ja
chbyeTaBa MOJCPHH (HOPMH, METOIIH, CPEACTBA 32 O0YUCHHE.

3agavaTa Ha MPeIojaBaTelss € HE caMo Ja TPaHCIHMPa 3HaHMA, a Ja yMee Ja IOAIIOMara CBOUTE oOydaeMHu Ia
(dopMupaT HOBM HAYMHM HAa MHCICHE, Ja TM OPHEHTHPAa KbM HE3aBHCHMO TBhPCEHE M AKTHBHOCT, KOHUTO 0e3
CBbMHEHHE JIaBaT BH3MOXKHOCT Ha 00ydaeMHTE Jla M3IOJI3BAT IOJYYCHHUTE 3HAHUs C Hai-roysiMa edexkTuBHOCT. B
Ta3W Bpb3Ka € BaXKHO MPENoJaBaTeNAT He CaMo Jla € BUCOKO MOTHUBHPAH, HO eIy BCHYKO a e opMupan y cebe cu
meCcT OCHOBHM BHJAa KOMICTCHTHOCT: MOTUBALMOHHA, HEHHOCTHO-HOPMATHUBHA, HH(bOpMaTHBHO-l'[O3HaBaTeJ'IHa,
KOMYHHUKAaTHBHA U HpaKTI/I‘IeCKO-HpI/IHO)KHa " Kp€aTHUBHA.

3a 1a MOXKe Jla y4H B PEKUM Ha PasroBOP U JHUANOT, CIIE/Ba Jla ce Ch3zajae arMocdepa, B KOSTO CaMUTe CTYJEHTU U
oOydaeMy Ouxa UCKalId Ja M3pa3siT MHEHHETO CH, CBOUTE IVISJHM TOUYKH IO BBIIPOca, KOUTO ce o0chxia. Cropen
Becnanko Hanpumep, koiTo omie npe3 1989 roanHa myGnuKyBa HSAKOM CBOM BIDKIAHMS IO TO3HM aKTyaJeH JIHEC
BBIIPOC: KOJIKOTO MO-pa3HOOOpasHa € cpenara, TOJKOBa Mo-eeKTHBEH € mporeca Ha OOydYeHHe, KaTo ce B3eMar
NpenBH] HHIWMBHAYaJIHUTE BB3MOXKHOCTM M HWHTEPECH HAa BCEKH CTYICHT, Ha BCEKH O0ydaeM, HETOBHTE
CIOCOGHOCTH M CyOEKTHBEH OIUT, NMPHIOGHT B OOYYEHHETO M B peamHus kuBoT.”> C TOBa TBHPACHHE HHE CMe
HAITBJIHO CBIJIACHH U OT CBOSI COOCTBEH OIIMT.

1. MPENMNOJABATEJIN U OBYYAEMUA HA BBJAELIETO

3a Ja ce mpeBbpHE 00YYEHHETO B TBOpUECKA JAEHHOCT, 00yJaeMUsT TpsOBa 1a MMa TOJKpenara Ha MPernoaBaTelis.
Eto 3amio, mpenonaBatenure Ha OBIACMIETO B ,,Y UWIMINETO Ha OBJEMIETO”, CIe/Ba /a MOCTaBAT aKIEHTHT BBPXY
ypOKa, BBbPXY JICKIIMOHHUS MaTepual KaTo CPEACTBO 3a OOydYeHHe, KOCTO IPEACTaB/IsIBA BB3MOKHOCT 33 BCEKH
o0yvaeM, He caMO Ja m3pa3u cebe CH M Jja Ce yCceTH ycrexa OT CBOeTO oOydeHHe, HO ChIINO Jla My ce ChIeHCTBa

12 Becranbko B.I1. CraraeMble Mearornueckoit TexHonmoruu. — M.: Pecrry6iuka, 1989. — 190 cTp.
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CBOEBPEMEHHO IPH CpellaHe Ha TPYIHOCTH, 3a Jla Ce IIOMOTHE Ha BCEKH CTYICHT, HAa BCEKH 00yd4aeM Ja OTKpUE H
pas3BHe CBOUTE TalNaHTH. [IpuoputeT B MeTouTe Ha 00y4YeHHE ClIe/IBa /1a C€ TIOCTaBsl HapUMEp Ha YBaKEHUETO KbM
JIMYHOCTTa, yOEeKAEHHETO, CaMONIO3HAHNETO, CaMOCh3HaHUEe Ha oOydaemuTe. ['osiM ycriex B JIeHfHOCTTa Ha BCEKH
npernoaasaten € 1a ObAe B ChCTOSIHUE J1a IOMOTHE Ha CBOMTE 00ydaeMH B TSAXHarTa JAEWHOCT U pabora, 3a Aa BUAST
Te NPWJIOKUMOCTTA U MOJE3HOCTTA Ha MPe/IaAeHOTO MO3HAHKE U OLIE MOBEYE, aKO CJIE TOBa 00y4yaeMHUTE MOKaXaT
TOJISIM MTOTEHIIMAJ 32 TBOpPUYECKa JICHHOCT.

[MapaxenHo ¢ TMYHOCTTa Ha oOy4aeMmuTe € NOOPe na 0OBPHEM IOrien M BBPXY JMYHOCTTAa Ha mpernojxasateis. B
CHBPEMEHHHUTE YCJIOBUS Ha pa3BHTHE HAa OOPAa30BAaHHETO HM3KIOYHTEIHO MHOIO CE IHOBHIIABAT M3MCKBAHUATA 32
€TUYHO- U COLMAIHO 3pENU MPENoAaBaTelld, C TBOPYECKa W HAyYHO-TIPHIOKHA AeiHOCT. W neficTBUTENHO, KaKTO
BIDKZAME W OT CBOS COOCTBEH MPAKTHYECKH ONMUT Ha NPENoJaBaTe)Id BbB BHCIIMA KyPc Ha oOydeHHe, OT
npodecnoHanu3Ma ¥ KOMIIETCHTHOCTTA Ha MPerojaBaTelIuTe A0 ToJsMa CTEHNEH 3aBUCH HE CaMO YCIEIIHOTO
o0ydeHre, HO ¥ YCIEIIHOTO NMPWIOKEHHE Ha NPeJalcHUTe IMO3HAHUS B J)KMBOTA U NMPoQecHoHaIHaTa PaKTHKa Ha
oOy4yaemure. BbB BPB3Ka C BCHUKO TOBa, 10 HAllle MHEHHE, KAaKTO JHEIIHUTE, Taka M MPEroJjaBaTesiuTe Ha
ObzewieTo, ciienBa qa ObAaT NMPead BCHYKO KPEaTUBHHM M CHJIHO MOTHBHMPAaHU B CBOsITa JieiHOCT. TBOpYeCTBOTO
3aroy4Ba, KOraTo MMa MHTEpeC KbM JEWHOCTHUTE, KbM TeMaTHKaTa. B To3u cMUCHI mpenoaaBaTessT Ha ObIeLIero
clle/[Ba Ja € HAUCTHHA TBOpYecKa JIMUYHOCT. OCHOBHUTE KauecTBa HAa TBOpUYECKaTa JMYHOCT Ha IPENogaBaTeNs Morat
Ja ObIaT ompeleNeHy, KaTo Bb3MOXKHOCT Jla ce IOCTaBU TBOpYECKA LeJI WM 3ajadya Ipex oOydyaeMuTe U Aa ce
MOANIOMOTHAT B IIOCTUIHETO HA Ta3H LieJl, BB3MOXKHOCTTA 32 OBbP30 NPEBKIIOYBAHE HA MUCIEHETO, CIOCOOHOCTTA 1a
IUIAHUPAT CBOUTE ACHHOCTH W J1a YHPaKHABAT CAMOKOHTPOJ, )KEIAHHETO Jia ce MOBHIIABAT NPO(SCHOHAIHUTE H
HAay4YHH YMEHHS 4pe3 caMooOydeHue u ap.

Kaxro e mokazaHo B o0yiacTTa Ha IICUXOJIOTHATA, YOBEK MMa TBOPUSCKU HAYMH Ha MHUCICHE, aKO € B ChCTOSHHE Ja
W3IBJIHSABA CICIHUTE TPYMH OT JIOTHYECKH OIepalliii: KOMOMHHpaHe Ha HMH(OpMAaIMATa, 3a Ia Ce OIpeNeH
NpUYMHATA M CIEACTBHETO, 3a Ja IUIAHUpa M IPOBEXKIAa CBOMTE HAyYHH M NPAKTHYSCKH ACHHOCTH. 3aroBa
NPernoJaBaTeNsAT Ha OBACIIETO, a OMXMe Ka3ald M ChbBPEMCHHHS MPerogaBaTel, ¢ He caMO HOCHTEN Ha 3HAHUS 110
oIpezieNieHa TeMa, HO U sApKa JIMYHOCT, KOATO yMee MHTEPECHO Jla OpraHu3upa akaJeMuyHa paboTa B CBOATAa HayyHa
obnact. KomyHukanusita ¢ o0yyaemMuTe, npelaBaHeTo Ha COOCTBEHUS] HAay4eH, TEOPETUYEeH, a B JOOPUs ciydail u
HpaKTI/I‘IECKI/I OIIUT, ou cJeaBajio Ja ca OCHOBHUTC U3TOYHHUIIM HA MOTHUBallMsATa, Ha paSBI/ITI/IeTO Ha TBOPYCCTBOTO U
KPeaTUBHOCTTA Ha npenoaaBarterns. CresBa Ja cU JaBaMe CMETKa M 3a TOBa, 4e IPernogaBaTeniT PadoTH BB BUCOKA
CTEINleH Ha HECHI'YPHOCT B Mpolieca Ha JXMBOTO OOIyBaHEe C O00ydyaeMHuTe, KOraTo BCsIKa HOBA CHTYallMs M3HMCKBa
TBOPYECKH U OPUTHHAIHY PEIICHUSL.

Eto 3a1o, 3a 1a ce MOBHINM HUBOTO Ha TBOpYecKaTa paboTa M KOMIIETEHTHOCT B ,,yYWJIMIIETO Ha ObJaeIero”, B
,.yHHBepCcHTETa Ha OBACIIEeTo”, € He0OOXOAUMO He caMo Ja ce yBelImdd oOeMa Ha ToJiydeHaTa HHpopMaius, OposT
Ha W3NOJI3BaHUTE (OPMH M METOAW Ha padoTa, W3MOJ3BAHETO HA HOBHM OOPa30BATEIHU TEXHOJIOTHH, HO CBILIO
NPernoaBaTeNAT Ja Ch3AaJe OKOJNO cede CH eqHa cpeAa, B KOATO ILIe MOXKE CHCTEMHO Ja HachbpyaBa y CBOHTE
o0yJaeMy MHTPOCIICKIIMATA U XKEIAHHE 32 CAMOCTOSITEIIHO pa3BUTHE. BHcokara cTeleH Ha pa3BUTHE Ha TBOpYECKa
JeHHOCT Ha TPeroaaBatels 1e ObAe Hali-Ba)KHOTO YCIOBHE 3a (OPMHUPAHETO Ha aKTUBHATA TBOPYECKA JIMYHOCT Ha
ChBpeMEHHUTE oOyuaeMu. 3a TOBa € Iienecho0Pa3Ho Jia ce BhBENAT M M3IMOJ3BAT pa3HOOOpasHH HOBU (OpPMH Ha
oOydeHue: JUCKYCHOHHH KIyOOBe, HHTENEKTyaIHH UIPU, MapaToHH u ApP. Taxa npenogaBaresnure Ha ObJICLIECTO e
MMar IMOBe4Ye BH3MOXKHOCTH Ja IPOBOKHPAT TBOPYECKaTa M KpeaTWBHATa JEWHOCT y CBoMTe oOydaemu, 3a Ja
ACMOHCTPUPAT TC CBOUTEC CIIOCOOHOCTH M TaJaHTU. AKTHBHOTO y4acTrU€ B TBOPUCCKUTE U U3HUCKBAIU eraTI/IBHOCT
OT cTpPaHa Ha oOydyaeMusi JEHHOCTH A0 TojsMa CTeleH IIe TapaHTHpaT YCIEUIHOTO WM pa3BHTHE KaTo
nPo(heCHOHANTNCTH B M3y4aBaHaTa 00JACT Ha IIO3HAHHETO.

2. YHUBEPCUTETHUTE HA BbAEIIETO

HNudopmaTtnznpaneTo Ha ChbBPEMEHHOTO OOIIECTBO AOBEIEC 10 BHBEKIAHE HA HHOBATUBHHU ITOJIXOIH KBM IpOIeca Ha
oOyuenne. Cp3/1aioxa ce yCIOBHS 32 OpraHU3UpaHEe Ha KypCOBE C TUCTAHIIMOHHA (JopMa Ha 0OydeHHUE, Bb3 OCHOBA
HA CJIOKHHUTE TEXHOJIOTHH 32 JUCTAHIIMOHHO U BUPTYaTHO 00y4YeHHe. BBIpockT 3a U3N0I3BaHeTO Ha Ta3u opMa Ha
06yquI/Ie B CUCTEMATa HAa BUCHINTEC BOCHHU y‘II/IJ'lI/ILU;a ocTaBa OTBOpeH. OCHOBHI/IHT aprMeHT Ha HpOTI/IBHI/IHI/ITe Ha
JTUCTAHIIMOHHOTO OO0y4YeHWe B OO0JaCTTa Ha BHUCIIETO BOCHHO OOpa3oBaHWE W TO-CIEIUANTHO B o0JlacTTa Ha
HaIlOHAJHATa CHUTYPHOCT M OTOPaHa e, 4e NpakTHYECKUTE YMEHHS 3a oOydeHHe [0 HAalHMOHAIHA CUTYPHOCT U
0T6paHa HEC MOXE€ Oa C€ OCBhIICCTBsIBAT HAIIBJIHO B OTCBCTBUECTO Ha XHUB KOHTAKT Me)K)Iy npenozlaBaTenﬂ n
obyuaemus. OT Hamia TieAHA TOYKA, JUCTAHIIMOHHO OOydeHWe OT/IaBHA HaJMHUHA 3aJ0YHOTO M HEe MOXe Ja Obae
IMOCTAaBEHO KaTO HeroBa CHHOHUMHA (hopMma. HezabaBHaTa KOMYHHKAIUs IPENOJaBaTen-o0ydyaeM OT Pa3CTOSHHE €
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TOJIKOBa I00pa, KOIKOTO PenoBHaTa (opma Ha oOyueHme. ToBa Bakd ¢ OIIe MO-TOJIsIMa CHJIa B OOJIacTTa Ha
HallMOHAJIHATA CUT'YPHOCT ¥ OTOPaHa, KOsTO ce 3aHMMaBa ¢ Oe3lEHEH pecypc - CUTYPHOCTTa Ha XOpaTa M CTpaHara.
W3non3BaHeTo Ha MUCTAaHIMOHHO OOy4YeHHE € Hal-HEeOTIOKHO M HEOOXOAMMO 3a Hai-BHCOKO KAauyeCTBO, aKTYyaJlHO
MO3HAHKE Ha TI00ATHOTO 00pa3oBaHKME M MPOJBIDKABAIIO O0yYeHHE Ha BOCHHUTE W IIMBWIHH CIY)XUTEIH B Ta3u
o0nacT Ha BCUYKH HHMBA U JIeiHOCTH. J[MCTaHIIMOHHOTO OOyYeHHE € HiealHaTa, Moke Ou Haii-moOparta dopma 3a
CIEUTHIIIOMHOTO 0GpasoBanue u o0yuenue.'® TIpu Hero ce HaMAraT MHHMMAHH YOBEIIKH M TEXHHUECKH PECYPCH,
KaTo OCTaBa BB3MOYKHOCTTA 3a MaPaJieIHO OpPraHM3MpPaHE Ha KypCOBE 3a AWCTAHIIMOHHO OOy4YeHHE Hapen C
TPaIULMOHHATE METOIU Ha MIPEOIaBaHe.

Ilpn aucTaHIMOHHOTO OOyYEHHE B3aMMOICHCTBHETO MEXKAy IPETojaBaTeNs W CTYyACHTUTE C€ OCBIICCTBSIBA HA
pa3CTOsIHUE, KOETO OTpa3sBa BCHYKH INPHUCHIIM KOMIIOHEHTH Ha IIpomeca Ha oO0ydeHHeTo (Uels, ChABPXKAHUE,
METOJIH, OPTaHU3aIINOHHN (OPMH H CPENICTBA 3a O0yUCHHE) 1a Ce PEeaTH3uPT C TIOMOIITA Ha CHEIM()UIHA CPeaCTBa
U MHTEPHET TEXHOJIOTHS WM JPYTH CPEACTBA, OCUTYPsIBAIIM MHTEpakTHBHOCT. [Iponeaypara 3a M3non3BaHETO HA
TEXHOJIOTHH 32 AMCTAHIIMOHHO OOy4YeHHUE ClIeBa Ja ce Peain3upa MPU YCTAHOBEHH IPaBUIIA 32 M3IOJI3BAHETO Ha
TEXHOJIOTUH 33 AMCTAHIIMOHHO O0y4YeHHe OT 00pa30BaTEIHUTE WHCTUTYLIUH B W3IBIHEHHETO Ha OCHOBHU M (WMJIM)
JOITBIHUTEIHN 00pa30BaTeIHU MPOrpaMy Ha MbPBUYHMS IPUHIUII, OCHOBHHS NPUHLUI U BTOPUYHUS (ITbJICH) Ha
00110TO 00pa3oBaHKe, 0OPA30BATEIIHU U TPOrPaAMHU 33 IPOPECUOHATHO 00yUCHUE.

B Bwirapust mHec ce mpuiara wHTePakTHBHaTa chctema ,.Black Board”. B pesynrar Ha TOBa ce Ch3maBaT
OpUTMHAJIHU METOAM 32 JUCTAHIIMOHHO OOydeHHe, Oa3upaHH Ha Hai-HOBUTE WH()OPMAIMOHHH TEXHOJOTHUH WU
KOMYHHKAIIHOHHU CHOPBXKEHUs, KaTo ce MpeIaraT ABa METoja 3a y4eOHHs IpoIec, KOUTO OTBApAT Haii-HOBHUTE
BB3MOXKHOCTH 3a Pa3BUTHETO Ha AWCTAHIIMOHHOTO O00pa30BaHME: €JEKTPOHHa Mpeka MHTepHeT OubmmoTexka u
MYJITUIPETIONAaBATEIICKO OOyYeHHE C BB3MOXKHOCT 3a CaTelIWTHAa BPB3KA. B JOmbIHEHWE, NPEeNNoCTaBKUTE ca
CH3/Ia/ICHH 3a OCHUTypsiBAHE Ha y4eOHHMS IPOLEC MO Pa3INYHHUTE CIICIHATHOCTH C MOMOINTa Ha TEXHOJOTHHUTE 3a
JVCTAHIIMOHHO YYCHE, pa3paboTBaT ce CIeHaIn3upaHy HApBYHHUIHN 33 00yUCHNE 10 OCHOBHUTE YUEOHH MIPEAMETH.
Cnennduxara Ha HpernoaaBaTeickaTa JeHHOCT NMPH W3MOI3BAHETO HA 00pa30BaTEIHN TEXHOJIOTHH OT PA3CTOSHHE
npejnosara pa3paboTBaHETO Ha METOJUYECKH OCHOBU 3a IIperojaBaTelickaTa JeHHOCT, Bb3 OCHOBAa Ha KOWTO
npenojaBaTeNInTe Aa OpraHu3upar y4deOHus mpounec. C BbBekIaHeTO Ha Ta3u cucrema. B bBwnrapus Oeure
peanu3upaHa rojsiMa Mpeka OT KJIOHOBE M PETHMOHAJIHH IICHTPOBE 32 00ydeHue, KosTo 00XBaHa ITOBEYETO PETHOHU
Ha cTpaHaTta. BCSAKO HOBO TOKOJICHHWE TEXHOJIOTHHM 32 JUCTAaHIIMOHHO OOYYeHHE YBelnuaBa BB3MOXHOCTTA 32
KOHTAKT U CHTPYAHUYECTBO 33 CTYJICHTHTE H MPODECOPCKO-TIPENOIaBATEICKUS ChCTaB. ™

JMcTaHIIMOHHOTO 00y4eHHe ce NMPEBPHINa B M3KIIOYUTETHO TOMyJIsipHa GopMa 3a NPUI00NBaHe Ha 3HAHUE, TIOPaan
HEroBOTO yA0OCTBO M T'bBKaBOCT. TO IIpeMaxBa OCHOBHATa IIpeyKa, KOATO CTOM IIPE]l MHOTO CIEHHATUCTH U
NIPEACTaBUTENM Ha OW3HEeca 3a MPOAbIDKaBaHE Ha O0Opa30BAaHMETO, KaTO HEOOXOAMMOCTTA OT IIOCEIIaBaHe Ha
yacoBeTe 1Mo omnpeneneH rpa¢uk. CTyneHTUTe Morar Ja u30Mpar OT pa3cTOsSHHE YA00OHH BBB BPEMETO YacoBe 3a
oOydyeHnue cropen coOCTBeHMs cu Tpaduk. 3aeHO C HapacTBaHETO Ha IMOTPEOHOCTUTE W W3UCKBAHETO 3a
MOBUINIaBaHE Ha KBAJM(HKAIMATA, 32 HEMPEKbCHATO M NPOJbKAaBallo OOydeHHe, ce 3aciiiBa TEHICHIMATa 3a
Ch37aBaHE HAa MEXIyHApOIHM 0Opa3oBaTesHU CTPYKTypu. OChIeCTBsIBa ce MpOIleC Ha MHTEpHAIIMOHATIN3AlNI Ha
00pa3oBaHUETO HE CamoO MO ChIbpKAaHHE, HO M IO METOJMTE M OpraHM3alMOHHU (OPMU Ha NperoJaBaHe.
OO0pa3zoBaHUETO ce NMpEeBpPbIAa B UHCTPYMEHT HE CaMO Ha B3aUMHO IPOHMKBAaHE HA 3HAHUs U TEXHOJOTUH, HO CHILO
Taka ¥ Ha KallUTaJOBU MHCTPYMEHTH B 6op0Oara 3a ma3apHH peIIeHHs U TeoNoIMTHYECKH pobiiemu. B To3u ciydai,
METOJIUTE 3a JUCTAHIMOHHO OOydeHHe, Oa3upaHM Ha HAH-HOBUTE TEXHOJIOTHYHHM MOCTHXXCHUS, MPUTEkKABAIIN
BHCOKA CTEleH Ha MOKPUTHE Ha JTAJICYHH Pa3CTOsSHUS B ONM3KO Objelie Iie urpast ocodeHo BaxHa pouns. J{Hec B
CBETa ce € HaTpynaj 3HAYMTEJCH ONMT B NPHJIaraHeTo Ha CHCTEMHM 3a JMCTAHIHMOHHO OOy4YeHHE C MOMOIITa Ha
TEJICKOMYHUKAIIMOHHYU CHCTEMH.

I'mobGannara TeHAEHIMS KBbM HETPAIUIUOHHM (OpPMH Ha OOydeHHE MOXKEe J1a ce BHAM B HapacTBamus Opoi Ha
YHUBEPCHUTETHTE, KOUTO BbBEXJIAT B 00YYEHHETO Te3M TexHoJoruu. B cBera npe3 mepuona 1960-1970 ronuna ca
peructpupanu 70 OT Te3W UHCTUTYLIUH, a camo 3a nepuoaa 1980-1995 ronuna te craBar 10 mbTH noBeve, Kato OPoOst
uM HapactBa Ha 700. Taka Hanmpumep, OpeHCKUAT HAIMOHAIEH LEHTHP 3a AucTaHIMOHHO oOyueHue (CEND) e
ocHOBaH mpe3 1969 roauna. 3a o6xBaTa Ha HETOBaTa JEHHOCT CBUJIETEIICTBAT CICIHUTE JaHHH: OPOi Ha KypCOBETE
3a o0yueHue - 2,5 xunsau, 6poit Ha morpedutenure - 350 xwrsnu ¢ kioHoBe B 120 appxkasu, S000 mpenogaBaTenu

2 Sherron GT, Boettcher JV. Distance Learning: The Shift to Interactivity. // CAUSE Professional Paper Series. 1997. N17. P. 1-32.
" Hurst F. The Death of Distance Learning? // Educause Quarterly. 2001. Vol. 24, N 3. P. 58-60.
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ca aHTaKHPaHU B pa3pabOTBAHETO Ha KypcoBe 3a 00ydeHHE M 00pa30BaTEIHN NEHHOCTH. TE€XHUIECKUTE CPEICTBA,
W3NOJI3BaHU B opraHuzanusaTa Ha padora Ha CEND: pasmomarar cbhC caTeilMTHa TENEBU3Us, BHIEO KaceTw,
SJICKTPOHHA TIOIIA, WHTEPHET, KaKTO M C TPaJUIMOHHHUTE JIMTEPAaTypHH W3TOYHUIM. Jlpyru neHTpoBe 3a
JMCTaHIIMOHHO oOy4yeHume B EBpoma ca HaumonamHuar yHuBepcuteT 3a auctaHumoHHo oOydenue (UNED) B
Wcnanus (58 nentpose 3a oOyueHue B cTpanara, 9 B uyxouHa) u bantuiickusat yausepcurer (BU), cbe cenanuine B
Crokxoum, KoiTo obenunsBa 10-Te crpanu ot bantuiickust pernoH. /{Hec, 3a eIMH OT Hali-aBTOPUTETHUTE LIEHTPOBE
B o0yacTTa Ha MUCTAaHIIMOHHOTO oOydeHHe ce mpu3HaBa [leHcmnBanckus YumuBepcureT (Penn State University) B
Crenunennte maTti. OnutsT My e 6w m3nomsBad oT FOHECKO 3a cp3maBaHeTO Ha KOHIIETIIUATA 32 BHPTYaJleH
YHHBEpCHUTET. JlucTaHnnoHHUTE 00pa3oBaTENHH OW3HEC MPOTpaMH ChCTAaBIABAT 25% OT BCHYKH IPOTpaMu 3a
IUCTAaHIIMOHHO oOydeHne B AMeprka. KoMmmaHnm, moBedeTo oT KOWTO TPaHCHanHWOHAIHH, kato General Motors, J.
C. Penny, Ford, Wal-Mart, Federal Express mpesarar crnennaiu3upaHo o0yueHHEe Ha MEpCcOHala 4pe3 YacTHH
KOpPHOpPaTHBHU 00pa30oBaTeNIHN MpeXH. 3a Te3u 1enu IBM usnonssa BpTpeIIHaTa caTeTuTHA 00pa3oBaTelIHa MpeXa.
B Kuraii, 3a cMeTKa Ha 3aTBOpeHHTE 10 BpeMe Ha KynrypHara peBoOnus TpaJuMOHHA HHCTUTYLIMN Ha BUCILIETO
obpasoBanue, npe3 1979 r. e cp3aaneHa HannoHanHa pagno u TeneBH3MOHHA Mpexa Ha yHuBepcutetute (Central
Radio and TV University, CRTVU). lllaHxaliCKUAT TEICBH3MOHCH YHUBCPCUTET B MOMCHTa OOCTHHABA TIOBEYE OT
500 xunsinm cryaent. B Kanana, npe3 1972 r. ce ch3naBa CBOOOIHUAT YHUBEPCUTET, KOMTO B MOMEHTA MMa Haz 14
XU CTYACHTH, KOUTO ce 00ydaBaT B o0yacTTa Ha Ou3Heca, M3KyCTBOTO U MH(GOPMAMOHHUTE TexXHOooruu. [Ipes
1974 1. B T'epmanus e cwv3ganen PepH (XareH) - YHuBepcHUTET ¢ mporpamu 3a oOydeHwe B 00JacTTa Ha
XYMaHUTapHUTE, COIMATHUTE, NKOHOMHYECKHTE M KOMIIOThPHHUTE HaykH. bposaT Ha crymeHTHTe € 55 Xmmsaan.
Xomaaackusat Open University, B KOWTO 0 mporpaMu 1o OW3HEC, ynpaBleHHe, HKOHOMUKA, IIPaBO U KyJITypa ce
YCBOSIBAT OT 22 XUJISIAM CTYZIEHTH, € OCHOBaH npe3 1985 roauna.

C.H. ®unoHeHKO ompezens HYETHpPH OCHOBHM IPWYMHM 3a HapacTBallaTa MOMYISIPHOCT Ha AMCTAHIIMOHHOTO
oOyueHme:

- He ¢ HeoOX0IMMO HaIlyCHE Ha MSCTOTO Ha NpeOnBaBaHE Ha 00ydaeMus: JIOM, CEMEHWCTBO, POAHUHH, NPHATEIH,
paboTa u ca orpaHHuYEHH IUIALAHUS, CBEP3aHU C MAPUYHUTE Pa3X0JIH 3a IIbT, HACTAHSIBAHE U TaKa HaTaThHK;

- Ta3u (opma Ha oOydeHHEe € yHHKalHa 3a OTJaJe4YEeHHTE OT LICHTPOBETE 3a OOyUCHHE HACENEHH MECTa, KbIETO
JPYTH Bb3MOKHOCTH 32 00y4eHHUE IMOUYTH OTCHCTBAT;

- IPaKTUYHOCT Ha 00y4eHuero. Ts ce mocrura OnaronapeHue Ha (akrta, ye Ha CTyJEHTa Ce JiaBa Mo-ToJIsIM 1300p B
MOCTIeIOBATEHOCTTa HAa M3yyaBaHEe Ha IpeAMETHTEe, I'bBKaBa CKOPOCT HA yueHe, AUPEKTHA KOMYHHUKAIUs C JaJeH
npernoaaBaTel, Bb3MOXKHOCTTA J]a 331aBa BRIIPOCH OTHOCHO TOBA, KOETO I'0 HHTEPEeCyBa HAal-MHOT'O MJIN KOHKPETHO;
- BHCOKA MOBMIHOCT ™,

CBETOBHMAT ONHWT TIIOKa3Ba, Y€ IUCTAHIMOHHOTO OOyYeHHE € MO-MajKO KOHCEPBAaTMBHO II0 OTHOLICHHE Ha
HOBOBB3HHUKBAIIUTE 00IaCTH HAa YOBEIIKATa JIEHHOCT B CPAaBHEHHUE C PEIOBHOTO.

Ilpe3 cnenBamTe TOAWHM OCHOBHMAT NpoOJIEM Ha pPa3BUTHETO Ha AMCTAHIMOHHOTO OOpa3oBaHME, KAaKTO B
Bwirapusi, Taka u B uyxOuHa, me ObAe CBBP3aH C yBeIMYaBaHE Ha KOHKYPEHIMATa B TO3W JOCTa PEHTAOMIEH
CerMeHT Ha Na3apHaTa nkoHoMmuka. [Ipu Te3u oOcTosTeNCTBa, KaTO HEOOX0AUM (aKTOp ce ouePTaBa IOBUIIABAHETO
Ha KOHKYPEHTOCIIOCOOHOCTTa Ha OOPa30BaTeTHUTE WHCTHTYLMH, ONEpHpallyd Ha Ia3apa Ha AMCTAaHIMOHHOTO
o0yd4eHue, 1o00psBaHe Ha KaueCTBOTO HA 0OPa30BAaHUETO M HA METO/I0JOIMYECKUTE HHCTPYMEHTH, KaTO B CHLIOTO
BpeMe ce HaMaJIAT pa3XxoANTe, BKIIOYUTEIHO Ype3 MPUIaraHe Ha CUCTEMH 3a CTaHAapTHU3aLUS.

B yHnuBepcuteruTe Ha ObaenieTo, oOydyaemHTe e OBJAT 3a4YMCIABAaHM KBbM TPYNU WIH KypCOBe, NpearaHu
OHJIAH OT MHOTO YHHMBEPCHUTETH U APYrH 00pa30oBaTEeIHH HMHCTUTYIMH, OOCAWHEHH B KOHCOPIHUYMH, CAPYKCHHS
WIN acoIMalliM, B KOWUTO Iie ObJaT ChOpaHM 3aeHO NMPOrpamMH, KOUTO OTroBapsAT Ha TexHHTe Hyxiau. Cien
YCIIEIITHOTO 3aBBpPILIBAHE Ha BCHYKU KypCOBE, CTYAEHTHTE II€ MOTaT Ja IOJy4aT JUIIoMa OT M30paHMs OT TIX
YHHUBEpCHT, OarosapeHne Ha MeXTyHapoJHa CHCTeMa 3a KIaCH(HKAIM Ha TSAXHATa YCIIEBAEMOCT M M3ITBJIHCHHE
Ha TIOCTAaBeHUTE 3a/auil. Te3u TeHACHIIMN Beue ca OYEBUAHU. 3a Ta3W LEJl Ce Ch3aBaT HOBU MHCTHTYTH, a CTApUTE
M3BBPILBAT MPEryie]] Ha CBOUTE CTpaTernu 3a o0y4deHue B o0pazoBaresiHaTa MHCTUTYLHS U U3BbH HEHHUTE MPEJIeIH.
Cp3naBar ce MapTHHOPCTBA MEX/Y YHHBEPCHTETH, TEJICKOMYHHKALMHMOHHU W MEIUHHM KOPIOpAaIlMd HEe caMO Ha
HAIIMOHAJIHO, HO M Ha TNI00aTHOTO HUBO HAa CBETOBHUS Mazap.

CriermaTHO BHIMaHHE TYK CIIE/IBa Jia C€ OTAEIH Ha TeXHUYECKaTa CTpaHa Ha BBIIPOCa, a UMEHHO Ha Ch3/1aBAaHETO Ha
ycnoBusi 3a (PyHKIMOHHpaHE Ha €JIEKTPOHHATa oOpa3oBaTeNHAa CpeAa: OTHpaBHATa TOYKAa M 0Opa3oBaTEIHUTE
pecypeH, ChbBKYIMHOCTTa OT WH(OPMAIMOHHN M TEJICKOMYHWKAIIMOHHU TEXHOJOTHH M CHOTBETHHUTE TEXHOJOTHYHU

15 dumonenko C.H. [lucTaHMonHOe 06yUeHue Ha YKpaHHe: OIBIT U TlepceKTHBEL // JluctaniuonHoe obpasosanue. 1999. N 2. Ctp. 34-39.
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cpencrBa. Beuuko ToBa € HEOOX0AMMO, 33 []a c€ TapaHTHpa JOCTBII O 00pa30BaTEIHN NPOrPaMy B ITBJICH pa3Mep,
HE3aBHCHUMO OT MECTOHaXOXKIEHHETO Ha O0ydyaeMHTE, KOETO ChC CHTYPHOCT Hajara CHEeLUalHH W3WUCKBAaHUS 3a
00pazoBaTeTHUTE WHCTUTYLIMHU, KOUTO M3II0J3BAT JUCTAHIIMOHHU TEXHOJOTHH B TpernojiaBaHeTo. ETHOBpeMEHHO ¢
TE3W W3UCKBAaHUs CIIE/IBA Jla CE OCUTYpH BHCOKAa CTENeH Ha cB0oOOJa NPH H3TOTBSHETO Ha NpPOrpaMHTE 32
JMCTAHIIMOHHO OOydYeHHe: OpraHu3allMUTe Jla ONpelessiT caMd o0OeMa Ha IpenojaBaTelcKaTa HaTOBApEHOCT U
CHOTHOLIEHUETO HA 00eMa Ha JEHHOCTHUTE, N3BBPIIBAHH C TOMOIITA Ha JUPEKTHO B3aUMOJICHCTBUE TPETIOIaBaTEIIN
- CTYIEHTH, KakTO M IIPOBEKIAHETO Ha OOy4eHHEe C H3IOJI3BAHETO Ha EJEKTPOHHO OOydeHHe, NUCTaHIMOHHO
0OydeHIe ¥ TEXHOJIOTHH.

3AKIIOYEHUE

JHec 00eMBT Ha YOBEIIKOTO MO3HAHHUE CE€ yBEJMYaBa Ha BCEKH 3-5 rogman. CEBPEMEHHUAT MPeroaBaTel TpsoBa
na Opae TOTOB Ja aKTyalH3Hpa IIOCTOSHHO CBOMTE KOMIIETCHIWH W To3HaHWe. [IpoMeHnTe, KOMTO HACTBIIBAT B
o0Opa3oBarenHaTa CUCTEMa Ha CBETOBHO HUBO CJIC/[BA Jla HACHPYABAT IPEMOJABATEIINTE KbM MMO-TBOPYCCKH HAUUH Ha
pabora. IIpenonaBarensT Ha ObaenIeTO ciaenBa Aa € (GOKycHPaH B CBOSITA JEHHOCT HE CaMO KbM CBOETO COOCTBEHO
YCBBBPIICHCTBAHE B HaydyHATa, NPaKTHYeCKa M IIPernojaBaTelicka AEHHOCT, HO M KBbM BHCOKUTE HAyYHH U
NMPUWIOXKHK MOCTHKCHUS HA CBOUTE CTYACHTH M OOy4aeMH, KbM TsAXHATa YCICIIHA aJanTalus A Peanu3aius B
CBHBPEMEHHOTO OOILECTBO.

Brirapus 6u Moria aa ce mpeBbPHE B WjealiHaTa CTpaHa 3a BbBEXJAHE Ha JMCTAHIMOHHO OOy4YeHHE OT Haii-
CBhBPEMEHEH BHJ, NMPEIBU HAIINTE YICHH HAa BUCOKOMPO(PECHOHATHO HHBO, CBETOBHOTO HHBO HAa BOJCIIU HAIIH
YHHUBEPCHUTETCKH MPETI0AaBaTENN 1 CIICIIHAINCTH, KAKTO ¥ BUCOKOTO HIBO Ha OBITapPCKUTE CIEIUAINCTH B 00JIACTTa
Ha MHTEPAaKTUBHUTE TexHOoJornu. CHBpPEMEHHHTE TEXHOJOTHH IMO3BOJIBAT JHEC Ha O0y4aeMHUTEe HE caMmo Ja ce
3aI03HAAT C JISKIIUU Ha BOJEIIN €KCIIEPTH OT IsJI CBSAT, HO CHIO TaKa aKTHBHO J1a B3aUMOJICHCTBAT IIOMEKIY CH H C
mperoiaBaTeINTe B HHTEPAaKTHBHA CPeAa B PeslaHO BPeMe Ha ToJieMHr Pa3cTosHus. IHTepHeT maBa BB3MOXKHOCT HE
caMo J1a ce TOBHIIM HABOTO HA TEOPSTHYHH 3HAHMS Ha 00yJdaeMUTe, HO U J1a pa3BUBAT CBOUTE YMEHUS, HAIIPHMeED,
ype3 aHaJIM3UpaHe Ha KOHKPETHH CJIydad OT MPaKTHKaTa. BCHUKO TOBa BaKH ¢ OIIE MO-TOJIIMA CHJIa B yCIOBUATA Ha
ynenctBo Ha bwiarapus B EC u HATO, ¢ orien Ha MHOTOHAIIMOHAJIHUTE Y4eHHUS U Pa0OTHU TPyMH, ¢ OTJieN Ha
OIIaCHOCTUTE Ha HOBOTO BPeMe KaTo XMOPHIHMTE 3alulaXu M BOWHH. ToOBa MpaBM JHEIIHOTO 0Opa3oBaHHE MHOTO
10-0JIM3KO M TO-JOCTHIIHO 33 BCEKH, KOMTO MCKa Jia MOBHUIIM KBalnu(HKaluara cu, Olle MoBede B obiacTra Ha
HAI[MOHAJIHATA CHUTYPHOCT W OTOPaHa B JHCUIHWS HECUTYPEH M TBBPAC AWHAMHYCH CBAT. [1000HM CTBHIKU
HECBMHEHO B KpaifHa cMeTka OWxa MOTTH Ja IOBEAAT JO 3HAYHTEIIHO IMOBHIIABAHE Ha KAYeCTBOTO KAKTO Ha
00ydJeHmeTo, Taka U Ha PeajHaTa CHI'YPHOCT Ha CTPaHUTE, YYaCTHUYKH B TO3H IPOIIEC.
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Abstract: This paper examines antecedents of entrepreneurial intention among young population in Macedonia.
Research framework is based on the Entrepreneurial Intention Model which relies on the Theory of Planned
Behavior and suggested that decision on creation of a new venture is determined by certain motivational factors
which are considered as antecedents of intention. In order to gain a deeper understanding of the relationship between
these factors and entrepreneurial intentions, a qualitative method was applied. Using semi-structured interview,
research data were collected from a purposive sample of 30 young persons aged 15 to 29 years in Macedonia. The
sample stratification was done by gender, place of residence, age, educational level, employment status and
ethnicity. The results reveal that young persons whose parents are entrepreneurs have subjective norms and attitudes
that favor their personal entrepreneurial intentions. At the same time, they perceived negative normative beliefs of
the referent community regarding the decision to become an entrepreneur. Also, the findings indicate that positive
personal attitude towards engaging in entrepreneurial activity is driven by the aspiration to functional independence,
preferences for freedom of action and expression, and, above all, it is strongly motivated by profit. Moreover, the
attraction of being self-employed is affected by a desire for the successful fulfillment of professional and business
goals. In regard to perceived behavioral control and the sense of capacity to fulfill entrepreneurship behavior,
respondents expressed belief in their capabilities, such as: strong self-esteem, perception of high personal skills,
responsibility, persistence, and ability to manage business processes.

Keywords: Entrepreneurial intention, subjective norms, personal attitudes, perceived behavioral control,
Macedonian youth, qualitative study.

INTRODUCTION

Engagement of the youth in entrepreneurial activity brings both individual and social benefits. Being entrepreneurs
and self-employees they have the opportunity to develop their own working experiences and capabilities, at the same
time providing economic independence and well-being. The development of youth entrepreneurship is “possible
solution for integration of the youth on the labor market ...“(Greene, 2013:1), it contributes to the creation of new
jobs, it stimulates the economic development and the competitiveness of the national economy.

Research is motivated by two reasons. The first reason comprises of the low entrepreneurial intentions among the
youngsters indicated in the recent quantitative studies. The findings of the survey research of representative sample
of young population in Macedonia show two indications: 60 % of the young individuals do not want to work in the
business sector, and 25% consider themselves prepared to start their own business (Topuzovska Latkovic, M. et al.,
2013). The results of another study of the Macedonian youth reveal that only 17.3 % wish to run their own business
(Jakimovski, J et al., 2015). Such findings are not optimistic and those indicate downward trend of the
entrepreneurial intentions in the young individuals.

The second reason is the fact that the previous quantitative research on the young individuals’ preferences regarding
the kind and sector of employment does not sufficiently disclose the reasons why the public sector is more attractive
for the young individuals, and why engagement in the entrepreneurial activity is not the desired option.
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The goal of this paper is to investigate the antecedents, i.e., the factors that determine the entrepreneurial intentions
in the Macedonian young population®®. This study applies the Entrepreneurial Intention Model of F. Lifian (2005).
This model relies on the Ajzen’s Theory of Planned Behavior (Ajzen, 2002), according to which person’s intention
to perform particular behavior is determined by three antecedents: attitudes towards the behavior, subjective norms,
and perceived behavioral control.

This paper is composed of five sections. Following the introduction, the second section presents the Entrepreneurial
Intention Model and provides brief review of the previous research. The third section describes the research
methodology followed by the research findings. We conclude the last section by discussing the results and their
implications for theory and practice.

THEORETICAL BACKGROUND AND RECENT FINDINGS

Intention to become an entrepreneur is the best predictor of the current behavior directed to creation a venture. This
research applies the Entrepreneurial Intention Model of Francisco Lifidn which is accepted as the most appropriate
to study intention to start a new venture (Lifidn and Chen, 2006) and assumes that the intention to become
entrepreneur is determined by certain complex and often inter-related factors, among which are the individual and
social attitudes (Lifi&n, 2005). The model is based on the Theory of Planned Behavior (TPB) of Ajzen (2002), which
suggests that human acting is driven by: a) normative beliefs which result in social pressure and subjective norms; b)
behavioral beliefs which produce attitudes for behavior, and c) control beliefs which create perceived behavioral
control. TPB shows high consistency in the prediction of entrepreneurial intentions which is confirmed in the
empirical research (Moriano et al., 2011; Krueger et al., 2000; Autio et al., 2001).

According to Lifian, individual actions and behavior are determined by behavioral intentions which are as stronger
as the attitudes toward a particular behavior, the subjective norms and perception of the behavior control are more
favorable. In that sense the person would make its decision on starting its own business based on three basic
elements which are considered to be explanatory variables of the entrepreneurial intention (2005:3):

e  Perceived social norms for such career opportunity (subjective norms).

e Personal preferences or, how attractive for the person is the option to become an entrepreneur (personal
attitudes toward entrepreneurial behavior).

e  Personal perception of the feasibility to become an entrepreneur, i.e., perception of how easy/difficult is to
fulfill the behavior of interest (perception of self-efficacy and capacity for fulfilling entrepreneurial
behavior — perceived behavioral control).

Testing the Entrepreneurial Intention Model on a two-country sample suggests strong empirical confirmation of its
relevancy (Lifian and Chen, 2006).

On the other hand, research of the relation between the entrepreneurial intentions and behavior also consider other,
contingent factors. Green suggests that different micro and macro determinants affect the decision on self-
employment (Greene, 2013). Some empirical studies list several factors which influence the intentions (Eurofound,
2015). At micro level: 1) older rather than younger individuals, especially male, are more likely to elect to be self-
employed; 2) those who have completed higher education are more likely to decide on self-employment; 3) previous
working experience and, accordingly, previous professional background are important factors, and 4) there are
strong evidence that the children of self-employed parents follow the example of their parents. At macro level: 1)
decision on self-employment is influenced by the social and regional surrounding, as well as the macro-economic
cycle, and 2) cultural and social attitudes play significant role.

Research in Macedonia shows similar results. A quantitative study conducted on a sample of 516 undergraduate
students, shows strong support of TPB and the Entrepreneurial Intention Model. Namely, personal attitudes and
perceived behavioral control both exert strong impact on entrepreneurial intentions. Regarding subjective norms,
results confirm statistically significant correlation, but the impact on intentions is not very strong (Debarliev et al,
2015).

' This paper is based on research project “Youth Study in Republic of Macedonia, 2016 implemented by the
Institute for sociological, political and juridical research, and conducted by project leader M. T. Latkovikj and team
members: R. Cacanoska, S. Sasajkovski, J. Jakjimovski, E. Simoska, M. B. Popovska and V. Z. Chatleska.
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RESEARCH METHODOLOGY

Main objective of this research is to provide thorough insights and to investigate the nature of the entrepreneurial
intentions through examination of the factors which determine these intentions. Regarding the epistemological
framework of this paper, we should emphasize that it is aimed to understanding the social conditions and activities
through analyzing and interpreting the statements / responses of the interviewees, that is, the collected database.

The key research question is:

,What are the reasons why the young population prefers employment in the public sector and avoids
entrepreneurship as a career goal, that is, why the entrepreneurial intention in the young individuals is low?

For the needs of this paper, a cross-sectional research design is prepared (Bryman, 2012: 59), because collection of
empirical evidence is performed in precisely determined time interval (September 10-20, 2016) and proved a kind of
“picture” of the social life of the researched population (Newman, 2014: 44). However, we should also take into
account the longitudinal dimension which is primarily incorporated through the rich secondary database from
already realized research.

The primary data is obtained through qualitative methodology, i.e., by using in-depth interviews. In-depth interviews
are semi-structured. Semi-structured interview is a method of data collecting which “refers to a situation where the
interviewer has series of questions which in the interview guide are given in general form... (Bryman, 2012: 473).
Interviewees complete interviews electronically (through e-mail) and send back to the interviewers.

The sample is purposive, stratified and it is composed of 30 respondents, young people of 15-29 years of age, from
the Republic of Macedonia. The stratification of the sample is made by sex, place of living (municipality), age,
degree of education, working status and ethnicity.

It means that, totally 30 interviews are made, for which prior verbal informative consent is obtained. The anonymity
of all interviewed persons is guaranteed. The analysis of the qualitative database is focused on interpretations,
experiences and perceptions of the interviewed young people in relation with the topics defined in the key research
question. In addition, the authors of the paper, at their discretion, synthesize part of the questions and present them
as synthetic indicators while other “points” of the responses of the interviewees they present as quotations which are
part of the findings and conclusive insights.

RESULTS

CULTURAL AND SOCIAL NORMS TOWARD ENTREPRENEURSHIP BEHAVIOR

Perceived cultural and social norms show the social evaluation and the social pressure over the person to practice or
not entrepreneurial behavior. More precisely, it refers to the perception of the person how the people from his/her
closer and wider surrounding estimate the decision to be entrepreneur. Such normative beliefs contain expectations
of the others; shape the motivation of the person to harmonize it with such expectations, and install subjective norms
which determine the entrepreneurial intention. The responses of the respondents originating from a family which
runs entrepreneurial business show that there is contradiction in the perception of the attitudes from the wider
surrounding, and the closer one, the family surrounding. Most frequently, the perception of the former is negative,
and the perception of the later is positive.

Moreover, positive evaluation of the decision to become entrepreneur by the closer surrounding is linked to the
positive perception of the role of the entrepreneurs and the benefit entrepreneurship brings to the development of the
economy and social welfare. Evident is the specificity of the attitudes of the respondents who originate from
families running their own ventures. Although, the wider surrounding prefers employment in the public
administration, the closer surrounding where there is family tradition of entrepreneurial business supports the
entrepreneurial activity. One respondent employed in a family business said: “Entrepreneurship is welcomed in my
family and it has been welcomed for 150 years. Many people are critically tuned, and rightfully hold that the
establishment of their own venture nowadays is risky. It is due to the oligopoly, absence of stability in the economy,
and the legislation system... However, entrepreneurship and urge for private ownership can be found in each of us.
As such, these are the pillar of a healthy society, produce value-added goods, and they play a role in prevention
against monopoly.”

Young entrepreneurs hold that the wider surrounding negatively views on their entrepreneurial venture. One of them
stated that “...the reaction of the people around me was that | was insane when | decided to quit excellent job in
order to establish my own company”. One female entrepreneur says “there were also skeptics around me whose
disbelief ranged from negative comments to open contradiction to my idea”.
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According to the statements of a respondent, the negative cultural and social attitude toward the entrepreneurship “is
due to the mental matrix in Macedonia”. Moreover, as typical attitude is underlined the negative attitude of the
surrounding derived from the mistrust in the state institutions, unstable social situation in Macedonia and the risk of
“business failure”. There is also an opinion that the economy is overburdened by “unfair competition and politically
determined businesses “.

Contrary to the above mentioned, it is noticeable that a part of the young unemployed persons has negative attitude
regarding the role of the entrepreneurs and their economic goals aimed “first of all, to personal enrichment .
Another opined that , In our country, most often there is exploitation of the labor and the workers are not
sufficiently paid and they work in conditions which are below any possible level “.

PERSONAL ATTITUDES TOWARD ENTREPRENEURSHIP BEHAVIOR

The attitudes toward entrepreneurship behavior are determined by the personal evaluation of being entrepreneur. It
can be expressed as a feeling, but also as a consideration of the estimation regarding the benefits. Personal beliefs
about the possible outcomes of entrepreneurship behavior result in attitudes which favor or do not favor professional
attractiveness of the entrepreneurship. The most important aspect which came out of the analysis of the narratives is
that entrepreneurship behavior is driven by striving for independence in the professional occupation, and first of all,
it is strongly motivated by the desire for profit. Typical example is the following statement of a female student: “7o
be self-employed is attractive to me. In that case you are your own boss, you are not subordinate, you run the
business by yourself and you’ll do your best to take what you have built to the peak. You know that what you make
efforts for will be on your account and you will have your own benefit later “.

Research provided evidence on some other aspects of the personal desirability of creating new venture. The
attractiveness of the option to be self-employed is triggered by the desire for successful fulfilling professional and
business goals. This is indicated by the statement like “It is attractive to be self-employed, because of becoming
independent and because of control and responsibility regarding everything you make and do. The idea that you
create by yourself and manage the processes in your own company also provides personal satisfaction if there is
success.” Such attitudes are not linked to the age or the working status of the young individuals and these are
detected in different individual respondents: secondary school student, student, graduated unemployed, and
employed. Moreover, it is evident that the attitudes as personal dispositions affect the positive or negative responds
to particular circumstances, persons or institutions. A female graduated student indicates that her personal
desirability of creating new venture emerges from her negative attitude regarding being employed in large
corporation and her preferences for freedom of action and expression.

Concerning young entrepreneurs, the narratives are dominated by favorable assessments of the entrepreneurship
behavior which is in relation with the beliefs of various outcomes and evaluative considerations as a higher working
efficiency and effectiveness, independence, creativity, freedom in working and financial autonomy.

In terms of financial independence and financial success, the engagement in entrepreneurial activity should not be
seen as an immediate way for gaining enormous profit. A young entrepreneur has realistic point of view and offers
the following suggestion “We live in an era when being entrepreneur is cool and trendy, but the truth is that it is the
most difficult thing you will make in your life. Except in case you run illegal business and you do not pay the
employees. If you establish a company for making millions, you should not do it. Millions cannot be earned so fast
in legal way. “

Unlike the previous findings, it was noticed in the respondents that the negative assessment of the benefits and
disbelief in success as entrepreneur is in correlation with the poor entrepreneurial climate in the country which is
strongly influenced by the politics. “It is not attractive to start a business because we live in a society in which the
major companies have created some kind of monopoly wherein new business is very hard to succeed ...
unfortunately, the negative politic climate has an important role therein “. This confirms that various exogenous
factors can influence attitudes and behavioral intentions to become an entrepreneur.

Finally, we should mention that the low professional attractiveness of entrepreneurship is linked to the absence of
personal affinities for such type of employment or, feeling of “‘fear of failure*.

PERSONAL PERCEPTION OF FEASIBILITY TO BECOME AN ENTREPRENEUR

The entrepreneurship capacity of the person is investigated through the personal perception of the possibility or
ability to become an entrepreneur. Such perception is influenced by the belief regarding to which degree particular
internal factors can prevent or facilitate the entrepreneurship behavior. The experience of a young female
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entrepreneur shows that besides the professional attractiveness, important factor is personal engagement and
readiness for hard work.

The perceived behavioral control or, personal perception of the possibility to be entrepreneur in a statement of the
female student is named as “special way of behavior”. Such behavior includes self-confidence, responsibility,
persistence and capability for managing the processes.

Positive control beliefs which create a feeling of capacity for fulfillment of the entrepreneurship behavior are
represented through positive perception of one’s own abilities and strong self-confidence. Following statements are
characteristic: “I believe in my capacities for running entrepreneurship business. It is not difficult for me to control
the processes in the company “, and “I believe in myself, I would be good entrepreneur who will be proven in due
time. | possess high degree of self-confidence that I will succeed... I am ready to put efforts in development of my
company in order to become successful in the business “.

From the narratives of the respondents it was also spotted the need of the young individuals for
entrepreneurial education and experience which are necessary for evaluation of the possibility of entrepreneurship
behavior and one’s own entrepreneurship capacity. One respondent employed in a family business with his parents
said that “... one is not born capable, one becomes capable. Entrepreneurship is interesting as a professional
determination, but it requires sacrifice to shape and make the project successful... | think that the processes control
the entrepreneur in the first 10 — 15 years, after that it slowly goes vice versa “.

DISCUSSION AND CONCLUSIONS

Research outcomes disclosed a number of important patterns which were repeated in the interviews and are related
to the antecedents of the entrepreneurship intentions.

Respondents whose parents run entrepreneurship business have positive perception of the cultural and social norms
of their closer surrounding. Such social norms create micro environment which supports entrepreneurship behavior
of the individual. More precisely, under the influence of the closer family, the young individuals develop subjective
norms which favor their personal entrepreneurial intentions. In the families were the entrepreneurial activity is a
generator of fundamental incomes for living, and even more when parents are successful in their business venture, in
the young members of the family that situation becomes desired pattern of behavior which suggests that the
entrepreneurship can be transferred through generations (Green, 2013), parents, as role model, influence the
entrepreneurship affinity of their children (Niittykangas and Tervo, 2005; Colombier and Masclet, 2008).

Findings suggest that positive perception of the cultural and social attitudes regarding the entrepreneurial behavior is
linked to the positive perception of the significance of the entrepreneurship and its role in creating social welfare.
Negative social attitudes for starting own business are often accompanied by negative opinion on the entrepreneurs
as an economic actors and unfavorable economic and political conditions in the country. This is, probably, a result
of: bad examples of employers and their companies; insufficient emphasis on good examples of successful
entrepreneurs; unfair competition; and, finally, corruption which young entrepreneurs consider being a serious
barrier in managing one’s own business (Zabijakin Chatleska et al., 2016). When the image of the entrepreneurs in
the society is bad, then young individuals are not motivated to start entrepreneurial venture. Positive social attitudes
are important step for creation friendly business surrounding, which in turn will positively influence the intention of
the young individuals for self-employment (Bergmann, 2009). Although it is difficult to separate the influence of the
institutions from the influence of the culture and social norms, institutions through promotion of public policies have
important role in shaping the entrepreneurial climate.

The professional attractiveness of the entrepreneurship is based on the belief that it provides independence in the
professional occupation, personal financial and professional success. On the other hand, it is not desired option
because it is linked to absence of affinity to such kind of work, high personal responsibility or fear of failure.
Decision to become entrepreneur is also determined by the perception of the degree of possibility of
entrepreneurship as a career. The respondents express their sense for capacity of entrepreneurship behavior through:
strong self-confidence, perception of high personal abilities, responsibility, and persistence, capability to manage the
processes, devotion and readiness for hard work.

Applying qualitative method through in-depth analysis of particular individual and unique characteristics and
circumstances which determine the entrepreneurial intentions, this study gives contribution to the further
development of the theory of entrepreneurial intentions in the young individuals, as well as practical implications for
the public policy makers.
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Abstract: Being dependable upon development in numerous scientific fields as well as trends of everyday life,
education has never before been faced with such an urging demand for dramatic changes, implying a pressing need
for continual self-evaluation and flexibility on the first place. The implementation of the Bologna Process into
higher education institutions poses certain criteria ahead of higher level institutions that have not yet been uniformly
adopted by all higher education institutions in Serbia. The most radical change is certainly the one of the modified
role of students who are now not only beneficiaries, but equal partners in the process of education. Another call
imposed by the Bologna Process is market oriented education, which places students’ needs, i.e. the needs of their
future workplace, into the focus of education. Such requests are particularly demanding for societies where lectures
are widely delivered ex cathedra and students are traditionally treated as instruction receivers. Both the viability and
sustainability of this concept of education primarily depends on the carriers of those changes, i.e. teachers and
students alike. The traditional role of a tertiary-level teacher changes in the sense that he/she is now not only the
source of knowledge, but gets more involved in students’ progress by mentoring, i.e. monitoring and evaluating the
progress of each and every student. In so doing, the focus of his/her attention is to teach students how to learn. This
means that the focus of the lecture is not only subject matter, but the processes that need to be developed in order to
help students achieve better learning results, which would eventually lead to better exam pass rate. All this would be
hardly possible unless the students are self-aware and confident individuals prone to proactive reasoning, highly
motivated to succeed and make progress by mastering their learning process. However, being overdependent upon
teachers, students increase their expectations concerning teacher contribution to and responsibility for their learning
process and exam outcome. Consequently, developing independent learners who are able to connect different
aspects of knowledge concerning different subject matter and self-manage their own learning process would become
the primary aim of any tertiary-level classroom. Learner-centered education has a-few-decade-long roots in
contemporary language teaching methodology, yet this is something that still has to be adopted by Serbian higher
education institutions. The aforementioned points to the necessity for changes in both teacher and student role(s)
within a classroom. The proper driver of these changes is development of strategic thinking, i.e. implementation of
strategy-oriented teaching instruction. In the group of learning strategies, metacognitive ones stand out as those
which act as a basic students’ tool for managing the process of learning. Another critical characteristic of
metacognitive strategies is their transferability to teaching and learning different subject matter. This means that the
burden of strategy building can be shared among teaching staff members, which implies close collaboration among
teaching personnel of an institution. The aim of the paper is to discuss the idea of introducing the concept of learning
strategies primarily into the tertiary level of education and look into the newly imposed role(s) of the ESP teacher as
the implementer of the process. By looking into the role of an ESP teacher, we are generally looking into the roles of
all tertiary-level teaching staff members.

Keywords: tertiary education, learner independence, metacongitive strategies, teacher role.

1. INTRODUCTION

Being dependable upon developments in numerous scientific fields as well as trends of everyday life, including
social, economical, and political changes, and cultural values and beliefs, education has never before been faced
with such an urging demand for dramatic changes, implying a pressing need for continual self-evaluation and
flexibility on the first place. The introduction would provide an insight into those phenomena that have been acting
as the main instigators of changes in teaching instruction and, consequently, teacher roles. These would be the
concepts of globalization, ICT development and the Bologna Process implementation.

The concept of globalization has imposed the issue of competitiveness in the knowledge-based society. Finding
sister universities all over Europe has become a common practice in Serbia. Such connections with institution(s) of
common interests have opened the opportunity for both student and teacher mobility aimed at exchanging ideas,
good practice and research results with the further scope of preparing students to enter the global market and survive
there. Furthermore, competitiveness imposes constant improvement and perfection, bringing thus the concept of life-
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long learning to the focus of educational attention. As such type of learning continues after the formal education
being over, it supposes the existence of independence and self-directedness, i.e. certain techniques and procedures
that would enable learners manage their own process of learning.

The most critical driver of changes in the field of education in recent years has been the development of
ICT. Those changes are noticed in terms of educational environment (the classroom equipment), curriculum
decisions (subject matter content and teaching methodology) and communication between a teacher and students
(the change in teacher’s and students’ roles). Employing ICT in a classroom is not anymore the question of
computer literacy, but of efficient use of ICT in developing an active, knowledge-oriented classroom whose main
aim is to equip students with resourceful and applicable long-lasting knowledge and skills, which bring us once
again to the concept of learner independence.

The third phenomenon to be considered is the implementation of the Bologna Process. The basic idea
underlying the Bologna Process was to create European Higher Education Area (EHEA), as a response to the
massification of higher education institutions in the last decades of 20" century. In this regard, European higher
education is supposed to be compatible and comparable, more transparent, competitive and attractive for students of
different origin, who are offered a number of quality courses on either national or international level. However, such
a concept of tertiary education imposes the need for reforming higher education institutions, which implies certain
changes that traditional educational institutions are more or less ready or keen to face. Concerning traditional
university education in Serbia, which is still theory oriented, the most dramatic ones are (1) adapting curricula to
market needs and national demands; (2) multidisciplinary and interdisciplinary directed towards meeting the needs
of newly emerged professions motivated by technological development; (3) the change of focus from theory-
oriented studies to the studies with the practical application of the learned; and (4) involving students as partners
into the process of education®’.

Having considered the phenomena with the largest influence on the present-day education, we become
aware of the fact that, despite the changes in teaching methodology directions, modern education should emphasise
both the learning product and the learning process. It is, nevertheless, impossible to talk about either of these without
considering learning strategies.

Apart from influencing the focus of teaching instruction, the aforementioned phenomena influence the
approach to content of university courses, which further leads to changes in the relationship between teachers and
students and teacher roles. The prevailing feeling is that the central issue of present-day education is the one of
learner independence and autonomy, i.e. the ways of creating independent learners and equipping them with skills
and strategies that would prepare them for life-long learning. The answer that contemporary teaching methodology
has to offer is the implementation of learning strategies, as a means of upgrading one’s learning style, which would
eventually lead to learner autonomy and independence.

The aim of the paper is to discuss the idea of introducing the concept of learning strategies primarily into
the tertiary level of education and look into the newly imposed role(s) of the ESP teacher as the implementer of the
process. It would be done by discussing the role(s) of university teachers, then by introducing the concept of
(language) learning strategies as a means of developing independent learners, and, finally, by emphasising the role
of teachers in learning strategy implementation. By looking into the role of an ESP teacher, we are generally looking
into the roles of all tertiary-level teaching staff members.

2. THE ROLE OF ESP TEACHER AT TERTIARY EDUCATION

Following the chronological sequence of course organisation, i.e. curriculum writing — delivering teaching
instruction — assessment/examination, the first and foremost role of a teacher in a traditional university classroom
would be the one of a course designer. As all decisions concerning the content and teaching instruction of a
university course are made by a teacher, irrespective any extrinsic influence, this can be said to be the most
important and responsible role. It is to be followed by a teacher as a source of knowledge and material writer. The
role of an assessor used to be rather specific. Namely, students’ knowledge used to be assessed regardless the
estimation of their overtime progress. The exam outcome used to be based on the presentation of the learned at the
moment of examination. That is why, at this point, this role is not considered to be the role of an evaluator.

7 Crosier, David and Parveva, Teodora. Fundamentals of Educational Planning — 97: The Bologna Process: Its
impact on higher education development in Europe and beyond, Paris: UNESCO: International Institute for
Educational Planning, (2013).
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However, from the point of view of a university teacher, the most important role would certainly be the one of an
academic. Ur*® points out the importance of distinguishing the roles of the academic and the professional, which is
very important point as far as university teachers are concerned. Namely, she supports the idea that academics are
‘primarily occupied in thinking and researching; they research in order to refine thinking; they are interested in
finding out the truth or more information; they are not immediate agents of real-world change; they are evaluated in
the short term by his/her publications and they are evaluated in the long-term by his/her influence on the thought and
action of both academics and professionals’. On the other hand, professionals are ‘primarily occupied in real-time
action; they think in order to improve action; they are interested in finding out what works; they are immediate
agents of real-world change; are evaluated in short term by the extent to which he/she brings about valuable change
and they are evaluated in the long term by his/her influence on the thought and action of both academics and
professionals’. Though different in five aspects, one trait is common to both roles and that is being evaluated on the
basis of their ‘contribution to their field in a way that can benefit future generations’. Regardless many differences,
it cannot be said that these two roles are exclusive. For example, the English language teacher (Dudley-Evans® goes
a step further and suggests referring him/her as ESP practitioner) is primarily a professional who contributes to
bringing about real-world change, but he/she can still undertake an academic research. In this sense, it would be
recommendable to include both roles in the description of a university teacher.

However, the implementation of the Bologha Process and developments in teaching methodology have
influenced some changes in the aforementioned roles as well as the emergence of some new concepts. The first
change definitely concerns the role of an assessor and its transformation into the one of an evaluator. Namely, due to
the Bologna Process, the exam outcome is the sum of all pre-examination activity and the examination performance.
In this respect, a teacher becomes constantly involved into the process of evaluation. While evaluating, he/she
monitors the performance of all students and should act as a motivator in supporting them in their efforts to
overcome any difficulties concerning a certain course.

The importance of the concept of learner independence calls for the role of a strategy builder, where a
teacher is not concerned only with the subject matter, but with the ways of learning as well, i.e. he/she does not
teach only what, but how in learning. This role would be looked into in some more detail in Part 4.

The role relating to foreign language teachers only is the one of a language consultant. It emerged due to
certain trends in teaching methodology (content-based learning and learner-centred approach) and market oriented
education (the Bologna Process). Namely, a foreign language teacher at non-philology universities does not deliver
language content only. The use of language becomes now dependable upon the context of use, which turns a
language teacher into language consultant.

It goes without saying that university teachers are researchers. However, apart from being indulged into
their subject matter, they should also do a classroom research aimed at delivering the subject matter in a way that
would be acceptable for the group of students they work with, and that would lead to achieving most positive results
in the sense of the gained knowledge and consequently exam outcome.

The last, but not the least role to be mentioned is the one of a fine-tuner. Namely, in the process of
teaching, teachers are constantly re-evaluating a pre-defined curriculum and reshaping it in a way to best suit the
students needs. This fact bring us to the point that being a teacher, especially a university teacher, does not mean
only being an expert in one’s own field of interest. A constant development should be given not only to the
knowledge concerning the subject matter, but to the issues of pedagogy, as well. This is particularly important for
university teachers, given the fact that the primary interest of the most of them is not of a pedagogical nature. A
further thought might be given to the idea of implementing pedagogic courses, at least as an optional course, at the
postgraduate studies at non-educational universities.

3. THE IMPORTANCE OF STRATEGIC THINKING - LANGUAGE LEARNING STRATEGIES

Globalisation as a world-wide phenomenon has imposed a strong competition, urging thus a need for constant
learning and perfection, with the final aim of equipping learners with tools necessary to cope in the constantly
changing world. This brings us to the concept of life-long learning, which has a rather long tradition in the Western

'8 Ur, P. The English Teacher as Professional. In Richards, Jack C. & Renandya, Willy A. Methodology in Language
Teaching, An Anthology of Current Practice. (10" ed.). Cambridge: CUP, (2008).
9 Dudley-Evans, Tony and St John, Maggie Jo. Developments in English for Specific Purposes. A Multi-
Disciplinary Approach. Cambridge: CUP, (1998).
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world and is still to be adopted in Serbia and the Balkan countries. The issue of education as a lifelong process
imposes the question of acquiring the skills of self-directed learning®. As suggested by many authors, the main tool
to be employed in creating a self-directed, i.e. autonomous (language) learner is learning strategies'.

The question of learning strategies is the question of how students deal with the process of learning. If you
start the conversation with your students about the way they acquire a foreign language, the answers may range from
reading and re-reading in order to understand some confusing word/parts of a text, to reading and repeating the lists
of words in order to remember them, or trying to remember other courses content to grasp the meaning of unfamiliar
words, etc. During a learning task, they may use highlighting pens to underline the important language items, ask for
clarification if something is not understandable, or try to predict what comes next in reading and listening activities,
etc. All these are the examples of different learning strategies.

In order to avoid any possible confusion concerning learning strategies, it would be useful to make a
distinction between learner strategies, learning styles and learning strategies, as all three concepts characterize each
and every student. When talking about learner strategies, O'Malley and Chamot? say that they are strategies
developed by very learners aimed at solving certain learning problem. Depending on how consciously learners use
them, they could be divided into implicit and explicit. On the other hand, learning strategies are explicit and they
can be implemented into curriculum, i.e. teaching instruction. They are influencing the process of learning as they
are used in information processing, storage, retrieval and use and, furthermore, they help in developing learning
styles. According to Oxford®, learning styles are general personal approaches to learning, whereas learning
strategies are used in a particular context as problem-solving techniques, thus being purposeful and goal-oriented®.
They are the result of personal, cognitive, affective and psychological characteristics and represent a learner's
attitude to the learning environment®.

In researching strategies and strategic behaviour, much effort has been put into categorisation of strategies.
However, contemporary language teaching methodology recognises four types of strategies — social, affective,
cognitive and metacognitive.

Social strategies deal with interacting with another person in order to assist learning. It can be either asking
for clarification or working with someone else in order to solve a problem or finish a learning task.

Affective strategies refer to managing emotions. They are seen as lowering anxiety, self-encouragement or
control over negative feelings, i.e. not allowing them influence attitudes or behavior®.

Cognitive strategies are often seen as theoretical procedures involved in the learning process®’. In other
words, they are considered to be controlled mental processes used in the process of learning and understanding, i.e.
in obtaining, storage, retrieval and use of information. In such a way, in the context of language learning, they help
students process and manipulate the language content.

20 Knowles, Malcom. The Modern Practice of Adult Education. New York: Association Press, (1976).

21 Wenden, Anita and Rubin, Joan. (eds.) Learner strategies in language learning. Englewood Cliffs, NJ: Prentice
Hall. (1987).

Oxford, Rebecca. Language learning strategies: What every teacher should know. New York: Newbury House,
(1990).

O'Malley, Michel and Chamot, Anna. Learning Strategies in Second Language Acquisition. Cambridge: CUP,
(1990).

22 O'Malley, Michael and Chamot, Anna. Learning Strategies in Second Language Acquisition. Cambridge: CUP,
(1990).

2 Oxford, Rebecca. Language Learning Styles and Strategies: An Overview. Learning Styles & Strategies/Oxford,
GALA, (2003). http://web.ntpu.edu.tw/~language/workshop/read2.pdf (April 2017)

 Williams, Marion and Burden, Robert L. Psychology for Language Teachers: a Social Constructivist Approach.
(5" ed.). Cambridge: CUP, (2002).

%> Oxford, Rebecca. Research on second language learning strategies. Annual Review of Applied Linguistics, Vol.
13, pp. 175-187, (1992).

% \/andergrift, Larry and Goh, Christine. Teaching and Learning Second Language Listening: Metacognition in
Action. New York: Routledge, (2012).

2" 0'Malley, Michael and Chamot, Anna. Learning Strategies in Second Language Acquisition. Cambridge: CUP,
(1990).
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The strategies that control the process of learning are metacognitive ones. Being the most important
strategies for developing independent learners, they would be the focal point of our interest. Namely, by developing
this type of strategies, students learn how to observe their own process of learning, being aware of the subprocesses
taking place, of the strategies used and possible corrective measures that should be implemented. It means that
metacognitive strategies are employed in all three phases of task completion — the phase of approaching a task
(planning), performance (monitoring and focusing attention) and the one following the task completion (evaluation).

As the starting point of developing metacognition and building independence in learning, planning
encompasses advance organisation and self-management. This strategy asks for proactive thinking, as a student is
expected to think ahead and foresee the possible problems and think about suitable solutions. Namely, it can be said
that a student is able to plan if he/she is aware of all aspects of the task at hand and its potential outcomes. At the
same time, he/she is expected to develop a strategic approach that would lead towards achieving these outcomes.

Monitoring implies ‘checking, verifying or correcting one’s performance in the course of the task’?, As the
successful completion of a task depends on the ability to promptly spot the failure in performance and redirect one’s
attention towards the task completion, the work on developing this strategy is very important.

The process of evaluation takes place after task completion. The two most important questions addressed
by evaluation are the consideration of success in task completion and possible alternative behaviour in future
performance.

It becomes obvious that developing (meta)strategic thinking is a most beneficial concept in developing the
overall critical thinking ability. In such a way, one builds his/her self-confidence in learning and performing and
takes control over the very process, which leads to independence in learning.

4. THE ROLE OF A TEACHER IN IMPLEMENTING STRATEGIC THINKING

In the process of implementing strategies into teaching instruction and making them a component part of a
curriculum, the main objective of a teacher is to get students acquainted with different types of strategies, to
explicitly teach students how to use each of them, to make students aware that they should use the strategies which
they find useful, i.e. make them self-directed and to foster strategy use in other learning environments. In so doing,
students become aware of the fact that the process of learning is at their hands and that they are in charge of it.

In their effort to develop independent learners and successful strategy users, teachers should be actively
involved in ‘assessing, planning and decision-making of what their learners already know, what they need to know
and exactly how they can be helped to become independent learners’®. There are different models of strategy
instruction developed so far, and we would make use of the Strategic Teaching Model, proposed by Jones et al.™.
According to the Model, the first phase of strategy implementation is assessing. In this phase teachers should
employ a questionnaire or think-aloud procedures or interviews to assess the type and frequency of strategy use. If
possible, the combination of strategy assessing techniques is recommended, as this would bring about more precise
information. When introducing of a new strategy, which is the following phase, the explanation should be given
explicitly. A teacher names a strategy and explains its use, step by step. It is very useful to put the theory in practice
by modelling strategy use, which makes the next step in strategy introduction. Here a teacher verbalises his/her own
thought processes while doing a task. The support further given to students in practicing a new strategy should be
adjusted to student needs. They should be motivated in using a strategy by providing successful experience or
relating strategy to improved performance. Having in mind transferability as one of learning strategy traits, and
following the CALLA (Cognitive Academic Language Learning Approaches) model introduced by O'Melley and
Chamot®, we would add expansion as the final phase of strategy implementation. Namely, having mastered the
strategy use in one teaching context, e.g. language learning, students could be further encouraged to use the same
strategy(ies) at different learning situations (to different language tasks or to acquiring different subject matter).

% \andergrift, Larry and Goh, Christine. Teaching and Learning Second Language Listening: Metacognition in
Action. New York: Routledge, (2012).
 Oxford, Rebecca. Language Learning Strategies in a Nutshell: Update and ESL Suggestions. In Richards, Jack C.
and Renandya, Willy A. Methodology in Language Teaching, An Anthology of Current Practice. (10" ed.).
Cambridge: CUP, (2008).
% O'Malley, Michael and Chamot, Anna. Learning Strategies in Second Language Acquisition. Cambridge: CUP,
(1990).
*! Ibid.
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It is obvious that one phase may entail more than one role. However, they are all characterised by providing
a continual feed-back.

Table 1 gives us data that point to the conclusion that in implementing strategy use, teacher’s roles should
be reoriented. At the first place, teachers are expected to monitor the current degree and type of strategy use and
make a more detailed research into it, acting as researchers. The role is further changed to that of a mediator,
consultant, controller and support-provider, then evaluator, motivator, instigator and collaborator. At any time of
this process, teachers are feedback providers. The final set of the given roles refers to post-implementation phase
and is very important in transferring strategies to learning other subject matter. The last given strategy differs in
relation to all the others as it implies developing relationships not only with students, but with fellow teachers as
well. Without such collaboration, the process of strategy implementation would certainly take more effort and time.

CONCLUSION

The consideration of three most influential factors of developments in the present-day education, i.e. globalization,
the Bologna Process implementation and developments in ICT, has brought about the issue of learner independence
and consequently given rise to the notion of learning strategies as a means of enabling the development of learner
autonomy and independence. The same phenomena have influenced the change in the role(s) of modern-day
university teachers, which has become even more complex and comprehensive by the introduction of learning
strategies. This change is primarily reflected in the change of the role of assessor into the one of an evaluator, and
the emergence of new teacher roles that should be adopted and implemented into higher education - mediator,
support-provider, motivator, instigator and collaborator. It has become evident that without close collaboration with
both students and fellow teachers, university teaching instruction lacks in quality and efficiency.
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Abstract: The main aim of the process of Decentralization of education was to improve conditions, quality
educational standards and to enable access to education. However, in order the process of decentralization of
education to achieve its objectives, is necessary to be accompanied by sufficient fiscal decentralization, sufficient
funding versus authorizations by the Local authorities in the sphere of education, exacerbates the efficiency of
providing public services.

The main aim of this paper is to analyze the theoretical and empirical analysis of the forms of financing of primary
and secondary education in the Republic of Macedonia in the time period from the beginning of the process of
decentralization since 2005. The paper includes a review of the financial sufficiency for the realization of this
comity, the criteria on the basis of which the funds from the central government to the local government are
distributed and the criteria for determining the level of education budget at the local level. A number of problems
have been identified in the application of current methods and an alternative approach to estimate the cost for
student needs has been proposed. In order to make an informed decision about the required levels of resources,
research needs to be done to determine the costs associated with the education of students with different levels of
need.

Keywords: primary education, secondary education, financial budget, local government, decentralization.

1. INTRODUCTION

Primary and secondary education, almost in all democratized and decetralized countries, is a public function that is
carried out by local self-government units. In the literature on decentralization of education, also a lot of studies and
research by different authors, that dedicated the research for different countries present different forms of power
transfer through decentralization. Decentralization of education (devolution), means the permanent transfer of
authority over financial, administrative or pedagogical issues from the highest to the lowest levels of government.
Other forms of transfer are deconcentration and delegation. Deconcentration is a process where some responsibilities
are allowed in management at the lowest levels of government, but the central government controls a variety of
activities. This is the weakest form of decentralization. On the other hand, delegation is a more general approach to
decentralization, where central government delegates authority to lower levels of government, meaning that
delegated com- munity can be withdrawn in case of non-realization.

% n the Republic of Macedonia during the process of decentralization, some competences were transferred in the
sphere of primary and secondary education. According to the Law on Local Government, the list of competences of
the local government is also "Education - establishment, financing and administration of primary and secondary
schools, in cooperation with the central government, in accordance with the law, organization of student transport
and food and housing Of them in dormitories ". From the practical exercise of this competence, it can be freely
found that municipalities in Macedonia share this competence with the central government. The realization of this
service becomes even more difficult as a result of the unavailability of financial resources delegated by the central
government to the municipal one, where according to the interview conducted with municipal budget planning
administrators, the bulk of the block grants for education is allocated to gross personal income of the employees in
education, even on average about 80%. Opportunities to improve the conditions in schools to advance and
modernize primary and secondary education are, unfortunately, minimal due to insufficient funding from block
grants and municipal own funds.

% Law on Local Authorities (Official Gazette of RM 5/2002)
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2. DECENTRALIZATION AND FINANCING OF PRIMARY AND SECONDARY PUBLIC EDUCATION
Financing of primary and secondary education, with the process of functional and fiscal decentralization of this
kompetence,is realized mainly by funds delegated by the central government and that in the form of block grants
and grants intended for primary and secondary education. Further municipalities, according to legal regulations, are
obliged to allocate these funds to primary and secondary schools. The financial program for primary and secondary
schools operating in the territorial boundaries of a municipality is an integral part of the municipal budget for the
respective fiscal year.
Municipalities, depending on their financial capacity, ie the financial resources provided by their own resources, can
fill the funds from the block grants and allocate them for current and capital expenditures except for the personal
income of the employees in the municipal schools.

2.1. The criteria for distribution of block grants for primary education
The criteria for distribution of block grants for primary education are: the base amount for municipalities, the
number of students in the municipality, the number of students per class, the number of special needs students, the
population density. The so-called upper and lower boundary mechanism is also used in the distribution.*
BDOo=0+WMP x S
WMP =+ MA (W x Kg + Up + Cp x Upp x CH)
BDOo - Block grant for primary education for the municipality
Oh - Basic amount per municipality
WMP - weighted students in the municipality
S - Standard (amount) per student
W- Total number of students in the municipality
Up - Number of students in the upper classes in the municipality
Upp - Number of students with disabilities in the municipality
CP - coefficient (weight) for the subject instruction (0.2)
CH Checkpoint - coefficient (weight) for students with disabilities (1)
Kg - coefficient (weight) Density municipality:
20 people per km 2 - (0.6)
20 to 50 people per km 2 - (0.4)
50 to 70 people per km 2 - (0.2)

2.2 The criteria for distribution of block grants intended for primary education

The allocation of grants for primary education is: the basic amount for a municipality, the number of pupils in
primary education, population density, the so called upper and lower border mechanism.*
Article 5
Allocation of categorical grants for primary education is the formula:
NDOo =0 + WMP x S
WMP =W + (W x Kg)
NDOo - earmarked grants for primary education for the municipality
Oh - Basic amount per municipality
W - Total number of students in the municipality
WMP - weighted pupils in the municipality
S - Standard (amount) per student
Kg - coefficient (weight) for a population density of the municipality:
20 inhabitants per km 2 - (1.4)
20 to 35 people per km 2 - (0.8)
35 to 70 people per km 2 - (0.6)
Criteria for distribution of block grants for secondary education

% The methodology for determining the criteria for distribution of block grants for primary education by
municipalities for 2017, Article 5, Official Gazette of RM 81/2016

* The methodology for determining the criteria for allocation of earmarked grants for basic education in Municipalities
2017, Article 5, Official Gazette of RM 81/2016
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The allocation of funds from block grants is calculated according to the formula. The formula is mainly based on the
number of students in secondary schools. The formula may also have some other factors such as the type of school
facility, school location, etc. The criteria for allocating block grants for secondary education are: the basic amount
for the municipality, the number of students in secondary education in the respective municipality, the number of
pupils in vocational education in the municipality®
Allocation of block grants for high school is according to the formula:
BDSo=0+WMP x S
WMP =W + Os x Ks
BDSo - Block grant for secondary education in the op-Skills / Skopje
O - Basic amount per municipality / Skopje
WMP - weighted students in the Municipality / City of Skopje
S - Standard (amount) per student
W - Total pupils in secondary education in the op-Skills / Skopje
Os - Number of students in vocational education in the Municipality / City of Skopje
Ks - coefficient (weight) for vocational education (0.1)
While from the local authority the block allocations for the municipality are further distributed based on the
following criteria: historical expenses, number of students, number of employees, number of parallels and eventual
needs.

Table 1. Public funding of education after the process of decentralization

YEA | Preand | Intended Block Funding of Fund.of Intended Block Fund.of
RS | primary | donations | grants primary sec.edu.from | donations grants (7) secondar
school (2) 3) education central (6) y school

Q) (1+2+3)=(4) budget (5) (5+6+7)

=(8

2006 | 6190802 | 440000 0 6630802 2467748 170000 0 2é3)7748
2007 | 6495096 | 535918 204893 7235907 2319477 189904 941386 3450767
2008 | 4257618 | 200016 5645041 | 10102675 1553416 62160 2201991 3817567
2009 | 3266396 | 157171 6662726 | 10086293 1272303 71890 3008447 4352640
2010 | 1526990 | 95262 7145820 | 8768072 1021611 55378 3166290 4243279
2011 | 1821704 | 67326 7728399 | 9617429 1787977 49191 3521425 5358593
2012 | 979027 2950 8420171 | 9402148 786219 0 3918432 4704651
2013 | 1171011 | 3300 8479939 | 9654250 894632 0 3948313 4842945
2014 | 1080443 | 3000 8553191 | 9636634 841780 0 4026448 4868228

Source: The data are processed by the authors based on the budgets of Macedonia and data from the Ministry of
Finance

From the data presented in above table the financing of public education after the fiscal decentralization process, it is
noted that the trend of financing trend is increasing at all levels, ranging from financing preschool and primary
education and grants destined for the same categories.

Primary education and primary education in Macedonia is partially funded by the central state budget and partly by
targeted grants and block donations. Funding for pre-school education and primary education, from the central state
budget, from 2006 to 2014 marks a downward trend. In 2006 the amount of funds earmarked from the budget for
Preschool and primary education was 6,190,802 and in 2014 totaling 1080443. earmarked generally marked
downward trend over the years taken in the analysis.

In 2006 the amount was 440000 and in 2014 this amount reaches 3000. The most important is the growing trend of
the block donations. In 2006, pre-school education and primary education were not funded by block donations,

% The methodology for determining the criteria for distribution of block grants for secondary education by municipalities
and City of Skopje 2017, Article 4, Official Gazette of RM No. 81/2016
47




Thirteenth International Scientific Conference
THE TEACHER OF THE FUTURE
25-28.5.2017, Budva, Montenegro

while in 2014 with the benefit of municipal competencies, this amounts to 8553191. In total, pre-school and primary
education mark an increasing trend, in genereal pre-school and primary education reached the amount of 9636634
in 2014.

The secondary education funding structure includes funding from the central state budget, funding from destined
donations, and block grants. Funding for secondary education from the state budget in 2006 was 2467748 whereas in
2014 it amounted to 841780. Block grants in 2006 Have been O while in 2014 the value of the funding reaches
4026448. Although the trend of funding from the budget and donations destined is downward, block grants mark an
increasing trend and so in general, secondary education funding marks an increasing trend. In 2006, the total funding
value was 2637748 whereas in 2014 this amount reached 4868228.

Table 2. Financing of education levels as a percentage of GDP (2006-2014)
Years 2006 | 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 2014

Funding for 2 1.9 2.4 2.4 2 2.1 2 1.9 1.8
primary
education as%
GDP
The secondary 0.8 0.9 0.9 1 1 1.2 1 1 0.9
education
funding as%
GDP
Source: The data are processed by the authors based on the budgets of Macedonia and data from the Ministry of

Finance

From the table it is seen that in 2014 primary education funding as a percentage of GDP decreases from 2% in 2006
to 1.8 in 2014. Secondary education funding as a percentage of GDP from 0.8 reaches 0.9 in 2014.. Generally, this
table reflects a very low share of spending dedicated to education levels as a percentage of GDP.

As fiscal decentralization is generally measured as a share of the costs of local government in total government
expenditure also the decentralization of education can be measured in its fiscal dimension, as a share of the costs of
the local government to the leve of education in total government expenditure. Although this approach ignores the
importance of measuring the level of decision-making in education, given the lack of data to conduct mutual studies,
the measurement of the fiscal aspect of education decentralization may be the only aspect that would be consistent
for a group of wider countries.

Table 3: Percentage of participation of primary and secondary education expenditures in total state budget
expenditures for the time period 2008-2016

General Budget The secondary education | Funding for primary Total
Year Expenditures funding education % In budget
expenditures
2008 150.371.000 3817567 10102675 13920242 9.26
2009 149.594.000 4352640 10086293 14438933 9.65
2010 149.174.306 4243279 8768072 13011351 8.72
2011 159.992.000 5358593 9617429 14976022 9.36
2012 161.667.000 4704651 9402148 14106799 8.72
2013 168.541.000 4842945 9654250 14497195 8.6
2014 175.157.000 4868228 9636634 14504862 8.28

Source: The data are processed by the author based on the Macedonian budgets for the years taking into analysis
and the data from the Ministry of Finance
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From the data in the above table it is clear that the funds that are transferred to the local government units in
Macedonia in the general of the state budget in the time period taking into consideration,participate with 8, 94% on
average. Since the total cost of central budget spending from 2011 to 2014 is high, the volume of education
allocations in this period marks a slight increase and a decrease in 2012 compared to 2011.

3. CONCLUSIONS AND RECOMMENDATIONS
This study researched the way in which education funds in Macedonia were distributed by the central government
to the local government and the local government in schools and how local decisions are made regarding the level of
education budget. While the level of government funding is of decisive importance, the fact that block grants are not
sufficient for the realization and advancement of the service in education means that local authorities are likely to
spend more, but from the amount of own funds The local does not allow them to influence with additional funds.
Local authorities consider that the formula for allocating funds from the central budget to the local one is not
transparent, does not provide financial means for covering services such as heating, student transport, electricity, and
does not favor areas in which school infrastructure is outdated. But funds for the construction of new schools and
reconstructions are allocated from the central budget in the form of grants.
In order to improve the conditions and increase the quality of the municipal schools we consider that it is necessary
first and foremost, both central and local levels to be prioritized in primary and secondary education, to identify and
determine the cost of the real needs indispensable And special for each school. Since education is a conditional right
for each person to reduce the disparities existing between lower school districts or municipalities compared to higher
income regions or communes, the distribution of block grants should also take into account the poverty factor .
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Abstract: With the end of socialism, South East European societies experienced a most dramatic increase in poverty
and socio-economic inequality. Some might have hoped that the transition from the generalized inefficiency of
bureaucratic social- ism to Western-style capitalist market economies would bring Western-style mass prosperity to
South Eastern Europe, but the actual experience of social polarization proves the opposite. The Lisbon strategy
(valid 2000-2010; its successor is “Europe 2020) is aimed at transforming Europe into the world’s most
competitive knowledge economy. Research and innovation as well as participation in education and lifelong
learning are seen as key variables to reach these goals. Universities were — like schools — identified to play a central
role in achieving these goals. Quality education is one of the main prerequisites for the development of each society.
The Bologna Declaration signed in 1999 by 29 ministers responsible for education launched the Bologna Process.
Today there are 46 signatory countries.

For the purposes of this article, effective education for employment is defined as: “the development and assessment
of the requisite skills, knowledge and behaviors that constitute an effective employee in the 21st century”. In some
countries, this is collectively described as a ‘skill set’. Levels of skills and education are vital components in the
skills race and will increasingly determine the economic fortunes of many countries. Many education challenges are
now related to behaviors. It is becoming increasingly important for workers to have the right attitude, a willingness
to learn and an understanding of how to conduct themselves in the workplace. These are the transferable qualities
that many employers are seeking.

The economic downturn has hit the employment prospects of low-qualified people working in rich countries harder
than their more highly qualified counterparts. The level of education is crucial to the successful implementation of
population in the labor market. The availability of education and training for certain work activities contribute to
personal fulfillment and provide a higher standard and quality of life. Increasing the educational level of the people
is an opportunity for the optimal exploitation of the workforce and for more active involvement in society of
marginalized segments of the population.

Keywords: vocational education, labor market, workforce, illiterates.

With the end of socialism, South East European societies experienced a most dramatic increase in poverty
and socio-economic inequality. Some might have hoped that the transition from the generalized inefficiency of
bureaucratic social- ism to Western-style capitalist market economies would bring Western-style mass prosperity to
South Eastern Europe, but the actual experience of social polarization proves the opposite. The Lisbon strategy
(valid 2000-2010; its successor is “Europe 20207) is aimed at transforming Europe into the world’s most
competitive knowledge economy. Research and innovation as well as participation in education and lifelong
learning are seen as key variables to reach these goals. Universities were — like schools — identified to play a central
role in achieving these goals. Quality education is one of the main prerequisites for the development of each society.
The Bologna Declaration signed in 1999 by 29 ministers responsible for education launched the Bologna Process.
Today there are 46 signatory countries.

Education is essential to promoting economic growth and building cohesive societies. Human capital is the
most valuable asset for the development of any country. Education systems in Europe are improving and it is
therefore important that the benefits of this success also reach those at greatest risk. This requires new and more
solid investment in education to ensure an open, beneficial and tolerant learning environment of high quality for all.
Thus, investing in high quality education, particularly in higher education, removal of barriers to students as well as
professors, promotion of lifelong learning and elaboration of research potential should be given priority. The Europe
2020 Strategy is a top priority in tackling unemployment in the European Union and improving the quality of
education within the Union. We can not miss the link between improving education as the goal of the strategy with
one of its other priorities, namely social inclusion and poverty reduction. The higher the quality of education
received by every single citizen of the Union, the more the chances of finding a job that brings economic dividends
but also moral satisfaction are increased.

For the purposes of this article, effective education for employment is defined as: “the development and
assessment of the requisite skills, knowledge and behaviors that constitute an effective employee in the 21st
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century”. In some countries, this is collectively described as a ‘skill set’. Levels of skills and education are vital
components in the skills race and will increasingly determine the economic fortunes of many countries. Many
education challenges are now related to behaviors. It is becoming increasingly important for workers to have the
right attitude, a willingness to learn and an understanding of how to conduct themselves in the workplace. These are
the transferable qualities that many employers are seeking.

Human capital is the most important form of wealth for a modern nation. The economic downturn has hit
the employment prospects of low-qualified people working in rich countries harder than their more highly qualified
counterparts. The level of education is crucial to the successful implementation of population in the labor market.
The availability of education and training for certain work activities contribute to personal fulfillment and provide a
higher standard and quality of life. Increasing the educational level of the people is an opportunity for the optimal
exploitation of the workforce and for more active involvement in society of marginalized segments of the
population. The education system, particularly tertiary education, has to be responsive to labour market
requirements. Furthermore. Research and development activities need to be integrated to the higher education
system. Exchange of practices between countries and a more robust set of facts are essential to enable countries to
respond to challenges such as increasing inequality and continuing unemployment in South-Eastern Europe.
Southeast Europe (SEE) is a geographical area covering more than 10 countries, including Albania, Bosnia and
Herzegovina, Bulgaria, Croatia, Greece, Kosovo, Macedonia, Moldova, Montenegro, Romania, Serbia, Slovenia and
Turkey — East Thrace.

The labour markets in South-Eastern Europe (SEE) have been badly affected by the recent global economic
and financial crisis. The external effect of the crisis, however, should not be over- estimated. Some of the countries
in the region already had substantial domestic problems, such as a growing budget deficit, high inflation rates, and
obvious symptoms of “overheating” nation- al economies. Given the structurally weak labour markets, such as those
of the countries in the region, these defects have been amplified, while the process of recovery has been protracted.
An important problem is the declining birth rate, the emigration of young people, and hence the decline in labor
force capacity. In South East Europe, unemployment is more than twice as high for youth as for adults. In developed
countries a negative relationship exists between education and unemployment (Livanos, L. 2010). Countries with the
most intellectual resources achieve the highest rates of economic growth and the fastest development in science
and technology.

The demographic crisis with its multifaceted manifestations is one of the most serious problems faced by
the country over the coming decades as it continues to diminish and aging population, on the one hand, due to the
late reforms in policies to support family values, The birth rate and the retention of young people, on the other hand,
given the socio-economic conditions in the country, the displacement of the population goes beyond its borders
(Ivanov, M. 2016).

Evidence suggests that people with higher education face lower levels of unemployment. One cause of the
‘brain drain’ is the mismatch of the educational qualifications of the job seekers and the higher demands of the
employers. Higher the level of education of the labor forces in the home country, the higher the rate of the 'brain
drain’. Contrary to popular belief, that those who are less successful in the educational system in their homeland are
less likely to emigrate than those who achieve academic success. But knowledge produces more than economic
riches: it is also a vital ingredient for dealing with many of the social and environmental aspects of life today.

Migration of labor resources, which is accompanied by a redeployment of the income of hired workers at
an international level, as wages in developed countries outweigh what workers with the same qualifications in less
developed countries receive. In the age of globalization, migration policy is increasingly spontaneous and
increasingly systematic and diversified. It should not be overlooked that migration affects national employment, the
quality of human capital, labor productivity, income levels and even the state of inter-ethnic and inter-confessional
relations. And in this line of thought, the current modern migration policy should include not only the direct
regulation of migratory flows, but also the definition and implementation of measures for their integration into
national society, economy and culture (Ivanov, M. 2016).

Migration is influenced by a combination of economic, political and social factors, either in a migrant’s
country of origin (push factors) or in the country of destination (pulls factors). Labor migration, work and higher
quality of life as a top cause of human mobility has been a tremendous achievement for the past two decades both
for emerging societies such as Albania, Bulgaria, Romania, and post-conflict and post-war countries of the former
Yugoslavia. The Eastern and Western Balkans can be considered as a single analytical unit. A little more than a
decade ago, it was almost impossible, the two parts of the region were developing in opposite directions: the
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transition from closeness to openness, and from political to economic migration in Bulgaria, Romania, Albania; The
exact opposite transition in the former Yugoslavia. This decade has brought about convergence of migration in both
parts of the region. Labor emigration still strongly prevails over immigration, with the exception of Slovenia and
Croatia, but the importance of immigration as a likely center of migration patterns in the medium term is increasing.
On the day when pull factors reach the push factor, SEE citizens will celebrate the new image of an attractive and
hospitable region. That day is not tomorrow, but it is in the foreseeable future. In every South-eastern European
country there are returning migrants; Circular migrants who earn outside and spend at home, immigrants who invest
labor and capital in their new country are also beginning to find themselves. At the same time, there is a significant
level of high-skilled labor from some developing countries, particularly in information technology (IT), medicine,
nursing and teaching.

In almost every South-eastern European country there are reforms or change to be made in order to achieve
the best possible educational system. The new EU member states Bulgaria, Romania and Slovenia have undergone
important structural changes concerning sectoral structure and uneven productivity dynamics. Consequently, the
structure of employment and labour demand concerning sectoral employment has changed further affecting the
demand for employment and educational levels (Stehrer, R. 2005). These countries have made major reforms to
bring their education systems in line with EU standards and best practices. For example, Bulgarian educational
system falls within the continental European tradition. The main types of secondary schools are: general educational,
vocational, language schools and foreign schools. Private schools are also being established and they are beginning
to compete successfully with state schools. Education in Bulgaria is mainly supported by the state through the
Ministry of Education and Science. School education is compulsory for children from seven to sixteen years of age.
Early drop-out is one of the main challenges facing the labour market at present, a trend expected to continue in the
future when an acute shortage of quality work force is expected. The active labour market policies should put the
emphasis on promoting the geographical and professional workforce mobility. The involvement of business in
vocational training and education initiatives could be assessed as insufficient. In Albania, market and practice
orientation are now the target that need to be achieved through developing education and professional training. The
education and professional training system is weak on one hand with regard to quantity and on the other hand with
regard to quality. There is a lack of appropriate infrastructure, insufficient financing, a low supply of human
resources, old curricula and an old management style. The liberalization of licensing of the private institutions in
higher education and academic freedom was one of the main decisions taken by the government after 2005. The
strategy of the education system is focused on the practical needs of the country for increasing the skills and training
of young people. In Romania, a higher level of education helps the individual to find more rapidly a job better paid,
and helps the employer to be more competitive in a knowledged-based economy. The law of education stipulates
that the budget allocated to education must be at least 6% of the GDP. In none of the years since the enactment of
this regulation (2007) has it been applied. Even if the new law of education (Law 1/2011) stipulates a minimum 6%
of the GDP to finance education (Art. 8), the Minister of Education declared that Romania cannot yet afford to
allocate this percentage of the GDP.

In Albania, Bosna and Herzegovina, Croatia, Macedonia, Serbia and Montenegro major challenges to the
education system were the dissolution of Yugoslavia, the deep recession of the early1990s, military conflicts, slow
economic recovery, high unemployment rates resulting from restructuring of the industry as well as similar
problems accompanying transition. In the aftermath of war, they have been reconstructing their educational systems
and trying to grant equal access to young people with different ethnic background (Hanappi, H. 2012). For example,
higher education in Croatia is conducted in higher education institutions through university and professional studies.
Higher education institutions are divided into polytechnics, colleges of applied science, faculties and art academies.
All courses were aligned by 2005 with the requirements of the Bologna Process as part of the creation of a European
system of higher education. Regardless of temporary economic slowdowns, Croatia needs to take into account the
population aging and the workforce shrinking, which in the long run will change the characteristics of the overall
labour force. It is unlikely that migration will contribute significantly to the capacity of the workforce, which again
makes internal capacity of educated people building and adjustment of prime importance. In Bosna and Herzegovina
data for labour force by highest level of education attained and sex shows also that the female population tend to
increase their level of education in the last few years. If we compare university obtained titles of education per sex,
the female population is almost on the same level as male, but the percent- age change is stronger for females, e.g.
from 14.5% to 17.0% compared with male e.g. from 9.3% to 10.9%, which is an excellent indicator because the
educated female population demonstrate the confidence that only by obtained, higher education level will they be in
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a position to become more competitive on the labour market in a traditionally labour market oriented country,
compared with their male colleagues. With respect to skills matching, most of the unemployed are uninformed about
the skills and professions required on the job market in Macedonia. In addition, the general picture is that many of
the people are not flexible regarding prequalification programmes and training, especially when it comes to people
at the age of 40 and above. However, this does not change the fact that prequalification programmes are needed in
order to improve the matching of skills and respond to what the contemporary labour market requires. The education
system in a country needs to be set up in a way that will serve the labour market and respond to its needs and
demands. Every mismatch between these two things should be corrected appropriately and provide positive benefits
for both sides. Among the key requirements by Macedonian companies are for the candidates to have relevant work
experience and be familiar with at least one foreign language. The government of Montenegro recognised the
importance of the creation of a knowledge-based society and adopted different strategic and documents which are in
line with the Lisbon Strategy. Adoption of the Law on National Vocational Qualifications significantly advances
and facilitates the procedure of obtaining vocational qualifications, that is, crucial skills that are necessary for the
labour market and which will have an impact on the planning of human resources and improvement of the
qualification structure of the population. Although there are efforts to improve the linkage between the education
system and labour market needs, the fact is recognised that a lot of knowledge does not fit the modern requirements
of the labour market and that the only way of bridging this gap is the promotion of a “learning society” and that is
inclusion of adults in the process of life-long learning. One of the most often emphasised weaknesses of Serbian
education system is a clear lack of connection between ‘school’ and ‘work’. This is one of main reasons why the
transition from school to work is so difficult for young people in Serbia. The scope for co-operation between
education and the side of economy has been mapped out by various strategic documents and concrete proposals have
been made on how to ensure it. However, institutional separation still exists and there are no joint bodies, which
would work together toward the reduction of skill mismatches. According to an analysis of education at the level of
local self-government, there is no sufficiently developed awareness of the relationship of education and prosperity of
the community. It is important that investment in education brings the expected effects for society as a whole. The
goal should not be the acquisition of formal degrees as it is now, but competitiveness of knowledge and skills on the
labour market.

Greece and Cyprus have a long history and tradition of education. Nevertheless, a high rate of graduate
unemployment is a serious problem in the Greek labor market pointing to the need for drastic changes in the
educational system. The link between education and labor market is found to be rather week (Hanappi, H. 2012).
For example, the education system in Greece is centralized, with all levels falling under the responsibility of the
Ministry of Education, Lifelong Learning and Religious Affairs (Ypourgeio Paideias, dia Biou Mathisis kai
Thriskeumaton). Private higher education institutions are not permitted to award national certificates. There is a
division within higher education between universities and institutions of higher professional education; in terms of
organization, these 2 are at the same level. The language of education is Modern Greek, yet certain higher education
programmes are also provided in English (this is particularly the case at private institutions). Education is
compulsory for 9 years (for children aged 5-15) (Education system Greece, 2015). Government programmes in
Moldova are necessary to ensure youth involvement in entrepreneurship. These programmes should be focused not
only on theoretical and rational perspectives of the labour market trends, but also on in-depth training in matters of
trade, informal sector activity (no shadow economy), and be prepared to take a reasonable degree of risk. Among
young people there must be not only graduates, but primarily artisans, farmers, and people without vocational
training, who want to make a business and need training, guidance and consultation. The government must recover
the insurance of vocational education and training, especially for adults and youth, helping them to integrate into the
labour market. Government implications should focus on diversification and differentiation in vocational education
and training, and higher education

In a high number of South-eastern European countries, brain drain is a serious matter. High rates of youth
unemployment together with the possibility to find a suitable job abroad lead higher education graduates to migrate.
The issue of migration is complicated and has many sides. Nevertheless, though further collaboration and
cooperation with the industry, tertiary education institutions can play a role in increasing the competitive advantage
of businesses and contribute to the regional economy. The enhancement of the regional economy, generation of new
jobs and positive future expectations would help decreasing the brain drain (Hanappi, H. 2012).

The main reason for brain drain is the drive for human capital. Many industrialized countries are giving
priority to policies aimed at attracting highly skilled immigrants. Among them are the United States, the United
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Kingdom, Canada, Germany, Japan, Singapore, Hong Kong and Australia. The countries of the SEE have to deal
with national issues underlying the leaving of highly skilled labor. Student migration is also rising, as are the
number of visas that enable overseas students to study on a ‘fee-paying’ (rather than a scholarship) basis, and then
transfer to a work or permanent residence visa. Universities in the United States, Canada, the United Kingdom and
elsewhere have become meccas for young people ambitious to join fellow graduates and others in the academic
network (Mahroum, S. 2002).

Brain drain or human capital flight is a large emigration of individuals with technical skills or knowledge,
normally due to conflict, lack of opportunity, political instability, or health risks. A brain drain is usually regarded
as an economic cost, since emigrants usually take with them the fraction of value of their training sponsored by the
government. It is a parallel of capital flight, which refers to the same movement of financial capital. It should not be
overlooked that the brain drain can be accompanied by the opposite process of "brain return” at a later stage. This
may also lead to "brain circulation" or short-term movements, as the National Economy becomes more integrated
into the global one. The SEE countries need to understand why migrates highly qualified staff and formulate policies
and strategies that will address these issues. The fundamental obstacle to initiating such approaches is a lack of
political will — at both national and international levels. But without action, the highly skilled in science and
technology will continue to move on to richer economies, with only a small number of developing countries
peripherally tied into this system. The remainder will be relegated to the margins, and their basic infrastructure and
social services — in particular health and education — will deteriorate even further. Unfortunately, the collaboration
between the educational institutions and the private sector is far from satisfactory. The appropriate link between
theory and practice has not been established yet. Many employers are not satisfied with the practical skills that the
graduates have. It is especially important to increase investment in human capital with the state employers, local
authorities and regional communities sharing the burden without ruling out individual responsibility. Concrete tools
for implementing the policy of continuing vocational training and life-long learning could be: the establishment of
sectoral funds for improving the qualification of the employed and setting up individual training accounts.
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CONTEMPORARY FUNCTIONS OF TEACHERS
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Abstract : The teacher has always been an important figure in the upbringing and education of young people. There
are numerous functions that teachers perform in everyday work. However, frequent changes in society are causing
constant changes in teaching profession. Teachers are expected to be able to perform numerous
functions:organization and teaching, professional development, participation in research, cooperation with parents,
colleagues, expert service, school management, etc. This work shows the most common general functions of teacher
such as: lecturer, evaluator, builder of collaborative relations, educator, associate, manager, organizer, coordinator,
but also contemporary functions such as innovators, researches and evaluators of his and student work. Special
attention was paid to the functions of teachers during the thought activation of students such as: a teacher skill to
organize teaching activities that will "attract" students into relevant mental activities, the teacher's function to use
different methods, techniques and strategies in order to activate students in thought, the teacher's functions to use
different learning and teaching resources. Particularly important teacher functions are: training students to apply
knowledge in familiar and unknown situations, encouraging students to think critically, and using new ways of
learning and teaching. There are more and more competencies necessary for successful teaching practice .In their
call, teachers need to constantly look for new ways of teaching and they need to be able to adapt to different
educational situations. The contemporary function of teachers are complex and dynamic. They are complex because
they cover different types of activities (planning, preparation, evaluation of the overall educational work),
knowledge of the developmental characteristics of students, knowledge and use of modern techniques and
technology in education, etc. The functions of teachers are also dynamic because the circumstances in which the
teacher is working are changing constantly, and he is obliged to constantly adjust the structure of his and his student
activities to those changes. Students and parents are the ones that greatly have changed. The teacher's educational
function in the modern age is more important than ever before, given that students spend less and less time with
their parents. The contemporary functions performed by teachers are related and complementary. There are more
and more competencies necessary for successful teaching practice. It is important that teachers constantly work on
self-evaluation of their work, to re-examine their roles, to extend their roles, and to adjust their work to improve
teaching practice. Education of teachers in 21* century is one of the greatest challenges of modern civilization.
Keywords: functions, teacher, upbringing, school, teaching.

SAVREMENE FUNKCIJE NASTAVNIKA

Amer Caro
Filozofski fakultet Zenica, BiH amer.caro@gmail.com

Sazetak: Nastavnik je oduvijek bio vazna licnost u odgoju i obrazovanju mladih. Brojne su funkcije koje nastavnici
obavljaju u svakodnevnom radu. Medutim, ucestale promjene u drustvu izazivaju stalne promjene u nastavnickoj
profesiji. Od nastavnika se o¢ekuje sposobnost obavljanja brojnih funkcija: organizacija i vodenja nastave, stru¢no
usavrSavnje, sudjelovanje u istraZivanjima, suradnja s roditeljima, kolegama, stru¢nom sluzbom, s rukovodstvom
Skole, itd. U radu su prikazane najucestalije opSte funkcije nastavnika kao §to su : predavac, ocjenjivac, graditel]
suradnic¢kih odnosa, odgajatelj, saradnik, voditelj, organizator, koordinator ali i savremene funkcije poput inovatora,
istrazivaca, evaluatora svoga i ucenickog rada. Posebna paznja se obratila na funkcije nastavnika prilikom misaone
aktivizacije ucenika kao $to su : umijece nastavnika da organizira nastavne aktivnosti u kojima ¢e ,,uvlaciti* u€enike
u relevantne mentalne aktivnosti, funkcija nastavnika da se koristi razli¢itim metodama, tehnikama i strategijama
kako bi ucenike misaono aktivirao, funkcije nastavnika da koristi razli¢ite resurse za ucenje i poucavanje. Posebno
vazne funkcije nastavnika su : osposobljavanju uéenika za primjenu znanja u poznatim i nepoznatim situacijama,
poticanje ucenika na kriticko razmisljanje, kao i koriStenje novih puteva ucenja i poucavanja. Sve je vise
kompetencija neophodnih za uspjesno obavljanje nastavne prakse U svom pozivu nastavnici neprestano trebaju
traziti nove naéine poucavanja i znati se prilagoditi razli¢itim odgojno-obrazovnim situacijama. Savremene funkcije
nastavnika su slozene i dinami¢ne. SloZene su jer obuhvataju veoma razliCite vrste aktivnosti (planiranje,
pripremanje, evaluiranje cjelokupnog odgojno-obrazovnog rada), poznavanje razvojnih karakteristika ucenika,
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poznavanje i upotreba savremene tehnike i tehnologije u obrazovanju itd. Funkcije nastavnika su i dinamicne jer se
okolnosti u kojima nastavnik radi stalno mijenjaju, te je prinuden da strukturu svojih i u¢eni¢kih aktivnosti stalno
prilagodava tim promjenama. Ucenici i roditelji su ti koji su se uveliko promijenili. Nastavnikova odgajateljska
funkcija u savremeno doba je vaznija nego ikada do sada, ako uzmemo u obzir da ucenici sve manje vremena
provode sa svojim roditeljima. Savremene funkcije koje obavljaju nastavnici su povezane i komplementarne. Sve je
vise kompetencija neophodnih za uspjesno obavljanje nastavne prakse. Neophodno je da nastavnici neprestalno rade
samoevaluaciju svoga i rada, da preispituju svoje uloge, prosiruju svoje uloge i vrSe korekciju svoga rada u cilju
poboljSanja nastavne prakse. Edukacija nastavnika za 21. stolje¢e je jedan od najvecih izazova savremene
civilizacije.

Kljuéne rije¢i: funkcije, nastavnik, odgoj, $kola, nastava.

uvoD

Svjedoci smo vremena u kome je doslo do velike promjene u poimanju nastavnicke profesije. Odnos nastavnik-
ucéenik znatno je kompleksniji nego u proslosti. Zbog pojave pedocentrizma u §kolama, javlja se druga krajnost, gdje
su ucenici postali zasti¢eniji od nastavnika. Naime, vrlo ¢esto uéenici dovode u pitanje i nastavnicke kompetencije.
Nastavnici nemaju slobodu u odgojnom djelovanju.

Cesto nas mediji informisu o nasilju medu vr§njacima, te nasilju nad nastavnicima. Sve nas to upucuje da u nagim
obrazovnim sistemima nedostaje empati¢nosti, tolerancije i razumijevanja. Nastavnici se sve viSe fokusiraju na
obrazovni sadrzaj, zenemarujuci osje¢anja ucenika. Na ucenike se gleda kao na predmete, brojke, a ne kao na
ljudska bi¢a. Nemaju svi nastavnici podjednak odgojni utjecaj. Posebno su vazne funkcije koje nastavnik obavlja u
Skoli kao S$to su odgajateljska, predavacka, ocjenjivacka, i mnoge druge funkcije. Da bi nastavnik mogao posluziti
kao identifikacioni model on mora biti moralna, cjelovita i stabilna licnost, snazne volje i ¢vrstog karaktera.

Pored brojnih funkcija koje obavljaju u svome radu, nastavnici i dalje nailaze na izazove u kojima ne znaju kako da
adekvatno odgovore na potrebe ucenika. U nastavku rada su predstavljenje funkcije koje nastavnici obavljaju u
Skolama.

1. OPSTE FUNKCIJE NASTAVNIKA
Brojne su funkcije koje nastavnici obavljaju u svojim Skolama. Nekih funkcija nastavnici su svjesni, dok drugih nisu
ni svjesni koje obavljaju. Ili¢ (1991) navodi da ¢e krupne promjene u razvoju civilizacije izazvati u buduénosti ¢este
i krupne promjene u odgojno-obrazovnoj djelatnosti, posebno u nastavnickoj profesiji.
Prema Ilicu (1991) nastupajuéa epoha razvoja drustva odlikuje se snaznim i iznenadujué¢im dejstvom opstih na
edukativne i pedeutoloske promjene. Promjene ¢e se desiti u okruZenju (drustveno-politicke, ekonomske, socijalne,
kulturoloske, nauéne, tehni¢ke, proizvodno-tehnoloske), odgojno-obrazovnoj djelatnosti (redefinicij cilja i
zadataka, promjene u koncepciji, sistemu, materijalno-tehnoloskoj osonovi, procesu), te u nastavni¢koj profesiji
(polozaju i statusu, ulogama i funkcijama, radu i djelovanju, profilima, Skolovanju, stru¢nom usavrSavanju).
Posebno vazne su promjene u polozaju, funcijama i djelovanju nastavnika. Prema istraZivanju profesora Ilica (1991)
funkcije nastavnika u buduénosti su sljedece:

- vaspitac

- saradnik i voditelj

- organizator i koordinator

- mentor i savjetodavac

- planer i programer

- inovator

- istrazivac

- predavac i ocjenjivac

- dijagnosticar (Ili¢, 1991, str.14)
Nadalje, od uspjesnog nastavnika u savremenim prilikama se oc¢ekuje ne samo da prihvata i provodi pedagoske
promjene ve¢ da ih i samoincijativno izaziva i stvara. Nasuprot autoritarne, krute komunikacije i discipliniranja
djece predskolskog i mladeg osnovnoskolskog uzrasta, uloga vaspitaca i ucitelja u uslovima savremenih promjena
sastoji se u njihovom partnerskom, emocionalno toplom, tolerantno, empati¢nom i podsticajnom angazovanju u
najraznovrsnijim grupnim i individualiziranim aktivnostima i interakcijama djece i sa njima povezanih odraslih
osoba. Sve znacajnija uloga nastavnika bi¢e u individualiziranom radu sa ucenicima koji imaju posebne edukativne
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potrebe, $to se sastoji u prepoznavanju, identifikaciji i usmjeravanju edukacije djece i omladine sa smetnjama u
razvoju, kao i nadarenih pojedinaca (Ili¢, 1991).

Armstrong (2008) navodi da je odrastanje u 21.stoljecu teska perspektiva za mnogu djecu koja imaju slab kontakt
cak 1 sa svojim roditeljima. Primjerice istraziva¢ Mihaly (2000, prema Armstrong 2008, str.138) ,, Adolescenti su
vec¢inu vremena ili sami (26%) ili s prijateljima (34%) 1 s drugim ucenicima u razredu (19%). Vrlo malo vremena
provode u drustvu odraslih. Tipi¢an ameri¢ki adolescent priblizno provodi samo pet minuta dnevno sam sa svojim
ocem, a to nije ni izdaleko dovoljno za prijenos onih vrijednosti koje su potrebne za nastavka postjanja civilnog
drustva.* (Armstrong, 2008, str.139) Uceniku treba osigurati da svaki nastavnik sluzi kao savjetnik, mentor i voditelj
moze biti korisno kako bi ucenici dobili osjecaj sigurnosti, povjerenja i smislenosti svoga ucenja.

Jurci¢ (2012) navodi da je pretpostavka stvaranja produktivnih procesa ucenja je uciteljeva kompetetnost temeljena
na njegovoj volji za razvoj inteligencije u uvjetima znanja koje trazi inovativnost, kreativno rjeSavanje problema,
timski rad, itd. Ugitelj u razrednoj nastavi organizira i vodi odgojno-obrazovni rad za sve predmete, dok u
predmetnoj nastavi i srednjoj $koli vodi po jedan predmet. U oba ta sustava nastavnik se pojavljuje kao samostalni
organizator i voditelj odgojno-obrazovnog procesa. Nastavnik u ulozi suradnika dogovara s uéenicima §to, kada i
kako i na koji na¢in ¢e se raditi, u ulozi savjetnika uéitelj razvija pedagoski pristup podrske i pomo¢i u¢eniku u
ucenju, u ulozi mentora nastavnik razvija medusobni razgovor na razini instruktivne komunikacije s ucenicima.
Nastavnik u ulozi izvora informacija posreduje informacije posebice u nizim razredima, a u ulozi evaluatora
nastavnik sustavno provodi proces odredivanja vrijednosti ucenikova postignuéa u $koli, pruza im povratnu
informaciju o ucenju i radu. Nastavnik u ulozi kompetentnog organizatora i voditelja odgojno-obrazovnog procesa
primjenjujuéi demokratski stil vodenja, vodi i svjetuje ucenike, istrazuje, eksperimentira, odabire vjesStine i metode
koje unapreduju njegovo pedagoko, didakticko i metodicko djelovanje u procesu odgoja i obrazovanja.

Zamisli organizacije i vodenja odgojno-obrazovnog procesa u kontekstu kompetetnog ucitelja vode kreiranju
koncepcije koja uvazava izvorne ucenicke potrebe-vjerodostojnost ucenja na nacin da im se nude primarni izvori
znanja. Ucenik najbrze uci i dugo pamti usvojene Cinjenice i generalizacije kada se nalazi u aktivnom djelovanju sa
sociokulturalnom sredinom, i kada udi o stvarnosti koja ga okruzuje aktivnim odnosom sa stvarima i ljudima te
povratnim informacijama koje prima kao posljedicu tih aktivnosti. Postupci promatranja, zapazanja, istrazivanja,
otkrivanja, zaklju¢ivanja i stvaranja prirodni su procesi u¢enja (Juré¢i¢, 2012).

Marinkovi¢ (2011) navodi da su uloge nastavnika i uloge ucenika komplementarne i meduzavisne. U konceptu
ucenja u kome se na proces nastave gleda iz ugla nastavnika, realizacije programa, aktivnosti nastavnika na Casu,
dominantna uloga nastavnika je predavacka. U takvoj koncepciji nastavnik je preokupiran prezentovanjem
nastavne materije predavanjem, demonstracijom nekog postupka ili modela ponaSanja. Koncept aktivnog ucenja
nastavnika daje primat aktivnostima ucenika u procesu ucenja, stoga je uloga nastavnika viSe okrenuta kreiranju
nastavnih situacija, fizicke i socijalne sredine, konstruisanju zadataka, odabiru metoda ucenja i uopsSte nacinima
kako da uéenike uvuée u smislene i relevantne aktivnosti. Svi nabrojani poslovi spadaju u organizatorsku ulogu
nastavnika. Ova uloga podsjeca na ulogu menadzera u preduzeéu. Ako uzmemo u obzir da je menadzer onaj koji
preuzima aktivnosti i stvara takve uslove da svi ostali mogu uspes$no da izvrSavaju svoje radne zadatke, osnovni
zadatak nastavnika kao menadzera odeljenja bi bio da preuzme aktivnosti koje uCenicima omogucéavaju bolje
izvrSavanje postavljenih zadataka, a time i stjcanje kvalitetnog obrazovanja. Dobro osmisljene situacije ucenja,
adekvatan odabir metoda ucenja, zahtjeva, zadataka, nacini su kojima nastavnik motivi$e ucenike da se maksimalno
ukljuée u proces ucenjaisto kvalitetnije “proizvedu’ znanja, vjestine i ponasanja (Isto, 2011).

Nadalje, Marinkovi¢ (2011) navodi da pored organizatorske uloge, izraZena je partnerska uloga nastavnika u ¢ijoj je
osnovi konstruktivistiCko gledanje na znanje (Pijaze) i interaktivna priroda znanja koje nastaje kroz asimetriCan
odnos sa partnerom (Vigotski). U okviru partnerske uloge, nastavnik podstic¢e ucenike da iznose svoja misljenja,
podstice interakciju izmedu ucenika, izmedu uéenika i kulturnih produkata, pruza povratnu informaciju, vodi i
usmerava diskusiju u razredu, povezuje gradivo s prethodnim znanjima i iskustvom deteta, usmjerava rad ucenika,
pruza potporu u uéenju, daje neophodne informacije da bi ucenik nastavio samostalno da radi, sumira do tada
uradeno, pomaze u analizi zadataka, kada je potrebno ucenicima daje direkcije u radu, provjerava kako su ucenici
razumjeli gradivo, navodi ucenike da povezuju znanja iz razliitih Skolskih predmeta i sa Zivotnim situacijama, daje
modele 1 procedure kako se neSto radi, kako se prezentira sadrzaj ili postupak, podstice ucenike da tragaju za
razli¢itim rjeSenjima, da porede opcije, da predvidaju posljedice sopstvenih aktivnosti (Isto, 2011). Kada su u pitanju
opste funkcije nastavnika moze se vidjeti da posebno vaznu ulogu ima odgajateljska funkcija ako se uzme u obzir da
mladi sve manje vremena provode sa svojim roditeljima.
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2. SAVREMENE FUNKCIJE NASTAVNIKA

Nastavnik pokrece i podrzava razlicite aktivnosti ucenika iz kojih se razvija nastavni proces. Nastavnik se stavlja
pred nove zadatke i pojavljuje u novoj ulozi. Sloboda se nastavnikova djelovanja prosiruje, a kompetencije rastu.
Sudevi¢, Cvjeticanin i Saka¢ (2011) navode da se nastavnik sve manje vidi kao "obrtnik™ koji je pozvan slijediti
zadane koncepte i iznosi gotova rjesenja, a sve vise kao reflektivni prakticar i istrazivac koji se kriti¢ki odnosi prema
postojec¢em i koji je sposoban kreativno pristupiti rjeSavanju problema.

Zahtjevi "novih kompetencija" profesionalizam stavljaju na vrh ljestvice, $to povladi akcijsko obrazovanja
usmjereno europskim konceptima kvalitete. Sucevi¢, CvjetiCanin i Saka¢ (2011) navode da suvremeno drustvo
ulogu ucitelja/nastavnika postavlja na nove temelje imajuéi u vidu posebno dvije kvalifikacije danasnjeg drustva, a
to je "druitvo znanja" i "dru$tvo koje uéi". Cinjenica je da nitko ne moZe zamijeniti dobrog u¢itelja. Nova
tehnologija pruza samo neke moguénosti inoviranja nastavnog procesa.

Posebna funkcija nastavnika nalazi se u poticanju uc¢enika na rad i kriticko razmisljanje, kao i koriStenje novih
puteva na relaciji: poucavanje - ucenje. (Todorov, 2010, prema Suéevi¢ i saradnici 2011, str.12). Profesionalizam
kao nova kompetencija uditelja i nastavnika stavlja pred njih potpuno novu koncepciju zadataka usmijerenih
dozivotnom obrazovanju nastavnoga kadra, ali i u¢enika. Nove uloge nastavnika, koje slijede put europske strukture
kvalitete obrazovanja, su sljedece: (Vlahovi¢ i Vujisié-Zivkovi¢, 2005, prema Sudevi¢, Cvjeti¢anin i Saka¢ 2011
str.12):

1. Nastavnik profesionalac -u osnovi profesionalizma jest ideja oprofesionalizaciji nastave. Profesionalizacija
zahtjeva od nastavnika: sveobuhvatnu bazu znanja o nastavi i ucenju koja izvire iz znanstveno-
istrazivackih spoznaja, bogat repertoar praktickih postupaka u nastavi, nastavnika kritickog intelektualca
koji radi u korist svojih ucenika, odgovornost prema zajednici i njenom etiCkom kodeksu, aktivno
sudjelovanje u rjesavanju pedagoskih, ali i $irih problema i suradnju sa svim sudionicima u zajednici. U
duhu profesionalizacije, obrazovanje se nastavnika premjesta u podrucje visokog obrazovanja i stalnog
stru¢nog usavrsavanja.

2. Kreator okolnosti za ostvarivanje i samoostvarivanje licnosti ucenika - U $koli kakvu trazi novo vrijeme
prizeljkuje se da se nastavnik udaljava od katedre i osigura uvjete za maksimalnu aktivnost i samoaktivnost
ucenika. Osnovnu postavku treba traziti u organizaciji pedagoskog rada sa Sirim izborom mogucih pristupa
nastavi i ucenju.

3. Suradnik u organizaciji aktivnosti koje polaze od ucenika -aktivnost i suradnja predstavljaju nosec¢i kamen
suvremene koncepcije obrazovanja. Funkcija nastavnika jest kreirati okruZenje za ucenje, otvorenu i
poticajnu sredinu u kojoj ucenici mogu primijeniti razlic¢ite modelitete ucenja.

4. Istrazivac u podrucju odgoja i obrazovanja - traganje za rjeSenjima da se istrazivanja i razvoj u€ine vaznim
podrucjem obrazovanja nastavnika rezultirala su idejom o potrebi da se nastavnik oblikuje i kao pedagog i
kao istraziva¢. U tom slucaju istrazivacki pristup podrazumijeva: aktivan, kriticki odnos prema odgoju,
obrazovanju i nastavi, kompetentno angaZziranje u istrazivanjima, otvorenost prema inovativnim idejama i
pristupima, spremnost za unapredivanje procesa nastave te interes i kapacitet za teorijsku refleksiju i
komunikaciju.

5.  Od individualca k suradniku, ¢lanu tima - timski je rad jedno od rjeSenjakojim se rad nastavnika izvlaci iz
izoliranosti. U vecini zemalja EU otvoren je proces zaposljavanja razli¢itih profila suradnika u osnovnim
Skolama.

6. Strucnjak za jednopredmetna ili visepredmetna podrucja — razvoj znanosti, potreba podizanja kvaliteta
obrazovanja, potreba racionalizacije nastavnog procesa ve¢ duze €ini aktualnim pitanje broja nastavnih
podrucja za koje se nastavnik priprema. Mnoge europske zemlje privlaci organizacija za specijalizaciju
ucitelja za odredena predmetna podrudja.

7. Strucnjak s visokim stupnjem autonomije - razvoj nastavnika kao autonomnog profesionalca odvijat ¢e se u
mjeri u kojoj mu se pruza prilika za istrazivacki i kriti¢ki pristup prema vlastitoj profesionalnoj djelatnosti.

8. Eticka profesija - nastava nije samo tehnicka, ve¢ je prije svega eticka, socijalna djelatnost. Eticki kodeks
nastavnic¢ke profesije zamjenjuje profesionalne standarde i kompetencije. Pred nastavnikom je zahtjev da
obrazovanje stavi u funkciju drustva. Osjeéaj da je razvoj ucenika povjeren njemu i svijest o vlastitoj ulozi
stavljaju nastavnika u poziciju iz koje ne moze ignorirati moralnu stranu zadatka na kojemu radi. (Sucevi¢ i
saradnici 2011, str.14.)

Savremene funkcije upucuju na profesionalizaciju uciteljskog poziva, te naglaSavaju vaznost istrazivacke prirode
nastavnicke profesije.
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3. FUNKCIJE NASTAVNIKA PRILIKOM MISAONE AKTIVIZACIJE UCENIKA
Posebno vaznu ulogu ima nastavnik prilikom misaone aktivizacije u¢enika. Marinkovi¢ (2011) navodi nastavnicka
umijec¢a neophodna za aktivizaciju u¢enika. Nastavni¢ka umijeca neophodna za aktivizaciju uéenika su sljedeca:

1.

Umijece nastavnika da dizajnira nastavne situacije u kojima ¢e uvlaciti ucenike u relevantne mentalne
aktivnosti (RMA) - potrebno je razlikovati RMA nizeg i RMA viSeg reda. RMA nizeg reda su sve one
aktivnosti koje se odnose na reproduktivno i mehani¢ko uéenje, RMA viseg reda su one koje zahtevaju
smisleno ucenje u kojima znanje nije dato u finalnom obliku ve¢ je potrebno da ga ucenik sam otkriva
koriste¢i svoja prethodna znanja, iskustva. RMA viseg reda za posljedicu imaju trajna, pojmovna znanja
koja mogu biti upotrebljena i u drugim kontekstima osim onog u kom su nau¢ena. Nuzan preduslov za
dobro osmisljene RMA je dobro poznavanje predmetnog sadrzaja, prirode predmeta (specifi¢nosti
predmeta, nac¢ina misljenja i procedura karakteristi¢nih za taj predmet, svrhe izucavanja tog predmeta na
uzrastu na kom se predaje) i ciljeva predmeta. Sve teznje nastavnika u fazi planiranja i izvodenja Casa
usmjerene su na izazivanje RMA u kojima bi ucestvovao §to veci broj ucenika (po moguénosti svi) u sto
duzem vremenu (po moguénosti cijeli ¢as).

Umijece nastavnika da dizajnira relevantne mentalne aktivnosti u zoni narednog razvoja- odgovoran i
tezak posao je osmisljavanje RMA, a jos tezi dizajniranje RMA u zoni narednog razvoja (ZNR). Nastavnik
mora proceniti §ta je ono §to dijete moze da uradi samo, a $ta je ono $to moze da uradi uz pomoé
kompetentnije osobe. Ono §to ne moze samo da uradi, a moZe uz pomo¢ druge osobe, jeste zadatak u ZNR-
u (Vigotski). Ukratko, pravila su da ako ucenik ne uspije u pokuSaju da rijesi problem, odmah mu treba
ponuditi pomo¢ ili preuzeti kontrolu nad nekim dijelovima problema, a u slucaju da u€enik uspijeva, odmah
treba smanjivati pomo¢ ili u€eniku dati veéu kontrolu. Time Kova¢ Cerovi¢ (Kova¢ Cerovié, 1990, prema
Marinkovi¢, 2011, str.208) identifikuje sedam konstruktivnih oblika saradnje odraslog i djeteta: pruzanje
podrske, razni oblici motivisanja, usmjeravanje paznje (pogledaj ovo...), stvaranje dobre direkcije (pokusaj
drugacije...), selektivno nagradivanje uspjeSnih aproksimacija, feedback, olakSavanje, rasclanjivanje
problema, korekcija greSaka uz objasnjenje, reSavanje zadataka (naglas) od strane odraslog, ucenje po
modelu, itd. Ova teorija zvu¢i veoma jednostavno, ali tesko ju je sprovesti u praksi, naro¢ito u razrednom
kontekstu kada je u interakciji s nastavnikom mnogo vise uéenika.

Umijece nastavnika da koristi prigodne i raznovrsne metode/oblike nastave/ucenja- upotreba nastavnih
metoda je veoma sli¢na upotrebi alata i tehnologije u poslu majstora. Jedan alat ne mozZe da se koristi na
svim vrstama materijala, u svim uslovima. Priroda predmeta i cilj ¢asa odreduju odabir metode ucenja. Ne
postoji najbolja metoda ucenja, ne postoji univerzalna metoda za svaku nastavnu situaciju. S pozicije
ekonomicnosti ne mozemo ocekivati da na veéini ¢asova imamo ucenje putem otkri¢a, Skolska godina bi
morala da traje mozda i nekoliko godina. Neki obrazovni ciljevi se mogu posti¢i jedino kroz interaktivni
rad, kroz kooperativne metode ucenja. UCenje s razumijevanjem u svojoj osnovi je socijalni proces, jer
kooperativno u¢enje omoguéava misaone razmjene koje poboljSavaju razumjevanje (Bennet, 2001, prema
Marinkovi¢, 2011, str.209). Priroda zadatka odreduje aktivnost ucenika.

Nastavnikovo znanje i umijece da u frontalnom nacinu rada omoguci verbalno smisleno receptivno ucenje-
ako je cilj uCenja usvajanje Cinjenica, razvoj i razumijevanje pojmova, teorijskih sistema (dostignuca svake
od naucnih oblasti), predavanje nastavnika je najekonomicniji i najefikasniji metod. Nije potrebno da
ucenik cjelokupno gradivo sam otkriva. Nastavnik pokazuje obrasce nau¢nog saznanja, a ucenici
misljenjem slijede njegovu logiku, usvajajuci etape reSenja problema u cjelini (Ausubel, 1970, prema
Marinkovi¢, 2011, str.209). Nastavnik nove sadrzaje integriSe s postoje¢im znanjem i iskustvom ucenika.
Da bi receptivno ucenje u isto vrijeme bilo i smisleno ucenje, potrebno je obezbjediti bar dva uslova. Prvi
je da materijal koji se izlaze sam po sebi ima smisla i da ga nastavnik ucenicima izlozi na smislen i logi¢an
nacin. Drugi je da to $to izlaze ucenicima bude razumljivo.

Nastavnikovo umijece da koristi razlicite kontekste i resurse iz tih konteksta za Ucenje—Skolski 1 vanskolski
kontekst se razlikuje, posebno u naginu na koji se konteksti i resursi upotrebljavaju za uéenje. Skole imaju
visoko kontekstualizovanu prirodu §to se ti¢e samih $kolskih aktivnosti.One pripremaju djecu da budu
uspjesna na visim nivoima Skolovanja,natestovima,prijemnim ispitima.

Nastavnikovo umijeée da vrednuje sopstveni rad i da bude samorefleksivni prakticar-samoevaluacija rada
nastavnika je dio evaluativne metodologije koja ne moZze da bude dio spontanog profesionalnog
sazrijevanja nastavnika, ve¢ treba da bude obrazovanjem formiran sistem ponasanja koje nastavnik umije
da primjenjuje za samoanalizu sopstvenog profesionalnog djelovanja. Evaluacija i samoevaluacija
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podrazumijevaju postojanje kriterijjuma po kojima se sprovode. U okviru koncepta aktivnog uéenja u
nastavi (AUN) razvijena je metoda sekvencijalna analiza (SEKA), kojom se omogucuje evaluacija i
samoevaluacija aktivnosti nastavnika/u¢enika. SEKA osposobljava nastavnike za samostalnu procjenu
kvaliteta svoga rada. Cilj samoocjene jeste refleksija sopstvene prakse, njena kriticka analiza i
konstruktivna dorada (izmjene, dorada i popravljanje pocetne ideje Casa).
Imperativ savremenog doba je da nauc¢imo ucenike da misle, stoga su funkcije nastavnika prilikom misaone
aktivizacije klju¢ne za nastavnicku profesiju.

ZAKLJUCAK

Obrazovanje nastavnika u svijetu stalnih promjena jedna je od najtezih zadaca koja se stavlja pred covjeCanstvo.
Brojne su kompetencije potrebne za radu u uslovima brzih promjena. Nastavnik nije vise samo predaval i
ocjenjiva¢ od njega se oc¢ekuje da je inovator, programer i planer cjelokupnog odgojno-obrazovnog rada. Takoder,
se ocekuje da je strucnjak za viSe predmeta. Profesionalac i etiCar u punom znancenju rije¢i. U ,,drustvu znanja“
posebno vaznu ulogu imaju funkcije nastavnika prilikom misaone aktivizacije. Nastavnik je taj koji je kljucni u
aktiviranju ucenika. Nastavnik je taj koji savremenim strategijama ucenja i poucavanja treba ucenike uvlaciti u
relevantne mentalne aktivnosti viseg reda. U daljem odgojno obrazovnom radu neophodno je osvijestiti savremene
funkcije nastavnika. Ukazati nastavnicima na vaznosti koje ostavljaju na razvoj licnosti.
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THE CENTRAL ROLE OF EDUCATION IN CREATING KNOWLEDGE AS A KEY
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Abstract: Endogenous growth theory stands for the basis of a new economic growth paradigm, which has in this
century become the dominant theoretical starting point in defining the development policies of countries and
regions. The point is to embed the imperative of continuous technological changes into the institutional structure of
the overall socio-economic system, and thus create a business environment conducive to generation,
implementation, and commercial valorization of knowledge through innovation. This implies the acceptance of
conceptual premises of evolutionary and institutional economics, which stresses the interdependence of
technological and social changes. In such circumstances, the central role of education in creating knowledge as a key
factor of economic growth comes to the fore. In short, education is an increasingly important factor in the creation of
newly added value, but also vice versa, as the demand for educated workers increases when the economy grows and
the population gets richer. Training of people to work in such conditions, however, requires a radically new model
of education, compared to the previous. The new model of education stresses the importance of creation of
individuals’ abilities, such as teamwork, problem solving, motivation for lifelong learning. In this process, teachers
do not convey dominant facts to students, whose main task is to learn them and repeat, but become a kind of guide
to the source of new knowledge.

The essence of the knowledge economy is capitalization of knowledge through innovation and value creation on this
basis. In this regard, science and education are becoming a source of new knowledge. Education is a central
generator of knowledge. Since knowledge production is practically not subject to any limitation criteria, the
conclusion is that economic growth based on knowledge is de facto unlimited. This logic is in full contrast to
messages coming from neoclassical growth theory, which, for its part, does not take into account effects of
externalities in the form of technological spillover. Education, as undoubtedly a key source of new knowledge, is not
an abstract source of innovation, since technological solutions are not free goods always available to everyone. On
the contrary, plenty of applied knowledge is subject to exclusion criteria. In short, growth of investment in
education, development, and fundamental research fills a unique national basin of knowledge and represents
conditio sine qua non of the knowledge economy. In this regard, one should keep in mind that economic growth is
driven by innovation, whose basis is, as a rule, made of knowledge. Education, as a generator of knowledge that
drives innovation, is a factor of production par excellence, and, in this context, investment in education activities
must be subject to criteria of efficiency evaluation, similar to those used for evaluating efficiency of investment in
other production factors. The state, viewed in this light, must create conditions conducive to efficient use of
investment in knowledge, i.e. education.

Keywords: education, knowledge, endogenous growth, knowledge economy.
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Rezime: Osnovu nove paradigme privrednog rasta ¢ini teorija endogenog razvoja koja je u ovom veku, postala
dominantno teorijsko polaziste prilikom definisanja razvojnih politika zemalja i regiona. Sustina je da se imperativ
kontinuiranih tehnoloskih promena ugradi u institucije ekonomskog sistema, ¢ime bi se stvorilo poslovno okruzenje
koje pogoduje komercijalnoj valorizaciji znanja u inovacije. Ovo podrazumeva prihvatanje konceptualnih premisa
evolutivne i institucionalne ekonomije koja akcentira meduzavisnost tehnoloske i druStvene promene. U takvim
uslovima do izrazaja dolazi centralna uloga obrazovanja u stvaranju znanja kao klju¢nog faktora ekonomskog rasta.
Ukratko, obrazovanje predstavlja sve znacCajniji faktor stvaranja novododate vrednosti, ali i obratno, traznja za
obrazovanijim radnicima se povecava kada privreda raste a stanovniStvo postaje sve bogatije. Osposobljavanje ljudi
za rad u takvim uslovima, medutim, zahteva korenito novi model obrazovanja u odnosu na dosadasnji. Novi model
obrazovanja akcentira znadaj procesa kreiranja sposobnosti pojedinaca, kao §to su timski rad, reSavanje problema,
motivacija za dozivotno ucenje. U njemu, nastavnici ne prenose dominantno ¢injenice ucenicima ¢iji je osnovni
zadatak da ih nauce i ponove, ve¢ postaju svojevrsni vodi¢i do izvora novih znanja. Sustina ekonomije znanja je
kapitalizacija znanja u inovacije i stvaranje vrednosti po tom osnovu. U tom smislu posmatrano, nauka i obrazovanje
postaju izvor novih znanja. Obrazovanje je centralni generator znanja. Buduci da proizvodnja znanja prakticno ne
podleze bilo kakvom kriterijumu limitiranosti, zakljuak je da je ekonomski rast temeljen na znanju de fakto
neograni¢en. Ova logika je u potpunoj suprotnosti sa porukama neoklasi¢ne teorije rasta koja, sa svoje strane, ne
uzima u obzir efekte eksternalija u obliku tehnoloskih prelivanja. Obrazovanje kao nesumnjivo kljuéni izvor novih
znanja nije apsraktan izvor inovacija, buduc¢i da tehnoloska reSenja nisu slobodna dobra koja su uvek na
raspolaganju svima. Naprotiv, mnoga primenjena znanja podlezu kriterijumu iskljuéivosti. Rec¢ju, rast ulaganja u
obrazovanje, razvoj i fundamentalna istrazivanja, pune svojevrsni nacionalni basen znanja i predstavljaju conditio
sine ga non ekonomije znanja. Pritom, treba stalno imati na umu da ekonomski rast pokrecu inovacije, u ¢ijoj se
osnovi, po pravilu nalazi znanje. Obrazovanje kao generator znanja koje pokreée inovacije je faktor proizvodnje par
exelence, i u tom kontekstu se, na investicije u obrazovanu delatnost moraju primeniti kriterijumi ocene efikasnosti
sli¢ni kao i kod ocene efikasnosti ulaganja u ostale proizvodne faktore. Drzava, u tom svetlu posmatrana, mora
stvoriti uslove stimulativne za efikasno iskori§¢avanje ulaganja u znanje, odnosno obrazovanje.

Kljuéne reéi: obrazovanje, znanje, endogeni rast, ekonomija znanja.

1.UvOD

Znanje koje brzo napreduje stavlja akcenat na generi¢ke VveStine Koje pruzaju osnovu za prilagodljivost i
kontinuirano ucenje. Zapravo, ono $to je Verovatno potrebno su kompetencije koje prevazilaze znanja i vestine
obuhvatajuci psihosocijalne elemente kao $to su vrednosti, stavovi i sposobnost da se vestine primene u odredenom
kontekstu. Posedovanje vestina koje Se ticu jezika, simbola, teksta, logike, matematike, i tehnologije i sposobnost da
se one Koriste namenski i interaktivno postaju sve vaznije Sa Sirenjem i evolucijom informaciono-komunikacione
tehnologije i globalizacije. Sposobnost da se posmatra, analizira, kriticki razmislja, da Se postavljaju pitanja,
postavljaju izazovi, identifikuju delovi problema, predlazu kreativna reSenja, i inovira, je neophodna da bi se
takmicilo u ekonomiji vodenoj inovacijama®.

Klju¢na Karakteristika inovativnosti je sposobnost da se kombinuju znanja iz razli¢itih oblasti - od nhauke i
tehnologije do umetnosti i dizajna - uz pomo¢ "razmisljanja izvan okvira."¥ To takode zahteva sposobnost
preuzimanja rizika. Znacaj kreativnosti za inovacije u laboratoriji i fabrici, i vrednost kreativnih industrija u
ekonomiji i drustvu, su istaknuti u skorijim raspravama o inovacijama. Sposobnost da se saraduje i komunicira,
stvaranje dobrih odnosa sa drugima, sposobnost da se radi u timu i kao ¢lan i kao lider, da se pregovara, da se
reSavaju konflikti, stvaraju argumenti, i da Se razvijaju druStvene i profesionalne mreze - postaje krucijalno u
uslovima sve umrezenijih, multidisciplinarnih, slozenih, i globalnih inovativnih procesa. *®

Demonstriranje posvecenosti, zainteresovanosti, motivacije i odgovornosti kao i fleksibilnosti i prilagodljivosti
na poslu je neophodno u svetu koji se brzo menja. Preduzetnicki duh, koji obuhvata odredeni stepen preuzimanja
rizika ali i postavljanja ciljeva, planiranje i inicijativu, smatra se neophodnim atributom u drustvima sklonim ka

36 Quintane, E., Mitch Casselman, R., Sebastian Reiche, B., & Nylund, P. A. (2011). Innovation as a knowledge-based outcome. Journal of Knowledge Management, 15(6), 928-
947.

37 Valgeirsdottir, D., Onarheim, B., & Gabrielsen, G. (2015). Product creativity assessment of innovations: Considering the creative process. International Journal of Design

Creativity and Innovation, 3(2). 95-106. yyeisherg, R. W. (2009). On ‘out-of-the-box’thinking in creativity. Tools for
innovation, 23-47
% Huizingh, E. K. (2011). Open innovation: State of the art and future perspectives. Technovation, 31(1), 2-9.
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inovacijama. Motivacija da se udi, ufenje kako da se uéi, samostalno uéenje, briga o sopstvenom razvoju,
poznavanje sopstvenih kapaciteta, samopouzdanje, sposobnost da se formirju i sprovode zivotni planovi i li¢ni
projekti i da se brane i sprovode ljudska prava, interesi, ograniCenja, i potrebe - postaju bitne vestine i
kompetencije.*®

2. EKONOMIJA ZNANJA

Novi teoreticari rasta postuliraju da znanje ima poseban i izdvojeni uticaj na povecanje produktivnosti i ekonomski
rast. TehnoloSke inovacije koje su klju¢ za rast produktivnosti, proizlaze iz uvecanog i poboljSanog znanja.
,,Tehnoloska promena — koja povecava proizvodnju za dati skup inputa — kljucni je sastojak rasta neke zemlje. Nova
teorija rasta zeli da razotkrije procese koji rezultuju tehnoloSkom promenom. Ovakav pristup naglasava da je
tehnoloSka promena proizvod koji je podlozan teskim trzi§nim neuspesima jer je tehnologija javno dobro koje je
skupo proizvesti, ali jeftino reprodukovati. Vlade sve vise nastoje da osiguraju jaka prava na intelektualno vlasnistvo
za one koji razvijaju nove tehnologije**°

O modernim svetskim ekonomijama govori se danas kao o ekonomijama zasnovanima na znanju (engl. knowledge
based economy- KBE). Ekonomija znanja je pojam koji je usko povezan sa najnovijem talasom globalizacije i
razvojem informacionog drusStva. Znanje se sve vise afirmiSe kao faktor koji istovremeno stvara dodatu vrednost i
kreira novo znanje. Dakle, za kvalitetan privredni rast nije viSe bitna dostupnost kapitala ve¢ je od presudnog
znaaja posedovanje adekvatnih informacija. U tom kontekstu, proizvodnja je sve viSe zasnovana na koriséenju
znanja, novih tehnologija i inovacija kao najznacajnijim izvorima poboljSanja zivotnog standarda i stvaranja novih
radnih mesta (Tabela 1).

Sve vece znacenje nematerijalnih faktora proizvodnje, podstakli su evropske zemlje da definiSu novi odnos prema
razvoju i iskori§€avanju znanja, kako opsteg tako i specijalizovanog. Proslost je industrijsko doba obelezeno
masovnom proizvodnjom i ugradnjom velike koli¢ine materijalnih resursa u finalne proizvode. Rast proizvodnje u
savremenim uslovima, po pravilu, podrazumeva povecanje koli¢ine informacija i znanja, uvecanje efikasnosti,
kvaliteta i vrednosti. Ekonomija znanja se formira i Siri zahvaljuju¢i resursu znanja kao jedinstvenom,
neograni¢enom i samostalnom faktoru proizvodnje koga nije moguce zameniti drugim ¢iniocima proizvodnje. To
isto znanje se transormiSe u ekonomska dobra i dohodak u vecini privrednih sektora, a ne samo u onim koji su
direktno povezani sa razvojem novih tehnologija. U ekonomiji znanja, inovacije nisu viSe rezervisane za Nove
proizvode i tehnologije ve¢ su sve vise karakteristiéne za nove forme i metode organizacije i oblike upravljanja
proizvodnjom.**

Tabela 1: Razlike izmedu industrijske ekonomije i ekonomije znanja

Industrijska ekonomija Ekonomija znanja

TRZISTE
promene spore brze
zivotni ciklus roba i tehnologija dug kratak
. . . " . inovacione preduzetnicke firme
osnovne pokretacke snage privrede krupne industrijske firme zasnovane na znanjima
karakter konkurencije lokalna globalna
delovanje konkurencije krupni guta malog brzi guta sporog
FIRME
Zasnovanost na stabilnosti

pokazatelj uspeha profit trzi$na kapitalizacija

usmerenost organizacije proizvodnje masovnost gibkost i mala serija

39 Ward, T. B. (2009). ConceptNets for flexible access to knowledge. Tools for innovation: The science behind the practical methods that drive new ideas, 153-170

“ Samjuelson, P. Nordhaus, V. (2009) Ekonomija, Mate, Beograd, p.567

*! Romer, P. (1986) Increasing returns and long run growth, Journal of Political Economy, 94, 1002-1037
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Industrijska ekonomija Ekonomija znanja

kljucni faktor rasta

kljuéni faktor razvoja tehnologija

glavni izvor konkurentskih prednosti

nedostajuci resursi
proces donoSenja odluka
inovacioni procesi

kapital

automatizacija i mehanizacije

pristup sirovinama, jeftina radna
snaga i obrtni kapital, smanjenje
troskova preko ekonomije obima

finansijski kapital
po vertikali
periodiéni, linijski

znanja, inovacije, integracija,
stvaranje novih firmi, zajednicka
ulagania
informacione i komunikacione
tehnologije, elektronski biznis,
kompjuterizacija projektovanja i
proizvodnie
institucionalne prednosti, radni
resursi, kontrola vrednosti, upravljanje
kvalitetom uz uvazavanje zahteva
kupaca. istrazivanie trziSta
ljudski kapital
po raspodeli
neprekidni, sistemati¢ni

potpuni lanac vrednosti
rasirene, s ciljem pristupa dopunskim
resursima
uzajamno povezani podsistemi sa
delegiranim punomoc¢ima, mrezna

unutrasnji procesi
retke, dominacija mi§ljenja da se
nastupa samostalno

orijentacija proizvodnije

strategijske alijanse

organizacione strukture hijerarhijske, birokratske, piramidalne

struktura
VODSTVO
rukovodenie vertikalno liderstvo radnika
navike u jednoj sferi, standardizovane visesferne, fleksibilne

zahtevi za obrazovanjem kvalifikacije, nauéni stepen stalno ucenije

odnosi rukovodilaca prema

o konfrotacija saradnja, timski rad
pod¢injenima
zaposlenost stabilna zavisna od konjunkture
tretman radnika troSkovni investicioni

Izvor: #

3. ZNANJE | OBRAZOVANJE

Znacajna razlika izmedu endogenih i egzogenih teorija ekonomskog rasta je tretman znanja u njima Nasuprot
kapitalu i radu, za znanje se pretpostavlja da je kumulativnog karaktera i da je ono presudno za savremeni
ekonomski rast. Znanje se ne mora stvarati, ono se moze i kopirati, a §to ga viSe posedujemo, jeftinije postaje i
stvaranje novog znanja.

Znanje je direktno povezano s obrazovanjem. Traznja za obrazovanjem u druStvu raste kada privreda raste i kada
stanovniStvo postaje bogatije. Dalje, u slucaju tehnoloskog napretka zemlje pojavljuje se i veca prednost obrazovane
radne snage nad manje edukovanom. Istrazivacki sektor i visoko obrazovanje glavni su faktori: (a) proizvodnje
novog znanja i njegovog uvecanja, (b) transmisije znanja kroz proces obrazovanja i usavr$avanja, ¢ime se povecava
veli¢ina ljudskog kapitala, i (c) procesa transfera znanja. Medutim, danas nije dovoljno imati kvalitetno visoko
obrazovanje, vrhunske istrazivace i dobre istrazivacke institute. Pre tridesetak godina nauka je sama po sebi bila
dobra za drustvo, nezavisno od njenog usmerenja. U modernom vremenu govorimo o mreZama znanja (engl.
knowledge networks) kao o novoj strukturi razligitih medusobno povezanih institucija: od univerziteta preko
vladinih ustanova do instituta i finansijskih institucija. U navedenom kontekstu, od posebnog znacaja je saradnja
izmedu industrije i univerziteta. Industrije koje sada u svetu imaju veliki rast, pa se o¢ekuje da ¢e ga imati u
nadolaze¢im godinama - zasnivaju se na znanju i ljudskoj intelektualnoj snazi.

“2 Dragkové, M. (2010) Znanje kao neograniceni resurs, Montenegrin Journal of Economics 1, str. 84..
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Sve se vise govori o novoj podeli zemalja: na one s obrazovanom radnom snagom i one s neobrazovanom radnom
snagom. Po mnogim istrazivanjima jedino $to danas omogucuje konkurentsku prednost jesu - znanje koje preduzece
ima i njime se koristi i sposobnost uéenja.

Znanje je skup ideja, iskustva, intuicija, vestina i ucenja koja se koriste u kreiranju nove vrednosti. Na nivou
preduzeca, cilj je usmeriti znanje ka uvecanju produktivnosti i profita. Najveca konkurencija izmedu preduzeca i
zemalja odvija se upravo u oblasti sticanja i trzisne valorizacije novih resenja temeljenih na znanju®.

Ekonomisti istitu da aktuelne promene u proizvodnji idu od produkcije materijalnih prema proizvodnji
nematerijalnih ili informacionih dobara. Isticu ¢injenicu da na rast prosecne produktivnosti rada klju¢ni uticaj imaju
istrazivacki i tehnoloski intenzivni sektori proizvodnje. Efektivna upotreba informaciono komunikacionih
tehnologija zahteva obuc¢enu radnu snagu. Efekti ovih tehnologija vezani su za nivo konkurencije i spremnost ka
eksperimentima i inovacijama i pojavljuju se sa odredenim vremenskim zaka$njenjem .

Treba razlikovati eksplicitnu i implicitnu formu znanja. Prvo je formalnog karaktera i sistematizovano je na nacin
koji omogucava njegov jednostavan transver i deljenje. Sti¢e se formalnim obrazovanjem i obukom. Precutno (tiho,
nemo) znanje Se Sastoji od vestina, tehnika, iskustava na bazi pokusaja i gresaka steGenih u poslovnoj praksi. U
ekonomiji baziranoj na znanju, precutno znanje je isto toliko vazno kao i eksplicitno znanje. Ove dve vrste znanja
kreiraju novo znanje.

Kada se govori o znanju mora Se praviti jasno razlikovanje izmedu znanja kao javnog, sa jedne, i znanja kao
privatnog dobra, s druge strane. Znanje kao javno dobro je dostupno svima. Za drustvo i privredu je dobro da se
znanje kao javno dobro Sto Sire i lakSe Koristi u interesu opsteg napretka, da bude $to vise i lakSe dostupno svim
potencijalnim Kkorisnicima. Znanje kao privatno dobro treba da bude efikasno zasticeno kako bi omogucilo
ostvarivanje koristi vlasniku koji ga poseduje.

Posebnu ulogu u stimulisanju razvoja ekonomije bazirane na znanju ima drzava. Naime, nije cilj sam po sebi, da se
samo u odredenim, uskim sredinama i organizacijama postigne Stepen znanja i ucenja koji je neophodan za brzi
razvoj, ve¢ se ta znanja i sposobnosti moraju §to brze i efikasnije, uz §to nize troskove transferisati i §iriti u celoj
nacionalnoj ekonomiji. Upravo zbog toga se u informacionim dru$tvima razvijaju javne mreze znanja koje imaju za
cilj povezivanje i razmenu informacije i znanja celokupne zajednice *.

Uloga drzave u razvoju ekonomije znanja je visestruka. Ona se ogleda u stimulisanju difuzije znanja, pri ¢emu je
posebno bitna efikasna veza na relaciji univerziteti-industrija-drzava, kako bi se izvrsila promocija i Sirenje novih
tehnologija u $to veéem delu privrede, u svim sektorima i preduze¢ima, a ujedno i olak$ao razvoj informacione
infrastrukture. Takode, ona se ogleda u podizanju nivoa ljudskog kapitala, $to podrazumeva najsiri nivo formalnog
obrazovanja pojedinaca, uspostavljanje podsticaja za pojedince i preduzeca da se ukljucuju u procese kontinuiranog
treninga i dozivotnog ucenja, kao i uticanje na sto visi stepen poklapanja ponude i traznje na trzi$tu radne Snage.
Akumulacija znanja i ljudskog kapitala i inovacija, postaje pokreta¢ ekonomskog i drustvenog razvoja u svetu.
Zajedno sa globalizacijom i brzim Sirenjem i prenoSenjem znanja putem informacione i komunikacione tehnologije,
ove sile uti¢u na sve zemlje i regione u njihovom traganju za ekonomskim rastom i prosperitetom. U ekonomiji
znanja, znanje se efektivnije stvara, stice, Koristi, i prenosi izmedu pojedinaca, preduzeca, organizacija i zajednice
kako bi se unapredio ekonomski i drustveni razvoj. Ova kretanja imaju dalekosezne implikacije za obrazovanje i
obuku.

Uspon industrije zasnovane na znanju, Koja Se brzo S§iri, posebno industrije povezane sa informaciono-
komunikacionom tehnologijom i industrijom usluga, je povecao traznju za visoko obu¢enom radnom snagom.
TraZnja za vestinama je naglo porasla tokom osamdestih i devedesetih godina prethodnog veka, u zemljama sa
srednjim dohotkom, i to vise zbog nadogradnje vestina unutar industrije nego zbog restrukturiranja od industrija sa
niskim vestinama Ka industrijama sa visokim vestinama. Stavise, rast visoko kvalifikovanih zanimanja je izrazeniji u
odnosu na rast manje kvalifikovanih, $to je dovelo do povecanja traznje za vestinama. Tesko je razlikovati vestine
koje vode ka inovacijama, od onih koje su potrebne kao rezultat promena vodenih inovacijama, i to je oblast koja
zahteva dalje analize. Ipak, moguce je reci nesto o prirodi vestina potrebnih za inovacije. Raniji rezultati pokazuju

* Despotovi¢, D. & Cvetanovié, S. (2016). Konwledge as a Factor of endogeneous Growth, Institute for knowledge
management- Skopje, Knowledge, Vol. 15.1, pp. 69-74.

44 Despotovi¢, D., Cvetanovié, S., & Nedi¢, V. (2017). Commercialization of Konwledge into Technological Change and the Concept of Long Cycles, Institute for knowledge
mn m.- Skopje, Knowledge, Vol. 16.1, pp. 213-219.
45 Dawes, Sharon S., Anthony M. Cresswell, and Theresa A. Pardo. "From “need to know” to “need to share”: Tangled problems, information boundaries, and the building of

public sector knowledge networks." Public Administration Review 69.3 (2009): 392-402
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da inovacije zahtevaju menadzerske i komunikacione vestine kao dodatak postojanju dobro obuéenih istrazivaca i
inzenjera. Kako inovacije postaju sve vise §iroko distribuirane i "demokratske", takode je vazno da je opsta radna
snaga U mogucénosti da se ukljuéi i prilagodi inovacijama.

Snage Koje rade u ekonomiji zasnovanoj na znanju jasno ukazuju na potrebu za odredenim skupom generic¢kih
vestina Sirom industrije i privrede u celini. Sposobnost da Sse inovira, sve ¢e vise zahtevati da pojedinci budu u stanju
da razumeju prirodu problema i da imaju sposobnosti i kreativnost da se njime bave. Od zaposlenih se sada o¢ekuje
da se kre¢u brzo izmedu oblasti ekspertize i da sti¢u nove vestine kako bi i§li u korak sa znanjem koje se brzo menja.
Istrazivanje i razvoj je samo vrh tehnoloskog razvoja i procesa inovacija, koji pored toga ukljucuje i neistrazivacke
aktivnosti kao $to su vestine za usvajanje, koris¢enje i rukovodenje tehnologijama visokog nivoa slozenosti,
produktivnosti, i kvaliteta. Aktivnosti projektovanja, usvajanja tehnologija i generisanje inovacija posebno dobijaju
na znacaju. OpSte vestine tako postaju vise Korisne nego specijalizovane. Kao rezultat toga, i zato $to vestine i
znanje brzo zastarevaju, kapacitet i potencijal neke osobe se vrednuju kroz njegove/njene akademske specijalizacije
i kvalifikacije.

Budu¢i da vecina znanja Koje kompanije Koriste za inovacije, posebno u zemljama u razvoju, dolazi iz spoljasnjeg
okruzenja, njihov "apsorpcioni kapacitet" - to jest, njihova sposobnost da prepoznaju vrednost novih eksternih
informacija i da ih prilagode i primene u svom poslovanju - postaje bitna za inovaciju. Ovaj izazov zahteva $irok
skup vestina koje obezbeduje dobro opste obrazovanje van osnovhog obrazovanja.

Ekonomska prednost u ekonomiji znanja zasniva se na sposobnosti inoviranja putem proizvodnje roba i usluga koje
odgovaraju potrebama trziSta. Specifiéne vestine Koje su potrebne za inoviranje moraju se sagledati u kontekstu
procesa inovacija. Dok inovacija podrazumeva uvodenje i prodaju novih ili unapredenih proizvoda (inovacija
proizvoda) i uvodenje i Korisé¢enje novih metoda proizvodnje (inovacija procesa), proces inovacija takode ukljucuje
ekonomske i drustvene dimenzije i aktivnosti koje spadaju u opste odrednice poslovnih inovacija: uvodenje novih
oblika poslovnog organizovanja, kao $to su fransizing, saradnja, zajednic¢ka ulaganja, ugovori o eksternim uslugama,
i proizvodnja taéno na vreme, pronalazenje novih namena za postojece proizvode, razvoj novih trzista za postojece
proizvode i usluge, i novih kanala prodaje i distribucije.

Razli¢ite vrste inovacija mogu zahtevati razli¢ite vrste vestina i sposobnosti. Kroz istraZivanja o inovacijama,
moguce je da Se istaknu vestine potrebne u specifi¢nim kontekstima. Pojam ciklusa proizvoda pomaze da se pokaze
kako proces inovacija izaziva promene U traznji za vestinama i kako profil razvoja vestina organizacije uti¢e na dalji
pravac razvoja inovacionog kapaciteta. Rezultati pokazuju da jedna kvalifikacija retko pruza sve vestine potrebne za
inovacije u toku radnog veka pojedinca.

Nedostatak adekvatnih osnovnih vestina direktno utice na potencijal ekonomije znanja. Nepismenost ogranicava
kapacitet za sticanje osnovnih vestina potrebnih za ekonomiju inovacija i umanjuje potencijal produktivnosti
neformalnih i sektora sa nizim ve$tinama. Tehnoloska pismenost i pristup informaciono komunikacionim resursima
su vazni na osnovhom nivou. Ukoliko pojedinci ne dobiju odgovarajuée vestine na osnovnom nivou, bilo kroz
formalno ili neformalno obrazovanje, bice manje kvalifikovanih radnika na raspolaganju za uce$¢e u radno
intenzivnim industrijma i bi¢e manje kvalifikovanih radnika na raspolaganju za sistem inovacija u celini.

Da bi poboljsale osnovne vestine svojih gradana, kao osnovu za doZivotno ucenja, vlade moraju da se fokusiraju na
dve vrste reformi. S jedne strane, one treba da razviju inovativne pristupe unapredenju kvaliteta osnovnog i srednjeg
obrazovanja modernizacijom nastavnih planova i pedagogije, obu¢avanjem nastavnika, i stvaranjem fleksibilnijeg
obrazovnog sistema. Informaticka pismenost mora imati veéi znaéaj u ranim godinama obrazovanja da bi pripremila
studente za svet kojim sve vise dominiraju informaciono komunikacione tehnologije. S druge strane, podjednako je
vazno da Se ojacaju osnovne Vestine, ukljucujuéi i funkcionalnu pismenost, za neformalni sektor. Vlade bi trebalo da
investiraju u programe protiv nepismenosti i da pomazu da se vestine prenose na mlade i odrasle u neformalnim
sektorima podrzavaju¢i lokalne nevladine organizacije koje pruzaju obuku koja je u moguénosti da zadovolji
potrebe neformalne ekonomije.

Tradicionalni obrazovni sistemi u kojima je nastavnik jedini izvor znanja su nepogodni za osposobljavanje ljudi za
rad i zivot u ekonomiji znanja. Sposobnosti, kao $to su timski rad, resavanje problema, i motivacija za dozivotno
ucenje, Ne sticu se U okruZenju u kome nastavnici prenose ¢injenice u¢enicima, ¢iji je osnovni zadatak da ih nauce i
ponove. Osposobljavanje ljudi za funkcionsanje u ekonomiji znanja zahteva novi pedagoski model, koji se po
mnogo ¢emu razlikuje od tradicionalnog modela (Tabela 2).
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Tabela 2: Karakteristike modela tradicionalnog i dozivotnog ucenja

Tradicionalno ucenje Dozivotno ucenje

Nastavnik je izvor znanja. Edukatori su vodici do izvora znanja.
Ucenici dobijaju znanje od nastavnika. Ljudi uce radedi.
Ucenici rade sami. Ljudi uce u grupama i jedni od drugih.

Testovi se daju kako bi se osiguralo da su
studenti savladali skup vestina i da bi se
obezbedio pristup daljem ucenju.

Procena se koristi da vodi strategije ucenja
i identifikuje puteve za buduce uéenje.

Svi uenici rade istu stvar. Edukatori razvijaju individualizovan plan

udenja.
Nastavnici dobijaju poc¢etnu obuku plus ad hok  Vaspitaci su dozivotno ucenici; pocetna obuka i
struéno usavrSavanje. kontinuirani profesionalni razvoj su povezani.
"Dobrim" u¢enicima je dozvoljeno da nastave Ljudi imaju pristup u moguénostima za ucenje
svoje obrazovanje. tokom celog Zivota.

Sistem dozivotnog ucenja treba da dopre do Sirih segmenata stanovnistva i da se pozabavi razli¢itim potrebama
ucenja. On treba da bude voden kompetencijama a ne godinama starosti. DoZivotno, kontinuirano ili celoZivotno
ucenje podrazumeva sve oblike usvajanja znanja i vestina, kako kroz formalno tako i kroz neformalno i informalno
ucenje, u svim zivotnim dobima. Shodno tome, tradicionalne institucionalne postavke zahtevaju nove programe i
nove nastavne metode. Istovremeno, treba uciniti napor da se dopre do ucenika koji ne mogu da se upiSu na
programe u tradicionalnim institucijama.

4. ZAKLJUCAK

Obrazovanje je centralni generator znanja. Sa svoje pak strane, znanje predstavlja dominantan pokreta¢ inovacija.
Budu¢i da proizvodnja znanja prakti¢no ne podleze bilo kakvom kriterijumu limitiranosti, zakljuéak je da je i
ekonomski rast, koji se temelji na znanju, de fakto neogranicen. Ova logika je u potpunoj suprotnosti sa porukama
neoklasiénog modela koji ne uzima i efekte eksternalija u obliku tehnoloskih prelivanja. Obrazovanje kao
nesumnjivo kljuéni izvor novih znanja nije apstraktan izvor inovacija (tehnoloskih promena); tehnoloska resenja
nisu slobodna dobra, koja su dostupna svima. Obrazovanje je faktor proizvodnje par exelence i, u tom kontekstu,
kriterijumi ocene efikasnosti investicija u obrazovanje su sli¢ni kao i kod ostalih proizvodnih faktora materijalnog
sadrzaja. U ovom svetlu posmatrano, obrazovanje predstavlja vazno teorijsko polaziste koncepta ekonomije znanja.
Razume se, da je vazan aspekt svih ovih fenomena pronalazenje zadovoljavajuéih reSenja u menadzmentu znanjem.
Preporuke javnom menadzmentu koje se svode na koncentraciju i usmeravanje drzavnih sredstava na univerzitetsko
obrazovanje, premda ima svoje racionalne razloge zbog efekata prelivanja znanja i tehnologije, u ekonomiji znanja
ne garantuju uspeh.
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Abstract: For years, school principals, teachers and policy makers on the field of education have been trying to
cope with the challenge presented by chronically inefficient schools. These schools are typically characterized by
low achievements of their students, high levels of poverty, often dropping out of the school system, disciplinary
problems, graduate's low life success, and so on. These schools constantly failing to prepare their students for higher
levels of education. They threaten opportunities f or high school, postgraduate education and professional success.
The need to improve lower performance schools is essential and urgent. However, approaches to drastically
improving poorly performing schools have so far led to mixed results, and the research base for effective turnaround
is limited. Indeed, most evidence of school reform highlights the complex interaction of conditions and suggests that
the process of slow and steady improvement can lead to growth that is more sustainable over time. The question of
how to improve schools so that they become more effective and their pupils perform better is one of the most
important issues that respond to the public education system in Bulgaria, Europe, the United States or elsewhere.
Decades of efforts to improve schools with chronic low scores have given relatively limited success. Too often, the
changes that are being undertaken are gradual or affect only a few aspects of the functioning of the school and as
such are insufficient to meet the challenges faced by schools in chronic dysfunction for years. Recently, research and
policy have focused on efforts to fundamentally change the culture and practices of low-performance schools to
drastically improve performance in a short period of time. Although this concept is relatively new to education, it
has considerable experience in other sectors — as business for instance. Research and experience show that no single
solution is best when it comes to chronically inadequate conversion of schools into effective - no strategy is
effective at all times, and in some cases closing schools may be the best option. At the same time, research and
experience have begun to shed light on some of the conditions, models and strategies that increase the chances of
success. This article focuses precisely on the process of transforming these lagging schools into those with higher
scores and successful students in terms of studying the best models and strategies for a successful turnaround. It also
make an overview of effective models and strategies, and outlines some political and practical implications.
Attention is also drawn to the need and the study of effective strategies to support children who have previously
been enrolled in low-efficiency schools and which help them reach higher standards.

Keywords: underperforming schools, turnaround, school effectiveness, models and strategies.

INTRODUCTION

The schools that chronically do not perform satisfactory their main and most important role as educators
present one of the biggest challenges in front of the educational system not only in Bulgaria but in Europe and
worldwide. Environments that consistently fail to prepare students for higher levels of education result in threaten
opportunities for high school graduation, postsecondary education, successful career, consequential poverty and low
life satisfaction as a whole. Unfortunately, the changes undertaken are sporadic or address only a few aspects of the
school’s operation, and as such are insufficient to match the magnitude of challenges facing schools which are in
years in chronic dysfunction. One of the explanations for this ineffectiveness is that the concept of school
turnaround is relatively new to education. More recently, the focus on school turnaround has increased. There is a
necessity for research on effective models and strategies for supporting the schools in the process of turnaround.
This report focuses precisely on the process of transformation of those lagging schools into ones with higher
performance and successful students — not only in terms of academic achievements, but in regard to well-developed
social skills, high personal and professional goals and significant contribution to the society in the future. Based on
the results and conclusions of a number of empirical researches the report provides an overview of best practices in
this area. On that basis, different models and strategies that make this process possible and successful are
representing. In conclusion we make an effort to summarize the lessons learned and transform them into practical
policy implications for future actions for improvement the status of the underperforming schools.
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MODELS FOR SUCCESSFUL SCHOOL TURNAROUND

The existing researches offer empirical lessons about what methods are most effective when turning around
low-performing schools. In the literature there are four well known and empirically tested models of school
turnaround efforts: the Turnaround Model, the Transformation Model, the Restart Model, and the Closure Model
[1]. All models have certain criteria required of participating schools; however, districts are given some freedom to
choose which activities best fit the needs of the schools, the students, and the community [2]. The main
characteristics of those models are as follows:

Turnaround Model:

The Turnaround Model requires a school to replace the principal as well as 50 percent, or more, of the
schools’ teachers and staff. The school then recruits and hires new staff and installs a new governance structure.
This model requires schools to provide subject-specific professional development and support as well as
community-oriented services and supports. Schools’ instructional programs must focus specifically on student
needs, and schools must increase learning time for staff and students [3]. Turnaround schools are also required to
build up to the achievement of Annual Yearly Progress within two to three years of program implementation. If a
school fails to reach these goals, the changes and reforms implemented may increase in intensity, including direct
intervention from the state. [2:2]

Transformation Model

Similar to the Turnaround Model, the Transformation Model requires that schools replace the principal,
establish support systems, and provide professional development opportunities. This model also requires
participating schools to develop and establish a teacher and principal evaluation process that promotes transparency
and accountability. Student data must also be taken into account to guide classroom management and inform
instructional practices. The Transformation Model requires that schools institute comprehensive instructional
reforms, increase learning time for teachers and students, and create community-oriented schools. Strategies and
incentives, such as increased opportunities for promotion and career growth and greater flexibility in the work
environment, are recommended [3].

Restart Model

Schools implementing the Restart Model will close and reopen under a charter school operator, a charter
management organization, or an education management organization. Local education agencies are responsible for
vetting and hiring potential service providers through a rigorous review process which will be reviewed and
evaluated by the state. Once hired, it is the local education agencies’ responsibility to hold the providers accountable
for complying with the model’s requirements. This model allows a state or district to break the cycle of low
achievement by making fundamental changes to the way a school operates. Once reopened, the Restart Model
allows schools to make the same changes that occur with the Turnaround and the Transformation Models. The
Restart Model is specifically intended to give operators freedom to implement their own reform plans and strategies
[2:3].

Closure Model

The Closure Model involves a local education agency closing a school and enrolling that school’s students
in other, higher performing schools in the district. The Closure Model takes place when a school’s capacity for
academic performance, teacher performance, facilities, school culture and other qualities are deemed so low that
they preclude the possibility of dramatic improvement. It is then decided that the best strategy to improve academic
outcomes is to transition students. When a school is closed, the local education agency may use School
Improvement Grant funds to cover the necessary costs associated with closing the school such as community
outreach, announcements, or meetings regarding the school closure. Funds may also be used to provide services to
help parents and students transition to the new school and orientation activities [2:4].

Magnet school model

Other way to perform school turnaround is so called “magnet school model”. The most promising
turnaround model is one that seeks to turn high-poverty schools into magnet schools that change not only the faculty
but also the student and parent mix in the school. Failing schools can be shuttered, reinvented, and reopened with
new themes and pedagogical approaches that attract new teachers and a mix of middle-class and low-income
students. Some low-income students from the old school would be given the opportunity to fill the spots in more-
affluent schools vacated by middle-income children who were transferring to the magnet school [9].

A number of studies over the past quarter-century have found that magnet schools have higher levels of
achievement than do other schools, and produce faster achievement gains in most subjects. Several of these studies
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account for self-selection bias by examining gains in over-subscribed magnet schools and regular public schools,
comparing lottery winners and losers, and continue to find advantages to attending magnet schools [4:7]. Moreover,
the magnet school turnaround model - in which schools seek to improve the performance of low-income students by
drawing into a high-poverty school a contingent of middle class students - is backed up by four decades of research
finding that the socioeconomic composition of a school profoundly affects the achievement of any given student in
the school. A growing number of studies have linked a school’s socioeconomic status with student achievement,
after controlling for the individual socioeconomic status of a student’s family.

Readiness model

Efforts to turn around low-performing, high-poverty schools begin with the recognition that these schools,
and the students they serve, face complex and interrelated challenges associated with poverty that make successful
education of their students difficult [5]. Rather than ignoring these challenges — or accepting them as an excuse for
school failure - effective turnaround strategies tackle them head-on. Research on high-performing, high-poverty
schools has identified a set of practices and characteristics that differentiate them from other schools, and enable
them to achieve success. In a highly influential 2007 report, “The Turnaround Challenge,” Mass Insight distilled
these findings into a three-pronged “readiness model” [6]:

First, high-performing, high-poverty schools ensure students’ readiness to learn, by creating a school
environment and culture characterized by safety, discipline, and engagement; identifying barriers to student learning
and taking action to address them; and developing close relationships between students and adults. This often means
that these schools reach beyond the traditional, limited notion of what a school does and is responsible for, and
deploy teams of adults to comprehensively address the needs of the whole child in order to facilitate learning. [5:6]

Second, high-performing, high-poverty schools ensure educators’ readiness to teach, by creating a culture
of shared responsibility for achievement among all teachers, other adults in the school, students, and parents;
delivering personalized instruction through use of data, differentiated instruction, and additional time for students
who need it; and establishing a professional teaching culture characterized by collaboration, use of data, and
continuous improvement. Whereas teachers in many schools believe they have taught a lesson or concept if they
present the material to their students, teachers in high-performing, high-poverty schools do not believe they have
taught a concept until their students have mastered it. [5:7]

Finally, high-performing, high-poverty schools are characterized by a readiness to act, including authority
over the key resources of people, time, program, and budget; ingenuity in identifying and leveraging new and
external resources; and flexibility and agility in the face of turbulence in their students’ lives and communities. [5:9]

STRATEGIES FOR A SUCCESSFUL SCHOOL TURNAROUND
The school turnaround is possible in the presence of a concerted strategy that incorporates evidenced-based
best practices [7:10]:

e Aggressive action on the part of school districts: The most compelling finding from this research review
is that school turnaround is possible and that it occurs when districts take aggressive steps.

e Resources and requirements: Because aggressive turnaround efforts are by nature disruptive, they are
often contentious within a community. Sometimes they engender political opposition. The institutions that
require better outcomes for students in these schools can give local leaders the freedom to take aggressive
action, while additional targeted resources help make the transition smoother. When districts and schools
are given targeted funding—either from philanthropic organizations or the government—they are better
positioned to achieve significant change.

e Governance and staffing changes: Schools that replaced ineffective leaders showed the greatest gains in
student learning. There are no documented instances of school turnaround without an effective principal—
leadership is second only to effective classroom instruction as the most important school-level factor
affecting student achievement. Simply replacing the principal, however, is not enough to drive significant
change. Principals need the skills and vision necessary to turn around low-performing schools.

e Data-driven decision making: Research supports the use of data-based decision making to improve
student achievement.

e Focus on school culture and non-academic supports for disadvantaged students: While turnaround
efforts are ultimately judged by improvements in academic proficiency and graduation rates, schools that
most successfully turn around tend to focus their efforts more broadly. They work purposefully and
deliberately to create collaborative, positive, and enriching school cultures with high expectations for all
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students. They create fortified environments to enhance the social, emotional, and behavioral development
of all students, particularly of those who are growing up in poverty and facing challenging circumstances
that affect every aspect of their development. Schools that successfully turn around offer wrap-around
services to help support all the needs of their students and, where possible, their families and communities.

The three C strategies

In order to dramatically improve student achievement in low-performing schools, successful turnaround
efforts must replicate these practices and characteristics. Doing so requires state and district policymakers to put in
place what Mass Insight calls “the three C strategies” of turnaround [6:8]:

e Genuinely change conditions to give leaders in turnaround schools the authority to act. Many district and
state policies and practices limit school-level leaders’ control over people, time, programming, and budgets
for their schools - but effective turnaround leaders need the ability to make decisions about these resources
and align them with student needs. Conditions for change must also create the right incentives for local and
school-level leaders to take actions that are likely to boost student performance, both by protecting them
from external pressures not aligned with student performance, and by creating pressure to boost student
achievement. [5]

e Build capacity for dramatic improvement. Traditional capacity-building and school-improvement efforts
emphasize new programs while leaving the same people in place. Not surprisingly, many of these efforts
have delivered disappointing results. In contrast, effective turnaround strategies focus on getting the right
people in the school - especially at the leadership level. Researchers have not found a single example of a
successful turnaround school without an effective principal [8]. Policymakers must also recognize that
turnaround leadership is a unique discipline requiring specific skills - not all effective principals will be
good turnaround leaders - and they must invest in building a pipeline of leaders with turnaround expertise.
But the task of transforming a school’s culture is too great to entrust to a lone individual - effective leaders
need the support of a leadership team that can work with them to redefine culture, support effective
instruction, and address barriers to learning. Similarly, given research evidence that the quality of a
student’s teacher in the most important in-school factor influencing student learning, turnaround strategies
also prioritize teacher effectiveness [9], [10], [11]. Leaders need the authority to recruit and select teachers
who are not only highly effective, but also buy into the culture the leader is seeking to create; to allocate
resources to support and develop their staff; and to dismiss teachers who are ineffective or do not fit the
school’s culture. State and district policies and human resource systems must also support capacity for
effective teaching and leadership. In addition to building staff capacity within turnaround schools, states
and districts must build networks of strong external partners that can supplement schools’ capacity by
providing a range of supports, including meeting students’ comprehensive and nonacademic needs,
supporting effective instruction, developing human capital, and, in some cases, taking over operation of
turnaround schools. [5]

e Cluster turnaround schools and turnaround activities. Because turning around low-performing schools
is such complex work, leaders and staff in these schools need to be part of a broader network of schools
facing similar challenges, allowing them to support and learn from one another. One strategy for doing this
is by creating “Turnaround Zones,” composed of schools undergoing turnaround that receive added support
and flexibility. A growing number of states and districts are creating such Turnaround Zones. [5]

In contrast with past efforts to improve low-performing schools, which tended to focus on incremental
changes or to address only one or two factors within a school, this approach to school turnaround focuses on driving
fundamental change in the culture, capacity, and conditions in which a school operates. Given the many challenges
facing the lowest-performing schools, nothing short of fundamental change will produce the necessary improvement
for students.

Many of the changes needed to transform chronically low-performing schools - such as replacing staff or
reallocating resources - can be politically controversial or threaten established interests. Successful turnaround
requires political support from policymakers and other leaders committed to creating the conditions and changing
the rules to enable bold change. Strong third-party advocates can help buttress political will by building a base of
support for turnaround, particularly among parents in affected communities; by tracking the progress of turnaround
efforts; and by holding public officials accountable for results. Clear and effective communication to parents and
communities about the need for turnaround and about the process are also imperative. In addition, policymakers
must allocate sufficient resources for turnaround: Mass Insight estimates that successful turnaround of a low-
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performing school requires a commitment of $250,000 to $1 million a year (depending on school size and other
factors) over at least three years. [6].

CONCLUSION - POLITICAL IMPLICATIONS

Research and experience indicate that no single proven solution is best when it comes to turning around
chronically underperforming schools — no strategy is effective all the time, and in some cases school closure may be
the best option. At the same time, research and experience have begun to shed light on some of the conditions and
strategies that maximize the chances of success. And a handful of operators are beginning to develop a track record
of success in turning around low-performing schools. This paper try to review the most common models and best
practices of past efforts to turn around chronically low-performing schools in order to outline some implications for
policy and practice. Efforts to turn around low-performing schools must begin with the recognition that these
schools, and the students they serve, face complex and interrelated challenges associated with poverty that make

successful education of their students difficult [12].

How to build upon and continue success [13]:

1. High-poverty schools need permanent, sustained and additional funding of resources to help students succeed,
including extended student learning time, lower class sizes and wraparound services.

2. The elements of the School Improvement Grant that maximized student success are:

a. Extended, structured student learning time.

b. Reducing the adult-to-student ratio to provide academic intervention for struggling students.

c¢. Providing wraparound student and family services to deal with the social, emotional and behavioral
issues of students and their families.

d. Providing sufficient time for school staff to participate in professional learning communities to analyze
data, adjust instruction, make decisions and learn together with follow-up reflection, coaching and
mentoring.

3. Every effort should be made to ensure that a long-term, high-quality principal is assigned to high-poverty schools
to provide consistency. Leadership turnover caused some schools to lose traction with successful programs.

4. Professional development and training for staff providing wraparound services should be developed because these
non-academic needs proved so important to achieving student success.

5. State data collection about schools should incorporate relevant information about the community surrounding the
schools. Understanding more about factors outside the school that can affect student learning was useful in
tailoring programs for individual schools.

6. Avoid overuse of consultants or consultants at the expense of teacher support in the classroom or professional
learning community time for teachers to collaborate.

7. Educators in the school should be given the time and responsibility to assess and determine appropriate
curriculum and materials. In some cases, schools were overwhelmed by vendors promising results, while the
educators had little opportunity to make a thoughtful decision about what would work with their students.

8. Fund basic education for all high-poverty students. Don’t use competitive grants. Competitive grants exclude
some students, and many schools, particularly in smaller districts, do not have the expertise or staffing to
complete comprehensive grant applications.

9. State and district attention and funding should be used to align the curriculum and behavioral expectations of
feeder schools within a district. Struggling students need consistency, and educators need the time to work
across schools and grade levels to align practices, implement and adjust.

10. Funded, quality, aligned, on-site preschool programs for high-poverty students are essential, allowing a
consistent transition for students.

11. The on-time and extended graduation rates should be given equal credit in high-poverty, high school
accountability calculations. Many high-poverty students need additional time to complete credits and
graduation requirements and currently schools are penalized for not graduating students on time.

While there is no perfect solution for improving the performance of chronically low-achieving schools,
existing evidence does point to some clear policies - as well as steps policymakers can take to increase the likelihood
of success [5].

e There is a need for greater urgency in turning around low-performing schools. Policymakers must not wait
too long to take action, nor should they wait too long for turnaround efforts to produce results. Turning
around low-performing schools requires bold action, not just incremental change. Federal and state policies
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must force districts and authorizers to take action to drive dramatic change in chronically low-performing
schools, or to close those schools. Left to themselves, most districts and schools will not take sufficiently
aggressive steps to drive real improvement. External and advocacy groups can play a valuable role in
creating and sustaining political will for change.

e  State and district policies must create the conditions that enable turnaround efforts to succeed, by providing
sufficient resources and giving school-level leaders’ autonomy over people, budget, time, and program.

e States and districts must build capacity to support turnaround, by developing a pipeline of turnaround
leaders, and identifying and forging relationships with external partners to support turnaround efforts.

e Turnaround efforts must be accompanied by support for individual children who have been ill-served by
underperforming schools, including high-quality tutoring, comprehensive services that address other
barriers to learning, and support in transitioning to better-performing public schools.

e Sustaining urgency for turnaround and changing policies and practices to enable success requires political
will. State and local advocacy and civic groups can help to build and sustain political will by building
public support for turnaround, informing parents and the public, tracking and publicly reporting on

performance, and holding public officials accountable.
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EMOTIONAL INTELLIGENCE — A KEY ELEMENT IN THE PROFESSIONAL —
PERSONAL PROFILE OF THE TEACHER
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Abstrakt: The current report presents results from a recently conducted study on the problem of emotional
intelligence as a key element of the professional — personal profile of the contemporary teacher. Current levels of
separate components of emotional intelligence of teachers, who undertake professional pedagogical activity in
kindergarten and initial stages of the primary educational degree, are established on the basis of an empirical study
with a conclusive character. Furthermore, the meaning of emotional intelligence for the professional growth of the
pedagogue is revealed. The levels of emotional intelligence components of child and primary teachers are presented
in a comparative perspective. Special attention is given to the following components: self-control, self-cognition,
motivation, empathy, and social skills. The specific socio — psychological characteristics of the professional
environment, in which child and primary teachers work, in a certain way reflect on their higher level of emotional
intelligence. This, undisputedly, has a positive influence on their professional adaptiveness and on the effectiveness
of their pedagogical activities.

Keywords: emotional intelligence, self-control, self-cognition, motivation, empathy, social skills, professional —
personal profile of the teacher.

EMOIIMOHAJIHATA HHTEJIMT'EHTHOCT KATO BAXKEH EJIEMEHT HA
MNPO®ECHUOHAJIHO-JIMYHOCTHMUSA TPOPUJI HA YUUTEJIA

Kpacumupa Mapynescka
IOrozananen ynusepcurer ,,Heodut Punckn* — bnaroesrpan, Penyonuka brarapus,
krasimira_marulevska@swu.bg

Pe3tome: B Hacrosmms mokiIam ca MpeACcTaBeHUW pe3ylNTaTUTe OT MPOBEJASHO H3Cle[BaHe MO mpoliema 3a
€MOI[MOHAJTHATA MHTEJIETCHTHOCT KaTO BAKEH €JEMEHT B MPO(ECHOHATHO-TUYHOCTHHUS MPOGUI Ha ChBPEMEHHUSI
yunten. Ha ocHOBaTta Ha eMOUPUYHO MPOYYBAHE C KOHCTATHPAIl XapaKTep Ca YCTAHOBEHU aKTyallHW paBHUINA Ha
OT/ICIIHUTE KOMITOHCHTH Ha €MOLMOHAIHATA WHTEJCTEHTHOCT Ha YYHTENH, KOUTO OCBHIICCTBSABAT MPO(eCHOHATHA
mefarormyecka AeHHOCT B JIETCKa TpajJiiHa W B HAaYalleH eTall Ha OCHOBHAaTa oOpa3oBaTeiHa cremeH. Paskputo e
3HAYCHUETO Ha €MOIMOHAHATA MHTEIUTCHTHOCT 3a Mpod)ecHoHallHaTa pealu3alus Ha reaarora. B cpaBHUTENICH
IUTaH ca MPEICTABCHHU PABHUINATA HA KOMIOHEHTHTE Ha €MOIIMOHATHATA MHTEIMICHTHOCT MPH JETCKH W HAYaTHU
yuntend. CrienuaiHo BHUIMAaHHUE € OTIEJICHO Ha CICIHUTE KOMIIOHEHTH: CAMOKOHTPOJ, CAaMOIIO3HAHUE, MOTHBAIIHS,
eMIIaTus U COUUuaJIHN yMeHI/IH. CHCHI/I(bI/I'-IHI/ITe COIIMAJIHO-TICUXOJIOTUYCCKHU XapaKTepI/ICTI/IKI/I Ha HpO(beCI/IOHaJ'IHaTa
cpela, B KOSTO peaau3upaT CBOS MPO(ECHOHANCH TPy ACTCKUTE W HAYAIHHATE YUYHUTENH, 110 OIMpPEAC/ICH HAYHH
HaMUpaT OTpaK€HUE B IMO-BUCOKOTO HHMBO Ha TAXHATa €MOILMOHAIIHA WHTEIMTEHTHOCT. ToBa 0e3CmopHO OKa3Ba
ITIOJIOXKUTCJIHO BJIIUSIHUC B’Bpr HpO(beCI/IOHaJIHaTa UM aJalITUBHOCT U B’pry e(i)eKTI/IBHOCTTa Ha rnegarornyceckKara um
JIEHHOCT.

KJ'[]O‘{OB[/I ZlyMl/I: C€MOIMOHAaJIHA HHTCJIIMTI'CHTHOCT, CaMOKOHTpo.H, CaMOIIO3HAaHUEC, MOTHUBALMA, EMIIaTUA U COLITMAJTHU
YMEHUS, MPO(ECHOHATHO-THIYHOCTECH IPOQHI Ha YIUTEIISL.

1. BBBEJEHHUE

YcranoBmnaTa ce aeMorpad)cka CHTyalus B HACTOSIIUS MOMEHT OT Pa3BUTHETO Ha Bhirapus w3mcKBa
aJICKBATHU MOAXOIM U PEIICHU 32 MAKCUMAJHO JT00pO M3MOI3BaHE HAa YOBEHIKUTE pecypcu. OT oOpa3oBareinHaTa
cHUCTeMa Ce OYaKBa Jla I0eMe CBOSATa OTTOBOPHOCT 3a IIOATOTOBKATa HAa BUCOKOKBATM(MUIMPAHH KaapH 3a
pasnuaHuTe chEepu Ha COIHUATHO-MKOHOMUYECKHUS KHBOT. BakHa 9acT OT Ta3u OTTOBOPHOCT € (HhOPMHUPAHETO y
ObaemuTe MPoPEeCHOHATNCTH HAa YMEHUS U KOMIIETCHIINY, aJIeKBaTHU Ha OTPeOHOCTHTE Ha Masapa Ha Tpyaa. EqHa
OT OCHOBHHUTE 33/1a4H Ha 00pa30BaHMETO € CBBP3aHA C HEOOXOAUMOCTTA OT Pa3BUTHE HAa MO3HABATEIIHH, COIHAIIHO-
E€MOIIMOHAIHA M TEXHUYECKH YMEHHS 3a YCIeIIHA peasin3alus Ha masapa Ha TpyAa. B chBpeMeHHHTE COIHMaiHO-
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NKOHOMHYECKH YCJIOBHS B bbarapus dopmanHoTO 00pa3oBaHHE NpecTaBa Ja ObAE EOWHCTBEH KPHTEPHH 3a
ycrnemHara npodecroHaiHa peanu3anus Ha juyHocTTa. Oces3areliHa € HyXJaTa OT CHeUU(HYHHM COLMAIHH U
€MOIIMOHAJIHYM, T. Hap. «MEKW» yMEHHs B JIMYHOCTHUS M NpPOQECcHOHATHHS OOJMK Ha Y4YHUTENS M JpPYruTe
MelarorMyecky crenuanucTd. HambaHO ompaBiaH € W3CIENOBaTEeNICKUAT MHTEpeC KbM aHalM3a M OLEHKaTa Ha
aKTyaJJHOTO paBHUIIE Ha (OPMHUPAHOCT HA COLMAIHO-EMOIIMOHAIHM YMEHHs y Obarapckure yuyurenu. Tosa
M03BOJIsIBA J1a Ob/I€ Pa3KpHUTa B3aUMOBpPB3KaTa MEXKAY U3THKHATUTE MO-TOPE YMEHUS M yCIelHaTa npodecroHaiHa
peanmzanys Ha MEJarorHYECKHUTE CICIHMANUCTH. PaBHMINETO Ha €MOLMOHAIHATA MHTEINTCHTHOCT 3aéMa BajKHO
MSCTO B IPUIOCTHUS MPO(ECHOHATHO-THIHOCTEH MPOGHI Ha ChBPEeMEHHHA ydnTeld. CTpeMexXbT Ha yUUTEIs KbM
YCBBBPILICHCTBAHE HA NMPOPECHOHATHUTE U TMYHOCTHUTE KAYECTBA € TSICHO CBBP3aH C MpOINEca Ha M3rpakAaHe Ha
KyJTypa Ha y4eHe Ipe3 LEeNus )KUBOT U € PEIEBAaHTEH Ha M3NCKBAaHMATA Ha 21-TO cTONeTHe.

VYautennte KaTo KIIOYOBU YYAaCTHHUIM B peOPMHUTE M pa3BUTHETO HA 00Opa3oBaTeNHATa CHUCTEMa ca B
CBCTOSIHUE Jla IOBIMAAT BBPXY YTIBBPKIABAHETO Ha MKOHOMHKaA, OazmpaHa Ha 3HaHHeTo. OOpasoBaTenHaTa U
Hay4YHOU3CIeJOoBaTeICKaTa JeHHOCT, ochbliecTBiBaHa BbB dakynrera mno mnegaroruka npu HOrosamagex
yHuBepcurer ,,Heodut Puiicku® - bnaroeBrpajg B HacTOSIIMS €Tall € HAacoYeHa KbM YCBHBBPIICHCTBaHE Ha
LSUIOCTHHMS TIPOIIEC Ha MOJTrOTOBKA M KBANM(HUKALUS HA YYUTENU U IPYTH NEJarorudecku CHEelUaTUCTH B OTTOBOP
Ha TPOMEHEHUTE COLMAJIHM M HKOHOMHYECKM YycioBus B bearapus. [leiHocTTa HM € B CBOTBETCTBHE C
aBaHrapJHHUTE €BPOIIEHCKN NMOJIUTHKH B chepaTa Ha oOpazoBanuero. HTepechT KbM mpobdiemMa 3a GOpMHUPAHETO U
Pa3BUTHETO Ha COIMATHO-EMOIMOHATHUTE YMEHMA Ha IEJarorMyecKuTe CIEHUATNUCTH € TNPOBOKHUPAaH U OT
pe3ynTatute Ha HannoHadHO TaHENHO TpOy4YBaHE Ha TNpuoOmaBamoTo obmectBo 3a bemrapus (BLISS),
mpoBeaeHo oT CBeToBHaTa OaHKa chbBMecTHO ¢ UHCTUTYT ,,OTBOpeHo obmectBo™ — Codust npes 2013 r. B gokman
Ha CBeroBHata OaHKa - ,,3HaUCHHE Ha YMEHUSTA 3a TPyAOBaTa peann3anus B bbiarapus: OTHOLICHHETO MEXIY
T03HABATE/THATE U COLMATHO-EMOIMOHANHATE YMEHHS M PEalu3alliaTa Ha [a3apa Ha TPyaa»', ca MpeICTaBeHH
JaHHW, JOOWTH B XOJa Ha HAIMOHATHO IPEICTABUTEIHO W3CJICBAHE HA IIO3HABATEIHHTE M COIHAJHO-
€MOIIMOHAIHUTE YMEHUS Ha HACEICHHUETO B TPYAOCIOCOOHA BB3pacT. AHAIU3BT HA PE3yITaTHTE OT EMIIMPUYHOTO
Npoy4BaHe IOKa3Ba, Y€ B HACTOAIIMS MOMEHT OT Pa3BUTHUETO Ha OOIIECTBOTO HH € HEOOXOAMMO HAacCOYBaHE Ha
BHUMaHHE KbM OIICHKaTa Ha YMEHMATA, NMPHUTEXKABAaHU OT XOpaTa B TPYJNOCHOCOOHA BB3pacT, HE3aBHCHMO OT
TsXHaTa oOpa3oBaTelHA CTENeH. 3a Obirapckus mHa3ap Ha TpyJAa ce OKa3Ba MHOTO BakHA HH(pOpMalusara 3a
PaBHUILETO HA GOPMHUPAHOCT Ha IIO3HABATEIHU M COLMATHO-EMOLMOHAIHN YMEHUs. Te3u yMeHus He ce 0Tpa3siBaT B
JUIJIOMUTE, HO OT TSIX B roJsIMa CTENEH 3aBUCH yCIIEIIHATa TPyXOBa peanus3anus. BemnpocsT 3a T. Hap. ,,MeKkH™
YMEHUSI CTOH € 0COOEHa CEpHO3HOCT MPH MOJrOTOBKATa M KBATU(HKAIMATA HA ChbBPEMEHHHS YUHUTEIL.

B KoHTekcTa Ha muesiTa 3a ydeHe Ipe3 LEeNus )KUBOT MPOOJIeMbT 3a B3aMMOBPB3KATa MEXKTY COLMAIIHO-
€MOIIMOHAIHUTE YMEHUs W TpyAOBaTa peajM3alisi Ha YYUTENMWTE 3acHiBa OIIEe IOBEYE CBOSTA 3HAYMMOCT.
Pedopmute B cdepara Ha 00pa3oBaHMETO JHEC M3UCKBAT CEPHO3HA MHBECTHIMS 32 MOBHINABaHE Ha yMEHMATA Ha
HACTOSAIINTE W OBACIINTE IeNarorudecku crenuanucTd. HeoOXomammu ca ChOTBETHH TOJMTHKH M KOHKPETHH
MIPAaKTHYECKN pelieHns 3a Gopmupane Ha NpodEecCHOHAIHN yMEHHS M JIMYHOCTHM KayecTBa y YYMTENHTE, 32 Ja
OBJaT Te MMO-KOHKYPETHOCITOCOOHHM Ha ma3apa Ha Tpya.

2. EMOIIMOHAJIHATA HUHTEJIMT'EHTHOCT HA YUUTEJIA - MNCHUXO0JIOI O-
HNEJAT'OTUYECKHN UBSMEPEHUSA
EmorpioHanHaTa MHTEIMICHTHOCT € BaKHA YacT Ha ISJIOCTHA XapaKTEPUCTHKA Ha MPOQPECHOHATHCTA
negaror. To3u BUA HHTEIUTEHTHOCT HAITBJIHO €CTECTBEHO CE BIMCBA CPE HAl-4eCTO M3ThKBAHUTE MPOGECHOHATHO-
JUYHOCTHH KayecTBa Ha YUYMTENs: IIeJaroruueckaTa HaONIOJATEIIHOCT, IeJarorudeckaTa OOIIMTENHOCT,
MeTaTOTMYEKOTO TBOPUYECTBO M E€MOILMOHAIHATA YCTOWYHMBOCT. EMOIMOHaNHATAa MHTEIMICHTHOCT MOXE Ha OBae
ompeneeHa KaTo ,,KOMIUIEKCHA IILIOCT OT TOBEIEHUS, CHOCOOHOCTH (WJIM KOMIIETCHTHOCTH), YOCKICHUS H
LLEEHHOCTH, KOSTO IOMAra Ha Y0BEKa YCIISIIHO 1 Pealn3ipa BUSHITA U MUCHATA CH, aKO My ce Jaje To3u m36op™*.
B cnenmanusupanaTa JuTepaTypa ce H3ThKBa 3HAYCHUETO Ha WHTPAICPCOHATHATA HHTSIUTEHTHOCT. Ts ce CBbp3Ba
C YMCHHSITA Ha JHYHOCTTA 3a OINPEICIITHE Ha COOCTBCHUTE HACTPOCHUS, YyBCTBA M JPYTU IICUXUYHH CHCTOSTHUAS U
TSAXHOTO BIUSTHUE BHPXY MOBEIECHUETO U caMoMoTHBaIuATa. CrielaiHO BHUIMaHUe 3aciy’KaBa MEKTyTUIHOCTHATA
WIN COIMAJHAaTa WHTEIUT€HTHOCT, OTpeIeIIsIHA KaTo: ,,pa3l03HaBaHe Ha €MOIMHTE y APYTHUTE, N3MOI3BaHEe Ha Ta3u
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nHpopManus KaTo HACOKAa 3a TOBEJCHUETO M 3a HM3rPaXKJaHEe W MHOAIBp)KaHE Ha B3aMMOOTHOIICHUSTA . : B
npodecroHaHaTa JEWHOCT Ha YYMTENsl OCOOEHO IIEHHHM MNpOSBICHWS HAa €MOLMOHAIHATA HHTEIMICHTHOCT ca
€MOIIMOHAJIHATA BB3IPHUEMUYUBOCT, €MOIMOHATIHATA OT3MBYMBOCT M E€MOLIMOHAlHATa OlleHKa. EdexTuBHOCTTa Ha
MeIarOrMYEeCKysl IIPOLIeC B TONIAMa CTEIEH 3aBUCH OT ChbUETAHWETO Ha M3THKHATUTE KAUeCTBEHH XapaKTEPUCTUKU U
OT KOHCTPYKTHBHOTO UM BITCBaHE B JINUHOCTHUS MPOQHI HA YUUTEIIS.
B msocTHata npezicTaBa 3a eMOLMOHATIHATA HHTENUreHTHOCT, cnopen P. Yyn u X. Tonu, Bim3at ner chepu

Ha KOMIIETEHTHOCT:

- CaMOKOHTPOJ — yMEHHE 3a yNpaBIeHUE U KOHTPOJI HaJ COOCTBEHOTO EMOIMOHATHO ChCTOSHUE;

- CaMOIIO3HAHHE — II03HABAHE HA COOCTBEHUTE EMOIIMH U CHITHOCTTA HA COOCTBEHATA JINYHOCT;

- MOTHBAIUSA - CTPEMEX KbM IOCTUTAHE Ha [ENNTE, YPE3 HANPABIIIBAHE HA EMOLIUHTE;

- emIaTHs — I03HAaBaHE U ONpENEeNITHE Ha EMOIMUTE Ha APYTHTE;

- COUMAIHH YMEHHS — BIHSHHETO BHPXY OKOJNHHTE H OTHOIICHHETO KbM TAX .

M. I'nTyHM mOCTaBsi B OCHOBAaTa Ha €MOLIMOHAJIHATA WHTEJIUTEHTHOCT OCh3HABAHETO, MJICHTU(UIIMPAHETO
Ha emouuuTe. He mo-majko BaKHO € yNpaBIEHHETO Ha €MOLMHTE, CBBP3aHO ChC CIIOCOOHOCTTAa HA JIMYHOCTTA Ja
NpOsiBSIBa I'bBKABOCT M aJIAITUBHOCT B pa3HooOpa3Hu curyauun. Criopen M. ['uTyHu caMoMoTHBanusiTa o3BoJisiBa
Ha npo¢eCHOHANIMCTA Aa HOCOYBA YCHIMATA CU KbM ITOCTHTaHE Ha LIEJIM U pelllaBaHe Ha 3a[a4uH, C OPHEHTAINSI KbM
yCIIeIIHATa peajau3alysa Ha Ju4HocTTa. CHIPEKUBSIBAHETO HA UYKIUTE €MOLIMHM M YMEHHMETO 3a MOJIbp)KaHe Ha
J00pH OTHOILIEHHS C JIPYTMTE€ aBTOPHT pasriiexia ChbIOI0 Karo BaKHH €JIEMEHTH Ha eMOLMOHAlIHATa
uHTENUTeHTHOCT. OBNaIsBaHETO HA MEXIYIMYHOCTHHTE OTHOIICHMS IpEJroJara ,,ypaBlIeHHE Ha €MOIMUTE Ha
JIPYTHTE CIPSIMO COBCTBEHHTE MOTHBAIMH M eMOIHH ..

CnenmanHo BHUMaHHE B HACTOSIIMS JOKJIAJ € HACOYCHO KBM IETTE KOMIIOHEHTAa Ha EMOIMOHAIHAaTa
MHTEJIMTEHTHOCT — CaMOKOHTPOJI, CAMOIIO3HAHHE, MOTHBANMS, €MIIaTHi M COLMATHW YMEHHUS, pasrielaHd B
KOHTEKCTa Ha MpobieMa 3a MOATOTOBKATA M KBAMM(UKAIMATA HA YUUTENS B ChbBPMEHHATa 00pa30BaTeIHa CHCTEMA.
Te Ge3cropHO NMAT OrPOMHO 3HAUYEHHE B PO ECHOHATTHO-TMYHOCTHATA CTPYKTYpPa HA YUHUTEIIS.

CaMoI03HaHHeTO ¢ TACHO CBBP3aHO C IpoliecuTe Ha camopeduekcus U pedexcus B npodecHoHanHaTa
nearoruyecka JEWHOCT Ha y4YWTeNs. 3a Iejarora € M3KIIOYUTETHO BaKHO YMEHHMETO 3a WICHTU(HLIUpaHE Ha
coOcTBeHHTe 4YyBCTBa U emouuu. OCh3HABAHETO HA PEAJTHUTE E€MOIMM Ch3AaBa y JIMYHOCTTA YBEPEHOCT BEHB
BB3MOXKHOCTTA 32 YIPa)KHSABaHE Ha KOHTPOJ BbPXY COOCTBEHHUSI €eMOIIMOHAJICH CBAT M BbPXY B3aMMOOTHAILICHHSTA C
Jpyrure. 3a y4uTes ToBa € OT 0coOeHa BaXKHOCT, Th KaTo € B MpsiKa BPb3Ka ChC CIIOCOOHOCTTa My J1a OpraHu3upa
00IIIyBaHETO CH ¢ APYTUTE MEarornuecku cyOeKkTH. B3anmoaeiicTBeTo Ha paBHUIIE ,,yUUTEN — YIEHHK € TOJIKOBa
MI0-aKTHUBHO ¥ NMO-€()EKTUBHO, KOJIKOTO IT0-BUCOKO € HUBOTO HAa OCH3HATOCT HA COOCTBEHUSI EMOLIMOHAJIEH CTATyC OT
CTpaHa Ha yYaCTHHIUTE B Ilelaroruueckus nporec. CaMOno3HaHUETO, CaMOaHAIU3bT, CAaMOPE(IIEKCHATA ca YacT OT
CH3HATEIHOTO YIpPaBJICHNE HA Y1eOHO-BB3IUTATEIHU MIPOIIEC M YCIOBHUE 3a HeroBaTa eeKTUBHOCT. Che cTpeMexa
KbM CaMOINIO3HaHHWE € CBBP3aHO M CaMOYBaXEHHETO, KOETO W3MHWTBA NPO(ECHOHANUCTHT, KaKTO |
YIOBJIETBOPEHNETO OT OCBINECTBABaHaTa AeWHocT. [lo3HaHMeTO, KOeTo MpHI00MBa JOBEK 3a caMmusi cebe cH, My
JlaBa M YBEPEHOCT Ja OTCTOSBa IPUHIMIINTE B JWYHHUS JKUBOT U B mpodecusra cu. BspHata mpexncrtaBa 3a
COOCTBEHMTE 4YyBCTBA M €MOLMH e OmarompusrcTBail (akrop 3a TNposBaTa Ha aBTEHTUYHOCT BbB
B3aMMOOTHOIICHUSATa HAa YUYUTENS C APYrUTe INEeJarorudyecku CyOeKTH, ¢ TpEeACTaBUTEINTE Ha POAUTENCKaTa
00IIECTECTBEHOCT U IIMpOKaTa conuaina cpena. CaMOIo3HaHUETO MPOIpaBsi MbTS KbM OIO3HABAHETO HA APYTHS,
KBM ChOOpa3siBAHETO C HETOBUTE OCOOCHOCTH, C MPUEMAHETO Ha HETOBOTO pa3inuyiue.

CaMOKOHTPOJIBT € JIpyr BaKeH KOMIIOHEHT Ha €MOIMOHAJIHATa HHTEIMIeHTHOCT. KOHTpONBT BBPXY
COOCTBEHOTO E€MOLIMOHAJIHO CBHCTOSIHUE € MPENINOCTaBKa 33 €MONIMOHAHATa YCTOWYMBOCT M OallaHCHPaHOCT B
TIOBEICHUETO Ha TeJarora IpH OCBIIECTBSIBAHE Ha y4eOHO-BB3MUTATENHMS Iporec. OT yduTens ce OyakBa BbB
BCEKHM MOMEHT OT I€JarorHYecKOTO B3aUMOJEHCTBHE ChC CBOWTE BB3IHUTAHHWIM M C KOJETWTE CH Ja IpPOsIBSIBA
HeoOxoanMara eMOIMOHaNHa cTa0MIHOCT. CaMOKOHTPOIBT OT CTPaHa Ha YyUYHTENs € B OCHOBAaTa Ha €MOLMOHAIIHO-
TICUXUYHUS KOM(OPT HA yYSHHUIIMTE. ,,Y MEHHETO 332 KOHTPOJI HaJl EMOIIMUTE U TSXHATa aJIeKBaTHOCT € CIIOCOOHOCT,
M3rpajieHa BhPXy HAIIETO caMoch3Hanme”.”" B ToBa TBbpicHue Ha J|. [0IMaH e moguepTaHa sCHO BPB3KATA H
B3aMMHATa 3aBHCUMOCT MEX/Yy CaMOIIO3HAHUETO, CAMOCH3HAHUETO U caMOKOHTpoina. C ocoOeHa cuiia ce MposBsiBa

8 Mepnesene, I1., Bpuny, /1., Bangam, P. 7 cTbikn kbM eMonmonanHarta narenurenTaoct, Codus, 2005, c.16.
49 VYyn, P., Tomy, X. I[Ipodecronannu TecToBe 3a eMoloHanHaTa nHTeaurenTHoct, Codust 2003, c.14.

50 T'utynn, M. EMmonmonannara uatenurentHoct, Codust, 2005, c.44.

51 Tonman, . Emormonanta uatenureataoct, 2011, ¢.86.
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BpB3KaTa MEX/y Te3H XapaKTEPUCTUKU B IIOBEACHUETO Ha MpodecruoHanucTa neaaror. OT exHa cTpaHa Te HAMHPAT
SIPKO TIPOSIBJICHHE B MOJIeNla Ha MOBEJCHUE, KOWTO JIEMOHCTPUpA YUUTENs, a OT JApyra cTpaHa ce OTpas3sBaT BBPXY
MIOBEICHUETO Ha HETOBUTE BH3ITUTAHHIIH.

EMnaTusitra KkaTo KOMIIOHEHT Ha €MOLMOHAJHAaTa WHTEJIMICHTHOCT, NpPOSBEHa OT YYHUTENnsd B
MelarorMyeckysl Ipolec, € Olle €[HAa IIEHHA JINYHOCTHA M NMpoQecHoHalHa XapaKTepucTHKa. EMnaruitHocTTa €
CBBbp3aHa C pa3BHTa Ha BHCOKO DaBHMIINE YYBCTBHTEIHOCT Ha JIMYHOCTTa KbM BepOalHUTE W HeBepOaHHTE
MOCNIaHuA Ha Jpyrute. Ta3m CEH3UTHBHOCT OOMKHOBEHO € CBHIIPOBOJCHA C E€MOLMOHAJICH OTKIHNK, M3pa3eH B
CBIIPUYACTHOCT, CBHIIPEXKHBSABAHE. B MpPoQecHOHATHOTO Menarormdecko OOIIyBaHE EMIIaTHATa € CBOEeoOpaseH
KaTaJM3aTop 3a YCIECIIHOTO MIPOTHYaHE Ha y9eOHO-BB3NMMUTATENHUS nporec. TpsOBa na Obae momdepTaHa Bpb3KarTa
Ha EMIIaTHsTa C BeUe pasrieJaHus 0-rope KOMIOHEHT Ha eMOIMOHAHATA HHTEIMICHTHOCT — caMono3HaHue. [1pe3
MIO3HAHMETO 3a caMus ce0Oe CH KaTo JIMYHOCT M MPO()ECHOHANNCT YUUTENSIT HAMUpa BT KbM APYTHTE M HOBHUIIABA
YyBCTBUTETHOCTTA CH 33 TEXHUTE EMOLIUH U MPEKHUBIBAHMUS.

W3KiII04NTENHO IIEHEeH KOMITOHEHT Ha €MOIIMOHAJIIHATA HMHTEJIMI'CHTHOCT Ha ITIeJjarora € MOTHBALUAITa,
KOSITO € B €CTECTBEHA B3aMMOBPB3Ka ChC CAMOKOHTpOJIA 1 CaMOIO3HAHUETO. BhTpeliHaTa MOTHBAIIUS HA YUUTEINs
orpejensi HACOYSHOCTTa My KbM INOCTHIaHE Ha 3HAUYMMHM LeNH B NpodecHoHanHara neaarormuecka aedHoct. C
MOTHUBALlUSITa CBBP3BAME W BCEOTHAWHOCTTa B mpodecusTa Ha YYUTeNs, OE3KOPUCTHOTO IOJYMHEHUE Ha
coOcTBeHaTa JeHHOCT Ha BHCOKM OOpa30BaTeNHHM M BB3NUTATEIHM €M B TOAKpENa Ha pPa3BUTHETO Ha
MoJipacTBaliaTa JUYHOCT. MOTHBAIMATa HAa YYMUTENs CBBpP3BaMe U C IMPOSBUTE HAa PELIMTEIHOCT, YBEPEHOCT U
ONTHMHU3bM B TENArOTHYECKOTO B3aMMOAEHCTBHE, KOWTO 03 ChbMHEHHE OJIarompHsATCTBAT 3a YCIECIIHOCTTa Ha
y4eOHO-BB3MUTATEIHHUS IPOLIEC.

Bcewnukn, pasriaenann no-rope cepr Ha KOMIIETCHTHOCT, ca B TSCHA BPb3Ka M B3aMHA 3aBHCHMOCT C OIIE
€IHO LICHHO TIPOSIBJIICHHE Ha €MOIMOHAIHATA WHTEJINTEHTHOCT, & IMEHHO COLMAJIHUTE YMeHHsl. Te T03BOoJsBaT Ha
YUUTENS J1a OCBINECTBSABAa AKTHBHO Ba3sMMOJICHCTBHE C OOydaBaHWTE, Na BIWSC BBPXY IOBEICHHETO UM, 12
CTHMYJHpa ITO3HABaTAJHATA MM AKTHBHOCT. PaBHHMINETO Ha (OpPMHpPAHOCT Ha COIMAIHM YMEHHS y TeJarora e
NPEANOCTaBKa 3a €()eKTHBHO Menaroruyecko odrryBaHe. To3u TN yMeHHs NpennosiaraT M Hajludue Ha BUCOKa
CTeTIeH Ha eMIAaTUHHOCT U CAMOKOHTPOJI B IIEJarOTHYECKUTE B3aMMOACHCTBHS HA YUUTEIIS.

3. EMIIMPUYHU HU3MEPEHHUSI HA KOMIIOHEHTUTE HA EMOLHWOHAJJIHATA
UHTEJMI'EHTHOCT HA YUYUTEJIA

B noaxpena Ha TBbpAEHUATA M HHTEPIIPETAMUTE B PAMKHUTE Ha TEOPETHIHO IpEJCTaBsHE Ha mpobiema 3a
€MOIIMOHAJIHATA WHTEIWT€HTHOCT Ha y4HTeNs Ie ObJaT MNpEeACTaBeHH B 000OINEH BapHaHT pe3yJTaTUTE OT
eMITUPUYHO H3CIe/[BaHe, MPOBEIEHO 10/ HAyYHOTO PBHKOBOJACTBO Ha aBTopa. [IpoyuBaHeTo Oemre OCHIECTBEHO
mpe3 2014 . B rp. baroesrpan. I'pynara Ha n3cnenBanuTte juna BKIrouBa o0mo 30 yaurenu (15 meTcku yuurenu u
15 HayamHM y4YWTENN), HETIOCPEICTBEHO 3aCTH C NMpOoQeCHOHAIHA Melaroruiecka NeHHOCT B JIETCKH TPaJMHA U B
HavaJIeH eTal Ha OCHOBHOTO oOpa3oBaHue. llenra Ha eMIMPUYHOTO MPOYYBAHE € YCTAHOBSIBAHE HA PABHUILETO Ha
Ka4eCTBEeHHU NMPO(ECHOHATHO-IMYHOCTHU XapaKTEPUCTHKH — KOMIIOHEHTH Ha €MOIIMOHAJIHATA UHTEUTeHTHOCT Ha
JIeHCTBAllM YYUTEIH B ChbBpEeMEHHaTa ObIrapcka oOpa3oBaTeslHa CUCTEMa. 3a MOCTUTaHE Ha IeTa € MPUIOXKEH
M3CIICI0BATEIICKH HHCTPYMEHTApHYM — CTAHIAPTH3MPAH TECT > 3a M3MEPBAHE HA HHMBOTO HA METTE CTPYKTYpHH
KOMIIOHEHTa Ha €MOI[MOHAJHATa HHTEJIMICHTHOCT — CAMOKOHTPOJ, CAMOIIO3HAaHHE, MOTHBAlMsA, €MIaTHi |
conMaNHA yMeHHus. TecThT ce ChCTOM OT MEeT YacTH, BCAKAa OT KOMTO JaBa BB3MOXKHOCT Ja OBJE OTUETEHO
PaBHUILETO Ha TMPOCIEASIBAHUTE KAuYeCTBEHH NPO(ECHOHATHO-TMYHOCTHH XapakrepucTuku. OOmumsT Opoit Ha
BBIIPOCHTE B TecTa € TPUAECET. 3a M3CIEJBAHETO Ha BCEKM OT IeTTe KOMIIOHEHTa Ha EMOIIMOHAJIHATa
MHTEJIMTEHTHOCT ca MpPEABHACHH MO IIecT BbHpoca. M3cnenoBartenckure 3amadd, CBbP3aHH C NMPHWIOKEHUETO Ha
NIeTTe YacTH Ha TecTa, ca CIEAHUTE: 1) ycTaHOBsIBaHE HAa HUBOTO HAa CAMOKOHTPOJI, OCBHIIECTBABAH OT YUHTEIS I10
OTHOIIEHHE Ha COOCTBEHHWTE YyBCTBA M €MOILMH; 2) OTYMTaHE Ha PABHMINETO HAa NPOTHYANIMS MpolLec Ha
COMOIIO3HaHHE, CaMOaHaJIN3, coMopedIeKcHs P AETCKUTE M HAYAIHUTE YUUTENH; 3) ONpeJelsiHe Ha cuiiaTa Ha
MOTHBALMSITA Ha W3CIEABAHUTE YYHTENM 32 e(EKTHMBHO HAcOYBaHE HA WHTENEKTyaJ HUS IOTEHIUAl |
E€MOIIMOHAIHUS 3apsil KbM IIOCTHUTaHE Ha 3HAYMMM ILEJIW 3a JIMYHOCTTAa Ha TpodecnoHanncta memaror; 4)
YCTaHOBSIBAHE Ha HHUBOTO HAa MPOSIBSIBAHATA €MIIATHs, ChYYBCTBHE, CBHIIPHYACTHOCT KBM UyBCTBATa, EMOLIUUTE U
MIPEeXUBSIBAHUATA Ha JPYTHUTE; S5) OIpeneNsHe Ha PaBHHUIIETO Ha (OPMUPAHOCT y W3CIEABAHUTE YYUTETH Ha
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COLIMATHN yMEHHMSI, KOUTO UM IO3BAISIBAT Aa OCHIIECTBSIBAT aKTHBHO U €(PEKTHBHO MEJArormiecko 3aMMOICHCTBHE.

KONMUECTBEHUAT M KAYCCTBEHHAT AHAIN3 HA NAHHHTE, IOOMTH B XOJa CMIMPHYHOTO MPOydYBAHE
ocpiiectBeHo ot C. [aHueBa, pJaBaT OCHOBaHME 32 W3BOAM OTHOCHO paBHHUILETO Ha EMOILMOHAIHATA
MHTEJIUTEHTHOCT Ha BKIIIOUYEHHUTE B EMITMPUYHOTO MPOYYBAHE YIUTEIIH.

OTueTeHHuTE pe3yiNTaTH OT U3MEPBAHETO Ha KOMIIOHEHTa CAMOKOHTPOJI TIPH HAaYyaJITHUTE YYUTEIIH [TOKa3BaT
BHCOKO PaBHUIIE HAa YMEHUSTA 32 KOHTPOJI BbPXY COOCTBEHHTE YyBCTBa U eMouuu npu 80% OT u3ciaeqaBHUTE JIUIa,
a pu 20% OT TAX CTENEHTAa Ha COMOKOHTPOIN € CpeiHa. Y CTAHOBEHHUTE MOKA3aTEIH IPH ACTCKUTE YIUTENH ca I0-
pasnuuHu — 11pu 87% OT AETCKUTE yYUTENU ce HaOMI0JaBa BHCOKA CTETIEH Ha CaMOKOHTPO, mpH 6,5% - cpenHa u
IIpHU CBINO TOJKOBa 6,5% - HUCKaA. VI B ABETE TPyIH M3CICABAHU IMEAATOTHUECKH CIICIMAINCTH 3HAYUTEIICH TIPEBEC
MMaT TOKa3aTeJUTE 3a BHCOKO Pa3BUTH YMEHHS 32 OCBIICCTBSIBAHE HAa KOHTPOJI BBPXY COOCTBEHHWTE UYBCTBA U
emoru. ToBa O€3CIIOPHO CBHAETEICTBA 3a HAIMYHE HA CaMOpPEryJalus Ha MOBEACHHETO C IIEN MOAIbPXKAaHE Ha
HEOOXOANMHS EMOIMOHATHO-TICUXWYICH KOM(OpPT B Iemaroruueckara cpeja M Cbh3JaBaHe HAa MAaKCHMAallHO
ONaronpuATHYU YCIIOBHUS 32 Pa3BUTHE HA JelaTa B MIPEAYYMIMINHA U B HaYaJlHa YYWIIMINHA Bb3pacT. CPeqHOTO HUBO
Ha caMOKOHTpoI Tpu 20% OT HaYaJ HUTE YYUTETH OyIU U3BECTHH OINACEHHS 110 OTHOLICHHE Ha MOJIBPKAHETO Ha
HeoOxoauMus OajaHc MeXIy palMoOHaJHO W EMOIMOHAIHO B TEIaroruveckust mpoiec. Pesynrature paBat
OCHOBaHHME 32 MPEAINOJIOKEHH 32 JIONyCKaHe Ha M3BECTHO OTKIOHEHHE OT HOPMAaJIHUSl €MOLMOHANHO OajaHcupaH
KIMMaT B YYWIMIIHATa cpejaa. [lo-TpeBOXKEH € CPaBHHUTENHO MAaJKHUIT NpOUeHT — 6,5% u3ciiefBaHU JETCKU
YUYHUTENH, MPU KOUTO ce HaOJroJaBa HUCKA CTENEH Ha CaMOKOHTpOJ. B peanHure cuTyanuu Ha IeJaroruyecko
oOIIyBaHe IOBEICHUETO HA TE3M YYHWTENN KpHUE PUCKOBE B HAKOJIKO ITOCOKH: HapylleH KoMQopT 3a Jenara u
pa3IuuHY JeQUIUTH B poLeca Ha ISLIOCTHOTO UM Pa3BUTHE; Ae(opMaliy B MpoecHOHATI3MA Ha TIeJaro3uTe Ha
MHIMBHYaJIHO PaBHHMINE; HAPYIICH MUKPOKIMMAT B IIEarOTMIECKHUs KOJICKTHB U JIp.

IIpu 67% ot HauanHute yuutenu U npu 80% OT HETCKUTE YYUTENHW, BKIIOYEHH B HU3CIEABAHETO, €
OTYETCHO BHCOKO pPaBHUIIE Ha camomno3Hanue. [IpenBuxa To3u Qakt, Moxke 1a ObJe M3pa3eHa yJ0BIETBOPEHOCT 110
OTHOIIGHHE Ha CTpPEMeXa Ha IEAArOrMYecKUTe CIEHUAINCTH Ja OIIO3HAaBaT COOCTBEHWTE CH JIMYHOCTHHU
ocobeHocTH, a ce camoaHanu3upar. CaMOIIO3HAHUETO, caMOpe(IICKCHATA, CAMOAHATU3BT CTUMYJIMPAT CTPEMeExKa
KBbM CaMOYCBHBBPIICHCTBAHE y yunuTessi. BUCOKOTO HMBO Ha caMomno3HaHue rmpeobliafaBa cpel] U3CIeIBaHUTE JIETCKU
yuutend. Moxke camMo Ja ce MNpaBsAT MNpPEANoJoKeHHs 3a (aKTopuTe, KOUTO OKa3BaT BIMSHUE BBPXY Taszu
KOHCTaTamnus. E[[Ha OT BB3MOXHHUTEC NPUYMHHU 3a TaKUBa PE3YyJITaTU € MOXKC ou cneumquHaTa BpEMEBa U
NPOCTPAaHCTBEHA OpraHW3alMs Ha [eJarordueckoTo OOIlyBaHE B JIETCKaTa TpajHHa, KOSNTO BEPOATHO
npezpasrnoiiara y4uTelsl KbM TOBa Jia OTJENs IoBede BpeMe 3a caMoaHaiM3. /lMHaMuKaTa Ha IeJarorm4ecKus
MIPOLIEC B YUMJIMIIE, O-CTPOTUTE JUJAKTHYHU PAMKH, B KOUTO € IIOCTABEH HAYAIHUSIT YUUTEN, CAKAI IO JIMIIABa B
rojsiMa 4acT OT CHUTyallMHTe Ja HOCOYM BHHMMaHWE KbM caMusi cebe cu. TpeBora Oyam yCTaHOBEHOTO HHCKO
paBHuILE Ha camono3Hauue npu 13% or nenaro3ute B Ha4anHOTO yumiuine. HeoOxonmmo e mo-rosisiMo BHUMaHHe
KBbM OpraHu3alMsATa Ha padOTHOTO BpeMe Ha yUMTENs, KAKTO M KbM OCHUTYpsIBaHE Ha BB3MOJKHOCTH 32 ITBJIHOIIEHHO
BB3CTAHOBSIBaHE HAa (PM3MUECKUTE CHIM M EMOLIMOHAIHUS OallaHC.

Ilo TPETUA KOMIIOHCHT Ha EMOIMOHAIHATA UHTCIIUT'CHTHOCT — ,,MOTI/IBaI_II/IH“, Ca KOHCTaTUPaHU 3HAYUTCIITHU
pazjanuudg npru HAYAJIHUTE U JAETCKUTC YUYHUTCIIU. PaBHI/II_HeTO Ha MOTHBAIUsA € BUCOKO IIpH 60% oT HavaHUTE
yuutenu. TakoBa HUBO ce HaOMOAaBa camo npu 33% OT m3ciaenBaHUTE AeTCKU yuutend. ChC CPEIHO PaBHHIIE HA
MoTHBaus ca 27% OT memaro3wTe B HadajgHusA oOpasoBareneH eranm u 47%  OT yuuTenuTe, paboTemy B
NPEAYINIINIITHUTE UHCTUTYIIUH. Hucka crenen Ha MOTHBAIUA € OTYETCHA IIPU 13% ot HavanHUTE YUYUTEIU U TIPpU
20% ot petckure yunTtenu. MoTHBaIMATa KaTo JBIDKEINA CHJIa B IpodecHoHamHaTa JeHHOCT Ha MeJarorndeckuTe
CHELHUATNCTH € M3KIIOYMTENIHO 3HAaYMM I10Ka3aTell 33 TAXHATA IIeJIEHACOYCHOCT M OT/Ia/JeHOCTTa MM B paborara.
PaBHMIIETO Ha MOTHMBAaIMsATa Ha Y4YHUTEJs TOBOPH MHOTO M 3a CTpeMeka My KbM CaMOYCHBBPIICHCTBAaHE, KbM
MOBUIIaBaHE HAa KBadM(UKAIMATa W KapUEpHO H3pacTBaHE. YCTAHOBEHHTE HHMCKM HHMBAa Ha MOTHBALUS HpPH
W3THKHATHSl BeYe NPOLEHT OT W3CIEIBAaHUTE JIMLA MOXKEM J1a CBBPXKEM C DPa3jIMYHM NPUYUHH, CpPe] KOUTO ca:
HHUCKHSl COIMAJIeH CTaTyC Ha Y4YuTeJcKara Npodecus; eXeJHEeBHaTa €MOIMOHAIHO-TICHXWYeCKa HAaTOBapeHOCT;
Hee()EeKTHBHO paboTensi MEXaHH3bM 3a KapUepHO M3pacTBaHe U Jp.

pr]" BAXCH CTPYKTYPEH KOMIIOHCHT Ha €MOIIMOHATIHATA MHTCIIUICHTHOCT € €MIIaTHATA. Pe3yHTaTI/ITe oT
MIPOYYBAHETO MOKA3BaT HAJMYME HA BIHCOKO HUBO HA eMmmaTus npu 73% OT AeTckuTe yduTenu u easa npu 13% ot
HadajHATe yuutenan. CpeHO paBHUINE Ha eMIIaTHs € oT4eTeHo mpu 67% oT HavasHuTe yuutenu u npu 20% ot
JNETCKUTE YYUTETH. 3HAUMTEIHA YacT OT TeJaro3uTe B HadamHOTO yuwmiaumie — 20%, moka3BaT HHCKA CTENeH Ha
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emnaTtuitHocT. EnBa 7% OT megarorndeckuTe CIENUaIncTH B IPETyUMINITHATE HHCTUTYIIMHU Ca C HUCKO HUBO Ha
emnaTtus. Pa3znuumsATa ca 3HAYMTENHHM W 3aciykaBaT BHHMMaHue. llocTaBsHETO Ha MSICTOTO Ha JpYyTrus,
BB3IMPUEMYHUBOCTTA, YYBCTBUTEIHOCTTA U OT3UBUYMBOCTTA KBM BCHYKO, KOETO BBJIHYBA, PajBa UM TPEBOXKH AETETO
B MNO3UIMATA HAa NEJarorudecku CyOeKT, ca HeoOXOJMMM W IIeHHM XapaKTEepUCTUKU Ha yuuress. CpaBHHTEITHO
HHUCKHS TPOLIEHT HAayallHU YYHMTENM C BHCOKa €MIAaTHUIHOCT € TPEBOXKEH CHTHAJ 32 HE0OXOJMMOCT OT IO-mo0pe
oOMHCIIEHH KpHUTEpUM MpH MNOAOOp Ha KaJapu 3a Ha4yaJgHOTO oOpasoBaHue. HamoxwuTenmHa € OCBeH TOBa
IL[eJICHACOYEHAa [TOJrOTOBKA U NMPOABIDKABaIIa KBaTH(UKAIK Ha HAYATHATE U ICTCKUTE YUUTEIN B IOCOKA Pa3BUTHE
Ha JUYHOCTHATA W MPO(ECHOHAIHATA UM YyBCTBUTEIHOCT.

PasrnenannTe mo-rope KOMIIOHEHTH Ha €MOLMOHAJIHATA MHTEIUTCHTHOCT ca B TpsiKa BPB3Ka M B3aHMHA
3aBUCHMOCT C OIIE €AWH BaXCH KOMIIOHEHT — COIMAJIHWUTE yMeHus. IIpu 3HaunTenHa 4YacT OT W3CIIEABAHHUTE
YYUTENH HUBOTO HA (JOPMHUPAHOCT HA COIMAIHU YMEHHS € BHCOKO — IpH 67% OT IeJaro3nTe B HaYallHWA €Tall Ha
OCHOBHOTO oOpaszoBaHue u mpu 73% ot merckute yuntenu. CpenHO paBHUINE HAa COLMATHUTE YMEHHUS MOKa3BaT
33% ot HavanHKUTe yunuTenan U 20% OT MeaarornyeckKuTe CrenruaaiucTd B MPpeAydmIMIIHOTO oOpazoBanue. [Ipu 7%
OT IMOCJIEAHNTE ce HaONIoaBa HUCKO HMBO Ha COLIMAIIHM YMEHUS, JIOKATO Cpel M3CICIBAaHUTE HAYalHU YYUTEIN
HsMa TaKkMBa C HUCKO paBHHMIIE. PasriexXJaHuAT KOMIIOHEHT Ha €MOIHOHAIHATa WHTEJIMICHTHOCT HECBMHEHO €
3Ha4yMMa IIPEIIOCTBKA 32 BUCOKAaTa Pe3yNTaTUBHOCT Ha y4eOHO-BB3MUTATENHUA mporec. ColaaHuTe yMEHUS Ha
yuuTelns ONaronpusTcTBaT eEeKTUBHOTO MPOTHYAHE HA I1E€Jarorn4ecKoTo B3auMojecTBrue. Upe3 caMono3HaHue u
3acCUNIBaHE Ha BBTpPEIIHATa MOTHBALUSA YYHUTEISAT € B CHCTOSIHHE Ja pa3BUBA M YCHBBPIICHCTBA COIMATIHHUTE CH
ymeHust. Cucremara 3a KBaM(UKALMS W KapUEPHO PAa3BUTHE Ha NEAArOTHUECKHUTE CIICIHAINCTH OM TpsOBasio 1a
ocurypsia 100pM MeXaHM3MHU 3a IOBHIIABAaHE PABHUILETO Ha NPO(ECHOHAIHUTE KOMIICTCHIMM Ha YYHUTEIHTE,
KaKTO H 32 T10-0bp3 KapHepeH pacTex.

AHanu3bT HA PE3YNTaTHTE OT OCBHIUIECTBEHOTO CEMITMPHUYHO INPOyYBaHE IO MpobiieMa 3a COIHMAHO-
€MOIIMOHAIHUTE YMCHUSI W €MOLMOHAJIHATa MHTEIUICHTHOCT Ha y4YHWTENs B ObIrapckara oOpa3oBaTelHA CHCTEMaA
JlaBa BB3MOXKHOCT 32 OCMHUCISIHE Ha HOBO HAyYHO-TCOPETHYHO pABHMINE HA CHCTEMara 3a MOATOTOBKA H
KBanM(pUKALWs Ha MEJIaroruueckuTe crenuanictd. JoOuTuTe B XoAa Ha HM3CICIBAHETO JAHHU Ca OCHOBaHHE 3a
LIEHHHU W3BOJM MO OTHOIICHHE Ha 3HAUEHHETO Ha COLMAIHO-EMOIIMOHATIHUTE, T. Hap. ,,MEKU" YMEHHs 3a yCIIEIIHaTa
peanusanys Ha IIeAaro3uTe Ha masapa Ha TpyzAa. Haydnure ThpceHHs B Tasu cdepa Ha JHMYHOCTHO H
npo)eCHOHANHO M3TpaXKJaHe Ha Yy4YWTeIsd MoraT Ja CTaHaT OCHOBa 3a AaJEeKBaTHU ChABPXKATEIHH U
OpraHM3aIMOHHO-METOINYECKH TPOMEHH B Ipolieca Ha MOATOTOBKA Ha MeJarorndecky KaJpH 3a NpeaydHIHITHOTO
1 YY9WINIHOTO 00pa3oBaHue.
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FORMAL OR NON-FORMAL EDUCATION

Radomir PopovskKi
UKIM - Skopje, Republic of Macedonia radomirl08@gmail.com

Abstract: Each state, well the Rapublic of Macedonia, within the general strategy of education, actually represents a
conception of certain education system, long term viewed, and is based on long term objectives of education. It
implies certain education system to form in line with the goal that the country aspires to achieve through primary
and higher education. Most conceptions of education repose of class-subject-lesson school system, as in the Balkan
region and beyond, and in nine year duration of the existence of different variations. The paper defined upbringing-
educational system of the Republic of Macedonia. Class-subject-lesson school system of Comenius is
being reviewed from several aspects. The appearance of formal learning is defined, respectively class-subject-lesson
school system. Listed are the advantages and disadvantages, both in methodological terms and in his stereotypy, and
especially in the transfer of knowledge that sets the student into the objective position. Into the purpose for omni-
round development of the student, its active participation in upbringing-educational processes — are presented the
achievements of some experimental schools as Summerhill School. The Dalton Plan is presented as a kind of non-
formal learning, and its implications for the goal of individualized work are being previewed, as well as teaching
techniques whose task is — teaching based on the freedom of the student to choose a specific problematic content
according to his affinities, abilities and capabilities in which he gives his maximum. The formal and non-formal
approach to education is comparatively analyzed. The paper traced the frontal versus individualized work with
students and their effects. Listed are some examples of non-formal approach (India, Pakistan and Israel) which are
still dominated by religious or other provenance, as well as some modern approaches into upbringing-educational
processes through methodological innovations, based on scientific research and practices, which are primarily
designed and run by academics and experts. The purpose of this paper is to indicate the development of the
educational system, the role of the school and its impact on ethical and psychological profile of a young person.
Learning is not seen as a unified activity, but on the contrary, as accessible to all and lifelong. Natural and
humanistic basis of the teachings of Comenius is being closely clarified. What Comenius in that period leaves as a
base, was the non-formal education. However, today this education in line with advances in technology and the
expansion of knowledge, represents a formal education. The conclusion that emerges is that there are many factors
that affect the speed in which non-formal shifts to formal education. However, it is necessary to highlight the degree
of manipulation influenced by the expansion of the informations, which may also have negative consequences.
Finally, today's schools should be conceptualized in a way to help students, especially in the teacher — student
relation, through adapted and content programs, technologically equipped, and teachers trained to apply the new
methodological strategies in teaching and learning, with target for comprehensive development of the individual
student, his psychical development, so critical and creative thinking, always in the field of followed/gradual
development.

Keywords: (formal/non-formal) education, strategy, student, technology of the knowledge.

®OPMAJIHO UJIM HE®@OPMAJIHO OBPA3OBAHHUE

Panomup [lonoBcku
YKHNM - Ckorje, Perryonuka Makenonnja radomirl08@gmail.com

Pe3nme: Cekoja npxapa, na u PenmyOnmka MakenoHuja, BO paMKHTE Ha OIITaTa CTpaTerrja Ha oOpa30BaHUETO,
BCYIITHOCT TpPETCTaByBa KOHIENIIMja HA OJPEICH OOpa3oBEeH CHCTEM, JOJTOPOYHO TJIEJJaHO, a CE HAa OCHOBAa Ha
JOJTOPOYHHTE LK Ha oOpazoBaHueTo. Toa moapaszompa onpencH o0pa3oBeH CUCTEM Jia ce popMHUpa BO CKIIAM CO
leJiTa Koja JprkaBara TeKHEe Jia ja OCTBapH IPEKy OCHOBHOTO M BHCOKOTO 0Opa3oBaHue. [loBekeTO KOHIENIIUU Ha
00pa30BaHUETO MOYMBAAT HA MPEIMETHO-OACICHCKO YaCOBHHOT CHUCTEM, KaKO Ha MPOCTOpHTe Ha bamkaHOT, Taka u
MTOIITHPOKO, @ BO JEBETOTOJMIIHO TPAcHhE HA IMOCTOCHETO HA Pa3IMYHUTE BapHjauudd. Bo Tpymor ¢ meduHMpaH
BOCITUTHO-00P30BHUOT cucTeM Ha Pemybnmuka Makenonuja. OpzieeHCKO-4aCOBHHOT cucTeM Ha KomeHcku ce
pasrienyBa on ToOBeke acnekTd. JlepuHupaHa e TmojaBata Ha (OPMAIHHOT CHUCTEM HA YYEHETO, OJHOCHO
MPeJIMETHO-0/ICJICHCKO YaCOBHHUOT cucTeM. HaBeieHH ce MpeqHOCTUTE W HEeJOCTATOLMTE, KAaKO BO METOJOJIOIIKA
CMHCIIa, TaKa U BO HErOBaTa CTEPEOTHUITHOCT, a 0COOCHO BO TpaHC(HEpOT Ha 3HACHETO KOj YUSHHUKOT 'O [TOCTaByBa BO
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objekTBHA mo3mnyja. Bo menTa 3a cecTpaHHOT pa3BOj Ha YYCHHKOT, HETOBOTO AKTHBHO YYECTBO BO BOCIIUTHO-
00pa30BHUOT NPOLEC — CE TPETCTABEHH JIOCTUIHYBamkaTa Ha HEKOM EKCIIEpUMEHTAIHN yYHIHuIITa, Kako CaMepXull.
JlaJTOH-IJIaHOT MPETCTaBeH € Kako BHJ Ha HE(OPMAIHOTO y4ewe, a MPEJOYEHH CE€ U HETOBUTE MMILUIMKALUK BO
LeNnTa Ha MHIMBHIyaJlM3upaHaTa paboTa, KaKO M HACTABHUTE TEXHHWKH 4Mja 3ajaya € — HacTaBaTa BTEMeJeHa Ha
cnobojaTta Ha YYEHHUKOT Ja Oupa oJpeleHn MpoOIEeMCKH COIPKHMHU BO CKJIAJl CO CBOMTE a)MHUTETH, CIOCOOHOCTH
U MOXKHOCTH, IIPH LITO TOj IO JIaBa CBOjOT MakcuMyM. KommapaTuBHO e aHann3upad GopMaTHHOT U HE(OPMAITHHOT
npucTan Ha oOpazoBaHHeTO. Bo TpynoT e mpocieneHa ¢ppoHTaNHATa HACHPOTHB MHAMBHIYyaJIH3HUpHATa padoTa co
y4eHUIIMTe ¥ HUBHHUTE eexTn. HaBenenn ce Hekow mpuMepu Ha HedopmanauoT npuctan (Uumuja, [akucra u
W3zpaemn) Bo KOH c¢ yIITe JOMUHHpA BEpCcKaTa MM HEKOja IpyTa MPOBCHUEHIHN]a, KAKO U HEKOW MOJCPHH IPUCTAITH
BO BOCHHTHO-OOPa30BHUTE IPOLECH MPEKY METOMOJOIIKUTE HHOBALMK, 3aCHOBAaHW Ha HAyYHUTE HUCTPaKyBama H
NPaKTUKH, KOU C€ TPex ¢ OCMHCICHH M CO KOM PaKOBOAAT HAy4YHHTEe pabOTHUIM U ekciiepT. Llen Ha oBOj Tpyx e
Jla yKake Ha DPa3BOjOT Ha OOpPa30OBHUOT CHCTEM, yJIOraTa Ha YYMJIMIUTETO M HErOBOTO BIIMjaHHE Ha CTHYKO-
TICUXOJIOMIKOT NMpodril Ha Mjajgata JMYHOCT. YUYEHETO He ce IOocMaTpa Kako yHU(HIMpaHa aKTUBHOCT, TYKY
HaNpoOTHB, KaKO JOCTAITHO Ha CHTE M J0KUBOTHO. [lojacHera e o10IMCKy NPUPOIHATa M XyMAaHUCTHYKA OCHOBA Ha
yuembero Ha Komencku. Ona mrto KoMeHCKM BO TOj MEpPHOA To OCTaBa KakO OCHOBa, OWJIO He(hOpPMaTHOTO
oOpazoBanue. MeryToa, JeHec oBa 00pa3oBaHME BO CKJIaJ CO HalpeIOKOT Ha TEXHOJOTHjaTa U eKCIaH3ujara Ha
3HACHETO, MpeTcTaByBa (GopmanHo oOpa3oBaHue. 3aKIyU4OKOT KOj ce HAMETHYBa € JieKa MOCTojaT MHOTY (hakTopu
KOH BJIMjaaT Ha Op3WHATA CO KOja HeOpMAaTHOTO IPEMHUHYBa BO (opMaiHO obOpasoBaHue. MeryToa, moTpeOHO ¢ 1a
ce TOTEHIMpa U CTEIICHOT Ha MaHMITyJIalldja YCIOBeH Of eKCIaH3WjaTa Ha MH(POpMaLMUTe, KOM MOXE J1a UMaaT
HeraTHBHH nocnenuiy. Ha xpajot, neHemHuTe yuunumra tpeda qa OuiaT KOHIMNMPaHH Ha HAYWH Ja UM IOMOTHAT
Ha YYCHHIIUTE, OCOOCHO BO OJHOCOT HACTABHUK — YYCHHUK, NPEKy NPHIATOJICHH H COINPXXUHCKH INPOTPaMH,
TEXHOJIOIIKH OIPEMEHH, 8 HACTABHUIMTE OCIIOCOOCHH 3a MIPHMEHA HA HOBHTE METOJMYKY CTPATETHH BO YUCHETO H
MOYYYBamBETO — CO LET CECTPaH pa3Boj Ha JMYHOCTA HA YYCHHKOT, HETOBUOT NMCUXUYKH Pa3Boj, 1a U KPUTHYKO H
TBOPEYKO MHCIICH:E, CEKOTalll BO chepaTa Ha HAPESAUOT/IOCTENCH Pa3Boj.

Kayunu 300poBu: o0pa3oBaHue, cTpaTerija, yueHUK, TEXHOJIOIHja Ha 3HACHHETO.

BOBE/J]

dopmarupaHocTa Ha BOCIIMTHO-00pPa30BHHUOT cucTeM Bo PenyOnika MakenoHuja, iMa AMHAMUYHA TIPUPOJA, U,
CeKaKo JieKa BO HACTOjyBambeTo Ja Ce MaKCHMMHUpaaT pe3ylTaTuTe BO Taa cdepa, HE caMoO IUTO Ce CieaT
KOHTEMITOPAPHHUTE CBETCKH CIIy4yBarbha W JIOCTUTHYBakbha, TYKY C€ BPIIAT M COOJBETHH MPOMEHH, HHTEPBEHIMU U
WHOBalMU (KOM INTO C€ NPETIOYMTYBAaaT KAaKO TEXHHYKH HAjIPOAYKTHBHH, MPAKTUYHO HAjCOOBETHH,
(YHKIMOHAIHO PEeJIEBAaHTHH ¥ MPH(ATINUBY, OMIITECTBEHO, EKOHOMCKH U KYJITYPHO QaliTUBHUA U KOPECIOJACHTHH)
CO TEeXKHEEHE Ja Ce BOCTAHOBHM HAjI00pOTO, BO PAMKHTE HA JOKKAHUTE U MIIOOATHO Npu(ATEHUTE BOCIHTHO-
€/lyKaTUBHU JIOCTUTHYBama U MpollecH. ,,HactaBata Bo Peny0irka Makenonuja ce 0JBUBa BO BOCIMUTHO-00pa30BHU
HMHCTUTYIIUH CO MPELM3HO ONPE/ENICHO BpeMe Ha Tpacke Ha yueOHAaTa roinHa, HACTaBHATA HeJleNla, HACTAaBHHOT JIEH
M Ha HACTAaBHUOT Yac. YYEHHUIMTE Ce paclpelesieHd Mo KiacoBu (OAJeNieHHja), a HACTAaBHHUTE COIPKHHH ce
opranm3upanu Bo HacraBHu mnpeamern™ (Ilemescka-3apeBcka 2010: 18). 3naum, Bo PenyOnuka Makenonuja
OpraHM3MpamkeTO Ha HacTaBaTa W HEj3MHATA peanu3alivja ce M3BeAyBaaT BO COIIACHOCT CO NPHHILUINTE U
CTaHAapJUTe Ha MPEJAMETHO-0JIENICHCKO YaCOBHHOT HACTABEH CHCTEM, CUCTEM YHj IITO TBOPEL, KPeaTop € eleH O
HajBaHHTE ped)OPMATOPH BO HCTOPHjaTa Ha pa3BojoT oGpasoBanueTo, Jan Amoc Komenckn™,

[MpumeHara Ha jaBHUOT aBTOPHUTET C€ NMPAKTUKYBA Ha HETIOCPE/ICH M 3all0BE/ICH HA4WH, BO CIPOTHBHO HacTalyBa
MEXaHU3MOT Ha HEOJIOKHO CAHKIMOHHMpame. 3HAYM ce pabdoTH 3a Cy0jeKT KOj WITO € HAAPEJeH H 3a, HeMy
nojipener/u cybjekt/u. HaapeneHnoT, Hakyco, HAJOKyBa, MobapyBa OJPEJCHH U3BPIIYBaba, OJHECYBamba
(roBopuMe BO paMKHTE HA BOCIHUTAHHUETO-OOPA30BAHHETO) M € BO MO3WIMja Ja CAHKIHOHHPA, JOJCKa MaK
MOJIPEICHHOT — Tpeba (MHOTY YecTo — Mopa) Ja My Cce NMOBHHYBa Ha aBTOPHTETOT KOj IITO My € HaapexaeH. Kora
cTaHyBa 300p 3a aHOHUMHHOT aBTOPUTET HEOJIMHHIIMBO € HETOBOTO HACTOjyBambe M TE)XHEEHE yNoTpebaTa Ha
NpuHy/a aa Ouie NMpUKpHEHa, OJJHOCHO Jia ce€ KOHCTpyHpa CHUTyallHja BO KoOja ce IITO ce paboTH — ce paboTH BO
COTJIACHOCT CO TIOEUHEOT HIIH, IOWHAKY Ka)KaHo, leKa aBTOPUTETOT He noctou. Ce paboTH 32 MHOTY CYNTHIIHH U

> Jan Amoc KomeHckn (uemku: Komensky, matunacku: Comenius, Ho 1 Comenio, Comenii), € eieH o1
HajITO3HATUTE U HAjBIUjaTeIHUTE MEJaro3u KIacuIly, peopMaTop Ha IMKOJICTBOTO BO TIOBEKE 3eMjH, pojeH 1592
rof. Bo Mopasuja (Yemka) Bo Yxepcku bpox (cropex HajHOBUTE HCTpakyBama Bo HusHute). [Tounnan Bo
Xomnannauja, Bo Haapnen, 1670 rox.
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KOMIUIEKCHH MEXaHU3MH, Taka IITO PENEePKyCHUTE T.e. CAMOTO CAaHKIMOHHMPAhe BOOIIITO HE MOpa Aa OMae Ha IIp.
HEKOj BHJ Ha TEJIECHO Ka3HYBambe WIN (U3MYKO OHEBO3MOXKYBAIE, TYKYy TOA MOXE Ja ce MaHH(pecTHpa MpeKy
pa3yIMuHKM BHJOBU Ha, MpeJ] ce NMCHXMYKa MaHUIyJalHja OJ CTpaHa Ha POAMTEINTE WM BOCIIUTYBayHTE CIpeMa
JeTeTo. 3HauM, J0/eKa jaBHUOT aBTOPUTET C€ KOPHUCTH CO (U3NYKA MPHCHIIA, aHOHUMHHOT aBTOPUTET NPUMEHYBa
MICUXMYKO MaHUITyJupame. [IpBHOT e KapakTepucTHieH 3a JeBETHACCETTHOT BEK, JI0/IeKa BTOPUOT CE jaByBa Kako
nociuegua of oO0yclIOoBEHOCTa OJ OpraHH3alMCKUTE HOTPeOM HA COBPEMEHOTO HHAYCTPHCKO OIIITECTBO BO
JIBacCETTHOT BeK. Hakyco, BHCTHHCKOTO H3BODHIITE Ha OBHE MAaHUIYyJallMM ce jaByBa BO cdepara Ha
OpraHu3alyjaTa Ha NPOM3BOJCTBOTO KaJe CO MOSAMHEIOT MOpa M Ja ce YIpaByBa U Ja ce MaHHUIyJIHupa (Toa ro
HaMeTHyBa IIPUPOJATa HA KaIUTAIUCTUYKHOT CHCTEM Ha EKCIUIOATHUpame, BO KOj IITO MOSIMHELOT € CaMo €AeH
3aIlYaHUK BO MEXaHM3MOT Ha IPOLECOT Ha MPOHM3BOACTBO). He momManky cyntwiHa u nepduaHa e MaHUITyJalijaTa
BO cepara Ha IMOTPOITYBAaYKaTa BO KOja IITO CaMO HAM3TIIe ] ce KOHCTpYHpa YyBCTBOTO 3a ciodona Ha m30opot. Bo
cymTrHA QYHKIMOHNPAa MOKHHOT arapar Ha CyrecTHja KOj IMa JIBe IIeTIH:

-IIPBO: HEINPECTaHO Ja ce 3rojieMyBa jkejbara Kaj MOEJMHEIOT 32 HOBU IOTPOIIHH J00pa, MOeJAWHELOT

HENpeKWHATO Ja Ce CTUMYJIMpPa KOH HOBOTO Ha I11a3apoT;

-BTOPO: J]a C€ HACOUYyBa alleTUTOT, CTUMYJIMPAHOCTA BO HACOKU HajpEHTAO0MIHU 3a UHYCTpHjaTa.

1. NPEIMETHO-OAAEJEHCKO YACOBHUOT HACTABEH CUCTEM

lonemuot, nHreHno3eH pedopmarop Jan Amoc KomeHcku, HajpBHH 3a0eiexan aeka ,,JOTOTall He MOCToese
IIKOJIM KOM HAIlOJHO OWM OJroBapajie Ha CBOjaTa Led” (Baka IJIaCH M HACJIIOBOT Ha JeBETTaTa IJIaBa OJ HErOBOTO
rpaHauo3Ho eno [‘omema quIaKTHKa, WM BO OpUTHMHAN HacioBeHO kako Didactica magna). OBoj royiemM uemku
nenaror, ¢Gpuwio3o¢ u mucaTena ro pa3paboTHII IPEIMETHO-OAJCICHCKO YaCOBHUOT CUCTEM Ha HACTaBa, CUCTEM KOj
mTo (CO HEKOW MHUHOPHHM KOPEKLMH) € BOCTAHOBEH M (DYHKIMOHHMpPA MOBEKE BEKOBH, JI0KUBYBAjKH T'O BCYIIHOCT
CBOETO BUCTHHCKO BpEJHYBam€e U IPUMEHa BO HallaTa coBpeMeHocT. Co 0BOj CHCTEM HacTaBaTa ce€ KOOpAUHUPA Ha
HauYMH KOj IITO € UCKIIyYUTENHO 10100eH, pyHKIMOHAJIEH U TPOAYKTHBEeH. MIMeHO, npeiHOCTHTE Ce:

- BO MOXKHOCTA 3a¢JHUYKH Ja Ce II0Jy4yBaat rojeM Opoj YUCHHIH; HacTaBaTa a ce KOOPIMHHUPa Ha
TOj HAYMH LITO YYCHHULUTE CE TPYIHUpAaT BO OJJieIeHHja (BO KOH MaK, OpOjOT Ha YYCHUIM UCTO TaKa MOXKE
Jla ce YTBpIyBa CIIOPEA HEKOH IPYyrH MoTpebyBama — 3HAYU Ce yNpa3HyBa eIeH eIaCTUYCH IPUHLHUI U BO
Taa CMHUCJIA); YYCHULUTE CE Ha MCTa BO3PACT U CO CIMYHH Ipe3HacHka; HUBHOTO 3allUIIYBamke € eIHAIl
roauiiHo (IITO OBO3MOXKYBa BOBEIyBale HAa Y4eOHAa TOJIMHA) U CE OBO3MOXKMIO BOBEIYBAaHETO M
nojiesi0aTa Ha HACTABHUTE COJPKMHHM Ha HACTaBHU IpenMeTH (KOM COOIBETCTBYBAaaT Ha OJICIHU HAyKH
WIN BEUITHHH, HAMECTO JOTOTalllHAaTa MpaKkTHKa (HOPMAJIHOTO OMIITO 00pa3oBaHUE Aa € BTEMEJCHO Ha
M3ydyBambe Ha ,,CeAyMTe CIO60IHN BemTHHI", >
- 0]l TIOrope HaBEJEHOTO MOXKE Jia 3a0eie)KuMe YIITe eJHa MMOoJ0OHOCT BO (-1iMja Ha Mono0pyBambe
Ha HaCTaBHHOT IpoLeC: ce NOOMBAAT TPYNHU YICHHIHM CO PEIaTHBHO OJM30K, XOMOI'€H COCTEB, OJJHOCHO CO
coo0Opa3Ha reHepanucka nogenda u co eqrakea ooyka (Ilemescka-3apescka 2010: 18).
Meryroa, npegMETHO-OAICIICHCKO YaCOBHUOT HACTABEH CHCTEM € M KPHUTHKYBaH:

- Oujejku camaTa MpPUPO/a Ha HacTaBaTta (BO METOIOJIOIIKA CMI/ICHaSG) € HacoueHa KOH MPOCEYHUOT yUEHUK,

ITO co3/1aBa arMocdepa Koja M MacUBU3MpPa JPYruTe y4eHUIM (MIMEHO, He UM 110/100yBa Ha MOHAIPEIHUTE

YYEHHUIIH, & MOXKE JIa UM OWie TOTOJIEM TOBap Ha MOIPOCEUHUTE YUSHUIIH).

- 3apaJay HEJOCTaTOLTE LITO IPOU3JIEryBaaT OJi CTEPEOTHIIHOCTA BO OPraHM3UPAmETO Ha €IyKaTHBHHOT

HpOoLeC: BKaJalyBambeTO Ha HACTABHUTE COAPIKHMHH BO CTPOrO ONPEACICHOTO BpeMe Ha HACTABHUTE YaCOBH;

% Septem artes liberales (ceaym coGoxuu BemTHHY), KO¥ GHIE TIONEIEHH BO BE IPYIIH: ¢IyKATHBHATE 061aCTH
HapeueH! TPUBUYM (trivium) ja counHyBane eJyKaTHBHATa 00JacT BTeMeJIeHa Bp3 H3Y4yBamEeTO Ha Ja3UKOT U
TOBOPOT: 'paMaTHka (grammatica), peropuka (rhetorice) u nujanextuka (dialectica) — a eykaTUBHUTE 00JI1aCTH
HapeudeHu KBaapuyM (quadrivium) ja counHyBalie BTopaTa rpyma eIyKaTiBHA 00JacTH, BTEMEICHH BP3
M3y4yBambeTO Ha MaTeMaTHKaTa: apuTMETHKa (artja COYMHyBaJie BTopara rpyna eJyKaTHBHU 00J1acTH, BTeMEIeH!
Bp3 M3Y4YyBamETO HA MaTeMaTHKaTa: apuTMeTHKa (arithmetica), reomeTpuja (geometria), actpoHoMmmuja (astronomia)
1 My3HuKa (musica).

/Ce 3a0enexyBa BIMjaHUETO Ha MIUTATOPE)IIUTE — BO MPUMEPOT HA OTIPEICITYBAKBETO HA My3HKaTa Kako 0a3maHO
MaTeMaTH4Ka 001acT./

% Ce MHCITH HAa METOIOJIOTHjaTa HA HACTABATA, KOja € NPeOdBaAUKA — OeMOHCIPAMUBHA.
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pacpesenyBameT0 Ha YYEHHLIUTE BO OIPEAEICHH KIAacOBH; Mojen0aTa Ha HACTAaBHHUTE COAPKHHU IIO
HaCTaBHHU INPEAMETH Ce IVIela KaKo akT Ha BellTayka nojenba u qudepeHnrpame Ha peasHocTa — Koja LITo
00jeKTHBHO € eAMHCTBEHa pealHocT. / ABTOPOT Ha OBOj TPYZA CMeTa JeKa IoCiIeIHaBa 3a0eleIlka He €
M3ApKIMBa Ouzejku ce paboTH 3a HYXHO paclpelesyBame/IoJpelyBalbe Ha HACTaBHUTE COAPIKUHH,
KOHILIETITYaJIeH TPHOJ CO KOj UM Ce OJIECHYBa TpaHC(epoT Ha 3HaeHma Ha yYEHUIUTE — a BIPOYEM TOj UCT
MpOLIEC Ha TOj HAYMH MM T'O OJIECHYBa pabOTEHETO M Ha CAaMUTE HACTaBHUIIH.

2. 3HAYEILETO HA JAJITOH-IIVIAHOT

Hanton-mmanot (Dalton Plan) e mo3nar ymre kako Jlanron-naboparopucku miaH u Ilapkxepcr-meton. CtaHyBa
300p 3a HACTaBHO-UCTPaKyBaYKH MPOEKT KOj IITO, IPEKy €IeH OpUTHHAJICH TIPUCTAII, ce POKycHpa Bp3 MpoOIeMuTe
Ha TEXHOJIOTHjaTa Ha HAacTaBaTa.

Nmeno, Xenen [Napxxeper (ox 1905 rox.) moynana Bo KOMOMHHPAHU OfJIeNeHHja (KITaCOBH) €KCIIEPUMEHTATHO
Jla IpUMEHYBa MHAMBUAYyaIHa paboTa co yueHunure. buaejku cranysa 300p 32 METOIOJIONIKA TOCTAIKA BO PAMKHUTE
Ha TEXHOJIOTHjaTa Ha HacTaBHATa padoTa: yUEHHUIMTE T0OMBAJIe MECEYHH IMMCMEHH OEJIEIIKH 3a CBOETO paboTeme, a
OEJICIIKUTE TH COMpIKeIIie TIOTPEOHNUTE 00jacHyBama 3a IEJIUTE U 33jaunTe Ha padoTara, yraTcTBaTa 3a paboTa UTH.

Co orien neka cTaHyBa 300p 3a €IcH CUCTeM Ha HehOpPMAHO PabOTCHE — MPAKTHKYBAmbhe Ha MPOIECOT Ha
06pa303aHI/Ie, CC€ UCTAaKHYBAaT MO3UTUBHUTC UMIIJIMKAIIMU CO KOU HacTallyBa HaﬂTOH-HJ’IaHOT:

-Ouzejku puTaMoT Ha paboTaTta € MHAMBUAYaIM3UpaH (Ce MPUMEHYBa TEXHHKA Ha HAcCTaBa BTEMEJIeHa Bp3
WHIMBHUIyalHa paboTa Ha YYCHUKOT) — YYCHUKOT UMaJl MOXKHOCT MOPAHO 1A ja 3aBpIUH padoTaTa M BeAHALI
Iia ToOre HOBH 33/I0JDKCHUja M 3a/1a4H;

-BO TOj KOHTEKCT YYCHHKOT MOXEN J1a ja OIUIOKHM padoTrata Bp3 ONpeleieH NpeaIMeT Ha HCTPaKyameTo
3apaJy KOHTHHyHpaHa pa0doTa Bp3 APYrH 3afoipkeHuja. Toa 3Ha4yM Jexa Ha JMYHOCTA M CE OBO3MOXKYBa
cno0o1a mpu 0JOMPOT — BO COMVIACHOCT CO HEJ3MHUTE a)MHUTETH, CIIOCOOHOCTH U MOKHOCTH, TIPH LITO CE
0TBapa MPOCTOpP YYSHUKOT Ja IO Jaje CBOjOT MAaKCUMYyM (KOra CTaHyBa 300p 3a JapOBHTUTE YYCHHUIIHM) U Jia
TH o10eTHE OHKE cepr BO KOH (01 Hajpa3InIHHA MPUIHHN) YICHUKOT JaBa CJIa0H WX UCKITyIUTEITHO Clabu
pesynaratu. 3a moTpeOMTe Ha AKTUBHOCTUTE HA YYCHHLUTE, Owie 00e30eeHH COOABETHO ONPEMEHH
NpeIMETHH JIabopaTopyHu, Kako Ha mpuMep OuOiInoTeka, paOOTHIHULM MTH., @ HCTO Taka BaXKHO € Ja ce
HarjJjacl W IIO3MIMjaTa ¥ aKTHBHOCTHTE HAa HACTABHUKOT BO TOj KOHTEKCT: HACTABHUKOT CTOEN Ha
pacronarame 3a KOHCYJITAIlMH M Jp. BUIOBU Ha JIaBarmbe MOJPIIKA Ha YUYCHUKOT, JOACKA MO 3aBPIIYBAmHETO
Ha paboTara I'l MperieayBal 1 OLCHYBaJl YYCHUUKUTE U3BELITAH.

He e Temxo Ja C€ YBHUIU MOI[I/I(I)I/IKaI_II/IjaTa Ha aKTUBHOCTUTC H YyJjioraTa Ha HACTaBHUKOT BO BOCIIUMTHO-
00pa30BHUOT CHCTEM MOAYJIHUpaH Kako ,,JlanToH-TUIaH®, Kako M HEroBOTO e(QEeKTyHpame KOe CIIOpe]] HEKOU
apaMeTpH MOXKe Ja Jaj¢ MO3UTHBHE pesynTaTi.” 3uaum, GpoHTAnHATA HACTaBHA GOpMa HA PaGoTa Ce 3aMeHyBa
€O IIeJIOCHA MHAMBU/Iyalu3allija Ha HacTaBara.

Cucremure Ha T.H. HeOpMaNHO 00Opa3oBaHHE HE Ce JECTPYKTHBHH, M JOKOJKY CE BHUMATEIHO M HAY4YHO-
AQHAIUTHYKY (M3APXKIMBO) pa3pabOTeHH — THE MOXKaT Ja OMIAT CTUMYJIATHBHH: W Jia He Ouzxe mpudaTeH HEKoj
NOHYJICH MOJENl Ha aJTepHATHBHO KOHLUIMPAHO YYWJIMINTE, MO CEJIEKTHBEH IaT CelaKk HemTo (Makap H BO
n3MeHeTa opma — KakoB mro Oeme ciaydajot co Janron-tuianotr Bo CCCP) moxke na Ouzme craBeHO BO (-1iHja Ha
noxoOpyBame Ha Beke BOCTAHOBEHOTO (hopMaiHO oOpasoBaHue. [lypH U KOora peTKo ce H3Haora/mpu3HaBa 1o HeKoja
MO3UTHUBHA MHOBALMja, BAKBHOT TPEHA Tpeda J1a MPOJOJDKU M Ha COOJIBETCH HAYMH J1a C& CTUMYJIMpPA MIOCTOCHETO Ha
anTepHATHBHUTE MIKOJH. [locTojaT ymre MHOTY IpHMMEpH Ha T.H. He-(pOPMAIHH yYHIMIITA (TAKBH C€ MHOIUTBOTO
TpaaMuuoHaaHu 1konud Bo Wunuja, Ilakucran, kuOyiure Bo M3paen, u MHOry npyrd mupym cseror). Cenak,
MOCTOM TOJieMa pa3jiMKa IMOMely IIKOJIMTE CO BEpCKa WM HEeKoja Apyra IMPOBEHUEHIMja M alTepPHATHBHHUTE
YUWIIMIITA CO Hay4yHa MOCTYpa 4YHja LITO OCHOBHA LIeJ € YHANpeayBahe Ha BOCIIMTHO-00Pa30BHHUTE MPOLECH MPEKY

*" OcHoBomoONOXKHIK Ha 0BOj Metox ¢ Xenen [Tapkxeper (Helen Parkhurst) — satoa u ce Buka ITapkxepcr-MeTon, a
Ha3uBOT JanToH-1JIaH nMpousserysa oj] (akToT JeKa HeroBaTa OCHOBOIIOJIOKHUYKA JKHBEea U paboTesia BO
rpardeto J[anToH, Bo cojy3aTa npkaBa Macauycetc Bo CA/I.

% Jlanron-mmanoT HaGpPry ce mpommpr i Bo EBpona (mpex ce Bo Anrnuja u CkananHaBmja), a Bo 1930 rox. e
MoauduIMpaH Kako OpuragHo-nadoparopucku cucteM Bo CCCP (Oenermku co 3amaunte He 100MBae O IMHIN,
TyKy paboTHH Opuraay, coctacau o 2 a0 15 yuennum). Bumu: Ilemescka-3apescka, O. Cospemerna memoouxa Ha
Hacmaeama no ¢gunozoguja. Cronje: dunozodpcku paxynrert, (2010), crp. 21.
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METOIOJIOIIKUTE MHOBAIUN U HAYYHO 3aCHOBAHUTE UCTPaXKyBama U IIPaKca, KOU C€ OCMHUCIICHU U CO KOU paKOBOOAT
Hay4YHU pa60THI/IIlI/I 1 TAJICHTUPAHU EKCIICPTU.

3. IMPUMEPOT HA CAMEPXUWJICKOTO YUUJINLITE

Bo CaMepXmicKoTO yUmIHIITe . ce 06paboTyBa mpobIeMOT Ha He-(pOpPMATHOTO, ANTEPHATHBHO YUMIHIITE H BO
TOj KOHTEKCT MHOTY IOBeke Ou OuJyule NMpH paka — KaKo €r3eMIulapd — TOKMY KPHUTHYapUTe Ha IMPEeIMETHO-
OJIIETICHCKO YaCOBHUOT CHCTeM (KOj IITO MPaKTUYHO (YHKIHOHHpa Kako (opmaneH). YmTe moHatamy (M yIITe
MOIPELM3HO) HHTEPECOT € II0CTaBEH Bp3 MPoOJIEeMOT Ha aBTOPUTAPHUOT CHCTEM M 3aCTaITHULUTE 33 IPOMEHa Ha TOj
CHCTEM, WJIH TOTOYHO, HA MOXKHOCTA 3a CYIICTUTYIIMja Ha aBTOPHTETOT co cioboma/cimobomroct. Toa Bo romema
Mepka (IIyKTynpa BO paMKHTE Ha IICHXOJIOLIKO-TIENArolkaTa AUMEH3Hja Ha MPUCTANlOT KOH MIIaJuTe JMYHOCTH,
YYCHULU BO BOCHHTHO-OOPAa30BHHOT CHCTEM M, BO Taa HAcCOKa OBOj TPYA C€ 3aIpXKyBa Bp3 IPHMEPOT Ha EIHO
ITepHATHBHO yuminumTe (kakBo mrTo ¢ CaMmepxmi), BO KO€ Ce IpHMEHYyBaje He-CTaHOApAHH MeTonu (Ha
penanujara HaCTaBHUK — YUYEHHK, YUCHUK — YYEHUK UTH.), KaKBH IITO npakTukyBan Anekcanaep C. Hun. Cure Tue
ITepHATHBH, BCYIIHOCT c€ BO (-IMja Ha M3rpaadara Ha efHa Moaodpa JMYHOCT, WHIMBHAYaJel, YU LITO
KBaJIUTETH BO c(epaTa Ha HEroBaTa OIILUTECTBEHOCT (MOpaji, BOCIMTAaHME, ClI000Ja Ha JIMYHOCTa) — CMeTaar
MOOOPHULIMTE Ha OBOj HAYMH Ha 00pa3oBaHKe — O ce M3IUTHAJe HaJl YUCTO MMOBUCOKOT KBAHTYM Ha 3HACH-C IITO I'O
00e30e1yBa aBTOPUTAPHOTO/AUCITUILIHHUPAYKO (M CAHKIIMOHUPAUYKO) oOpa3zoBanue. Jlenoro Ha Jan Amoc Komencku
ce 3aJpKyBa Ha OJJHOCOT KOH MJIQJIMOT YOBEK M Ha MPOMHUCIYBaHkETO Ha HEIITaTa KOM BO BOCIIUTHO-OOPA30BHUTE
MPOLIECH HEroBaTa JIMYHOCT (HYXKHO) T MoTpebyBa Ha cBOjOT »HBOTeH mat. Crnopen KomeHcku, 00pa3oBaHHETO €
HY)XHO W HEpacKHHIUBO MOBP3aHO CO €IHA JIMYHOCT OJ] CAMHOT HEj3MH 3a4eTOK — Ia ce IO CMpTTa (Koja LITO,
moBTOpHO criopen KoMeHCKH) He e i KOHEUYeH Kpaj, Ma 3aroa, in ultima linea mexmoT *)uBOTEH mat Tpeba ma Omme
MIPOCIICICH CO BOCIHUTYBamke — 0Opa3oBaHME, enyKalrja Koja IITo, MOJ0O0pYBajKH TO YOBEKOT — ke My 00e30enn
MO3UTUBHA MOCTMOPTATHOCT. He e Temko na ce 3abenexu nexka KoMeHCKH € 1 TaboKo PeNUuruo3eH 40BeK, HO CO
3a0elienIKa JIeKa HeropaTa PEMTHO3HOCT HMMAJKy HE € OrpaHHdyBayka HHTY Nak (aHaTUYHa — Taa € JIaboKo
€THYHA U € BO (YHKIMja Ha YHAIpeAyBame Ha YOBEKOT (M BO MHTEJEKTyaJlHO-OOpa3oBHAa M BO €THYKO-XyMaHa
CMHcCIa).

Bo moBeke HaBpaTH Ce UCTaHyBa KOMILICKCHOCTA Ha MPOIECOT Ha €AyKalldja o] OWIO KOj acHeKT U BO
KOHOTalMja co Kkoj Owno mpobsem. I[lpu aHanmu3aTa Ha anTepHATHBHOTO OOpa3oBaHUE ce 3a0eeKyBa JcKa
3HAUEHETO HA €THKaTa € O 0COO0eHa BaKHOCT: W IPH apTUKYJIMPAKETO U pealn3alnjaTa Ha yTBPACHUTE LEIU pU
CaMHOT O00pa3oBeH TIpolleC, M IpU eBalyalujaTa Ha IIOCTUTHATUTE pPE3YATaTH, KOOPIUHUPAKETO H
KOMYHHLMPAKETO, KOHEYHO, PEYHCH BO CEKOja IOTKA UIMAaHEHTHA HA BOCIIUTHO-O0PAa30BHUOT KOHTEKCT (IIyKTyUpa
erukara. COOZBETEH € MPUMEPOT CO JETETO KO IITO OMJIO aHKCHO3HO JI0 HMBO HA arpeCHBHOCT M Ha NPB MOIJIEH
MHOTY JICCTPYKTHBHO: HO, II0 COOJBETHHOT IIEJAromku npuog Ha Huin — toa ucTo faere, Koe IITO MPEIXOHO, CO
J103BOJIa HA HUJT ro MCHOKPIIMIIO CHOT MOPLENIaHCKH NPUOOp Ha Macata — mobapaio moao0po miareHa padora 3a 1a
MOe TOj HCT MpUOOp J1a ro Ky M Ha TOj HAYMH JIa ja HCIIPAaBH CBOjaTa rpemika. He e Temko 1a ce 3aKkiIydu JeKa
CO COOJIBETHA TEJIaroliKa MocTarnka, Koja MITO CEKaKo € Pe3yJITaT Ha UCKYCTBOTO M IICHUXOJIOMIKATa NPOHUKINBOCT
Ha Asnekcanaep Hun, 6une mpoOyaeHn v KOOpIUHUPAHH MEXaHM3MHTE BO eTWYKara cdepa Ha aerero. JlereTo, mo
cebe, He Moxe Ja Ouze Jyomo. OcBeH BO HEKOM crielM(UYHM U MHOTY PETKH HCKIYYOIM — Jelata W 3JI0TO ce
arcoJyTHO MHKOMITATUOWITHH.

4. ®UIOCOPCKOTO COPAKAKBE HA KOMEHCKHM 3A ITIPOIIECOT HA OBPA3OBAHUETO

,,HO OHa HEe3a/JI0BOJIHOTO, KOE CaKa Jla O HCIPaBeHO, TOj M30paH Jell BO Hac, HENPEKMHATO HapacHyBa,
HajIIPBHH BO MJIaUTE. 3allOYHYBA MCIPABEH ‘0JI, TeXHee aAa Ouje cio0oeH 0/l OHME IITO Beke 3acTapuie, KOU ce
€THOBPEMEHO M CeyIITe MOKHHM M KMBYpKaaT 0e3 Muciu. Te)kHee KOH BUCTHHCKATa MOTIHPKA, HAMECTO KOH OHa
IITO € TYTOPCKO W BO HCTO BpeMe € M OecIeiaHO, MOTNUpPKa KOja IITO MPa3HUOT IPUTUCOK, NMPUTHCOKOT Ha

% Anekcanmap Careprens Hur (pogen 1883 r.) e Bpurancku mexaror koj mto Bo1921 r. ja ocHOBaI mKosaTa
Camepxun (BO €1Ha TOKpanHa BO AHTJIHja), alTepPHATHBHA [ITKOJIA BO YWH IIITO pAMKH HACTaBaTa M BOCITUTYBamkETO
Ha Jlerjata Onje MoCTaBeH! BP3 MOTIIOJIHO HOBH (paWKaIHH) TIEJaroIKy M IICUXOJIONIKH OCHOBH (M MOKpaj Toa MITO
IIOCTOjaT COOJIBETHH OJIMCKOCTH CO HEKOH JPYTH, MOCTApH MIKOIH). BocnuTo-06pa3oBHUOT mpoIiec Koj mTo Oni
MpakTHKyBaH Bo CaMepXuII ce cMeTa 3a €IEH OJ] Haj3Ha4ajHUTe MeAaroKi eKCIIEPUMEHTH Ha IBACCETTHOT BEK.
Huut 6un 1 ’KecTOKO KpUTHKYBAH, HO CETaK IPEeBIa yBaaT rojieMHUTE MPU3HAHN]a O] EMUHEHTHHTE MEAaro3H,
TICHXOJIO3H U aHTPOTIOJIO3H.
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MIpa3HWHATa HajMaJIKy 01 Mokeln fa My ja ynpasHu™ (Bloch 1986: 9). Mnagocta mo Bokalmja € mpernoiaHa co >KUBOT
n xwuBoct (mim elan vital, mTo 6u pexon beprcon). Taa moTeHnyMja, ako Ha NPUKIAAEH U CO JbyOOB, TAKTHKA U
3HAeHE — HAYMH HE 3all0YHe J1a Ce BO300JIMKyBa OJIaroBpeMeHo, ako He ¥ Ce [T0CoYaT BUCTHHCKUTE BPEJIHOCTH U aKO
HE U ce yKa)ke Ha BUCTUHCKHUOT I1aT U CO COO/IBETHO BOCITUTAHUE U 0Opa30BaHUE HE C€ HAy4YH KaKO Ja YEKOPH IO TOj
mar, Torail MO)Ke: WJIM HaeJHall J1a COrOpH Ha IOYETOKOT Ha TOj HaT, MM IaK TOJIKY MHOTY Ja 3a0aBu LITO, BO
obara ciyyan — HeMa Ja ycree Aa CTUTHE 10 KpajoT Ha matoT. Crope] HEeKOM COBPEMEHH HCTPaXKyBama, JETETO
3all0YHyBa J1a y9d yIITe BO yTpobOaTa Ha Majkarta. Cekako NeKa MoJ ,.yuerme He MOXKE Jla ce MOoJBeNe eaHa
KOHCTaHTHA, YHA(UIpaHa aKTUBHOCT: JOKAXKAHO € JeKa IT0CTOjaT pa3InYHN BUIOBH Ha MHTEIWUTCHIN]a, PA3IHIHH
MEXaHU3MH TpeKy KO Cy0jeKTOT ro OKMBYBa W CBETOT M ceOecaMHOT, W pa3IMdHH — HE CaMO HAYWHH, TYyKYy U
BHIOBU Ha yueme Cropex Jan Amoc KomeHckwu, curte Jryre ce moJenHakBo CocoOHU a OmaaT BOCHUTYBaHH. Bo
Pampedia (r. II) Toj nmumryBa gexa Toa He € MPHUBWIETHja HATY CAMO Ha HEKOHW JIyre, HUTY caMO Ha HEKOU CIIOCBH,
HUTY caMO Ha HEKOM Hapomu. bumejkm cexoj 4oBeK T'M MocemyBa: ,,(...) CHTe HAIBOPEIIHH M BHATPCIIHU CETHIIA,
3ae/IHO CO MPEJMETUTE Ha THE CETJIa; MMa YM, MTOTIOJIHO OIIPEMEH CO OIIITO 3HACHE, MHCTHHKTH U MOXKHOCTH; UMa
cpue, ceaulITeé HAa YyBCTBYBamaTa, KO€ Ye3Hee 3a HajrojleMo J00po; MMa CIMYeH TOoBOp 3a MeryceOHa
KOMYHHKalMja 3a cuTe pabdoTH; MMa pale 3a CIMYHH paldoTema CO CUTE CIMYHM HElITa; UMa BpeMe Ja pacTe,
JIOBOJIHO 3a Jia Tu nocturHe cute pabotu (Komencku 1997: 13). 3Hauu, JOKOJKY Ha MpaBWJICH HAYMH ycIeeme Ja
ro peaju3upaMe CBOjOT JKHBOT, TOTAlll MOXKEME BO IMOTIOJHOCT HE CaMO Ja He 3aTajkaMe M Ja HUcue3HeMe BO
BUTEJIOT HA MOAATINBO-M3MAaMHUYKOTO BpeMe, TYKy MOXKeMe coceMa Jia ce MOATOTBHME U 3a HaTaMolIHaTa (cropen
KomeHckn) mocTMOpTaiHa er3UCTEHINja KaKo CPEKHH ¥ HCIIONHETH CYIITeCTBa, Yena Ha bora kou ja ompaBmaie
HeroBarta goBepOa: ,,(...) cuTe myre Tpeba Ja ce BOCHHTYBAaaT M TOa J1a CE BOCIIMTYBAaT TaKa INTO HA CHUTE Ja UM
Oue TOoCTarHO UCTOTO BOCIIUTAaHME, Oe3 oriie Ha OOTaTCTBOTO, OIIITECTBEHATA TTOJI0KOA, parame, IOJ U CIIMIHO .
U monaramy: ,,(...) cexoj 4oBeK Tpeba da Ouae BOCIUTYBaH LEJIOCHO, BO CHTE aclleKTH, a He MapIHjaiHO, caMoO BO
Hekoun Hacoku™ (Komencku 1997: 14).

Bocnuranuero, ako e m00po opraHusupaHo, cropen Komenckn, e GpyHIaMeHTaNHATa IMOCTypa Ha CEKOj YOBEK,
JOCTUTHYBa€ LITO OBO3MOKYBA pelllaBabe Ha CUTe MpoOJIeMH Ha CEKOj YOBEK, Ma M Ha cekoe ommrectBo. Criopen
O0BOj rojieM MHCIUTEN W pedopmarop YHMe IUTO TBOPELITBO MOXEME Ja IO II0CTaBUME BO paMKHUTE Ha
HaTypaJUCTUYKaTa U XyMaHUCTUYKAaTa TUJAKTUKA, 3aKOHUTC KOU IITO Ba)XaT BO BOCIIUTAHUETO, HE C€ HUIITO APYTO
TYKYy OHHE UCTH YHUBEP3aJIHM 3aKOHHM KOM BJIaJieaT BO IIPUPOJATa U Kora cuTe Jyfe Ou Ouie ydeHu 3a UCTH paboTh
BO CUTE aCleKTH — CUTe Jyf'e OM Ouiie MyApH U CBETOT OM OWII MOJIH €O pef, cBeTianHa U Mup. O 0coOeHO 3HaYeHe
e ma ucrakHeme naeka u JaH Amoc KoMmeHCKM TpakTHYHO TOHYIWI €IHO ,He-popmarHo* oOpa3oBaHHE BO
KOHCTEJallija Ha CBOETO Bpeme. Merfyroa, TOKMy Toa (BO BpPEMETO Kora OWIIO KPEHpaHO) alTepHATHBHO
00pa3oBaHUe, TOJIKY BEKOBH MOIOIHA, TEHEPAITHO 3€MEHO — TO MPETCTaByBa JCHEITHOTO, (POPMAITHO 00pa3oBaHMUE.
HmeHo, mennoT 4oBeKOB KUBOT KOMEHCKHM To JeTd Ha CeOyM eTald W 3a ceKoja OJ HUB IMpenBHAyBa IoceOHa
,HIIKoma™: 1. mKoja Ha 3a4HyBame M Pa3BOj BO yTpoOaTa Ha MajkaTa; 2. IOKOJIAa Ha paramkeTo M Ha HajpaHOTO
JIETCTBO; 3. MIKOJIa HA AETCTBOTO; 4. MIKOJa HA MIIAACIITBOTO; 5. MIKOJIa HA MIIAZOCTa; 6. IIIKOJIa Ha 3pesioTo 1o0a; 7.
HiKoJsia Ha crapocTta. [IpBara u BTOpaTa ce T.H. MajunHCKa LIKOJIa, ,,[IIKOJIa BO CeKoja KyKka® — OHJIejKH XPOHOJIOIIKA
ru ondaka nenara 1o mect rogvHU. Tperara IIKoJia € MIKOJIA Ha T.H. MajYMH ja3ukK (3a Jieua oJ] HIECT JI0 JIBHAeCeT
rogunn). OBaa 1KoJia e mKoJa ,,B0 cekoe cesno. UeTBpTara mkoja ¢ T.H. IIKOJIa Ha JATHHCKH ja3uK (32 MJIaad OJ
JIBAHAECET /10 OCYMHAEeCeT FOJJMHM) M ce Haola BO cekoja mpoBuHIMja. [leTTaTa mikoja ce Haora BO ,,ceKoja apkaBa’
— Toa e akagemuja (3a muagu on 18 mo 24/25 romunu). Illecrara mkosia My mpumara Ha ,,[[EJIMOT CBET™, TOJIEKa
ceMaTa — ceKajie KajJie ITO Ce HaolaaT Jiyfe KOW Ce€ MOJ00pO OCIOCOOEHU 3a JKMBOTOT. [IpBUTE JBE MIKOJIH Ce
MIPUBAaTHHU IIKOJIU W 32 HUB CE OATOBOPHHU POIUTENHTE (MMEHO CTaHyBa 300p 32 BOCIHTAHHETO MITO IETETO IO
CTeKHYBa BO PaMKHTE Ha CEMEjCTBOTO O HETOBOTO Toarame BO HEKOja “IIKOJa — OIMIITECTBEHA MHCTUTYIIHja™.
OcranaTute 3 mIKoiM (TpeTaTa, YeTBpPTaTa M IETTAaTa) BO CYIITHHA CE jaBHU IIKOJIY, OMIITECTBCHA HHCTUTYIIUN KOU
ce T0/1 jaBeH Haa30p Ha I[PKBATa U Ha BJIACTA U TOKMY 32 HUBHOTO BOCTaHOBYBaE, IOJAPIIKA U (DYHKIIMOHUPAIHE,
Komenckn ocobeHo ce 3anmaran. J[Bete mociaeqHN MIKOMH (IIecTaTa u ceamara) Ou Tpedano qa Oumat JIHYHH [IKOIH,
,,OHJICJKU BO TOA )KUBOTHO J100a CEKOj € TOBOJHO BO3HAIPEIHAT 3a a O MOKell Jja Ouje KOBad Ha CBOjaTa cpeka u
6uejku Toramr ke Moxe Ja Gr/e 3aBuceH caMo ox Bora i ox camuor ceGe.«®

% J A. Komercku: Pampedia, nenot “Panskolia”, sacomuc ITemaroruja, 6p. 1, 1970 rog. ctp. 209 - 211. Komercku
TyKa TOBOPH U 33 OCMATa ,,lIKoJIa* T.H. ,,IIKOJIa Ha CMPTTa‘™.
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5. 3AKJIYYOK

OuurnesHo e JieKa Y0BEKOT YIITEe OJ1 HajpaHo 1o0a Tpeba Ja 3amoyuHe Ja ce IIKOJIyBa U JieKa Toa LIKOIYBambe,
Ipej c€ € IIKOJyBame BO MPWIOT HAa HAjIIa0OKHUOT YOBEKOB MHTEPEC: CaMOOIICTO] M CaMOpa3BOj CO MO3MTHBEH
MOpaJIHO-BpeHOCEH npea3Hak. M cexoram tpeba ga Ouaar mpesi o4M 3JI0CTOPCTBATa MPOTHB YOBEKOT U IPUPOAATA
KOHM IITO CBOjaTa KyJIMHHAIMja ja JOCTUTHaa BO BTopaTa cBercka BojHA (a ymTe moBeke (akTOT JeKa HE CTaHyBa
300p 3a HMKaKBa Cly4ajHa emnu30ja Koja Moxkeda jga Oune u30erHara, HECpPEKHO PHKOLIETHUPAEE KOe MOXKE
€THOCTaBHO Na Onze m30pumiano 1 3a00paBeHo): KaKO IMOTCETHUK BO MPHIIOT Ha UCKITyYUTEITHOTO 3HAUCHE/BaXKCHe
0COOCHO Ha eTMYKHOT KOHTEKCT KaKO Hen30eKHa HY)KHOCT, 03 KOja IITO HalPeJOKOT W Pa3BOjoOT OWM ce OJBHBAIEC
BO €Ha JIECTPYKTHBHA IlI/IMeHBI/Ija.el 3penocTa u TopacHATOCTa HA CEKOE MIHO TOKOJICHHE CE TOBeKe Ke 3aBUCH O]
BOCIIUTHO-00Pa30BHUTE IMPOIECH, a TIaK THE MPOIECH ce IMoBeKe ke OMaaT moj BiIHjaHHe Ha TII00aHO ManupaHaTa
MOK W HEj3WHHUTE IIEHTPH M HOCHTENH, IITO O JApYyra CTpaHa — Ke ja MHXHOHMpa Taa 3peNIOCT W TOPACHATOCT
(mpunaroxyBajKu TH W HACOUYBajKH T'Ml KOH COIICTBEHHTE MHTEPECH KIIyJHHTE aKTHBHOCTH Ha homo sapiens-or,
BKJIYYHTEJIHO M aKTHBHOCTHTE BO cepara Ha 00pa3oBaHHETO). 3a a ce 0A0ETHAT IOI0ITY SKCIUTUKALUK: IEHEC BO
CBETOT, MHTEPHETOT (HAa MpHUMeEp) BPIIM OTPOMHO BIMjaHWE Bp3 MiajaTa INONyJNanHWja aHUMHUPAjKU ja BO
MMOCaKyBaHHUTE HACOKH, a HHUIITO MOJ00pa HEe € cocToj0aTa U CO OCTaHATUTE MEAUyMH. VICTO Taka, MPOMEHHUTE BO
CHCTEMOT Ha OlleHyBame (0COOEHO 3aMeHaTa Ha HyMEPUYKOTO CO OMHCHO OlleHyBame) Tpeba Ja ce h3BeAyBaar
MOCTENIEHO M BHHMAaTelHO. Bo CIPOTHBHO, ce HM3MECTyBa JOKHUBYBAWmETO Ha BpEIHYBameTo (07 CTpaHa Ha
BPEIHYBaHHUOT — JIETETO), LITO IOBJEKYyBa MOWMHAKBA peaKlyja W BIHjae BP3 BOOOIMYYBAaHETO Ha CTAaBOBHUTE Ha
JeTeTO CIOpeMa CaMHOT BOCIUTHO-COYKaTUBEH IIpOLEC, CIpeMa HOCHTEIWTe Ha HACTaBHUTE AKTHBHOCTH
(HacTaBHMYKHOT Kajap), ClpeMa IUNIAHUPAETO U CTENICHOT M HACOKUTE HA 3aMHTEPECUPaHOCT UTH. Hekon Hausrien
MHHOPHH HPOMEHH MOXaT Ja Npo(HIMpaaT MHOLITBO IIOCICAWIN KOM BO KpajHa HMHCTaHIA — MOXar Ja ro
JecTpyupaar npouiIoT Ha JMYHOCTA HA MIIAJHOT YOBEK — AETEeTO yueHHUK. [IperojemMara OTBOPEHOCT Ha CBETOT KOj
IITO JCHECKa ¢, MPeA € CBET Ha MH(OpPMAIMHK, OBO3MOXKYBa M OTPOMHA MOKHOCT 338 MaHHUITyJalyu. MOXHOCT Koja
ce kopuctd. LlITO ce omHecyBa 0 anTepHATUBHUTE YYWIIMIITA, THE CE€ HCKIyYHTEITHO KOPHCHH, H TOa OJ NOBEKe
acriektu. Bo AITCPHATUBHUTE YUUJIUMIITA CYHITCCTBCHOTO Tpe6a Ja 6I/I,He MO3UIIUOHUPAHO BO paMKHU BO KOHM HITO
noceOHO ke OWJe aKIEeHTHPaH OJHOCOT MOMery YYSHHUIMTE, 0COOCHO OJJHOCOT HACTABHUK — YUYEHHK, COAPXKUHHTE,
TEXHOJIOTHjaTa M yCJIOBUTE M METOAUTE Ha HACTaBaTa, U CIENCHETO Ha MCUXOJIOMIKUOT MPOGHI U €MOIMOHAIHO-
HUHTCJICKTYAJIHUTE PCAaKIMM Ha YYCHHUIUTE. 3Ha’~II/I, I/mejaTa Ha aJTCPHATUBHOTO YYWJIMIITC HEMa C€AMHCTBCHO
TEOPETCKO-II03HABATEIHO, TYKY UCTO TaKa M MOPAITHO-IIPAKTUYHO 3HAYCH:E.

Bo xoHTekcT Ha mpamramero Kako e HajupHKIagHO Ja ce MOCTalyBa KOH JeTeTo (3a jJa OM MOXKeno jaa ce
BOCIIOCTaBaT KIYYHHUTE MPUHIUITK IPU HETOBOTO BOCIIMTAHUE U 00pa3oBaHMe)? — HY)XHO € Jla e MMa BUCTHHCKATa
CJIMKa 32 IPUPOJATa Ha JETEeTO, 1a Ce NPOHUKHE BO IPHYMHHUTE KOW TO HHULIUPAAT (WM Ha OHJIO KOj HAUMH BJIMjaaT
Bp3 KOMIATHOMIHUTE W MHTEPAKTHBHHA MEXaHU3MH Ha CTPYKTypaTa Ha HEroBaTa JIMYHOCT) HETOBOTO OJTHECYBAmkE U,
0cO0CHO, HAYMHHUTE Ha OJIHECYBambe (HUBHUTE CHEUM(DUYHOCTH, OHA INTO I'M MOTHUBHpPAa M J0 KOj CTENeH TW
MOTHBHpa, OHA IITO TM NPEHACOYYBa WIN ACCTPYHpPa UTH.), KAKO M MPO(UIOT Ha OJHECYBambe KOH AETETO KOj IITO
T'O aKTUBHUpPAa MEXAaHU3MOT Ha CaMOIIOYUT U aBTOKOPUTUPAKHLE U TOYUT KOH APYTHUOT.
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Abstract: In June 1999, the European Ministers of Education adopted the Bologna Declaration, which committed
signatory countries to make reforms in the structure of higher education systems. Declaration aims were to create a
"European Higher Education Area” (EHEA) as of 2010, and achieving three main objectives:

— international competitiveness;

— mobility;

— and readiness for employment.

By signing the Bologna Declaration at the ministerial meeting held in Berlin in September 2003, the Republic of
Macedonia joined the Bologna process. The Bologna prosecc and the predicted reforms are focused on the
harmonization of the higher education system in Europe, as well as on the transparency in the work of the higher
education isntitutions, which is needed in order to increase the mobility of the students and the professors at the
higher education insitutions. Additionally, of great importance is the need for a higher international competition of
thehigher education institutions.

Every two years, the Ministers from the signaroty countries of the Bologna Declaration hold meetings to refer for
the achievments made in the Bologna process and adopta a concluding document, in which the priorities for the next
years are predicted.

The aim of the research in this paper is to see how respondents are familiar with the basic principles of the Bologna

Declaration, as it is applied in the institutions where respondents work or study and how it contributes to improving
the higher education system in the country. The increase and facilitation of the mobility of the perofessors/students
is examined, as well as the facilitation of the educational process, as a whole.

Keywords: Bologna Declaration, a process of education, higher education institutions, the Republic of Macedonia.

PEIIYBJIMKA MAKEJOHUJA U ITPUJTOBUBKHUTE O/
MNMPUCTAITYBAILETO KOH BOJIOICKHUOT ITPOLHEC

a1-p Anexkcanapa Lluopesa - JoBanoBcka
MMUT VYuusepsuter - Cxonje, Perryonmka Makenonuja aleksandra.jovanovska @mit.edu.mk
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A-p Ajexcannap [dejanoBcKU
MMUT VYuusepsuter - Cxonje, Perryonnka Makenonuja aleksandar.dejanovski@mit.edu.mk

Pe3nme: Bo jyau 1999 roamHa, eBpoIicKMTE MUHHCTPHU 3a oOpa3oBaHue ja ycBomja bonomckara nekmapanuja, co
KOja 3eMjuTe NOTHHCHUYKH ce 00Bp3aa J1a HampasaT pedOpMH BO CTPYKTypaTa Ha BHCOKO OOpa30OBHHUTE CHCTEMHU.
Jlexnapanujata ce CTpeMH Ja cosnaze ,,EBporcku mpoctop 3a Bucoko obpazoBanme (EHEA) 3akiyano co 2010
TOJIHA, ¥ TOA OCTBAPYBajKH TPH INIABHH LIENH :

—  MeryHapo/aHa KOHKYPEHTHOCT,

—  MOOWITHOCT
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— ¥ IOATOTBEHOCT 32 BpaboTyBambe.
Co mnornuinyBame Ha Bojomckara Jekiapainuja, Ha MUHHCTEpCKaTa cpeada oap:kaHa BO BepiuH BO cenTeMBpU
2003 romuua, PemyGnuka MakeqoHuja ce MPUKIyYd Ha bBonomckuoT mporiec. Bosomckara Jeknapanuja u
npeaBuaeHuTe pedopmu ce PoKycHpaaT Ha XapMOHH3alldja HA BHCOKOTO 0Opa3oBaHue BO EBpoma, Kako U Ha
TPAHCMAPEHTHOCTA BO PabOTEHETO KOja € HEONMXOJHA 3a Ja Ce 3rojieMH MOOMIIHOCTA HA CTYIAEHTHTE W Ha
npodecopure. ['0eMO BHHMaHKE Ce MMOCBETYBa M Ha MOTpedaTa BHCOKOOOPA30BHUTE WHCTHTYLMH Ja MOCTHIHAT
TITO TTOTOJIeMa MeT'yHapOIHA KOHKYPEHTHOCT.
Cekou JIBe TOIMHHA, MUHICTPHUTE OJ 3¢MjUTE TIOTITMCHUYKA Ha Bolomckara gekapanuja, oApKyBaaT COCTAHOIM Ha
KO pedepupaar 3a JOCTUTHYBAamaTa BO BOJOWCKHOT MPOIEC M YCBOjyBaaT 3aBpIICH JOKYMEHT BO KOj TH
TpEBUAYBaaT MPHOPUTETUTE 38 HAPEIAHHUTE TOIMHH.
IlenTa Ha HCTPaKYBALETO BO OBOj TPYJI € [la CE COTIIea KOJIKY UCITUTAHUIINTE CE 3aI03HACHH CO OCHOBHHTE Havesa
Ha Bonomckara mekmapariija, KOJIKy Taa ce IPUMEHYBa BO MHCTHUTYIHHTE KaJe IITO UCIUTAHUIMTE paboTaT WITH
CTyAMpaaT W KOJKY HCTaTa JONpPUHECYBa 3a MOA0OpyBame Ha BHUCOKOOOPAa30BHHOT CHCTEM BO PemyGiuka
Makenonuja. Bo HcTpakyBameTo ce HCIOHTAHH 3TOJEMYBAKETO, OJHOCHO OJIECHYBambETO Ha MPOLECOT Ha
MOOMITHOCT Ha CTYACHTHTE/MIPO(ECOPUTE, KAKO U OJICCHYBAKHETO Ha 0OPAa30BHHOT MPOIIEC KAKO IIEIHHA.
Knyunn 360poBu: Bosomcka Jekiapaiyja, mpoiec Ha 06pa3oBaHHe, BUCOKOOOPA30BHU MHCTUTYIHH, PemyGinka
MakenoHuja

1. BOBE]J

Bonomckara aeknapandja u mpeaBuiacHute pedopmu ce (OKycHpaaT Ha XapMOHH3alMja HAa BUCOKOTO
obpaszoBanue Bo EBpoma, Kako ¥ Ha TPaHCMAPEHTHOCTA BO pabOTEHETO KOja € HEOMXOJHA 3a Ja Ce 3rojieMHu
MOOHMJIHOCTA HAa CTyJASHTUTe u Ha mnpodecopure. [oleMo BHHMaHME Ce€ IMOCBETYBAa M Ha THOTpebara
BHCOKOOOPA30BHUTE MHCTHUTYILUH JIa MMOCTUTHAT IITO MMOrojeMa MelyHapoJHa KOHKYPEHTHOCT, OCOOCHO BO MOTJe[
HAa aMEPUKAHCKUTE yHUBEp3UTeTH. Jlekiapaiijara ja mpeno3HaBa U BpcKaTa moMery oOpa3oBaHHETO U MPOLECOT Ha
Bpa0OOTyBame, cyrepupajku pehopMu KOH O TO 3TOJIEMHIIE ,,[1a3apOT Ha TPYA " 3a AuuioMHpanu cTyaeHTH. Co
MOTIHUINYBake HAa BolomcKkaTa Mekiapanyja, Ha MUHACTEpCKaTa cpenda oapykaHa Bo bepmun Bo centemepu 2003
rojuHa, Permy0srka MakeoHH]ja ce MPUKIYYH Ha BOTOWKCKHAOT mporiec.

2. 3AEJHUYKA JEKJIAPALIUJA HA EBPOIICKUTE MUHUCTEPCTBA 3A OBPA3OBAHUE

BaxHocta Ha oOpa3zoBaHmeTo M 0Opa3oBHaTa copabOTKa 3a pa3BOjOT W 3ajaKHYBameTO Ha CTaOWIIHH,
MHUPOJPYOMBH W JEMOKpPATCKH ONINTECTBa YHHUBEP3aJHO CE MpH3HABa KAaKO MPEAHOCT, 0COOEHO BO TIIOTJE] Ha
cutyanmjara Bo Jyrouctouna EBporra.

CopbOonckara nexmapanuja on 25 maj 1998, koja Oeme MOTKperneHa O OBHE pPa3MHCIyBama, ja WCTaKHA
[EHTpaJlHATa yJIoTa Ha YHHBEP3UTETUTE BO Pa3BOjOT Ha EBpoOICKWTE KyATYpHHM IOWMEH3WH. Taa ro Harjacu
CO3/aBakeTO Ha EBPONCKHOT TPOCTOp 3a BHCOKO 0Opa3oBaHWE KaKO KIydeH HAYWH 32 IPOMOBHpAmkE Ha
rparaHckaTa MOOMJIHOCT U BpaOOTyBame, KAKO U CEBKYITHUOT Pa3BOj HA KOHTUHEHTOT.

Hexoinky eBporicku 3eMju ja mpudaTtuja mokaHara jJa ce MOCBETaT Ha MMOCTUTHYBAKE HA IIEJUTE YTBPICHH BO
JieKiapanyjara, co MOTHHIIYBakbe Ha WCTaTa WM, BO INPHHIMI, CO M3pa3yBame COIJacHoCT. Bo MmeryBpeme,
HAcoKaTa BO Koja Oea JaHCHPaHU HEKOJIKY pedopMu BO BHCOKOTO oOpa3oBaHue BO EBpoma, kaj MHOTY Biagd ja
JIOKQ)Ka PELIMTEIHOCTA 32 JIeIyBatbe.

EBporickute BUCOKOOOPAa30BHU MHCTHUTYIMH, OJ] CBOja CTpaHa, ro npudaruja mpeAn3BUKOT U 3a3eMaa rilaBHa
yIora BO KOHCTPYHPAKkETO Ha EBPOICKHOT TIPOCTOp 32 BHCOKO 00pa3oBaHUE, KAKO W BO MPECPETOT Ha OCHOBHHTE
MIPUHITUIH yTBpAEHHU Bo bonmomckata Magna Charta Universitatum ox 1988. OBa e on1 HajroiemMa BayKHOCT, CO OTJIE]T
Ha TOAa LITO Mery3aBUCHOCTAa W aBTOHOMMjaTa Ha YHHBEp3UTEeTHTE 00e30eayBaaT BHCOKOTO oOpazoBaHHE U
UCTPaXYyBauyKUTE€ CHUCTEMH IIOCTOjaHO Ja Ce NpWIarogyBaaT KOH NHpPOMEHHTe Ha ToTpedure, Oapamara Ha
OIIIITECTBOTO U HANPEJOKOT BO HAYUHOTO 3HACHHC.

[arot e mocTtaBeH BO BUCTHHCKA HACOKA M CO 3Ha4ajHa 1esl. [[oCTUrHYBambeTO Ha MOrojieMa yCOrJIaceHOCT U
CHOPEJIMBOCT Ha CHCTEMUTE Ha BUCOKO 00pa3oBaHue, cenak, 0apa MocTojaHa JUHAMHKA, CO Liell TOTIIONHO Jia ce
octBapu. Hue Tpeba jia To moaapKuMe NpeKy MpoMoIirja Ha KOHKPETHH MEPKHU 3a IIOCTUTHYBaHhe BUIUBH YEKOPH
koH Hanpen. Ha cpenbara ox 18 jynu 1999 yyectByBaa aBTOPUTETHH €KCIICPTH U HAYYIHUIIM O] CUTE HAIIK 3€MjU U
Oea J1aJieHl MHOT'Y KOPHCHH NIPEJIJIO3U BO HACOKA Ha MHHUIIMjaTUBUTE KOU Tpebda /1a ce mpe3emMar.

Mopame mnoceOHO Jla ce HacouMMe KOH MeNiTa 3a 3rojieMyBare Ha MelyHapoJHaTa KOHKYPEHTHOCT Ha
EBporickroT cucrem Ha BUCOKO oOpa3oBanue. BurtanHocra u edukacHocTa Ha OMIIO KOja UBMIIN3ALMja MOXKE Ja ce

94



Thirteenth International Scientific Conference
THE TEACHER OF THE FUTURE
25-28.5.2017, Budva, Montenegro

HM3MEepH TpEeKy NPHUBICYHOCTA KOja HEj3WHATa KYNITypa ja WMa 3a OpyruTe 3emju. Tpeda ma ce ocurypame aeka
EBporckroT BHCOKOOOPa30BEH CHUCTEM CTEKHYBa CBETCKM CTEIEH Ha MPHUBJICYHOCT KOj € €IHAKOB Ha HAIIUTe
W3BOHPEIHU KYJITYPHH M HAYYHH TPAJAULHU.
3apaau adpupMupame Ha HallaTa MoJ/IpIIka KOH OINIITHTE NPUHIUIHK yTBpIeHn co CopOoHCKaTa JeKapalyja,
I npudaTuBMe W BOBEIOBME IIEJIMTE 3a KOM CMeTaMe JeKa ce O/ NPUMapHa BaKHOCT 332 BOCIOCTaBYBame Ha
EBporickroT mpoctop 3a BHCOKO 00pa3oBaHHME M IPOMOBUpame Ha EBPONCKHOT BHCOKOOOPA30BEH CHUCTEM BO
CBEeTCKH paMKu:*
® VYCBOGH € CHCTEM O] JICCHO YUTIMBH M CHOPCIUIMBH CTCIICHH, HCTOBPEMCHO NPEKy MMIUIEMEHTAIMja Ha
Homarokor Ha [uIuIoOMa, CO Iel Ja ce INPOMOBHpa BpaboTiMBOocTa Ha EBporckure rpafaHn u
Mel'yHapoJHaTa KOHKYPEHTHOCT Ha EBPOIICKHOT BHCOKOOOPa30BEH CHCTEM

* VYCBOGH € CHUCTeM CYIUTHHCKH 3aCHOBAH Ha [Ba TJIABHM LHUKIYCH, DOIUIUIOMCKH W HOCTAUITIOMCKH.
[lpucranmor m0 BTOPHOT LMKIyC Oapa YCIENIHO 3aBpLIyBake Ha CTYIHMUTE OJ IPBHOT LHKIYC, CO
BpEMETpacHmhe 01 MUHUMYM TpH TouHU. CTENEeHOT NOAEIeH MO NPBUOT IIUKIIYC, HCTO TaKa, € peleBaHTEeH
3a EBporckuoT maszap Ha TpyJ Kako COOJBETHO HMBO Ha KBanu(ukanuja. Bropuor umkiyc noBenysa 10
MarucTepcKy W/MiIHM JOKTOPCKHU CTENEH KaKO BO MHOT'Y €BPOIICKH 3EMjH.

= BocnocraseH e cucteM Ha Kpenutn — kako Bo EKT cucteMoT — Kako cOoo/IBETeH HA4WH 332 IPOMOBUPAHE
Ha HajpaclipocTpaHeTaTa CTyIeHTCKa MOOMIHOCT. MIcTO Taka, KpeaquTuTe MOXKaT Ja OuJar CTeKHaTH BOH
BUCOKOOOPa30BHU KOHTEKCTH, BKIYYYyBajKH T'O JJO)KHBOTHOTO Yu€He, I0J] YCIOB Jia OMJIaT NPU3HACHH O
3aCerHATUTE Y HUBEP3UTETH — IPUMATEIH.
= JIpomonuja Ha MOOWIHOCT mpeky HamnuoHanHata AreHuuja 3a eBPOICKH OOpa30BHH MNPOrpaMu |
mobwitHoct (ERASMUSH), co nen HaaMuHyBambe Ha MPEYKUTE KOH eeKTUBHA MPUMEHA Ha CI0OO0HO
JBIKCHHE CO IOCEOHO BHUMAaHHE Ha:
— 3a CTYHICHTH, NPHCTall KOH MOXXHOCTH 3a CTyIUpame M O0yKa, Kako M APYTd IOBP3aHH YCIyrH
— 3a mpodecopH, HCTpaxKyBayd M AJMHHHCTPATHBEH IIEPCOHAJ], INpPU3HABalke M BaJopH3alMja Ha
MepHOINTE IOMUHATH BO MCTPAXKyBambe, MOJydyBambe U 00yka Bo EBPOIICKM KOHTEKCT, 0€3 MOoBpelyBambe
Ha HUBHUTE YCTAaBHU IIPaBa.

= JIpomomuja Ha EBporcka copaboTka Bo 00e30enyBameTo KBAIUTET BO HACOKA HA Pa3BUBAME CIOPEAIUBH
KPUTEPHUYMH ¥ METOJI0JIOT U,

= JIpomomuja Ha HeonxoxHUTe EBpONCKY AUMEH3HH BO BUCOKOTO 00pa3oBaHUe, 0COOEHO BO OJJHOC Ha Pa3BOj
Ha HacTapHAaTa Iporpama, MeryHHCTUTYLHMOHAIHA COpabOTKa, IIEeMU 3a MOOWIHOCT ¥ HHTErPUPAHU
NpPOrpaMu 3a CTYIHH, 00yKa U HCTPaXKyBarbe.

PenyGiiika MakenoHuja mpe3eMa akTHBHOCTH KOH LIJIOCHO HCIIOJIHYBAaK¢ Ha OBHE LEJIM — BO PaMKHUTE Ha
HAlIWTEe MHCTUTYLHOHAIHH HAIJIGKHOCTH M CO LEJOCHO IOYMTYBame HA PAa3IMYHOCTA HA KYITYpHTE, ja3uIHUTE,
HalMOHAIHUTE 00PAa30BHU CHCTEMH M Y HHUBEP3UTETCKaTa aBTOHOMHja — Jia ce KOHCOMHANpa EBPONCKHOT pocTop
3a BHCOKO 0oOpasoBaHue. 3a Taa Iiel, Ke T'M KOPHCTUME HaYMHHUTE Ha MelyBJIaJiHa cOpaboOTKa, BKIYYYBajKH TU H
OHHE HEBNAJIWHW EBpOICKM OopraHu3aluy KOMIETEHTHH 3a BHCOKOTO oOpa3oBaHue. OuexkyBaMe YHUBEP3UTETHTE
HaBPEMEHO M MO3UTHBHO J1a OJIrOBOPAT M aKTHBHO Jia TIPUJIOHECAT KOH YCIIEXOT Ha HAIIMOT CTPEMEK.

3. BOJIOIBCKATA JEKJIAPAIIUJA U PEITYBJIUKA MAKEJIOHUJA

3a 00pa3oBHUTE aBTOpPUTETH BO PemybOnmka MakenoHHja TOTHHINYBAalkETO Ha bosomckara aexiapaiiuja
peTCTaByBa U CBOCBHUIHA O6BpCKa 3a I/IMHHCMCHTaHI/Ija Ha KIIYYHHUTE UMIICpAaTUBU Ha Bonomckuor mpouec u T03163

- BOCIIOCTABYBabh€ €MHCTBEH EBPOIICKH MPOCTOp 32 BUCOKO 0Opa3oBaHue,

- 00e30eqyBarbe MOOHMJIHOCT Ha CTYACHTHTE M aKaJeMCKHOT KaJap U MPENO3HATIHBOCT HA JUIUIOMH CO

kopucrewe Ha EKTC kako yHuBep3anHa anaTka,

- BOBEIYyBame€ TPUIMKIYCHH CTYIUH KOM O ce (uHamm3upaige co CIOPEUIMBH JHUIUIOMU JONOJHETH CO

JI01aTOK Ha JAUILIOMa,

- IOJMTHYBake HAa HUBOTO Ha KBAIUTET HAa 0OPa30BHUTE YCIYTU BO aKaJEMCKUTE HHCTYTYIINH

- 3ajaKHyBambe Ha HAYYHO-HCTPaXKyBaukaTa JIEJHOCT KaKO YCJIOB 3a YyHAIpelyBame Ha BHCOKOOOpa3oBHATA

JIEJHOCT.

%2 https://momugra.wordpress.com/bolonjska-deklaracija/
% http://www.mas.bg.ac.rs/_media/upis/bolonjska-deklaracija.pdf
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Cekon [IBe TOIAMHHM, MHHHCTPHTE OJ 3€MjUTe IOTIHCHHYKM Ha bBomomckara Ieknapanuja, OAP)KyBaaT
COCTAaHOLM Ha KoM pedepupaar 3a JOCTHIHYBamaTa BO BoIOBCKUOT mpolec ¥ ycBOjyBaaT 3aBpILIEH JOKYMEHT BO
KOj TM Ipe/IBU/1yBaaT IPUOPUTETUTE 32 HAPEIHNUTE TONUHH.

Opn nornuiryBameTo Ha bonomcekara neknapanyja Bo 1999-ta no nenec, onpkaHu ce NeT MUHUCTEPCKHU cpenou
u Toa Bo Ilpara — 2001, Bo bepnun — 2003, Bo bepren — 2005, Bo Jlongon — 2007 u Bo Jlop [lernonop Bo 2009
rO/IMHA.

4. PE3YJITATH OJ HAIIPEJOKOT BO PA3BOJOT HA BUCOKOOBPA30BHHOT ITPOLIEC 11O
IMPUCTAITYBAIETO HA PEITYBJIMKA MAKEJOHUJA

OcyMHaeceT TOIUHH 10 MOTIHUINYBamkeTo Ha Bomomcekarta mekmapamnuja (8o 1999) u uetnpuHaeceT TOANHHU IO
IpucTaIryBameTo Ha Pemyonmka Makenonuja ko bomomckuot mpomec (Bo 2003), ce mocTaByBa IpaliameTo: Jalu
BHCOKOTO oOpa3oBanue Bo PermryOnnka MakenoHuja ctanyBa aei o EBpONICKHOT mpocTop Ha BUCOKO 0OpazoBaHme?
[MonenHakBo BaykeH € OATOBOPOT M HAa MPAIambeTo: Ik BO aKaJeMCKHOT XKHBOT BO Make/l0oHHja ce MOCTUTHYBaaT
OCTaHaTHTE UMIIepaTHUBH Ha bonomckara nexnapanuja?

Bo mefyBpeme, BO MakeJOHCKOTO BHCOKO OOpa3oBaHHE CE CIy4yd MacOBHA I10jaBa Ha NPHUBAaTHU, KAaKO U
CO3/laBale¢ HOBU [IPXKABHU YHHBEP3WUTETH, INTO ja 3aCHIM KOHKYpEHIMjaTa Mely akaJeMCKUTe WHCTHUTYLHH.
[MocnenHuBe HEKONKY FOAMHH MCTO Taka, eHOpMHO (Ha ¢pamantHu npeky 80%) ce 3rosnemu ondaToT Ha 3aBPLICHU
CPEeIHOIIKONIM BO TEPLUEPHOTO 00pa30BaHMUE, a HACTAaHAa M CBOCBUIHA pypalHM3aliija Ha BUCOKOTO 00pa3oBaHUE.
Janu oBue WHTEpBEHIMM Oca MOBOJHM Ja CE€ BepyBa JeKa BHCOKOTO oOpa3oBaHHME € Ha Jo0ap maT aa ce
“O0NOmBI3Upa‘ WITH YIITE TOH00pO, Jalli aKaJeMCKHOT ceKTop Bo Pemybimnka MakenoHmja e Ha cBojoT EBporickuor
nat?

INonennakBo Ba)KHO, MOKEOM M KIYYHO € IIPAIlambeTo Jaiu bojomickara Aekiapanyja MpoaoiDKyBa Ja Oumue
aktyenHa? Jlanmu Taa Tpeba Ja ocTaHe Ha CHIIA WM 3eMjuTe OM Tpebaio Ja co3maaaT HeKoja HOBa, MOAH(DHUIIpaHa
JeKIIapanyja nopagu HEUCKOPUCTYBamke Ha MpUA0OMBKHTE Ko nocoeja? Kirydno e mpamamero nanu bonomnickarta
JieKJiapanyja Bo KpajHa JIMHHja IPUJOHECe 3a [TOJUTHYBambe Ha [EeJIOKYITHHOT KBaJIUTET Ha 00pa30BHUTE CHCTEMH BO
3EMjUTE-TTOTITUCHUYKH.

PesynraTure 07 HMCTpaKyBameTO KOE IITO HHE 'O CIPOBEAOBME, AAICHU BO MNPOJODKEHHE W IOJENICHU
COOJBETHO 110 00JIaCTH, C€ CBOEBHJEH 00K ja Ce OATOBOPU HAa OBHE U CIIMYHHM Mpallamba.

Bo Hamiero ucTpaxkyBame ydecTBO 3eMaa 48 MCHHUTaHMIM, CTYIEHTH M HACTaBHUIM O]l BUCOKO OOpa3oBaHHE.
Bea mocraBenu rmoseke KIy4HHM Npaliama Ha Kou Oea aJeHn pa3indHu orosopu. Hexon ox HUB ke ru 0OpaboTnme
JIETaITHO.

Ha mpBoTo mpamame, KOJKy MCIHTaHUIWTE 3HAaT IITO 3Ha4YM bojomckara nekiapanuja, HoroJieMHUOT JIeN Of
HUB /1a10a TIOTBp/ieH oAroop. OcTtaHaTHTE Jajj0a HETAaTUBEH OATOBOP U JEITYMHO OWIIE 3all03HACHU CO 3HAYCHETO
Ha bonomckara nexnapanuja. Menuranunure Bo HajrosieMm zen (30 ucnuTaHWIM) OATOBOpHja JeKa T'M MO3HABaaT
OCHOBHHTE Hauena Ha bojomckara neknapanuja.

['pademon Op. 1: [TosHasame Ha OCHOEHHTE Haueld Ha boaomcEaTa JeRIapargya

Oanw cTe 3ano3HaeHM CO OCHOBHMTE Havyena Ha BonomwcKaTa gexknapaumja (EKTC)?

20 _‘
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10 +7

Na He DenyrHo
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Ha mpamamero namm Bomomckara aexiapaiija ce NPHUMEHYBa BO BHCOKOOOpa3OBHaTa HHCTHUTYIMja BO Koja
UCIIUTaHULIUTE CTYAUPAAT, OJHOCHO paboTaT, UCTO TaKa IIOrOJIEMUOT A€M Of HUB J[a0a O3UTHBEH OATOBOD.

Ipadmroms op.2: [Tprmiera Ha HawenaTa Ha JeETapAI|aTa BO MATHYHATA HECTHTVIE]A

Aanu Ha dakynTeTOT Kage wTo cTyaMpare/pabotuTe ce npMmeHyBa
bBonomwckata gexnapaumja?

Aa He DenymmHo

MucremneTo Ha UCIUTAHWIUTE CE pa3liMKyBa Kaj mpamameTto ,,Jlanu Bonomckata aexiapaiyja mpHIoHece 3a
momobap BocokooOpa3oBeH cucteM?. Ckopo monoBuHA of HUB (43.7%) mamoa HEraTWBEH OATOBOP, ITOMAl Jei
(25%) napoa MOTBPICH OJITOBOP, a MHOTY MaJIKy (4.8%) pekoa Jieka MpUI0OUBKUTE CITyMHO CE€ HCKOPHUCTHIIC.

Ipademon 6p.3: Jaan boxomecraTa gJexmrapamr)a mpegoHece 33 Dogo0ap o0pasoBeH cHoTeM?

Aanu cmeTarte gexa bonowckara gexnapauwja npuagoHece 3a nogobap
BUCOKOOBpa30oBeH cHCTem?

Oa He AdenymHo

HcnuraHunuTe Ha wH3jaBaTa ,,bOJOHCKHOT CHCTEM Ha CTyAUpame € mojodap oJf NPeTXOAHHOT HayMH Ha
CTyaMpame™, IOKaXkaa AeKa MUCIAT Jeka bolomCckuoT cucteM He € momobap ol MPETXOAHHOT HAYMH Ha CTYIUpambe
(omnHocHO 50% wm3jaBMja Aeka BOOIIITO WIIM JIGIYMHO He ce coriacyBaar), 8% (camMo 6 MCIMTaHHWIM) Kakaa JieKa
HHUTY c€ corjlacyBaaT, HUTY He ce corlacyBaar, Jojeka nak 18 mcrnmranunu (37.5%) Benar geka ce coriacyBaar co
n3jaBara. HuTy eneH ucnuraHuk He OATOBOPH JIeKa IIEJIOCHO CE COTJIacyBa cO M3jaBaTa Jieka BoJIOCKHOT cucTeM e
1ozi06ap oJ1 MPETXOJHUOT CUCTEM Ha 00pa3oBaHueE.
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IMpadmeos Op.4: GOTOBCKHOT CHCTEM Ha CTVIHPARS & M0J00ap 0 NpeTX0JHHOT.

BonolmcKHOT CUCTEM HA CTYAMpakee ¢ nogobap of NPeTXoAHMOT HAUMH HA CTYAHPAHE

B BoonwTo He ce CornacyBam

B [ eaymMHe HE CC COTAICY BAM

B HWTY e Ce COTNICY BAMHWTY
€ COTNICYBIM

B JenymMHo Ce COrnacyeam

B UenoCcHd CC COrnacynam

Kaj mzjaBara ,bonomckara nekiapaiyja ja OJECHYBa pa3MeHaTa M MOOMJIHOCTa Ha CTYACHTHTEC M HACTABHHOT
Kajap TOTOJEMHOT JeJ OJ HCIUTAHWIMTe Ce COorjlachja co oBaa u3jaBa - 62.5% oOJ WCIHUTAHHUIUTE
[IETIOCHO/ACITYMHO Ce COTIacyBaaT co u3jaBara. Kako u 1a e, eJjHa TPETHHA O/ HUB UMaa HETaTUBHO MHUCIICHE.

I'padmsondp. 3: Co bogomcraTa JeRTApaIna pasMeHaTa Mo 0RO 012 Ha CTVISHTHIE H HACTAEHHITHTE £ 0TeCHETa

bonoreCKaTa geKnNapauMja ja onecHyBa paamMmeHaTa i MoBHMAHOCTA Ha CTYOAEHTHTE
M HACTAaBHHOT KaZap

B BoonwTo He Ce COrnacysam

B [lenyMHO He Ce COrnacyBam

B HHTY HE CE COMNACYBaM,HITY

Ce cornacysam

B [enyMHO Ce COTNAcyBam

B UenocHo ce cornacysam

Bo onmHOCc Ha mpamamero namm Bonomckara nenkapaiyja Tpeba 1a MpeTHpu NMpOMEHH 3a jaa Ouje edukacHa U
e(eKTHBHA BO MOJIEPHOTO ONKPYXKyBame, 72.9% o1 NCHUTaHUIUTE PEKoa JIeKa LeIOCHO/AETyMHO Ce COryiacyBaar.
8% HemaaT W3pazeH CTaB, OJHOCHO HHUTY C€ COrjlacyBaaT HHUTy He ce coriacyBaar, a 1.8% He Mmucnar nexa
JieKJiapanyjaTa Tpeba Jja mpeTrpy NPOMEHH 3a Jia Ouze eukacHa.
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Ipadesos op.6: 32 ga ouge edesacHa o edesTHEHa, boTomeraTa Jezapamy)a Tpeda 33 IpeTOpH OpoMeHs

BonorCcrata geknapauvja 3a ga buae edukacHa m ederkTweHa Tpeba ga NnpeTpNM NPOMEHM

B BOONWTO HE €2 COFNACYBIM

W JenymHo HE Ce COornacysam

B Huty HE cé COrnacyBam, HMTY ce
COTnacyBam

B fenymHo ce cornacysam

B UenocHo o cornacysam

5. 3AKJIYUOK
On morope KaXaHOTO W OJ PE3YyJITaTUTE O HCTPAXyBAmETO, MOXEMe Ja 3aKIydnMe JeKa BOBEIYBameTO Ha
Bonomckara mekiapaiyja uMa AOCTa TOJEMO 3HaueHe, OHMIEjKH CO Hej3MHATa MpHUMEHa Ce HalpaBWiIe 3HA4ajHU
MPOMEHH CO BUCOKOOOPA30BHUOT CHCTEM.
Co npumMeHaTa Ha boromckara gexiapanyja ce paboTH BO IIOMaIH IPYIIH, IITO OBO3MOXKYBa OCBETCHOCT KOH CHTE
CTYICHTH TOACTHAKBO, TIOJECHA KOMYHHKAIIMja CO HUB, pa3MeHa Ha MUCIICHA, T000jacHyBamke Ha HEjaCHA PadOTH H
ci1. MoOunHocTa 1 pa3MeHaTa Ha CTyJCHTUTE U HACTABHUOT KaJlap € OBO3MOXKEHA TOKMY CO HEj3UHO MPUMEHYBamE,
3a J1a MOKaT THe TIO3UTHBHM UCKYCTBA Jla ce IPUMEHyBaaT MIOHATaMy BO MaTHYHATa 3eMja.
BoBenyBamero M NprMeHaTa Ha NMpPaKTHYHATA HACTaBa OBO3MOXKYBa CO3/laBal-€ Ha KBAJUTETHH BHCOKOCTPYYHH
KaJpH KOM NOoHaTtamy Ke Ounar OapaHu He camMO BO MaTH4HaTa 3eMja OJ KaJe LITO Ce CTYACHTHTE, TYKYy U BO
OCTAaHATHOT JIeJI O/ CBETOT.
Kako u na e, 3a 1a 6une edukacHa u edexruBHa, bojomckara nexnapanuja Tpeda aa npeTnpu oApeaeH! IIPOMEHH,
Ipea ce TMopajd Toa IITO TpaHc(epoT Ha CTYAEHTHTE O €AHa BO Jpyra TOJUHA NPEMHOTY c€ OJIECHHM, T1a
CTyzneHTHTE 0€3 MOJOKeHM NpeIMeTH O]l NpBaTa TroJWHA Ha CTyAMpame, Kon Om Tpebaimo na ce Ga3a Ha
TIOHATAaMOIITHOTO CTYAWpAame, CTUTHYBaaT BO IIOCJeIHATa TOJMHA Ha CTyAnHu. bonomckara aekiapaiuja JoHece
NpuIOOMBKM BO CMHCIIa Ha TPAHCIIAPEHTHOCT Ha OOpPa30BHUOT IIPOIEC M OIIEHYBamE Ha 3HACHATa, ja 3TroJeMH
MOOMITHOCTa HA KaJIPUTE/CTYAEHTHTE, TO OJICCHM TpaHC(EpOT Ha CTYAEHTH Mery pasiudHu 3eMju u ci. Cemak,
Bonomckara nexnmapanuja 6u Tpebano a ce IMpHCIOcOOM M KOH HOBHTE NPOMEHM KOM HacTaHaa BO o0Jylacta Ha
BHCOKOTO 00pa3oBaHKe BO 3€MjUTE MOTIIMCHUYKH.
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TEACHERS AS EFFECTIVE LEADERS OF EDUCATION IN CLASSROOM: NEW
DIMENSIONS

Dimitar Iskrev
South West University “Neofit Rilski” — Blagoevgrad, Bulgaria d_iskrev@abv.bg

Abstract: The notion of teacher leadership is not new. Now it’s transformed. In the past, teacher leadership roles of
education’s change have been limited in scope. As the movement to restructure school continues, teachers are
increasingly being called upon to provide leadership in classroom. Leadership is a key ingredient of education’s
management in classroom. It represents both an attempt to integrate many formerly disparate programs, and
methods, and an attempt to change traditional views of education in profound ways. Accomplishing these major
purposes requires the leading teachers to exercise the skills. The leadership style of successful teacher change view
on traditional models of education in classroom. Effective teacher leadership is designed to operate in climates of
change and diversity. There are five strategies in leadership of education in classroom. Lead teachers confront a
number of constrains as they learn new roles and relationships. Encouraging teachers to assume leadership roles in
education in classroom appears to be working in contemporary secondary school.

Keywords: teacher leadership, leadership roles, leadership positions, leadership strategies, climates of change and
diversity.

YUUTEJIUTE KATO EPEKTUBHU JIMJAEPHU HA OBYYEHUETO B KJIACHATA
CTAs: HOBU USMEPEHUA

Jumutsp Uckpes
IOrozananen yausepcurer ,,Heodur Puicku” — brnaroesrpaz, bearapust d_iskrev@abv.bg

Pe3tome: Vnesra 3a yantens kato nauaep He € HoBa. IloHacrosimem Ta3u uuest ce TpanchopMmupa. B munanoro
pOJMTE Ha YYMTEIsI KaTo JHIEp Ha oOpa3oBaTelHA NMPOMSIHA ca OTpaHMUYECHH B obcera cu Ha feWctBue. Thi KaTo
JBIDKEHUETO 3a NMPECTPYKTYpUpPAaHE Ha CPEAHOTO YUWIHIIE NMPOABIDKABa, yUUTEIUTE BCE IOBEYE ca MPHU3BaHM Ja
roemMar JIMAEpcKr GYHKIHUU B yarmnine. Ta3u TeHASHINS IPOMSHATa B YUHIIHUIIE Jla € PhKOBOJM OT KJIacHaTa cTas
HaJlara Bce HEOOXOIMMOCTTa YYHUTENAT Ja C€ W3ABsBa KaToO JHIACp Ha Ta3u MpoMsHa. JIuaepcTBOTO € KIF0UoB
€JIEMEHT B PBHKOBOJCHPOTO Ha Ipolieca Ha oOyueHHe B KJIacHaTa CTas. 10 IpeAcTaBisBa OMMT Aa C€ MHTETpUpaT
KakTo (hOpMaJIHUTE MPOrPaMHU U METOJIH, TaKa M OIUT Ja Ce NPOMEHH TPaIUIMOHHUS Bb3IJIe 32 00yU4EeHHETO 110 I10-
3a1pi1004eH HauuH. [locTHraneTo Ha Te3W LeJIM M3UCKBA OT YUHUTENINTE JTUACPH HATUIHETO HA ONpPEIeIeHN YMEHUs.
JInpepckuaT CTHI Ha YCHENIHHUsS YYHMTEN NMPOMEHs BB3TJieNa 3a TPAJWIMOHHHUTE MOJAETH Ha oOyueHHe B KilacHaTa
crast. EdexTrBHOTO nuepcTBO Ha yunTens QyHKIMOHMpA B KIMMAT Ha NpoMsiHAa U pasiinuue. ChUIETCTBYBAT IET
CTpaTerny INpH JMAMPAHETO Ha Ipolieca HAa oOydeHWe B KJIACHATA CTas. YUMTENHUTE JIMIEPU C€ M3MpPaBsAT Ipen
ompeneneH Opod NHpUHYIM B Tpolleca Ha YCBOSBaHE M OOBBp3BaHE C HOBH POJIM U B3aMMOOTHOIICHHS.
OxypaxxaBaHETO Ha yYHTEJIUTE Ja IOEMaT JIMAECPCKH POJIM Ha HACTOSAIIMS eTal B OOy4eHHeTO B KJlacHaTa cras
M3IIIEXK]1a TOCTHKUMO B ChbBPEMEHHOTO CPEIHO YUMIHIIE.

Kuro4oBu gymm: nuaepcTBo Ha y4yuTens, JTUAESPCKH POIH, JIMAECPCKH MO3ULUM, TUIEPCKH CTPATErnH, KIMMaT Ha
IIPOMSIHA U pa3jinyue

YBO/J

OOydeHneTo He 03HaYaBa caMmo Jia Ce U3HACAT YPOIH, Jla ce OOsCHSABA y4eOHUs MaTepual WiIH Ja MOMPaBsT
JoManrHd pabotu. To ChIIO Taka BKIIOYBA W HEOOXOMUMOCTTA Ja CE CJCAM KaK IOCTEICHHO y YYCHHUIMTE Ce
H3rpaXmaT CHOCOOHOCTHUTE 3a pas0OHpaHe, Pa3sChHKIABAHE M MPABEHE HA YMO3AKIIOYCHHS. AKO YYHTEIAT CE
MPHUIBPKa KbM TO3HM IPUHIIMII, TOW Ie Ce MHTEPEeCyBa KOe Kapa yYCHHKA J1a MPUI00HBa IOCTEIICHHO aBTOHOMHOCT
U J1a 1MoeMa OTrOBOPHOCT 3a CBOETO oOydeHue. [lo chIIMs HAYUH y4YUTEN, KOWTO H3MUTBA MOTPEOHOCT 1a
YCHBBPIICHCTBA CBOSITA POJIS HA “pa3lpPOCTPaHUTEN HA 3HAHUS ', a M HA TBOpEII, TPSAOBa J1a 3aloYHe ¢ OTrOBOpa Ha
BBIIPOCA KOU Ca HETOBUTE UCTHHCKH MOTPEOHOCTH M OT KaKBO B JICHCTBUTEITHOCT UMa HyXk/1a. FiMa 1Ba oTroBopa Ha
To3u BBIOpoc. Te orpassBar 1aBe wOend. [IBpPBHAT OTroBOp HAcOYBa IMPEMOJNABATENsl KBM IO-HATATBIIHO
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YCHBBPILICHCTBAHE HAa BEUE OBJIAZCHUTE OT HETO YMEHUS. BTOpPHST € CBBp3aH ChC CTpeMeska Ha YUUTENS 1a OTKpHE
CBOUTE HEJOCTATHLH U MPOIYCKH U J1a C€ OIHTA Jja NPOMEHH CBOUTE METOIH.

[Tpuema ce, ue 10OBP yuHUTEN € TO3M, KOWTO 3HAE KaK Jla aHAJIM3Kpa JaJIcHa IIearorniecka CUTyalus 1 ymee
Jla HaMKpa MoIXosIo pemenne. Toll nMa HHTepec KbM Pa3iIMYHU MOAXOM, PA3rIIeKa pa3InuHy aJTepHATHBU U
B KpaifHa CMeTKa pasmnosara ¢ JOCTaThYHO “WHCTPYMEHTH, KOWTO MYy IO3BOJISIBAT Jia MpeojoJiee Bh3HUKBALIUTE
TPYAHOCTH.

Crparerusita Ha O0Oy4eHHE € TeXHOJOTHA 3a Ch3/IaBaHe HA YIeOHN CUTYAIlNH U 32 U3BIMYaHe Ha Hai-T00pOTO
or 1ax. T4 oTpassiBa MHOWBHAYATHOTO pEIICHHE Ha YYMTEIs 3a MOJENa, CTPYKTypara M TEXHOJIOTHITA Ha
00y9IeHHETO, NETEPMUHHUPAHO OT OCOOCHOCTHTE M BHJA HAa CTUMYJIMPAHWUTE YMCTBEHH OIEpAIlMi, CBBP3aHH C
moJTydaBane, npepaboTBaHe, TpaHchep U MpoBepka Ha yu4eOHOTO Chabpkanue oT yuenunute [2]. CrpaTterusra Ha
0o0ydeHHE € CI0KHO CIUHCTBO OT €JIEMEHTH, KOUTO TPs0Ba Ja ce ChOTHECAaT KbM KOHKpPETHAaTa ydeOHa CHTyalws,
KOSITO c€ OTJIMYaBa C AWHAMHKA HA MPOMEHIIMBUTE, KOUTO S XapaKTEpPHU3UPaT. YUUTEIAT IpaBu HEWHUS n300p Ha
OcHOBaTa Ha 0000ILEH aHaJIW3 Ha Kypca Ha 00y4eHHe, KOHTO TOW OpraHW3upa, PbKOBOAM U €XKEJIHEBHO IUIAHUPA.
[enaroruyeckoTo penieHue 3a crpaTerusta Ha oOy4deHUE € CIIEACTBUE OT IO3HABAaHETO Ha: = OCOOEHOCTHTE Ha
YUYCHULIUTE; = LCIUTEC Ha o6yquI/Ie 0 CbOTBCTHHUA yqe6eH NpeaMeT, = JUIHOCTHUTE 0CO6€HOCTI/I Ha y4YuUTCIIA; =
OrpaHHYCHUTA, C KOUTO ce COIbCKBA YUHTEIIs; HOPMUTE Ha “o0ydaBaiara’ KyJiTypa, B KOSTO PaOOTH.

Cpo0Opa3HO HAauYMHA, O-KOWTO BB3NIpHEMa NMAPTHHOPUTE CH, TEXHUTE MHUIMATUBY M W30paHUTE OT TSAX POJIH,
YUUTCIIAT NPEAU3BHUKBA YYBCTBO 3a OTTOBOPHOCT M CTUMYJIMpAa aKTHUBHOCTTA WJIW, HAIIPOTUB, 6HOKI/Ipa 3010
CBHTPYIHHYECTBOTO MEXIY ABETE CTPaHH B Mpoleca HAa 00ydeHH — oOydaBamiy W oOydyaBaHH. Te3u BB3INIEANM Ha
YUUTENS ce U3pa3sBaT B: = MPEACTaBaTa, KOSATO TOM MMa 3a cebe cu KaTto oOydyaBall M Bb3MUTABAIL; = MpeJcTaBara
My 3a BCEKM €IMH YYCHHK M 3a BCEKHM Kiac (3a0ens3BaHe W NpHUEMaHe Ha pasnuusiara); = pa3OupaHe Ha
BB3NPHUSATUATA W TPEICTABUTE, KOWTO YYCHHIUTE HMMAT 3a CHTyalusiTa Ha HWHTEJEKTYalHO W COLWAIHO
“gupakyBaHe”.

Crparernute Ha OOydeHHE ca CBBP3aHH C Pa3HOOOpPA3WETO W BapHAlMUTE B YYCHETO HA YUYCHHUIIUTE.
IMpodecnonanna 3agaya Ha yuuTens € Ja NPOSBSBAa YYBCTBUTEIHOCT, Aa pa3Oupa MOTCHIHMAJIHUTE MPOMEHHU B
YYC€HETO Ha Irpyrnara y4€HUIIU, Ha KOUTO TOM npenoaasa. Tosa ro NMpEeAU3BUKBA Aa MUCIIU KAaKTO BBPXY LAJIOCTHATA
TCXHOJIOTHsS Ha o6yquI/Ie - I/1360p Ha HAYUWHUTC 3a 3aIll0O3HAaBAaHC Ha YYCHUIUTE C y'-Ie6HI/IH Marcepuall, BUOOBETE
MUCJIOBHH OIEpalii, KOUTO TpsiOBa na ObaaT cTUMyNHMpaHu, (OPMHUTE 32 MPOBEPKA U OLEHKA Ha MOCTHKCHUITA,
TaKa U BbPXY OTTOBOpA Ha BBIIPOCA KaK pellaBa Jia MPerojaBa B CbOTBETCTBUE ¢ PA3HOOOPA3UETO Ha CTUIIOBETE Ha
yuaeHe. OTTOBOPBT Ha TO3U BBIPOC C€ ChIbPKa B MIO3HABAHETO HA CTPATETMUTE HA 0OyUEHHE M XapaKTEePHUCTUKUTE
Ha TsxHata cbuHOCT [2]. Cropen ocoOeHocTHTEe Ha ydeOHaTa cpeia, KOSTO Ch3/IaBaT CTpaTerHUTe Ha OO0ydeHHUe
OuBar:

A) crparerun Ha 00ydeHHEe, OPHEHTHPAHH KbM Yyumess U yueOHOmMo coObpIIcanue,

B) crpaternn Ha oOyueHne, OpPUEHTHPAHU KbM YUeHUKA.

VYcBosiBaHeTO Ha 0a3MCHYU 3HAHUS M YMEHHS € BajKHa LIeJI 32 00yUCHHETO 10 BcekH ydebeH npenmer. Tosa e
(dbyHIaMeHTa, OT KOWTO ce TPbBIBa, 3a I0-BHCOKHTE HMBA Ha ydyeHe. [Ipenu ydeHHIUTE Aa MOrar jJa OTKpPHBaT
3HAYUMH HpO6HeMI/I, Jla MUCJIAT KPpUTUIHO, da peiaaBaTt HpO6J’I6MI/I, Jla TUuIaT TBOPUYCCKU CbUYMHEHUS € HeO6XOI[I/IMO
Jia BJ1aJCAaT OCHOBHATa I/IH(i)OpMaI_[I/IH N CHbOTBCTHUTC UHTCJICKTYAJIHU U MOTOPHO-JABUT'aTCIIHU YMCHUA. CTpaTeI‘I/II/ITe
Ha oOydeHHe OT Ta3W Ipyla JaBaT 3a KPaTKO ydeOHO BpeMe Ja ce Ipernojaie 3Ha4UTEeIHO 1o obeM yueOHO
CbABbPIKAHUC. W3Tounnk Ha I/IH(bOpMaI_II/ISITa € MpCAUMHO YYUTCIIAT, KOWTO M3I0JI3Ba M3JI0KEHUETO M HETrOBHUTE
Pa3HOBUIIHOCTH KaTO OCHOBEH METOJ] Ha OOydeHHe. B TO3M CMHCBHI € M ONpPEAeICHUETO Ha Ta3W CTPATerus KaTo
OpPHEHTHPaHa KbM YUUTENsl. AKIEHTHT BbPXY yU4eOHOTO ChABPKAHUE U FOJIEMHUTE OYAKBAaHHS KbM IOCTI)KEHHUATA Ha
YUCHHIUTE ca XapaKTepPUCTHKH Ha Ch3/aJieHaTa ydeOHa cpea.

OcHOBHaTa KPUTHKA, KOSATO CE€ OTIPaBsS KbM PasTIIe)KAaHaTa CTPATerus, € e IOCTaBsl yUSHUIUTE B TaCHBHA
no3unyd. [Ipuceina Ha mpeaMeTHaTa cucTeMa Ha oOydeHMe, TS He Ch3/aBa ydeOHa cpeja, KOSTO Ja CTUMYJHpa
ChIbPKATEIHUTE U (YHKIMOHATHATE BPH3KH MEXJy OBJIQJSIBAHUTE 3HAHUS 110 OTAEIHUTE Y4eOHW JAMCUUIUIMHU.
OOy4aBaHuTe He NMpepadboTBaT AOCTATHYHO e(PEeKTHBHO ydeOHaTa MH(OpPMAIHs, KOETO HE UM JlaBa BE3MOXKHOCT Ja
BWOKJAT U OLICHABAT HEHHHUTE TIPUIIOKHU ACTICKTH. CTpaTGFI/If{Ta Ha TUPECKTHOTO o6yquHe MpUTEXKaBa CPaAaBHUTCITHO
OTPaHMYEHH BB3MOXKHOCTH 3a JudepeHnuanus Ha OOy4YSHHETO, a TOBAa CE OTpa3sBa HEONArompHsATHO BBPXY
WHAWBUIYAaJTHOTO O6y‘{eHI/IC. He3aBucumo ot TPUCHIINUTE " HETAaTUBU, CTpATCTHUATA HAa JUPEKTHOTO YUYCHE KaTO
cTparerusi 3a KOHCTpyHpaHe U DPBKOBOJEHE Ha OOydeHHETO, € MbpBara, KOsATO TpsiOBa aa ObAe ycBOGHa OT
HAYMHACIIHS YIUTEL.
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Crparernute Ha oOydeHHe, OPHCHTHUPAHN KbM YyUCHHKA, Ch3lIaBaT yueOHa cpeia, XapaKTepHu3upalia ce ¢
BB3MOKHOCTH 33 aKTUBU3MpaHE Ha MO3HAaBaTeJHaTa JEHHOCT, pa3BUTHE HA BHUCIIUTE WHTEIEKTYalIHH (QYHKIHUA U
npouecH, GopMHUpaHe Ha YMEHHs 3a ChbBMecTHa pabora.. Te chaelcTBaT 3a Ch3HATEIHO HACOYBAaHE YCHIMATA Ha
yYEHHKA 33 NOCTUTaHe Ha y4yeOHO-TIO3HAaBaTeJIHATa IeJl U IIOJIOKHUTENHO OTHOLIEHHWE KbM yuyeOHara neiHoct. C
TSIXHA TIOMOIIl C€ IIOCTUTA WHTEH3MBHA MHCJIOBHA JICHHOCT B MpoLieca Ha yYEHE U YCTOHYMBOCT HA MO3HABATEIHUTE
WHTEPECH U MOTUBH.

IOBEJEHYECKHU CTPATEI'MH HA YUYUTEJIA B TIPOLIECA HA OBYYEHUE

IToBeneHmneTo Ha yduTeNd B IIpoIieca Ha OOyUEHHE Ce ONPEETs OT HETOBHUTE B3N U yoekaeHus. Hsxon
yOeXXIeHHUs ca HACOUYEHH KbM “TICHXOJIOTHYECKHUS JOTOBOP”, CKIIFOUCH MEXy MPENoAaBaTelst U yueHHuuTe. Jpyru
yOexIeH!s ca HaCOYeHH KbM KIay3WTe Ha “NCHXOJOTHMYECKHs JOTOBOp” Ha IpemnojaBareis ¢ oOpa3oBaTelmHaTa
cucremMa. HaunHBT, 110 KOMTO c€ IBPKH YUUTEIAT B KJIac, OTPa3siBa HETOBUTE BB3IJICIH 3a YUCHHUIIUTE U MPOLEca Ha
oOyueHwUe.

[ToBenenunero Ha y4uTelssi BBIUTBIIABA OTTOBOPA, KOMTO TOW JlaBa Ha BBIIPOCA AU YYCHUIMTE HaUCTHHA
HCKAaT Ja y4aT U ca CIIOCOOHHM caMH Ja IT0eMaT OTTOBOPHOCTTA 32 YCBOSBAHETO Ha 3HaHHATA MJIM C€ HYXKAAAT Ja
6"I)HaT MPpUHYXJaBaHU WJIN CHTYCHUAa3WpaHHu, 3a Aa NpueMaT HOBUTC 3HAHUS. y‘II/ITeJ'I, KOMTO 4eCTO JlaBa KOHTPOJIHU,
NpOBEpPsIBa TETPAIKUTE U OEJIe)KHULIUTE 32 MOAINMUCH, IIPOBEPsIBA JTOMAIIHUTE PabOTH, HOCH B CBOETO NOBEICHHE
MOCJIaHUETO, Y€ HE BSAPBa B CIIOCOOHOCTTA Ha YYCHHUIIMTE CAMHU Jja TI0eMaT OTTOBOPHOCTTA 332 CBOETO OOydeHHE.
Jpyro e mociaHHWeTO, ChABPKAIIO Ce B MOBEICHHUETO HA YYUTEN, KOHTO CE IBbPKH OTKPHUTO M TIPHATEICKH C
YUCHHIIHUTE.

Ot gpyra cTpaHa, NOBEACHHETO Ha YUWTENs OTpa3sBa M JIOKOJIKO 700pe ca (GopMymupaHu BBIPOCHUTE H
OTrOBOPHTE 3a POJIATa Ha MpEnoaaBaTelst B o0ydeHneTo. Mma yunurteny, 3a KOUTO Hal-BaXKHO € Jja OPTraHMW3UpaT U
IUIAHUPAT CHIABPKAHMETO HA Kypca, Ja THPCAT HOBH HAYMHM 32 pEIIAaBaHE Ha IEAAarorHYecKUTe 3a/1adu, Aa
n3passBaT Haruaca, CBbp3aHa C OYaKBaHMATA Ha 0Opa3oBaTeNHATa cUCTeMa. 3a APYTH YYHUTEIH OHOBA, KOETO MMa
CMHCBJI, € INYHaTa KOMIETECHTHOCT, YBAXXCHUCTO U Bb3MOXKXHOCTTA J1a 6"])]13T IpUMEP 3a YUCHUIIUTE.

HBCTG OpuUCHTAllUN — KbM y‘-Ie6HOTO CbABPKaHU U KbM YYCHUIHUTEC - CHIICCTBYBAT CIHOBPCMCHHO B
MOBECACHUCTO Ha BCEKU YYMUTCIL. EJII/IH YUYUTECII MOXKE J1a 6’1)):[8 KaKTO CHUJIHO OPUCHTHUPAH KbM YUYCHHUIMUTC, TaKa U
CUJIHO OPUCHTUPAH KbM y‘le6HOTO CbABbPIKAHUC. ToBa ca TUYHOCTHU KOHIICTIIUN Ha YYHUTECJISA, KOUTO OIPCACIIAT
3HAUYEHHETO, KOETO TOW OT/JaBa Ha BCAKa Hacoka. Hskou yuurTesnu cMsTaT, 4ye MOTPEOHOCTHTE HA YUYEHHLUTE M Ha
crcTeMaTa B3aMMHO C€ M3KJIIOYBAT M HEM30€XKHO BIU3aT B KOHQIHUKT. Te ce onmuTBaT Aa paspenat To3u KOH(IHKT,
KaTo ce KOHLEHTPHUPAT BBPXY €IHAa OT IBETe HACOKH. JIpyrd Y4WMTeNnu ChINO NPUMAT, KOHQIHUKTBT MEXKIY
HECHBMECTHMHUTE NMOTPEOHOCTH € HEeN30eKeH, HO HACOYBAT yCHJIMATA CH KbM NOCTUTAaHETO Ha KOMIIPOMUC M TaKbB
OaiaHc, 4Ye HUTO Ha €JHaTa, HUTO Ha Jpyrara HacoKa Jia He ce JaBa MPeJrMCTBO. Tpera Ipymna yuauTenn cMsTaT, de
JIBETE OPHEHTAIlMM — KbM YUYCHHUIMTE M KBbM CHIBPKaHHETO — MMaT MOMEXAY CH (pyHKuMOHamHHM BpB3KH. Te cu
TIOCTABSAT 3a IIEeJ1 J1a MHTETpHUpaT MOTPEeOHOCTUTE HAa YIEHUIIUTE U Ha CUCTEMara, OTAABaKKN UM €IHaKBO 3HAYCHUE.

Karo mocnenuua oT B3aMMOJEWCTBHETO Ha JIBETE OCHOBHH OpHEHTAlMH ce O(QOpPMAT IMET pa3iinuHH
CTpaTeruy WK CTUIOBe Ha oOyuenue [3]. 3a pasrpaHndyaBaHe CIy)KH CTEIIEHTA HA 3HAYUMOCT, KOSITO YUHTEIIHUTE
IpUaBaT Ha BCSKa OT JIBETE OpPHEHTALMU - “yueHMIM H “chabpxkanHue”). llerre crtmima morar ga OpaaT
NpEeACTaBCHU BU3YyaJIHO HA AUarpama. KOHHCHHI/II/ITG u y6e)K}1€HI/I$[Ta, KOUTO 3acAraT OTHOIICHUETO HA YUYCHUIIUTE
KbM OOYYCHHMETO M PEaKkIMUTE Ha YYUTEJs CHpPSMO MOTPEOHOCTHTE Ha YYEHHIMTE, Ce€ U3MEpBar Mo ckaiara “y”.
YoOexaeHusTa 1 KOHIENIUUTE, KOUTO 3acaraT poJisiTa Ha MPENo/iaBaTelis B Kjlaca ce M3MepBar 4pe3 ckanarta “x”.

OpPleHTaHHH KbM YYCHHUKA
A
+ ]| Vv

11 |
>

- +
OpueHTanMsA KbM y4eOHOTO ChAbp:KaHUe
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Cmpameeus 1: Pa3nosnokeHa B IECHHA IOJICH BIBJI HA AHarpamMaTa. XapaKTepu3upa CTHI Ha YIHTEN, KOUTO
mpueMa, 4e Hy KIUTE Ha yYeHHKA M Ha CUCTEMATa Ce U3KII0YBAT B3auMHO. KOH(IUKTET ce pelraBa, KaTo ce OTAaBa
MaKCHMAaJITHO 3HAa4YeHHE Ha OpHUEHTAlUsITa “ChAbp)KaHHE M MUHUMAJIHO — Ha OpUEHTAlUMATa “‘yueHHuu . 3a TO3U
yuuTen yuyeOHaTa mporpaMa JUKTyBa KakBO Jia ce mpemnojana. [IbnkuHaTa Ha CpOKa Ce OIpe/ielis HATMYHOTO BpEMeE.
[Ilom ce mpuema, ye YUCHHUIIUTE CIIOHTAHHO CE CHIPOTHUBIISABAT CPEUy YUMIMIICTO U O0YYCHHETO, TO OCHOBHATA
OTTOBOPHOCT Ha YYHTEJIS C¢ 3aKJII0UaBa B TOBA Jla CE YCBOU YUeOHOTO ChAbpIKAHKE. 3aTOBA € BAXKHO Jia ce (pukcupa
3aIBJDKATEITHOTO PaBHUINE Ha y4eOHHM MOCTIDKEHHS M TIOCTOSHHO Ja C€ CIIeIH Jaji YICHUINTE OTTOBApST Ha HETO.
ToBa ce ochIiecTBsABa, KATO YECTO CE AaBaT KOHTPOJIHH YIPaXHEHHUS, BOIU CE CMETKa 33 IMPUCHCTBUETO IO BCHIKHU
OUCHIUTUIAHY, pa3paboTBaT ce MPEenn3HN TUAAKTHICCKH TECTOBE U T.H.

Cmpameeus 2: Pa3monoxeHa B TOpPHHS JISIB BI'BJI Ha Juarpamara. XapakTepHU3upa CTIJI Ha yIHTEN, KOHTO
CBIIO JIOITyCKa, Y€ MOTPEOHOCTHTE Ha 00pa30BaTeIHATa CHCTEMa U Ha YUSHHUIIUTE Ca HECHBMECTHMH M KOH(IUKTHH.
Yuurenar cMmsTa, 4e yUeHUIINTE OKa3BaT CHIPOTHBA Ha YUINIMINETO W Ha oOpa3zoBaHueTo. Ho TOW He € chIilaceH
OCHOBHHSAT KOH(DIUKT Ma ObJe pa3peliaBaH 4pe3 CTPUKTCH KOHTPOJI Ha yueOHara paborta. Hamportus, yuutenst
BB3IPHEMa MAKCHMAJTHA OPUEHTAIIMS KbM YUCHUKA M MUHIMAIHA KbM ChABPIKAHUETO. Y UCHUIIMTE TPsOBa 1a ObaaT
oOyuaBaHHM OT YYUTEJ, KOMTO I'm oOmya. 3a yuuTens € CTUMYIHpamo aa Obae cbio obmuyaH. Toil cmsrta, ye
OCHOBHATa OTTOBOPHOCT Ha MpenojaBaTeNs € Ja MOAKpPEINs M Ja HachpuaBa YYEHHIIUTE, 32 Ja CIeUesld TAXHOTO
pUTEeNCcTBO. TOBa MOXe /1a ce OCBIIECTBU KaTO C€ MUILIAT BUCOKU OIEHKH, KaTO HE C€ KOHTPOJIHUPA MPUCHCTBUETO
Ha YYCHHUIIMTE, KATO UM CE€ MPEAOCTaBs MPABOTO CaMH Jia ONPEACIAT PABHUILNETO HA YUYCOHUTE PE3yJTaTH, KaTo Ce
KaHAT OT YIUTEIS Ha MPUATEIICKA CPEIId U T.H.

Cmpamezus 3: Pa3mnonoxxeHa B JONHUS JISIB BI'BJI Ha JUarpaMaTa. XapaKTepHU3Wpa CTHI Ha YYUTEN, KOUTO
CBIIO BSIPBA B HATMYHETO HA MPOTHBOPEUNE MEXIY HYKIUTE Ha YICHUINTE U 00pa3oBaTelIHaTa CHCTEMa, KaKTO U B
€CTEeCTBEHATa CHIIPOTHBA Ha YUESHHUIIUTE CIIPSAMO 00ydeHneTo. Ho MpOTHBOMOI0KHO HA MIPESTUITHUTE JBaMa KOJIETH,
TOH cMsITa, 4e ¢ OE3IMOMOIICH U Y€ He MOXKEe J]a IPOMEHHU CUTyaluATa. Y YSHHUIUTE IIe HaydaT TOBa, KOSTO UCKAT U
KOTaTo TMOHUCKAT. TyK yYUTENSAT He MOXKe Ja IMpoMeHH HUMO. [lo TakekB HAaUWMH OCHOBHATa My OTTOBOPHOCT € J1a
npeaocTaBy WHGOPMAIMATA M JIa TPAKTHKYBa CBOS 3aHAsAT TaKa, KAKTO HAi-00IO € MPeACTaBeH B JIBKHOCTHATA
XapaKTePUCTHKA. YUYUTENAT UMa IIaHC, aKo MoMaaHe Ha Mo0bp Kiac. B mpoTuBeH ciyyaid, TOH HUIO HE MOXKE Ja
HarpaBu. OurocodpusiTa Ha TO3M YUUTEI ONpPaBIaBa MOHOTOHHOTO M MEXaHHUYHO M3JIaraHe Ha YUYCOHHS MaTepHall.
Toii mpeamouunta 1a paboTH B CIICHHATHU3UPAHH KJIACOBE C HAMPEIHAIU YUCHHIIM M U30sIrBa KypcoBeTe 3a 0a3ucHa
MOITOTOBKA.

Cmpameezus 4: Pa3monoxkeHa B cpefata Ha auarpaMara. XapakTepu3upa CTpaTerusiTa Ha YUHUTEN, KOUTO €
yOeJicH B HeChBMECTHUMOCTTA Ha MHTEPECUTE Ha YICHUITUTE U Ha oOpa3oBareiHaTa cuctema. Ho Tol ce cTtpeMu KbM
KOMIIPOMHC WM paBHOBECHE, KaTO HE JOIMyCcKa Ja ce IMpHIaBa IO-TOJNSIMO 3HAUYCHHE Ha “OpHEHTAlUATa KbM
YYEHHMKA”, OTKOJIKOTO Ha “OpHEeHTalMsTa KbM ChIbpxaHUeTo”. HykauTe Ha cucremMara M Te3W Ha YYEHHKa ca
€/THAKBO BaKHU, HO YUUTEISAT HE 3HAC KaK J1a TH yIOBICTBOPH €IHOBPEMEHHO H ITBIIHO. ToBa 00adue He TO aHTaKupa
gak TonkoBa. OOpa3zoBaTeIHaTa CHCTEMa M3UCKBA OT YYUTENS N1a JaBa KOHTPOJHHU YIPAXXHEHUsS, HO TOU B CITydas
MO3e€ JIa TIOCOYH CaMO CTPAHUIUTE, KbJIETO ca KOHTPOIHHUTE BHIIPOCcH. [0 ChIMst HAYMH B OTTOBOP HA M3UCKBAHETO
Jla ce TOCTaBAT OIEHKH TO3W YUYUTEN MOXE Jia TH TOCTaBs MPOM3BOJIHO, Ja JaBa JOMBJIHUTEIHH TOYKU 3a
MPUCHCTBHUE U JOOPO MOBEACHME, Ja J1aBa BH3MOXKHOCT B Kpas Ha CpOKa MM Ha yuyeOHATa roJuHa yYEHUIUTE Jia
MOBUIIIABAT OIICHKUTE YPe3 AOMBJIHUTENICH U3MUT BBPXY MO-JIECEH MaTepua U T.H.

Cmpamezus 5: Pa3nonoskeHa B TOPHUS I€CEH BI'bI HA TuarpaMara. XapakTepu3upa CTpaTerusITa Ha yIuTedn,
KOWTO BSIPBA, Y€ YUCHHUIIUTE UCKAT M BUHATH Ca FOTOBU Jia y4yar. Cropes] HEro Mo CBOSITA CHITHOCT MOTPEOHOCTUTE
Ha yYEHHIIUTE W Ha 00pa30oBaTellHATa CHCTEMa HE Ca B 3aIBJDKUTCIHO IMPOTHBOPEYHE H YUHUTEIAT Ce CTPEMH Ja
HHTETpUpa T3 JABE MOTPEOHOCTH KaTO NPHAIaBa MAaKCHMAHO 3HAYCHHE W HA JIBETC OPHEHTAIUU — “yUYEHHK U
“cpappxkanue”. To3u yduTen cMaTa, 4¢ OCHOBHATA OTTOBOPHOCT HE CE 3aKJIF0YaBa B TOBA HEIIO Ja ce Mpero/iana, a
IO-CKOPO J1a Ce HaydaBa HEIIO CHIIECTBCHO. 3aTOBAa € HEOOXOJMMO Ja Ce Ch3/IaJaT TaKHUBa YCJIOBHUS, B KOHTO
YUYEHETO, MPUIOOUBAHETO HA 3HAHUS JIa CTaBa IMOCIIEIOBATEITHO U YBEepeHo. [leifHOCTUTE 3a YCBOSIBaHE Ha 3HAHUS Ca
CTPYKTYPHpPAHH TaKa, 9€ HOCAT ONTHMAJTHA TI0J13a 32 YUYCHUIIUTE U 332 00pa30BaTeIHATA CHCTEMA.

Tl'opHuTe OMMCaHMsI HA TOBEACHUETO HA YUHUTENS ca MpeKaleHo cxeMaTHdHu. Te HAMaT 3a 1ef 1a MpeIcTaBsIT
peaTHH JTUYHOCTH. BeposSTHO MMa TOJKOBa CTPAaTErHH, KOJKOTO W yunTenu. ONMUcaHUsATa HAa TE3W CTpaTeruu
TudepeHIrpaT pa3IMyHUTE TUIIOBE YUUTENH, HO HE C Ie Jla MPUMHUTHBU3UPAT MOBEIECHUETO, a MO-CKOPO Ja TO
TIPEICTaBAT MO-SICHO U pazoupaemo. OnpeensHeTo Ha CTPATeTHUTE JaBa Bh3MOKHOCT J1a n30MpaMe U ChOTBETHO J1a
MIPOMEHSIME TIOBEICHUETO CH.
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W3nom3BaHusAT B aBTOPCKO H3CIEABAaHE BBIIPOCHHUK CBABPXKA TBBPACHHSA, KOHTO OTPa3siBaT pa3IndHU
curyauun. TBbpAeHHUATa Morar j1a ObJaT IPUYUCICHU KbM YETUPH pa3InuHK KaTeTOPUH:

A) TBbpueHusi, H3pa3siBallld >KEIAHHETO HA YYUTENs Ja cnodeiu eracmma (PbKOBOOCMEOMmo) U
0M206OPHOCMUME C yUeHuyume.

B) TebpneHus, oTpas3siBaly cTpeMexka Ha YUUTEIIs 1a YeHmpanusupa HanbiHo 61acmma 6 Kiacd.

B) TebpaeHusi, oTpas3sBalld 3arpywKEHOCTTA Ha YUHTENS 33 CbObPIUCAHUEMO Ha o0byueHuemo u 3d
U3NBAHEHUEMO HA NPed8UOeHUme Cb2lACHO yuebHama 0oOKymMenmayus oetinocmu — TUIaHUpaHe Ha ydeOHaTa pabora,
IporpamMupaHe Ha Kypca MO CBOTBETHHA Y4eOCH NpEeOMET, OLECHSIBAaHE Ha MOCTIKEHHSTAa W Pa3BUTHUETO Ha
YYCHHIUTE U T.H.

I') TBbpAeHUS, OTpa3siBaIlX 3arPHKEHOCTTA HA YUUTENA 3@ HETOBaTa JUYHA PO 6 YUuIuuje — yBakKCHHETO
KBbM YYCHHIIUTE U HA KOJIETUTE My KbM HETO, IPU3HABAHETO My KaTo crienuanuct U T.H. CTaBa gyma 3a ToKa3aTeny,
OTpa3siBaIlM )KEITAHUETO HA yUHUTEINS Aa MOJEIUpa CBOECTO IOBEICHNE KaTo (DYHKIMS HA MOTydEHaTa OT YUCHHIUTE
U KOJIETUTE OLICHKA.

Bcesiko TBBpIIeHHE MOXKE a2 Ob/Ie OTHECEHO KbM €/1Ha JBETE IPYITHN:

1) opueHTaIMsa KbM yUCHHKA — TBBPACHHUSI, KOUTO MO3BOJISBAT HA YUUTEIS [a H30epe MEX Iy HAKIIOHHOCTH H
JCUCTBHUS, N3pa3sBallll TEHJCHUUATA KbM pa3/eJITHETO Ha BIACTTa B Kilaca WM, 0OpaTHO, MOHOIIOJNM3MpaHE Ha
BJIACTTa U aBTOPUTETA B KJIaca.

2) OpueHTalMs KbM CBHIBPKAHHETO — TBBPACHHSA, KOUTO IO3BONISIBAT HA YUUTeNns Aa u3bepe MexIy
HAKJIOHHOCTH W JICWCTBHS, CBBbP3aHHU C NpodecroHanHaTa My aHTXHPAHOCT MIIH C JITYHATa My PO B TIpolieca Ha
oOyueHme.

BrnpocauksT BKIOuBa 40 alitema. Bcekm aiiTeM mMa JABE IEIIEHACOYCHO IMOIOpAaHM 3a CpaBHSBaHE
TBBpACHUA. JBajeceT aiiTeMa NOKpUBAT IbpBAaTa AWMEHCHS — OPHEHTAIMs KbM Yy4EHHKA, IPYTHTE JIBA/IECET —
BTOpAaTa JUMEHCHUS — OPUCHTANNS KbM ChIABPIKaHHETO.

B mpoBeneHo aBTopcko m3cienBaHe ca obxBaHatH 90 Hactosmu W Opaemu mengaro3u. M3Bamkata e
¢dopmupana ot 60 y4yurens oT cpeAHU yueOHH 3aBejIeHHs, XapaKTepHHU 3a Obirapckara obOpasoBarellHa CHCTEMa H
30 ctyneHTH, 00yJaBally ce Mo NeJarorn4ecky crnenuanHoctu. [IpeqHaMepeHuTe npoueaypu 1o CTpykTypupaHe Ha
M3CIIeIoBaTelICKaTa U3BaIKa s Je(MHUpAT KaTo HACOUeHa U THe3/10Ba. B paMkuTe Ha OTAEIHOTO 'HE3/I0 eIUHUIUTE
Ha aHanu3 ca MojaOpaHM HO ciyyaeH Hpu3Hak. DakTopbT “BpeMe” CHIIO € CTaHIApTU3HUPaH. 3a BCHYKH CPEIHU
yueOHH 3aBe/ICHHs U3CIICIBAHETO € IPOBECHO Tpe3 BTOPHS y4eOeH CPOK - MECeLUTe MapT-Mai.

[TpoyuBaHeTo Ha NOMHHHUpAIIUTE CTPATETHH Ha IMOBEAEHHE Ha y4YUTeNs B Tpolieca Ha oOydeHHe PasKpH
HSKOJIKO THITMYHH TEHJCHLMH. SICHO ce OTKpOsBa HarjacaTa 3a OCHIIECTBSIBAHE HA CTPATErusATa IPU KOATO MMa
KOMITPOMHCEH OaJlaHC MEX]y OpHEHTallMUTe KbM y4eOHOTO ChAbpkaHue M KbM ydenuka (P=80). Harmacara na ce
MOJI3BaT MHTETpPAaTHBHATA CTpATerHs MOKa3Ba CpPaBHUTENHO Mo-ciada mipasenoct (P=10). ['oroBHOCTTa ma ce
peanu3npa Ha MpaKTHKa CTPaTeTHs C IIpeodiiaiaBaia OpUEHTAs KbM ITOTPEOHOCTUTE HAa YIEHUIIUTE ChIIO € c1abo
npexactaseHa (P=10). 3peocTHUKBT HE € Mpeapa3loNIoKeH JAa NMPHOErHe 0 MOMOIITa Ha CTpPATeTHsl MPU KOSTO
BOJIEIIIa € OpUEHTANMATA KbM Y4eOHOTO chabpkanue (P=0). Toii cbIo HE € CKIOHEH Ja MOAYNHU MeIarornieckoTo
CH B3aUMOJICWCTBHE C YUYEHHIIUTE HA CTpaTerus, OMaJoBaXkaBalla KakTO Y4eOHOTO ChIbp)KaHHE, Taka W
norpebHOcTHTE Ha ydeHuiute (P=0). CpBpeMeHHHMAT yuuTen B ASHCTBUTEIHOCT ITOKa3Ba Harjiaca ja yrnoTpedssa
[I0-OTPAaHUYEH KPBI' CTpAaTerny Ha 00y4deHne, Korato (hopMupa B3auMOJICHCTBUE C YICHUILIUTE.

3AKIIOYEHHUE

HpOBCI[CHOTO H3CJICABAHC Ha MNOBCACHYCCKUTE CTPATCTHU HA YYUTCIIA B HNPOLICCAa Ha 06y‘{eHI/I6 pa3KkpuBa
MHOTOMEPHHA, KOMIUICKCEH U MNOJUACTECPMHUHAHTCH XAapaKTEp Ha NIEAaroru4eCkKoTo BBaHMOﬂeﬁCTBﬂe MCKAY
06yanaH_{ n 06y‘IaBaHI/I. HBCHCI{B&HGTO JaBa HOBO QapryMCHTHUPAHO IIOTBBPIKACHHUEC Ha H€O6XO,IlI/IMOCTTa oT
CKCIICPTHO MOoAIIOMaralHe Ha Iiponeca Ha O6yq€HI/I€, Haii-Beuye B KapuepHu INEPUOAH, KOIraTO YUHUTEIAT HAMa
HGO6XO,HI/IMI/I$I COIIMAJICH OIIMT CaMOCTOSATCIIHO Ja CTHUra o G(I)CKTI/IBHI/I peuieHruss OTHOCHO IEAAaroru4eCKoTo Cu
B3aHMOHeI71CTBPIC C YUCHHUIUTE.
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Abstract: Early school leaving (ESL) is a negative social phenomenon with a significant degree of relevance for all
European countries. It is no surprise then that the topic is covered in all national and European policies and
strategies for the development of education till 2020 and beyond. This is one of the reasons why we focused our
research on the current situation in Bulgaria and tried to provide meaningful ways to improve it.

The main sources of the research are data from EUROSTAT, inquiries of teachers for the reasons/issues of ESL and
the difficulties it leads to when it comes to the personal and professional development of young people. The lack of
education and complete socialization puts them at direct risks of social isolation, marginalization and leaves them
out of opportunities, leads to a never-ending identity search, place in society and means of survival. Last but
definitely not least important is the relation of such unfavorable sociological phenomenon such as ESL with the
likelihood of getting involved in criminal activities.

Using the analysis of the collected data from inquiry conducted as a part of an ERASMUS+ KA3 project —
EMPAQT /EMPAQT - 564547-EPP-1-2015-1-BG-EPPKA3-PI-FORWARD/ the main factors contributing to the
decrease of ESL were outlined. The data in the recent years even shows a slow increase in ESL, which means that
the current methods and strategies are no longer useful. Reducing the ESL with another two percentages to the
targeted level and stable retention at this level will require new measures in addition to those, which already have
become part of the routine at schools. This is why we look at prevention of ESL by changing the organization of the
educational process and the development of an inclusive environment in the classroom through teachers’ training.
The current publication also introduces the work of the Department for Information and In-Service Teachers’
Training (DIITT) (at Trakia University, Stara Zagora, Bulgaria) in the area of teachers’ training. DIITT has
organized and conducted training for the development of an inclusive environment in the classroom. The modules
were prepared on the basis of an inquiry amongst teachers and students in Bulgaria, providing information on their
views of the current problems and the status of Bulgarian education. The trainings are included in the National
program for Teachers’ Training for 2016. Some of the modules are currently approbated in modules of a training
program in EMPAQT project — with participants from Malta, Italy, Romania, Turkey and Bulgaria. As the project
continues its work through 2017-2018 the results of the piloted classrooms where trained teachers will practice will
be shared in an academic conference in 2018 in Istanbul, Turkey. The EMPAQT project is selected to contribute to
the development of a common policy in education in all European countries.

Keywords: teachers’ training, inclusive education, early school leaving (ESL).

1. INTRODUCTION

Early school leaving (ESL) is a negative social phenomenon spreading across all European countries. ESL is
included in all national and European policies and strategies for the development of education till 2020 and beyond.
Regardless of the reasons causing it, ESL leads to many negative outcomes for the individual him/herself and for the
society in general. It is well known that children who leave school prematurely have more difficulties as young
adults in finding and keeping a well-paid job due to the lack of skills and literacy which most of the employers seek
in an employee and if they happen to find and keep a job, most of the time it is a low paying position which offers
no options for growth and personal and professional development. The classroom in general is a very special place
where children develop different skills and competencies and where their emotional and social needs are met.
Without the opportunity to actively participate in such process the children cannot fully develop their potential.
Nowadays it is no secret that the contemporary timely, systematic and long enough access to education is a key
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precondition for the development of local communities, countries and of Europe in all areas of economy and life in
general. The scope of the challenge for young people to develop as complete, educated and constantly seeking
development persons in the context of policies of intelligent growth demands a clear focus on proper teachers’
training as a main priority. The work of the teachers brings the policies to the real educational setting and ensure the
access to quality education for all children in a safe and supporting environment. Their professional efficiency in the
area of prevention of ESL is based on the opportunity to acquire new professional skills and competencies following
close the decision making and the completing measures on the classroom level.

2. NUMBERS OF DROP-OUT RATES IN BULGARIA

According to Eurostat data, the share of those who drop-out education in Bulgaria decreases substantially for a
period of 13 years from 20,7% in 2002 to 12,9% in 2014. Since 2007 Bulgaria has evened with the average level for
the European Union and now moves near it. The national goal for the early school leaving (ESL) is to reach 11%%
until 2020.

Fig.1 Share of the Early Leavers from Education and Training (in %)
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During the last three years (2012-2014) there is a noticeable retention of the ESL level. At the same time,
there is an interruption of the positive trend of fast and annual decrease of ESL, registered in the period 2001-2011.

Behind the average data for the country, there is a big difference between the regions. Southwestern region,
where the capital Sofia is located, shows data for ESL over three times lower than the average for the country.
Expectedly, there is a connection between the very high indicators for ESL and the low economic growth and the
high unemployment in the Northwestern and the Southeastern regions.

It is necessary to mention also that the ESL is not a problem for each school. However, where the problem
exists, it is with a high percentage and it is stable in time.

3. IMPLEMENTED MEASURES TO DECREASE ESL DURING 2001-2011:
Introduction of free textbooks for the students in I-VII grade (since 2008);

e Introduction (since 2010/2011 academic year) and progressive expansion of a whole-day organization of
the school education from I-st to VII-th grade;

* This goal is fixed in the national program for reforms (2012-2020 r.) as well as in the “Strategic framework of the
National development program for Bulgaria: Bulgaria 2020”.
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e Free breakfasts and lunches (partially introduced); free transportation to school for students in
compulsory school age from places where there are no schools;

e The introduction in 2007 and 2008 of delegated budgets for the schools® — the school officials received
strong motivation to seek out, enroll and retain each student who can be recorded at their school as the school budget
depends from the number of students signed up;

e The improvement of the national electronic informational system for the number of students at school
made more difficult the fictitious enrollment of students only by documents and pushed schools to actually ensuring
the presence of the student at school. Since the academic year 2012/2013 a web-based register for the movement of
children and students has been introduced at schools. This register prevents simultaneous presence of a child or a
student in two different kindergartens or schools’ lists.

e Increased control on the schools to present to the Municipality directorates for "Social support" data about
the students’ absences (not more than 5 academic hours per month). In case more absences occur, the child benefits
paid to the parents will be ceased,;

e In 2010 was introduced a mandatory preschool preparation for 5-years old children and funds are
provided for free transportation of those children who live in places where there are no kindergartens or preparatory
classes at school;

o Independent, part-time and evening courses provide opportunities for adult education;

e National Program “With care to each student” provides since 2006 funds to schools on a project basis for
additional classes for students with low academic performance in education and at the National external assessment
tests. Currently, the program is opened also for kindergartens and allows forming groups for additional training in
Bulgarian language of children with different mother tongue.

Data in the recent years shows a slowdown in the process of lowering the ESL, suggesting that the
implemented measures have exhausted their potential. Reducing the ESL with another two percentages to the
targeted level and stable retention at this level will require new measures in addition to those, which already have
become part of the routine at schools. At this time we realize that the problem is no longer only in the physical
presence of students in schools but is more about what they learn while they are in schools and how efficient is their
presence, do they receive a contemporary literacy competences they need in life. Those are some of the reasons why
our research was directed at trying to find out the real needs of teachers and their attitudes toward looking for
opportunities for increasing their competence to work efficiently and to interact with students who are at risk of ESL
in a way which would develop a meaningful educational process. With that in mind we believe that the best solution
of such situation is the emphatic and supportive teacher who is the key figure for quality education for students. The
outcomes of the practice and the following results from the research are at the base of the international project
EMPAQT.

The EMPAQT project pioneers an innovative training program for teachers engaged in school education,
which is aimed to contribute to introducing inclusive pedagogies in European schools as an approach for tackling
ESL. The expected impact from the project implementation will be: raised motivation for learning, basic career
orientation and reduced risk from premature drop-out from school for the students, and improved professional
qualification for the teachers.

The overall aim of the project EMPAQT is to contribute to creation of school environments that foster equity
and inclusion, where disadvantaged learners receive support they need to succeed and feel respected and valued. To
achieve this aim the project endeavors to set up a teachers’ training program, tailored to build up educators’ skills
for supporting students’ personal development, for identifying and redressing concrete difficulties experienced by
students at risk of ESL and of social exclusion.

The policy approach chosen by the EMPAQT partners is people-focused. On one hand, the project addresses
the needs of the teachers as professionals to obtain pedagogical support, which will enhance their skills for creating
of positive and supporting learning environment and for increasing students’ resilience against difficulties. The
project outputs allow teachers to master skills for coaching and for providing early career orientation to students as

%5Schools receive funding for their activities on the basis of annual fee per student, which includes all basic expenses
(e.g.: teachers’ salaries, maintenance of the school building, heating, optional courses, salaries of non-teaching staff,
etc.). Operational management of the funds is transferred to the school principals.
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part of the measures for building youngsters’ positive attitude towards education and professional realization. On the
other hand, the project addresses the young people in disadvantaged situation who need support and coaching for
constructing positive self-concept, setting realistic personal goals and for building strategies for achieving well-
being through education and professional realization. As the project continues its work through 2017-2018 the
results of the piloted classrooms where trained teachers will practice will be shared in an academic conference in
2018 in Istanbul, Turkey. The EMPAQT project is selected to contribute to the development of a common policy in
education in all European countries.

4. INQUIRIES
During the first year of the EMPAQT project inquiries were conducted among students and teachers in Bulgaria (as
well as all partner countries). Following we present the most important findings from the questionnaires in Bulgaria.

Teachers’ inquiries

A total of 147 teachers participated in the questionnaires and most of them — 125 (85%) are women. Almost
all age groups were represented as follows 6 % between 20-29 years old, 15% are 30-39years old, 45% are in the
ages of 40-49 years old, and 34% are over the age of 50. The area of expertise for those who participated varies.

The largest group of participants 52% states that they have worked at their current school for more than 11
years. When we add this fact to the fact that most of those teachers work in small villages, and have worked for a
long time (over 40 years of teaching) this could definitely provide us with a possible answer to the reasons of why it
is so difficult to implement changes in the classrooms, apply innovative methods of education as well as provide the
necessary environment for the children with special needs by using technologically advanced applications. The
teachers participate in different activities for the continuing/improvement of their qualification, and 61 of them
(42%) state that they have participated in group or one-on-one research activities on a topic related to their specialty
and professional skills, 88 teachers (60%) took part in networks for further professional development and 45 (31%)
participated in different programs/projects for mentorships and/or coaching with other colleagues.

When it comes to the personal relations (62% completely agree), respect (76% completely agree) and
following instructions, directions, discipline (72% completely agree) we can note the slight change in the idea of
what the relationship between teachers and students should consist of. Teachers do not insist on being always agreed
with or do not expect to develop good relations with their students. Instead their satisfaction comes from their
expectations to work with highly motivated, active and knowledge-seeking students who would then actively
contribute to the process of education and would reach the set goals and complete the tasks at hand

The main challenges for teachers according to 73% of them is the ability to keep students actively engaged in
class and for 75% of them to find means to increase their motivation for actively participating in the educational
process. It is very reasonable to suggest that if students were already highly motivated they would participate in the
classroom activities and that might be the reason why we see such a close results for those two factors.

More than half of the teachers (57%) state that they find it difficult to understand the specifics of students’
needs. This is a clear sign for the generational gap between students and more experienced teachers. The older
generation of teachers (and people in general) lacks a deeper understanding of the (virtual) reality in which students
are growing up and developing today. There is an increasing difference in views, values and basic necessities in the
two groups that is irreversible and leads to the dare need for improving teachers’ skills in that area. We have to note
that the difference in generations itself is not viewed by teachers as a reason for conflicts. But at the same time
comes the question of how could a teacher motivate students if they do not identify correctly their necessity and
cannot provide the empathy needed for the successful establishment of a positive relations between the two groups.

Active participation consists of different teaching methods such as team work, work in small groups, which
unfortunately seems to be a challenge for 61% of the teachers. It is disturbing that the challenge though is not when
it comes to such activities in class but when it comes to teachers working with their colleagues to assist each other
with a particular student. Their lack of ability to model such behavior undermines the importance of cooperation and
shows a deeper need for reforms in the pedagogical means and methods used in schools.

Almost half of the teachers (48%) find it difficult to deal with discipline issues and disrespectful behavior in
the classroom. They need to be trained into more practical techniques which provide classrooms of inclusion not
exclusion, stimulate the desire to cooperate and contribute rather than disturb and seek attention in a disrespectful
ways. The classroom must reflect the democratic values which we are trying to live by in our democratic country.
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The teachers who took a part in the research stated that they perceive themselves as most competent in the
areas of their academic subject — 91% of them feel that they are up-to date with the matter and are capable of
teaching that to the students. This comes as a no surprise because Bulgarian teachers are generally well prepared
academically. The teachers though feel most insecure when it comes to being able to identify students’ emotions
(46%) and their needs (46%). Surprisingly enough, although in previous questions teachers noted that they do not
feel prepared to motivate their students, here more than 55% of them state that they feel confident in their ability to
do so. It could be that they are not comfortable enough to talk about what they lack and admitting to that could
make them more vulnerable. When it comes to talking about their competencies, teachers managed to recognize
themselves as being competent in all the listed factors with the lowest rate of a positive answer “completely agree”
being 46%. We could make a conclusion that Bulgarian teachers are not capable of talking about their own
weakness and that makes it difficult to determine their own needs for training.

When asked about the factors that lead to a higher involvement with school teachers seem to clearly point out
the supportive families as the most important factor (86% completely agree). Family is the first and most important
model for the child. This explains to some extend the belief that teachers have about the support the children receive
from their families when it comes to going to school. When a family establishes education as something valuable
and desirable their child/children have a better chance at accepting the same believes/values.

Every school is obliged to issue a strategy for prevention of ESL as a part of their regulatory documentations.
Every school and educational system has to provide their teachers with tools and methods to address the problem.
The way teachers reflect on those strategies might provide us with feedback on the current situation. Most teachers
(61%) believe that the strategy should empathize on strengthening the home-school liaison. Improving school
environment is the second factor with 50 % of teachers completely agreeing. The creation of a safety and supportive
school environment is a very important preventative factor for overcoming the ESL but it also helps prevent bulling
and other forms of aggression and it helps student develop their social and emotional intelligence. The two answers
are connected and the way a school environment could be improved has to go though, the successful building of a
stronger connection and collaboration between families and schools. The next answer is related to the continuing
support of teachers through in-service training as almost half of the participants (50%) completely agree that it could
play a major role in dealing with risk factors of ESL. Teachers see the necessity of addressing the psychological
needs of each student (43%) as a mean of evaluating each individual situation but 38% of them agree that there
needs to be more studies which could provide current information for the actual students’ needs. Almost equal
numbers (40%) believe that an adequate strategy for dealing with ESL have to include increasing their salary and
providing proper counseling for the students (this could include career counseling which is a major link between
education and real life for students).

The least helpful method teachers see in mentoring/coaching and volunteering activities which is recognized
only by less than 20% of them as needed. It could be related to the idea how underpaid they are already and being
more involved in school outside of their job descriptions could be seen as one more responsibilities rather than a
natural continuum of their professional development. Mentoring, coaching and volunteering however is a huge part
of building a sustainable community in the schools among professionals.
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When asked about the specifics in their own needs for training, 81 % of the teachers gave different and wide
range of answers and 12% requested specific modules for management. They all agreed that there is a present need
for training that needs to correspond to their professional competence and implementing the strategies for ESL.

As mentioned earlier the teachers participated in the questionnaires mark a wide range of topics for trainings.
The predominate need seems to be related to classroom management, conflict resolutions (31%), integration of
students and implementing ICT in the classrooms.

What type of Professional Development training
do you feel you need?

Teaching methods
Professional exchanges
Aproaching retirement

Information technologies
Mentoring / coaching
Classroom Management 31,299
Conflict resolution
Working with parents
Student's motivation

Cultural gap
Inclusion

Generational differences

0,00% 5,00% 10,00%  15,00%  20,00%  2500% 30,00%  35,00%

Providing training for Bulgarian teachers is highly necessary as seen in the research conducted by the
EMPAQT team throughout the country. It is not only necessary to establish the needs, provide the training but make
it a sustainable way of keeping the levels of support high enough for them to feel confident, appreciated in their
changing positions of managers of learning process rather than the sole source of academic information for a group
of young people.

5. TEACHERS’ TRAINING PROGRAM

Based on the analysis of the collected data during the inquires for the needs of competency enhancement among
teachers, the need for reorganization of the educational process and the need for application of a successful methods
of classroom management and in full agreement with the European and national policies/strategies for education, we
developed our training course ,,Classroom Management”. The course aims to set the basic pedagogic and
psychological aspects of leadership in the classroom as means of developing an attractive and motivating
educational environment. The course implies theoretical and practical training for the development of inclusive
environment in the classroom, where teachers just like the efficient managers lead the classroom in ways that
provide opportunities for each student to participate actively and constructively in the educational process. The
training looks into positive models of interaction. There is a special accent placed on training in use of contemporary
informational and communicational technologies such as educational software and technical means for efficient
classroom management.

The practical part aims to help teachers solve cases and tasks, discuss good pedagogical practices. The main
modules of the training program are: ,,Pedagogical aspects of classroom management”/ Theoretical basis of
classroom managing, Educational process management, The teacher- as a classroom management, Cognitive models
of learning and teaching/; “Psychological aspects of classroom management / Conflict resolution strategies for
classroom management, Positive models of interaction/ ICT for efficient classroom management / Applications
for implementation of ICT in the education, Software for classroom management — Mythware Classroom
Management/
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6. CONCLUSION

An inclusive environment in the classroom is a requirement for the active and equal participation and contribution of
all children in the educational process and school activities. This is what leads to the common support for their
personal development and creates an efficient mechanism for prevention of ESL.

The training course «Classroom management» assists teachers to create a new positive organizational and
psychological atmosphere in the classroom so that they can successfully meet the needs of the contemporary young
people for new and innovative forms, methods and approaches for education and interaction. By increasing teachers’
qualification in such areas we give direct answers to the needs they have outlined in the inquiries pertaining to the
issues they face when working with students — motivation, discipline and responsible engagement in the educational
process.

Every teacher contributes to the spirit of the educational system, defines the educational situations, evaluates
the educational achievements and participates in the educational process with their entire psychological, professional
and moral potential. The teacher is facing the issues of modernization of the education asking him/her to take upon
new responsibilities and roles and to develop adequate skills in the dynamic contemporary setting.

The presented training program for development of inclusive environment in the classroom contributes to the
increase of students’ motivation and cooperation as well as to the efficiency of the educational process itself.
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FUTURE TEACHERS THROUGH ACCESS TO EDUCATION

Liljana Milanova
milanova.liljana@yahoo.com

Abstract: The inspiration and the main idea that motivated me to write this paper was the life story and the role of
Malala Jusafazi as spokesman, advocate and activist for women's rights to be educated and the youngest person ever
nominated for the Nobel Peace Prize in history. Although we live in the 21st century when the right to education is
found in all international documents pertaining to basic and fundamental values and rights that need to strive every
society, however there are still areas of the world where education is at its lowest level, somewhere even prohibited.
This certainly applies to states, districts and parts of the world where awareness is primarily a very low level, where
religious belief is still primate, where unfortunately there was a continuous military conflicts. Currently living in the
world 57 million children without access to education. Jeremich Vuk, chairman of the Assembly Generalnotot UN
said "Today we are united with youth from nearly 100 countries and strive to achieve a state in which no child will
be denied the right to learn, regardless of factors such as geographic regions, gender, language, wealth, ethnicity."
Three million people have signed the petition which Malala has managed to encourage people to stand together
behind a common purpose. Malala petition, which requires the United Nations to achieve the second objective of the
Millennium Development, which includes universal primary education for all children in the world. According to
this goal by 2015 children from around the world will be able to attend elementary school. UN Secretary General
Ban Ki Mun said that the UN undertake to provide education for all children through the first Global Education
Initiative. The Millennium Development Goals are eight international development goals that all 192 Member States
of the United Nations and at least 23 international organizations have agreed to achieve by 2015. They include
eradicating extreme poverty, reducing the rate of child mortality, combating deadly diseases such as AIDS,
achieving universal primary education and developing a global partnership for development. Millennium
Development Goals derived from the Millennium Declaration of the United Nations. According to the declaration,
every individual has the right to dignity, freedom, equality, basic standard of living, which includes freedom from
hunger and violence, and spurs tolerance and solidarity. The Millennium Development Goals aim to establish these
ideas through setting targets and indicators for poverty reduction in order to achieve the rights contained in the
Declaration in the next fifteen years.

Keywords: education, access to education, Millennium Development Goals.

NIHUHATA HA YYUTEJIUTE HU3 TIPUCTAIIOT 10 OBPA30OBAHUE

JInsbana MujianoBa
milanova.liljana@yahoo.com

Pe3nme: MHcnupanujaTa u riaBHaTa Wieja Koja Me IOTTHKHA Jla TO HAIKIIIaM OBOj TPy Oelre )KMBOTHATA MPUKa3Ha
u ynorata Ha Mamana Jycadasum kako TTaCHOTOBOPHHK, MOOOPHHMK M aKTHBUCT 3a ITIpaBaTa Ha JKCHUTE Oa Ce
o0Opa3yBaaT u HajMIIaiaTa JIMYHOCT HOMUHHpaHa Ha HobOenoBa Harpana 3a Mup Bo ucropujara. Mako xuBeeme Bo 21
BEeK KOra MpaBOTO Ha OOpa3oBaHHME IO CpeKaBaMe BO CUTE€ MElyHapOJHH MOKYMEHTH KOH C€ OJIHECyBaaT Ha
OCHOBHHMTE M TEMEJIIHUTEC BPEIHOCTH M MNpaBa KOH KOM Tpeba Ja Ce CTPeMH CEKOe OIIITECTBO, CEMaK CEyIITe
oCTOjaT 00JaCTH BO CBETOT Kajie 00pPa30BaHUETO € HA HAjHUCKO HHMBO, a HEKaje € Aypu u 3abpanero. OBa cekako
ce OJIHECYBa Ha JIp)KaBH, O0JIACTH U JEJIOBU OJ CBETOT Kaje CBeCTa IPe]] CE € Ha MHOTY HHCKO HUBO, KaJi¢ CEYyIITe
PEJIMTHCKOTO yOeqyBame € MpUMaT M Kaje 3a JKal MOCTOjaHO MMa BOCHU KOH(IMKTH. MOMEHTAIHO BO CBETOT
JKuBeaT 57 MWIMOHHM Jiena, KOM HeMaar mpucTan A0 oOpasoBanue. Byk Jepemuu, mpetcenaten Ha ['eHepanHOTOT
CoOpanne Ha OH wu3jaBu ,JleHec cme oOemuHeTn co muamutre ox ckopo 100 3emju m Oapame &a ce ITOCTUTHE
cocroj0a BO KOja HUTY €IHO JeTe Hema Ja Ouje JIMIICHO OJ IPaBOTO Ja y4H, Oe3 orie] Ha (pakTopu Kako
reorpad)CKu Ipeaeiy, 1Mo, ja3uK, OOraTcTBO, eTHUYKA MpUnagHocT . Tpu MUIIMOHU JHIIA ja TOTIIHIIAA ITETUIHjaTa
Ha Manana co xoja ycmea Ja TH oXxpaOpu JIyreTo 3aeJHO Ja 3acTaHar 3a] e[Ha 3acqHuuka nei. [leTunujata Ha
Manaina, koja 6apa ObemuneruTe Hamuu na ja octBapar BTOpara Iiesl HA MHIJIICHHYMCKHOT Pa3Boj, IITO BKIy4YyBa
YHHUBEP3aJIHO OCHOBHO 00pa30BaHME 3a CUTE Jela Bo cBeToT. Criopen oBaa men aenata Ao 2015 rogwHa o meianoT
CBeT Ke OnmaT BO MOXKHOCT Ja IOCETyBaaT OCHOBHO oOpa3omanue. ['enepanmumnot cexperap Ha OH, banm Ku Myn
uzjaBu aeka OH ce 006Bp3yBaat na 06e36emat obpa3zoBanue 3a cute nena npeky [Ipsara Muaunujatusa 3a ['mobanHo
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Oobpa3zoBanne. MUJICHIYMCKHTE Pa3BOjHH IIETH C€ OCYM MEI'YHapOIHH Pa3BOjHHU LIEJH 3a KOWITO cute 192 3emju-
yneHnkn Ha OGenuuernte Hanmy u Hajmanky 23 meryHapoJHH OpTaHHM3allMM C€ JOTOBOpHWja Ja TM MOCTHTHAT 0
2015 romuna. Tue BKIydyBaaT HCKOpEHYBam€ Ha EKCTpEMHATa CHPOMAIITHja, HaMajlyBame Ha CTamkKara Ha
CMPTHOCT Kaj JienaTta, 6op0da MpPOTHB CMPTOHOCHHM 0O0JIECTH Kako IITO € CHJIAaTa, MOCTUIHYBalbe Ha YHHBEP3aJIHO
OCHOBHO 00pa30oBaHWE KaKO U Pa3BHBambE Ha IJI00AJIHO MAapTHEPCTBO 32 Pa3Boj. MUIICHHYMCKUTE Pa3BOjHU LIENN
NoTeKHyBaaT o MuneHnymckara jaexnapanuja Ha O6equnerute Hauuu. Criopel AeKiapaiyjara, CeKoj HoeIuHer]
UMa IpaBO Ha JOCTOMHCTBO, €J0001a, €IHAKBOCT, OCHOBEH CTaHIAp] Ha JKUBECHE KOJIITO BKIYYyBa H
ocioboxyBame Of TIJaJ M HACWICTBO, a ja IIOTTHKHYBAa M TOJIEpaHIMjaTa M COJNHIAPHOCTa. MUICHHYMCKHTE
pPa3BOjHM Il MMaaT 3a IeJ Ja T'M BOCIIOCTaBaT OBHE HACH IIPEKy IIOCTaByBambe LEIH M HHIUKATOPH 3a
HaMallyBamke Ha CHpPOMAIUTHjaTa co IIeJN Ja ce NOCTUTHAT IpaBaTa COApKaHU Bo JlexyapamujaTa BO HapemaHUTE
MIETHASCET TOJMHHU.

Kayunu 300poBu: oOpa3oBaHue, IpucTall 10 odpa3osanue, MumneHnymcku Pasojuu Lenn.

Hus nennor cser, YHUIIE® e mocBeTeH Ha HUIITO MOMANKy O LIE€JIOCEH IMPUCTAN A0 CIOOOIHO M KBAJIUTETHO
oOpazoBaHue 3a CeKoe JIEBOjUe U MOMYE. YHuUgep3anen npucman 00 Keaiumemno oopasoeanue He e npusunezuja
- moa e 0CHOBHO 408€K060 NPago.

[TpucranoT 10 KBaIUTETHO 00pa3oBaHKE € 01 KIIyuyHa Ba)KHOCT 3a pa3Boj. OCBEH IITO cO 00pa3oBaHHETO Ha Aenara,
MJIQINTE U BO3PACHHUTE CE OBO3MOXKYBa 3HACH-E U BEIITHHH KOM UM OBO3MOJKYBaaT Jla OMJIaT akTHBHU rparaHu U Ja
ce OoCTBapaT Kako IOCIMHIIN,0CO0CHO CO MHCMEHOCTa CH TE€ Kako ce JONpHMHECYyBa 3a HaMallyBame Ha
cupomaintrjata. Ce mpolieHyBa JeKa Tio0anHaTa cTarnka Ha CHpOMAIITHja MOKe Ja ce Hamanu 3a 12 % kora cure
Jielia BO 3€MjUTE CO HUCKH Ipuxoxau Ou 3Haene na uyuraar. Co oOpa3oBaHMETO HCTO Taka ce JOMpPHUHECYBAa 3a
OJIPXKIIMB EKOHOMCKH Pa3B0Oj M CTAOWIIHK M OJTOBOPHH OMINTECTBA M Biaau. MelyToa, 00pa3oBaHHETO HE MOXE Ja
ce rocMaTpa MoceOHO OHMIejKM Toa € HyKHO MOBP3aHO CO 3JpaBjeTo Ha JAelara, ¢JHAKBOCTa Ha IIOJIOBUTE,
JOBEKOBHUTE NpaBa, MHPOT U MOXKHOCTHUTE 3a 3710ynoTpeOa. EBPOICKHOT mapiaaMeHT pegoBHO MOBUKYBA HA TOa JeKa
20% on m3HocuTe Kou EBporickara YHHja I'M W3ABOjyBa 3a OMOLI C€ YCMEPEHH Ha OCHOBHHUTE COLMjaIHU yCITyTH -
IIpUMapHaTa 3[pacTBEHA 3aIlITUTa U OCHOBHOTO oOpa3oBaHME. EBPOICKMOT mapiaMeHT HCTO Taka, Iobapa Ja ce
0oOpHe 1oceOHO BHUMaHME HA PAaHJIMBHUTE IPYNH U OHHE KOU CE M3JI0KEHU Ha PU3HMK OJl COLMjAITHO MCKIYYyBame.
EIl, yBuae neka co oOpa30BaHHUETO Ha JCBOjUHMIbATa CE MOCTHTHYBaaT HEKOW OJ HajIoOpHUTE PE3YyITaTH O CHUTE
Pa3BOjHU BIIOKYBama, 11a TI0paJid Toa PEJOBHO MTOBUKYBA HA €THAKBOCT Ha MOJIOBUTE BO 00pa30BaHUETO.

Ceerckuor o0OpazoBeH ¢opyM, ko] Bo 2000 rogmuHa Bo [akap, Bo oprammsanuja Ha YHECKO, ru oxpabpu
MelyHapoJHaTa 3aeJHAIA J1a paboTaT Ha 3aeHNYKH IUIAH 32 Pa3Boj Ha oOpasoBaHuero. Ha cpenbara, 164 3emju ja
YCBOMja paMKa 3a aKkIyja W MOCBETEHa Ha IIOCTUTHYBAE Ha IIECT IIeIM TOBP3aHU CO YHHBEP3aJIHO 00pa3oBaHUE O
2015 roguna:

i.) mogoOpyBamke Ha MpeIydITUINHA 3alITHTa 1 00pa30BaHUETO,

il.) MOCTUTHYBak¢ Ha YHUBEP3aITHO OCHOBHO 00pa30BaHuE,

iil.) 3a/10BOJTyBahe Ha MOTPEOUTE M BELITHHUTE, IOTPEOHH 32 XKMBOT Ha MIIQINTE U BO3PACHUTE,

iv.) moo0pyBame Ha MMCMEHOCTA Ha BO3PACHHUTE,

V.) IOCTUTHYBamke Ha €THAKBOCT Ha MOJIOBUTE BO 00pa30BaHUETO,

Vvi.) moJo0pyBatme Ha KBAIUTETOT Ha 00pPa30BaHUETO.

Bo Munenuymckure pa3ojuu nenu Ha OGenunerure Haruu, ncTo Taka, ce BKIYYSHH LIEJUTE HA "MOCTUTHYBambE
YHHUBEP3aJIHO OCHOBHO 00pa3oBaHue" U "HCKOPEHYBamke HA POJOBATa HEEAHAKBOCT BO 00pa3oBaHMeTO", CO Ie "na
ce MPOMOBHpa POJIOBA €IHAKBOCT M 3ajaKkHyBame Ha jkeHuTe". PaboraTa Ha ocTBapyBame Ha OBHE e ke Oapa
MoOmIM3anja Ha (PMHAHCHCKH CPEJICTBA, MAKO HE C€ HANpaBeHW HUKAaKBU KOHKPETHHM 00Bpcku. I'nmobGamHute
TPOIIOIMTE Ha BiajaTa 3a oOpazoBaHue Bo mepruonot ox 1999 mo 2011 rogmua ce 3romemu ox 4,6% Ha 5,1% ox
6pyro HarmonanHuoT npoussox (BHIT), Ho moTpomryBaukara, kako 7en oJ OyIeTOT Ha JApkaBaTa OCTaHa Ha HHUBO
ox 15% on 1999 roauna, u nMokpaj mMUpPoKo npudaTreHo MUCIEHE JeKa Toa Tpeda a ro focTurae HUBoTo ox 20%.
[TpoueHTOT HAa OMOII TOCBETEH Ha 00Pa30BAHMETO OCTaHA MCT, HO BKYIHHOT W3HOC NPBHYHO Ce 3rojeMu o 6,8
munrjapad gosapu Bo 2002 roguna (US $ 3 Munujapau eBpa 3a OCHOBHO oOpa3zoBanue) Ha 14,8 Munujapau gonapu
2010 (6,2 Munujapau 1oJapu 3a OCHOBHO oOpaszoBaHue). O Toral, Ha U3HOCOT Ha TIOMOIII 32 Pa3Boj MOYHYBA Ja Ce
HaMayBa.

Pesynratu co moronem ¢okyc Ha oOpazoBaHHETO ce 3a0enexnuBy, nako 10 2015 ronuna Ha r100aTHO HUBO HE Ce
MIOCTHTHATH OWJIO KOja O] IEJIUTE TOBP3aHU CO YHHBEp3aJHO oOpa3oBanue. Bo M3BemrTajoT 32 MuneHnyMcKkuTe
PazBojuu Llemn 3a 2014 roguna ce HaBeayBa feka Bo rnepuogot ox 2000. xo 2012. Gemre 3abenexaHo 3roJieMyBame
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Ha mIo0amHaTa MpeXa Ha CTankaTa Ha 3alliIIyBambe BO OCHOBHO yumnumTe o 83% mo 90%, mako 58 MuinnoHH
Jiella OCTaHyBaaT HaJBOp O 00Pa30BHUOT CHUCTEM.

Hajronem Hampenok e octBapeH Bo cyO-caxapcka Adpuka, HO Toa €, CTO Taka, perHOHOT CO HajMHOTY IpOOJIeMHu:
CTankarta Ha ymnuc ce 3rojeMH 3a 18%, Ho cenak ce cBexyBa Ha caMo 78%. CrpeMa Toa, ce YMHU JieKa HalpeJoKOT
BO 3allMIIYBameTO HEoJaMHa IIpecTaHa, ILITO IOKaXyBa JeKa MOCJIEJIHHOT YEeKOp KOH IIOCTUTHYBame Ha
YHUBEP3JIHO 00pa3oBaHKe MOTEMKO. Toa, NCTO Taka, r'o 0Jpa3yBa BIIMjaHHETO Ha (JaKTOpHU KaKo IITO ce OOrarcTao,
nmokanuja W noi. Jlemata koW mpumaraatr Ha cioj ox HajcupomamHuTe 20% O HAaceNIeHHeTO ce CO TPU MHaTh
MIOTOJIEMH IIAHCH Aa He OMaaT Bo 00pa30BHUOT CHCTEM Of OHHME ox Hajooratute 20%. Jlena ox pypaHUTE CPEIHU
IIBa TaTH MOBEPOjaTHO € Ja He OMAaT BO YUYWIMIIHHOT CHCTEM OJ Jerara BO ypOaHHTe cpemuHH. MHpPOT € HCTO
Taka eJeH oJ KIyJyHHuTe (PaKTOpH 3a OBO3MOXKYBamk¢ HA YHHBEP3aJICH IPHCTAl J0 0O0pa3oBaHUE: Ol BKYITHHOT Opoj
Ha Jie1ia BO CBETOT KOW He ojaT Ha yumnuinre, 50% ox HHUB jXKHBeaT BO OOJIaCTHTE MOrofeHH of KoHpmukT. Cemnak,
MMa HampeJoK BO OJHOC Ha POJOBaTa €JHAKBOCT BO OOpa30OBaHUETO BO CHTE PETMOHHM BO pa3Boj. HajsHauyaeH
HarpeJoK € HampaBeH Bo JykHa A3zuja, kane mro cera Ha 100 MoMuuma onar Ha yuwnumre U 100 neBojunma. Bo
1999 ronuna, OpojoT Ha AeBojuuma Ocmie 74. U mokpaj 0BOj HampeJOK CO TEKOT Ha BpeMeTo Ou Tpedaio na ce
BJIMjae Ha IJ00ajJHaTa CTAalKa Ha MHCMEHOCT, KEHUTE M JIEBOJKHUTE CE yIITe ro counHyBaar 60% o HEeNHMCMEHOTO
HaceJIeHHEe Ha CBETOT.

EY wuma Bomeyka yjora BO MPOMOBHPAHETO HA YHHUBEP3aJHO OCHOBHO oOpasoBanue. Mucturyiuure Ha EY
onBojyBaat 4,2 Muidjapau 3a obpaszoBanue Bo nepuogot 2007-2013 (2,9 mMunujapau eBpa 3a OCHOBHO M CPEIHO
CTpy4HO 0Opa3zoBanue). OBa NpHUAOHECE 32 3aMUIIYBAKEC BO OCHOBHO yYHIIMINTE Ha 13,7 MUJIMOHM HOBH yYEHHIH U
ocnocoOyBame Ha 1.2 MWIMOHM HACTABHUIM BO OCHOBHUTE y4wiHiuTa. [IOBHCOK cTeleH Ha 0Opa3oBaHUE € HUCTO
Taka MOJAJpPKaHa CO MOMOII Ha MPOrpaMH Kako IuTo ce Epasmyc + wim mporpama 3a MOOMIIHOCT BO PaMKHTE Ha
semjute ox Adpuka, Kapuburte u Ilaundukor pernon. EY maBa BaxkeH npHIoHeC 3a II00alHO MapTHEPCTBO 3a
obpa3oBaHue, MyJITHIaTepaHa copadOTKa Koja T’ KOOPJMHHpPA HATIOPHTE Ha 3EMjUTE BO Pa3Boj, 3eMjUTE-TOHATOPH,
rparaHCcKOTO OIIITECTBO W INPUBATHHOT CEKTOp 3a MOMAPLIKA HA KBAIWTETHO OOpa3oBaHHE 32 MOMYHEA M
JICBOjYMIba BO HAjCUPOMAIITHUTE 3eMjH Ha CBETOT. [lopaau moceOHUTE MOTPeOH Ha JenaTa BO 00IaCTUTE TOTOJACHU
on koHpukToT, EY 2012 3anovyna nnnnujarusara "Jlenara Ha Muport".

Ha oBoj HauuH, 3a 108.000 nema Bo 12 3emju MOTOACHH O KOH(IUKT, € OBO3MOXKCH MPHCTAI JI0 YUYHIIHUINTA KaJe
LITO THE MOXAaT Jia y4aT Bo Oe30e[Ha CpearHa, KaKo U J1a UM CE MPIIKH IICHXOJIONIKA ITOAJPIIKA 32 HAJIMUHYBaHbE
Ha HUBHUTE TPAyMaTCKH UCKYCTBA O]l BOjHATA.

Kako 3aKkiy4ok OJ CEeTO HPEeTXOJHO HaBEACHO NPOM3JIeryBa Jeka: YHHBep3aleH NpHUcTam A0 0Opa30BaHUETO €
CIoco0HOCTa Ha CHTE JIyI'e Ja MMaaT eJIHaKBH MOXKHOCTH BO 00pa3oBaHMETO, O3 pasjMKa Ha HUBHATa COLMjaTHa
KJlaca, MoJj, €THUYKA MPUIIaTHOCT WIH IOTEKIIO.

HenocratokoT Ha HACTABHMIM M HECOOJBETHATa 00yKa, HCTO TaKa, MOKPEHa Cepuo3HU npobieMu. EqMHCTBEHHOT
Ha4MH 32 pelllaBambe Ha KpH3aTa Ha 00pa3oBaHHETO € Jia ce I00MjaT HACTABHUIIM KOU Ce 00y4eHH M MOTHBUPAHHU H
KOM Y)KMBaaT BO NPEHECYBamheTO Ha OOPa30BaHHETO, KOM MOXKAT Ja MICHTU(HKYBaaT M Ja MOIIPXKAT clabu
YUYEHHUIIH, U KOU TIPUTOA Ce TOAPKAHH O] CTpaHa Ha JOOpO-yIpaByBaHH 0Opa30BHH CHCTEMH.

Oma mto Tpeba ja Ouje HHCIHpalFja 3a CUTE HAC Ce YCIEIIHUTE MpUKa3Hu kKako Manana Jycadasu, Taka u babap
Aum, x0j co cBoute 16 TOJMHU € HajMJIaAMOT JUPEKTOP BO CBETOT M C€ HAOl'a YYMIIUIITETO 33 CUPOMAIIHHUTE Aela
BO HeroBoTo ceiio Murshidabad, 3ananen benran. Ona miro ja npaBu npukasHata baGap u3BoHpenHa e HeroBaTa
xkes0a He caMo Ja ydaT, TYKY M CaMHOT Jia MPOJIOJDKH CO eayKallija Ha ce0e BO YCIIOBH Ha TojieMa CHPOMAIITH]a.
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INDIVIDUALIZED INSTRUCTION — THE EFFICIENT LEARNING MODEL

Vanesa Delalic
University of Zenica — Faculty of Philosophy, Bosnia and Herzegovina, mahovkicv@yahoo.com

Abstract: Individualized instruction is one of the possible ways to enhance the teaching and learning processes at
school. It is based on acknowledging students' individual capabilities and affinities, thus contributing to the overall
rationalization of the teaching process. The teaching concept which is adjusted to the needs of an average student
has its disadvantages. Every student is special with individual needs. The idea of an average student is fictional
because it completely neglects students who are talentedor below average. Individualized instruction is a didactic
principle which forces teachers to adapt their teaching goals, aims and methods, to discover and acknowledge
individual differences among students, to encourage students’ imagination and foster the individual value of their
personality, to help making their desires come true and meet their needs even when they seem utterly irrelevant.
Monitoring and evaluating students’ accomplishments in primary school relies on global aims of education, as well
as operational and concrete goals that are a result of the program. Students’ activities and their results are evaluated
by the teacher, the class and the student himself. The following students’ characteristics are evaluated: creativity, the
ability to work individually, problem-solving skills, motivation, acquirement of the teaching content, the progress
levels, and the students’ position among their peers. Students who are talented or make a slower progress require a
different treatment. They belong to two completely different ends of the spectrum in terms of their abilities and
capabilities. They both require an individualized approach to teaching and learning, which implies the need for
individualized monitoring, evaluating and grading their work. The existing education systems in most countries now
include special programs which aim at enabling a more natural progress of the students. The purpose of such an
approach is to develop children’s’ potential and curiosity by means of activity and communication with the living,
materialistic world they live in, with a constant acknowledgment of the students’ individuality.

In order to respect the individual potential of the talented students, the individualized programs and teaching
principles should be as flexible, original and dynamic as possible.What both individualized programs and teaching
principles have in common is the fact that they both have to undergo a complete individualization, which is
characterized by high intensity, high efficacyand creative work. This form of teaching leads to the following
conclusion: individualized teaching prepares students for individual work, connecting theory with experience,
forming critical points of view and behavioral norms. The teacher monitors, evaluates and grades the individual
progress of both talented and students who are below the average. The evaluation process at traditional schools was
based solely on knowledge, skills and habits; thus ignoring other abilities, efforts and potentials of the students. The
education reform and the introduction of nine years elementary education have changed the grading system as well.
Descriptive grading includes monitoring and commenting on students’ individual accomplishments. In other words,
a descriptive grade represents a written evaluation of students’ progress in comparison to the outlined aims and goals
that are to be achieved. Students somewhat participate in evaluating their own work, which makes this form of
teaching very dynamic and efficient. It is believed that individualized instruction is one of the most efficient ways of
teaching which is applicable in our settings. A well-planned individualized lesson can significantly improve the
teaching process and create a more positive learning and teaching environment which can elevate the quality of
teaching and facilitate individual and social needs.

Keywords: individualized instruction, examination, evaluation, grading system

INDIVIDUALIZIRANA NASTAVA - MODEL EFIKASNOG UCENJA

Vanesa Delali¢
Univerzitet u Zenici- Filozofski fakultet, Bosna i Hercegovina, mahovkicv@ yahoo.com

SaZetak: Individualizirana nastava je jedan od mogucih na¢ina usavr$avanja nastave i u¢enja u $koli. Ona se zasniva
na uvazavanju individualnih sposobnosti i sklonosti ucenika 1 na taj nacin pokuSava doprinijeti ukupnoj
racionalizaciji nastave. Koncepcija nastave prilagodene prosjecnom uceniku ima svoje nedostatke. Svaki ucenik je
poseban, individua za sebe. Prosjecan ucenik je samo fikcija, jer takav rad zanemaruje nadarene i ispodprosjecne
ucenike.
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L________________________________________________________________________________________________________________________________________________________________________________]
Individualizacija nastave je didakticki princip koji obavezuje nastavnike da nastavne ciljeve, sadrzaje, metode u
nastavi prilagodavaju, da otkrivaju i uvazavaju razlike medu ucenicima, podsticu sopstveno stvaralacko misljenje
ucenika i pruzaju originalnost njihove licnosti, pomaze u ostvarivanju njihovih Zelja i potrebe iako one nemaju op¢i
znacaj. Pracenje i ocjenjivanje uCenika u osnovnoj skoli oslanja se na globalne ciljeve odgoja, te operativne i
konkretizirane zadatke koji proizilaze iz programa. Aktivnosti ucenika i njihove rezultate procjenjuje nastavnik,
odjeljenska grupa i sam ucenik. Kod ucenika se prati sljedece: kreativnost, samostalnost u radu, snalazenje u
rjeSavanju problema, motiviranost, sadrzaji iz nastavnog programa, stupanj napredovanja, polozaj ucenika u
razrednom kolektivu. Nadareni ucenici i u€enici koji sporije napreduju u razvoju zahtijevaju specifi¢an tretman u
nastavi. Radi se o dvije suprotne kategorije ucenika po svojim sposobnostima i moguénostima. I jednim i drugim je
neophodan individualizirani pristup u procesima ucenja i poucavanja, a samim tim i u na¢inu pracenja, vrednovanja
i ocjenjivanja njihovig rada. U okviru postojec¢ih sistema nastave, u vecini zemalja svijeta postoje dodatni programi
kojima se omogucuje prirodniji razvoj ucenika. Cilj takvog pristupa je razvoj djecijih potencijala i radoznalosti kroz
aktivnost i komunikaciju sa Zivim i materijalnim svijetom koji ga okruzuje, uz uvazavanje individualnosti ucenika.
respektovali individualni potencijal darovitih. Zajedni¢ko jednima i drugima jeste to da se moraju temeljiti na
individualizaciji nastavnog rada u cjelovitosti. Individualizaciju ovog tipa karakteriSu visoka efikasnost i stvaralacki
rad. Ovakav oblik nastave upucuje na sljedeéi zakljucak. Nastava usmjerena na individuu osposobljava ucenike za
samostalan rad, povezivanje teorije sa iskustvom, formiranje kritickog stava, odnosno normi ponasanja. Nastavnik
prati, vrednuje i ocjenjuje individualni napredak i kod ispodprosje¢nih uéenika kao i kod nadarenih. Ocjenjivanje u
tradicionalnoj $koli je bilo bazirano na znanju, vjeStinama i navikama. Time su bile zanemarene sposobnosti
zalaganja, potencijali i drugi kvaliteti ucenika. Reformom obrazovanja i uvodenjem devetogodisnjeg obrazovanja
mijenjao se i nacin ocjenjivanja. Opisnim ocjenjivanjem se prati i komentariSe individualno postignuée ucenika
odnosno opisna ocjena predstavlja rijeCima izrazen napredak ucenika u odnosu na postizanje definisanih ciljeva.
Ucenici u izvjesnoj mjeri ucestvuju u ocjenjivanju svoga rada. Ovakva nastava je veoma dinamicna i efikasna.
Smatramo da je individualizacija nastave jedan od efikasnijih oblika ucenja koji je primjenjiva u nasoj prraksi.
Dobro isplanirana individualizacija nastave moze znacajno unaprijediti nastavni proces i stvoriti ugodniju klimu za
ucenje i poucavanje i na taj nadin nastavu podi¢i na zavidan nivo te udovoljiti individualnim i dru$tvenim
potrebama.

Kljuéne rije€i: individualizirana nastava, ispitivanje, vrednovanje, ocjenjivanje uc¢enika.

UvoD

U okviru nastavnih predmeta u razrednoj nastavi ucenici opazaju, isrtazuju i postavljaju pitanja o Skoli,
porodici i okolini kao vaznim mjestima njihovog zivota i razvoja. Oni rade zajedno u prikupljanju dokaza i
materijala pomoc¢u kojih traze odgovore na pitanja. Pri tome oni izvode oglede i koriste jednostavan naucni jezik.
Nastavnik sadrzaje i nacin realizacije prilagodava moguénostima, interesima i potrebama djece. Nastavnik kod
svakog ucenika nastoji ostvariti optimum u komunikaciji, stvaralaCkom misljenju i masti.

Sadrzaj i1 proces ucenja, a posebno rezultati ucenja bitno su uvjetovani na¢inom ucenja, odnosno kako
ucenici treba da uce, a nastavnici da poucavaju i pomazu ucenicima u sticanju odgovarajucih znanja, razvijanju
sposobnosti, vrijednosti, stavova i ponaSanja. Pojedine sadrzaje treba realizirati u meduzavisnosti sa
sadrzajima drugih predmeta. Nastavnik treba da to uvazi pri planiranju individualnog pristupa sadrzaju i djetetu.
Ucenike treba posmatrati i ocjenjivati u nekoj aktivnosti za vrijeme dok oni izvode tu aktivnost. Nastavnik prati,
vrednuje i ocjenjuje individualni napredak i kod ispodprosjecne djece kao i kod nadarene djece.

Pracenje i ocjenjivanje ucenika u osnovnoj Skoli oslanja se na globalne ciljeve odgoja, te operativne i
konkretizirane zadatke koji su naznaCeni ili proizilaze iz programa. Aktivnosti ucenika i njihove rezultate
procjenjuje nastavnik, odjeljenska grupa i sam ucenik.

Kod ucenika se prati sljedece: kreativnost, samostalnost u radu, snalaZzenje u rjeSavanju problema,
motiviranost, sadrzaji iz nastavnog programa, stupanj napredovanja, polozaj ucenika u razrednom kolektivu.
Nadareni i ucenicikoji sporije napreduju u razvoju zahtijevaju specifican tretman u nastavi. Radi se o dvije suprotne
kategorije ucenika po svojim sposobnostima i moguénostima. I jednim i drugim je neophodan individualizirani
pristup u procesima ucenja i poucavanja, a samim tim i u nacinu pracenja, vrednovanja i ocjenjivanja njihovig rada.
U okviru postoje¢ih sistema nastave, u vecini zemalja svijeta postoje dodatni programi kojima se omogucuje
prirodniji razvoj u€enika.
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Daroviti ucenici zahtjevaju permanentno praéenje i usmjeravanje kako bi njihov razvoj bio u funkciji
maksimalnog razvoja.

INDIVIDUALIZIRANA NASTAVA - MODEL EFIKASNOG UCENJA
Jedan od razloga za individualizaciju nastave jeste §to istrazivanja pokazujeu da su evidentne individualne
razlike u pogledu sposobnosti, stilova ucenja i personalnih sklopova ucenika. Individualizacija nastave je didakticki
princip koji obavezuje nastavnike da nastavne ciljeve, sadrzaje, metode, odnose i pomo¢ u nastavi prilagodavaju, da
otkrivaju i uvaZavaju nauc¢no priznate razlike medu ucenicima i da nastoje da grupno ponasanje i ucenje Sto vise
individualiziraju, da u¢eniku omoguce relativno-samostalno i samoinicijativno uéenje uskladeno sa opéim zadacima
nastave, da podsti¢u sopstveno stvaralacko misljenje ucenika i pruzaju originalnost njihove li¢nosti, da potpomaze
njihove hobije, Zelje i potrebe iako one nemaju opéi znadaj. (Strménik, 1989: 265). Individualizirani pristup se ne
odnosi samo na sadrzajno prilagodavanje ve¢ na prilagodavanje nacina rada i zahtjeva prema uceniku u
individualiziranom pristupu i prilagodenom programu prilagodavaju se sljedeci zahtjevi:
- zahtjevi koji se odnose na samostalnost u¢enika ( pruzanje pomoc¢i uéenicima pri rjesavanju zadataka);
- zahtjevi s obzirom na vrijeme rada ( potrebno je viSe vremena pri rjeSavanju pismenih zadataka);
- zahtjevi s obzirom na nacin rada ( pojedina¢no davanje zadataka, odabir tipova zadataka po principu
laksi- tezi- laksi, ¢eS¢e ponavljanje i vjeZbanje);
- zahtjevi koji se odnose na provjeravanje (samo usmena provjera ili pruzanje moguénosti da neko drugi
Cita, CeS¢a provjera znanja u kra¢im vremenskim razmacima i s manjim brojem zadataka);
- zahtjevi koji se odnose na aktivnosti ( podrazumijeva zajednicko planiranje rada s ucenikom, ¢esce
promjene aktivnosti).
Pracenje je pedagoska djelatnost koja se sastoji od sistema, postupaka, tehnika i instrumenata kojima se utvrduje
stepen ostvarivanja predvidenih ciljeva i zadataka. O prac¢enju Furlan kaze: U najSirem smislu rije¢ upoznavanje
ucenika 1 pracenje njegova razvoja mozemo shvatiti kao zapazanje i registrovanje razvojnih promjena kod
ucenika.(Furlan,1966: 129). Vrednovanje je pedagoska djelatnost kojom se prati, procjenjuje i utvrduje relacija
programom predvidenih ciljeva i zadataka odgojno-obrazovnog rada.
Ucenik se ocjenjuje u skladu s njegovim programom i njegovim prilagodbama broj¢ano od 1 do 5 ili oppisnom
ocjenom. Svaki uéenik koji ima odredene te§skoce treba imati svoj prilagodeni program ili individualizirani pristup.
Individualizirani postupci su obavezni u radu sa djecom sa posebnim potrebama (nadareni, uéenici sa teSkocama u
ucenju...). Individualizaciju u radu provode nastavnici uz pomo¢ struénih saradnika (defektolog, pedagog, psiholog).
Da bi se ostvarili Sto bolji rezultati neophodna je suradnja roditelja i nastavnika.
Primjena individualizirane nastave uti¢e na povecanje koli¢ine usvojenog gradiva kod ucenika nadprosjecnih
sposobnosti, a zatim i kod ucenika ispodprosjecnih sposobnosti. Prilagodavanje radnih zadataka sposobnostima i
mogucnostima napredovanja kao i samostalnom usvajanju gradiva. Ovakav nacin rada u razrednoj nastavi
omogucava fleksibilniji i kreativni pristup u rjeSavanju zadataka.
U individualiziranoj nastavi uloga nastavnika je da je on voditelj i koordinator nastavnog procesa. U ovom obliku
nastave grupni oblik rada se moze uspjeSno primjeniti pri davanju povratnih informacija i provjeravanju
samostalnog rada ucenika gdje ucenici unutar pojedinih grupa prosiruju usvojeno znanje ili vrse ispravke.
Pozitivne strane individualizirane nastave su :
- napredovanje i razvoj sposobnosti u¢enika;
- osposobljavanje ucenika za samostalno ucenje i povezivanje teorije i iskustva;
- primjena individualizirane nastave i u¢enja ostalih nastavnih predmeta;
- sviucenici istovremeno rade na svojim radnim zadacima i omoguceno je odrzavanje discipline Citavog
- razreda;
- kod vecine ucenika je razvijen takmicarski duh;
Negativnosti u organizaciji individualizirane nastave ogledaju se u sljede¢em:
- ucenicima je ipak potrebno objasnjenje nastavnika;
- ucenike koji najsporije napreduju treba viSe pripremati za ovaj nacin ucenja;
- teSko je davati povratnu informaciju svim ucenicima jednog odjeljenja;
Za uspjeh individualizirane nastave potrebno je obezbijediti:
- kreativnog, vrijednog 1 stvaralacki usmjerenog nastavnika;
- funkcionalne nastavne prostorije;
- dobro opremljenu mediateku;
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- materijale za samostalni rad ucenika;
- nastavna sredstva za individualni, grupni i kolektivni rad u¢enika;
Koraci u primjeni ivdividualizirane nastave su:
- identifikacija individualnih razlika medu ucenicima;
- izbor nastavne oblasti, odnosno nastavnog sadrZaja za individualizirano uéenje;
- priprema odgovarajucih materijala;
- organizovanje, izvodenje i vrednovanje procesa i efekata individualizovane nastave.

Vecdi broj ucenika istakao je samostalnost i napredovanje prema svom tempu i da im se ovakav nacin rada
vise dopada od uobi¢ajnog. Ispravljanje greSaka je mogucnost da uéenik sagleda potrebne relacije i odnose i usmjeri
svoju aktivnost u tom pravcu. To je prilika gdje se moze uticati na promjenu metoda rada i fleksibilniji pristup u
ucenju i rjesavanju problema. U individualiziranoj nastavi ovom problemu se mora posvetiti vidna paznja.
Nastavnik mora pratiti pojedinca u napredovanju i uticati na povoljniji razvoj. U nastavi je nedopustivo da se
zapostavljaju njeni bitni strukturni elementi ili da se o njima sudi jednostrano. Individualne razlike ucenika
predstavljaju bogatstvo razli¢itog i izvor za kreativnu, dinamicku i atraktivnu nastavu. Na drugoj strani individualne
razlike kod ucenika po pravilu nastavni proces ¢ine sloZenijim. One zahtijevaju permanentno propitivanje
koncepcija, savremenih oblika propitivanja, programiranja, organizacije i verifikacije nastave. Uenici se dosta
razlikuju u prethodnim znanjima. Razlike mogu da budu toliko izrazene da pojedine nastavne oblike u potpunosti
dovedu u pitanje.

Ucenici se razlikuju po tjelesnim karakteristikama, intelektualnoj razvijenosti, hronoloskoj dobi

interesovanjima, tempu rada, razvijenosti radnih navika, osobinama li¢nosti. Nasljedne karakteristike u interakciji
sun na poseban nacin za svakog pojedinca, sa sredinom i aktivno$c¢u, te tako usloznjavaju polje individualnosti.
Ucenici se razlikuju po tjelesnim karakteristikama: visini, §irini, estetskim svojstvima i obiljezjima. Reklo bi se da
ove razlike medu ufenicima nemaju znacajnijeg uticaja na uspjeh u nastavi. Kao §to se vidi individualne razlike
ucenika predstavljaju jedan sloZzen i delikatan didakticko-metodicki problem.Kada govorimo o karakteristikama
individualizirane nastave moramo naglasiti da se razlikuju dva tipa individualizacije: prvi, gdje se individualizacija
ostvaruje u obliku drugih (frontalnih, grupnih oblika) ili koncepcija nastave u kojem je individualizacija specifi¢na
koncepcija nastave. Postignuta saznanja, vjestine i navike su rezultat njegovog direktnog napora. Ucenici modeliraju
sopstveni edukacioni razvoj. Uéestvujuéi u razli¢itim procesima i aktivnostima ozbiljnije shvataju nastavu.
To se pozitivno odrazava na druge faktore od kojih nastava zavisi- nastavnici, roditelji, Sira druStvena zajednica.
Ucenici se znacajno razlikuju po upornosti, istrajnosti, odgovornosti, odlu¢nosti, stavovima prema ucenju, nastavi,
razvoju i obrazovanju. Sve navedene karakteristike predstavljaju osnovna polazista za nastavno djelovanje. Njihov
pozitivan razvoj kod ucenika znaci ostvarenje svrhe nastave, odgoja i obrazovanja uopce.

INDIVIDUALIZACIJA NASTAVE NA TRI ILI VISE NIVOA NAPREDOVANJA U RAZREDNOJ
NASTAVI

Specifi¢an vid individualizacije nastave je razradio Jozef A. Sikinger. On je formirao homogena odjeljenja
prema sposobnostima ucenika. Njegove grupe nivoa bile su prilicno glomazne pa su se unutar pojedinog nivoa
mogle javljati nove podgrupe. Organizaciju nastave prema nivoima napredovanja susre¢emo i u nekim modernijim
koncepcijama nastave kao §to su timska nastava, dvojni plan progresa,skola bez razreda i programirana nastava.
Raspravljajuci o prilagodavanju nastave individualnim razlikama uc¢enika Josip Markovac isti¢e da postoje pokusaji
individualizacije nastave na tri nivoa napredovanja. NajceS¢i je sluCaj da se odjeljenje dijeli na tri grupe;
nadprosjecni, prosjecni i ispodprosjecni uéenici. Osnovna karakteristika ovog oblika $to se nastava ne prilagodava
jednom uceniku nego grupi ucenika. Zbog toga je nazivaju djelimi¢no individualiziranom nastavom. Ovakav nacin
rada u nastavi Moje okoline sadrzao je zadatke prilagodene uc¢enickom nivou napredovanja. Sastavljaju se radni
zadaci za svaki cas kako bi u€enici Sto lakSe mogli savladati gradivo. Za slabiju grupu ucenika zadaci su postavljeni
na laganiji nacin sa dosta slicica i situacija koje mogu sami ispricati i na taj nacin uciti. U ovoj grupi je uvijek bio i
poneki tezi oblik zadataka koji bi omogucio ucenicima da napreduju. Zadaci konstruisani za prosjecne ucenike imali
su zadatke srednje tezine i neke zadatke namjenjene najboljim ucenicima. Zadaci su postavljeni tako da h ucenici
mogu samostalno raditi i ostavljena je sloboda izrazavanja vlastitih stavova i povezivanje sa nekim zivotnim
situacijama, iskustvima kao i drugim nastavnim predmetima. Natprosje¢ni ucenici dobijali su nekoliko zadataka
srednje tezine, dok su ostali zadaci bili prilagodeni njihovom nivou.

Ucenici se ne razvrstavaju u posebne grupe, ve¢ uce na svom mjestu. Sljedeca pozitivna karakteristika
ovakve organizacije nastave je u tome S$to osigurava potpunu aktivnost ucenika. Ovdje dolazi do izrazaja
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L ___________________________________________________________________________________________________________________________________________________________________]
samostalnost u radu ucenika. Ulenje putem rjeSavanja problema takoder uvazava individualne sposobnosti
nadprosjeénih ili nadarenih ucenika. I kod ovog oblika ucenja uspjesnost pojedinih nivoa zavisi od samog
pripremanja i vodenja ucenika u rjesavanju problema. Ovakav oblik nastave pokazao je da su ucenici ostvarili
znacajan stepen postignuéa u koli¢ini i kvalitetu usvojenih sadrzaja u nastavi moje okoline, te da je ovaj model
individualizacije pogodan jer ne dovodi u pitanje jedinstvo razrednog kolektiva.

Iz gore navedenog mozemo zakljuciti da je individualizacija nastave na tri ili viSe nivoa napredovanja
ucenika mogucéa i opravdana u realizaciji nastavnog gradiva razredne nastave. Za primjenu ovog oblika
individualizacije potreban je niz ,.drustvenih, nastavnih i organizacijskih mjera® koje ¢e omoguditi adekvatniji
pristup ucenika i njihovim moguénostima. Uvodenje individualizacije u nastavu je moguce postepeno uz stalno
usavrS$avanje i bogacenje njenih programa. (Pordevi¢,1981:122)

Individualizacija ucenja na tri nivoa utice na povecanje kvantiteta usvojenog gradiva iz predmeta Moja
okolina. Na povecanje kvantiteta usvojenog nastavnog gradiva je znatno uticao i metod ucenja. Da bi se detaljnije
sagledala mogucnost individualizacije nastave i1 ucenja na tri nivoa tezine praceno je napredovanje pojedinaca i
grupa u koli¢ini usvojenog nastavnog sadrzaja poslije svake odredene nastavne jedinice. Individualne razlime medu
ucenicima bile su i ostale nezaobilazno polaziste u koncepiranju moderne nastave. To je narudito aktuelno u novim
uvjetima kada se insistira na individualnim razlikama i respektu individualnosti.

Respektovanje individualnih razlika kod ucenika ima za cilj kreiranje razli¢itih oblika i formi nastave koje
su od samih ucenika prihvatljive. Ona se zasniva na temeljitom propitivanju svih strukturnih elemenata nastave i
zahtjeva permanentan naucni, stru¢ni i drustveni angazman koji se ogleda u specifiénom planiranju sredstava za
nastavu, stvaranju povoljnih uvjeta odgojno-obrazovnog ambijenta primjerenog pojedincu, izradi adekvatnih
nastavnih planova i programa, biranju i poticanju kreativnijih nastavnika i dosljednom provodenju odabrane
koncepcije. Obezbjedenje djelimi¢ne ili potpune individualizacije nastave nije jednostavan problem, jer
prilagodavanje razli¢itim svojstvima ucenika skoro da je nemoguce. Prilagodavanje prema jednom svojstvu li¢nosti
moze da ima i negativne odgojno-obrazovne posljedice po druga svojstva.

ZAKLJUCCI

Individualizacija nastave je poseban oblik organizacije i realizacije nastave. Ona je zahtjevna ali ujedno
daje i najbolje rezultate. Jedna od karakteristika individualizacije nastave jeste i u tome $to respektujuéi pozitivne
individualne kvalitete pojedinaca mogu nastati novi kvaliteti i pozitivnog individualnog razlikovanja §to je
potencijal individualnog i drustvenog djelovanja.Nastava usmjerena na individuu osposobljava ucenike za
samostalan rad, povezivanje teorije sa iskustvom, formiranje kritickog stava, odnosno normi ponasanja. Nastavnik
prati, vrednuje i ocjenjuje individualni napredak i kod ispodprosje¢nih ucenika kao i kod nadarene ucenika.
Prikazani model modernijeg ucenja i pouéavanja- individualizirana nastava na tri nivoa napredovanja ucenika
teorijski i prakticno potvrduje da se mogu primjeniti u nasim uvjetima. Individualizacija nastave obezbjeduje
djelimi¢no ili potpuno prilaagodavanje nastave individualnim sposobnostima ucenika, nastavnika usmjerava na
suptilnije metodicke postupke vodenja u¢enika u okvirima planiranih sekvenci. Dobro isplanirana individualizirana
nastava moze znacajno unaprijediti nastavni proces i stvoriti ugodniju klimu za uéenje i poucavanje. U kombinaciji
sa drugim, modernim vidovima nastave moguce je podi¢i nastavu na zavidan nivo i udovoljiti individualnim i
drustvenim potrebama.
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MEDIATION IN PRIMARY SCHOOL

Maria Dishkova
University “Prof. d-r Asen Zlatarov”” — Burgas, Bulgaria dishkova.maria@gmail.com
mariadishkova@abv.bg

Abstract: Daily atmosphere in Bulgarian primary school today is a huge challenge for every pedagogue. It requires
using of alternative methods of social-pedagogical impact. Mediation is a really efficient way of settling disputes.
Its practical application in elementary school implies the use of specific strategies to resolve conflict situations.
These strategies are based on the main goal: reaching an agreement that fully satisfies both parties-participants in
dispute. The mediator is completely and absolutely impartial. At first glance, his role seems to be quite passive. He
behaves just like an observer. He only listens, does not criticize, does not give ideas, does not express his opinion,
does not point out to the participants in the dispute the obvious solution and the outcome of the situation. The
mediator asks questions, gives examples from past cases, and thus very delicately sets the right direction of the
current dialogue. In fact, his role is to lead, but it is performed so as not to be visible. This article analyzes part of
results obtained from a research. Subject of the research are the parents of primary school children. Goal aim of
research is to study parents’ opinion on the use of mediation as a method of social work to resolve disputes between
students, educators, parents. The attitude towards the mediator as a subject in the process of mediation is also
examined. Mediation may not always be appropriate and effective in resolving conflicts. Often, participants in the
dispute refuse to participate in a process of mediation or they agree, but fail to reach a mutually beneficial
agreement. Nonetheless, it is worthwhile to try because the benefits are many. Mediation saves time and money in
addition to the fact that both sides are quite happy with the final decision. As the decision is taken voluntarily, its
implementation is facilitated because the agreement of both parties is taken. What is more, the participants
themselves chose this solution and the way it is implemented. The conflict is quenched, the misunderstandings are
smooth and the confidentiality of the information obtained is preserved. Good relations are maintained and
conditions for a positive future communication are created. One of the obligatory conditions for the realization of
the mediation process is the absolute voluntary participation of both parties. If one of the parties refuses - the
process does not happen. Provided that the purpose is to punish one of the two parties and / or seek protection, the
use of mediation will not be the correct and adequate response to customer needs. Another important condition is
that both participants are in a position to express their will and opinion freely, assert their rights and protect their
interests.

Keywords: social pedagogue / worker, mediation, dispute, conflict, interaction, voluntary participation, expression
of will.

MEJUAIUATA B HAYAJTHOTO YUYUJINIIE

Mapus JdumkoBa
Yuusepcurert ,,IIpod. a1-p Acen 3narapos” — byprac, brirapus
dishkova.maria@gmail.com; mariadishkova@abv.bg

Pe3rome: ExemneBHaTa atMocdepa B CBBPEMEHHOTO OBJITApCKO HAYATHO YUIIIHINE € MPEIU3BUKATEIICTBO 38 BCCKH
Me1aror W Hajara ThPCEHETO Ha aNTepHATHBHU METOIM 3a COIUATHO-TIENAarOrHIecKo BB3/eHcTBHe. MeanamusaTa e
e(puKaceH croco0 3a M3BBCHACOHO pelIaBaHe Ha CropoBe. [IpakTH4ecKoTO i MPHUIOKEHHE B HAYATHOTO YYWIIUIIES
TIpeAroJara N3MmoI3BaHeTO Ha KOHKPETHH CTPATErvH 3a MPOoeaosiBaHe Ha KOHQJIUKTHA cUTyaruu. Te3n crparerun
ce 6a3upaT Ha OCHOBHATA IIeJ: MOCTUTAaHE Ha JIOTOBOPKA, KOATO HAITBJIHO YACBIETBOPSBA U JIBETEC CTPAHU B CIIOpA.
MenuatopbT € HaImbJIHO 1 abCcoM0THO Oe3npuctpacteH. HeroBaTta posis Ha IpbB MOTJIE U3TIIEKIa ChBCEM MMaCHBHA.
Toit ce IbpKU KaToO CTpaHUYEH HAOJIOIATEN, KOWTO caMo CIIyIla, He KPUTHKYBa, HE JlaBa UJIEeH, HE U3Ka3Ba MHEHUE,
HE MMOCOYBA HA YYACTHUIUTE B CIIOpPa OUYEBHIHOTO PEIIEHUE W U3XOJl OT CHUTyalusATa. MenuaTopbT 3a7jaBa BBIPOCH,
JlaBa MpUMEPH OT MUHAIM CIy4ad U MO TO3M HAUYMH MHOIO JEJNMKATHO 33/aBa IMpaBWJIHATA IOCOKA HAa TEKYILUs
Jquanor. BeblHoCT, HeroBara poJisi € BOJella, HO Ce U3IBbJIHSABA Taka, ue Jja He CH JIMYU. B cratusita ce aHalu3upar
4acT OT PEe3yNTaTHTEe, MOJYYCHH OT m3ciieaBaHe. OOEKT Ha WM3CICABAHETO Ca POJUTEIHM HA Jela B HAYaTHOTO
yuniuine. Llenta e mpoyuBaHe Ha TSXHOTO MHEHHME OTHOCHO H3MOJI3BAHETO Ha MeAMAlMATa KaTo METOJA Ha
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colMaiHaTa padoTa 3a pellaBaHe Ha CIIOPOBE MEXIY YYCHHIIH, eJaro3u, poauTeny. V3ciensa ce 1 OTHOLICHHETO
KbM MenuaTopa KaTo cyOeKT B mporeca. Bp3MoKHO € MeauanusTa ja He ce OKake MOoAXosma U eeKTUBHA NpU
pelaBaHeTo Ha KOHKpeTHH KOH(IUKTH. YecTo yyacTHUIMTE B CIIOpa OTKa3BaT Ja y4acTBaT B IIPOLIEC Ha MeIuanus
WIN ce ChIJlacsBaT, HO HE yCIsIBAaT Ja CTUTHAT 10 B3aMMHO M3TOJHO criopasymenue. HesaBucuMo oT TOBa, U
3acily’KaBa Jla ce OIUTa, 3alll0TO IOJI3UTE ca MHOro. Meauanusra CIecTsBa BpeMe M CPEJCTBA, B JONBIHEHHE KbM
KOeTo € (haKkThT, Y€ U JBETE CTPAHU ca JJOBOJHH OT KPaHOTO pemreHue. Thif KaTo PElIeHHETO € B3eTO J0OPOBOITHO,
HETOBOTO M3IBJIHEHHE CE YJIEeCHsBa, 3alOTO CHIVIACHETO M Ha JBETe CTpaHH ¢ Hamuue. Hemo moeue, cammure
YYaCTHHUIM ca W30panu TOBa pEIICHWE W HAYUHBT 3a HETOBOTO M3NbJIHEHHE. KOHQIIMKTBT ce MOTyIuasa,
Hepa3OmpaTeNcTBaTa ce M3TIaXKIaT U ce 3arma3Ba KOHQHUICHINAIHOCTTAa Ha moirydeHara nHpopMmarmsa. CbXpaHsIBaT
ce noOpHTe B3aMMOOTHOIICHHUS M C€ Ch3AaBaT YCIOBHS 32 €JHA MO3UTHBHA ObJella KOMyHHKalusi. EnHo oT
3aIBJDKUTEITHATE YCIIOBHS 3a pealu3dpaHe Ha Ipolleca Ha MeIuanus ¢ aOCONIOTHO JOOPOBOJHOTO y4acTHE W Ha
IIBETE CTPaHU. AKO €IlHa OT CTPAHUTE OTKake — MPOLECHT He ce ciry4yBa. [Ipu ycioBue, 4e nenTa e 1a Oble HakazaHa
elHara OT JIBeTe CTPaHU W/WIM THPCU 3alluTa, M3MOJI3BAHETO Ha MEAHalys HIMa Ja € BEPHUAT U aJCKBATHUSAT
OTrOBOpP Ha MOTPEOHOCTUTE Ha KIMEHTHTE. [[pyro Ba)KHO YCIIOBHE € W JIBamMaTra YYacTHHUIM Jia ca B ChCTOSHHE, B
KOETO Morat CBOOO/IHO Ja U3pa3siBaT BOJISATA U MHEHHETO CH, Jja OTCTOSBAT NpaBaTa CH U Jia 3alllUTaBaT HHTEPECHTE
CH.

KarouoBn aymm: coumaneH mnenaror/padOTHUK, MeIHalys, CIOp, KOHQUIMKT, B3aMMOJCHUCTBHE, O0OPOBOIJHO
y4acTue, U3pa3saBaHe Ha BOJIATA.

1. BbBEJIEHUE
Meauaiust € ,,JOOPOBOJHA W MOBEPUTETIHA MPOLEAypa 3a U3BBHCHIACOHO pa3pelaBaHe Ha CIIOPOBE, MPHU
KOSITO TPETO JIAIE - MEUATOP, HOAMOMAra CIOpeIUTe CTPAHK Ja MOCTUTHAT criopazymenue. CTpaHUTE UMAT PaBHU
BB3MOXKHOCTH 33 Y4acTHE B MpOIeJypaTa 1Mo Meauaius. Te y4acTBaT B MpOIEAypaTa Mo CBOS BOJS M MOTAaT 110
BCSAKO BpeMe Aa ce OTTerasT. MeauaTtopsT HE MNpOSBSBA NPUCTPACTHE W HE Halara pelieHue no cropa. B
ImporeypaTa MO0 MeIWalis BCHUKM BBIOPOCH C€ YpEXKAAT MO B3aMMHO ChIJacue Ha cTpaHuTe” [3akoH 3a
MeauaIusITal.
CoriacHo HOPMAaTHUBHO YPEACHUTEC 3aAbJIKCHUA U OTTOBOPHOCTU HAa ME€AHaTopa, TOM:
- He MOXe Jia laBa PaBHH ChBETH;
- e JUIbXeH Ja ce choOpassiBa ¢ MHEHHETO Ha BCSIKA OT CTPAHMTE I10 CIIOpa;
- ce OTTeris OT MpPOIeAypaTa MpyU Bb3HUKBAHE Ha OOCTOSITENICTBA, KOUTO OUXa MOPOJMIA CbMHEHHE B
HEroBaTa He3aBUCHMOCT, OE3MPHUCTPACTHOCT U HEYTPAIHOCT;
- HE MOXe Jia choOII[aBa Ha JPYTUTE YYACTHHUIIM B MPOILEAypaTa 00CTOATENCTBA, KOUTO CE€ OTHACAT CaMO
JI0 €[IHa OT CTPAHMTE IO Cropa, 03 HEWHOTO ChIIaCHE;
- HE OTroBapsi, aKO CTPAHUTE HE TIOCTUTHAT CIIOPa3yMEHUE;
- HE OTroBaps 3a HeU3ITbJIHEHHE Ha criopa3ymeHueto [2].

B Hapenoa Ne 2 or 15 Maprt 2007r. 3a ycioBusTa W pefa 3a 0J00psiBaHE HA OPraHHU3AlUUTE, KOUTO
o0y4aBaT MeAMaTOPH; 38 M3UCKBAHUATA 32 OOyUeHHE HAa MEMATOPH; 32 pelia 3a BIIMCBaHe, OTIHCBAHE U 3aJIMYaBaHe
Ha MCIUATOPU OT €AUHHHUA PETUCTHP HAa MEAUATOPUTE U 3a MPOUCAYPHUTC U €TUYHHU IIpaBUjia 3a NOBCIACHUEC Ha
Me/Maropa ca oCOYeH! eTHYHHUTE NpaBHia 3a IIOBEJICHNE Ha MEANaTop:

- MeauanusTa NpoTHYa B PAMKHUTE Ha e/IHAa WM TI0BeYe CPellr, KOUTO Ce HaCpOYBarT Clie]l ChIIacyBaHe C
BCSIKa OT CTPaHUTE B Y100HO 32 TSAX BpEME;

- MeauaropbT HUH(POPMHpa CTPAHUTE 3a CHIIHOCTTA HA MEJHAlMsITa U 32 HEWHHTE MOCIEIHIH B
HAYaJIOTO Ha IbPBATA CPEINa;

- MeIUaTopbHT U3HCKBA OT CTPAHUTE JIa U3PA3AT MUCMEHO WM YCTHO CBOETO ChIIIACHE 3a YUIaCTHE, CIe]
KaTo ce yoeau, ue Te ca pa3Opaiu ChIHOCTTA M TOCIEIUINTE OT MEIHALUITA;

- MeIMaTopbT Ch3JaBa OylaronpusATHa 0OCTaHOBKA 32 CBOOOIHO OOIIyBaHE HA CTPAHMTE I10 CIIOpa C LEJ
T€ JIa MOJ00PSIT OTHOIICHHATA CH U JIa TOCTUI'HAT CIIOPa3yMEeHHeE;

- MEIUATOPHT OCUTYpABA YCIOBHA CIIOPA3yMEHHUETO MEXKIAY CTPAHUTE 1da CE€ IMOCTUTHE 110 B3aMMHO
chIJIacHe U ¢ pa3dupaHe Ha JIOrOBOPEHOCTUTE B HETO;

- MEOUATOPHT HEC MOXKE 1a JlaBa MPaBHU CHBECTHU, 4 CaMO IToJrioMara CTPaHUTE Aa NMOCTUI'HAT B3aMMHO
MPUEMJIMBO CHIOpa3yMeHHE;

- MEIUATOPHT YBaXKaBa MHCHHUETO Ha BCAKA €/ITHA OT CTPAHUTE 10 CIIOpa U U3UCKBA YBAXKCHHUE OT TAX;
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- MeAMaTOpbhT HMMa MpaBoO Ja INPEKpaTH MeIHalusaTa, ako cOOCTBEHaTa My IIPEleHKa W €THKa Io
HaBEX/IaT Ha MUCHJITA, Y€ MEAHALMATA HE IPOTUYA 110 3aKOHEH WM €TUYCH HAYUH;

- MeIuaTropbhT IpHeMa Ja MOCPEJHUYM MEXIY CTPaHUTE IO CIIopa, NMPH YCIOBHE Y€ MOXKE Ja 3arasu
cBOsITa OE3MPHUCTPACTHOCT;

- 10 BpeMe Ha Ipoliefypara TOW He Clie/iBa Jja MPOsBsBa IPEAPa3ChIbLN U IIPUCTPACTHS, OCHOBAaHH Ha
JMYHATE KayecTBa Ha CTPAHUTE, TAXHOTO MHHAIO WIM NPEICTaBIHETO MM B Hpolexypara Io
MeIHalys;

- IIpH IPEACTAaBSHETO CH Ha CTPAHUTE MEIUATOPHT Pa3KpUBa 0OCTOATENCTBATA, KOUTO MOTAT J1a JOBEIaT
710 KOH(DINKT HA HHTEPECH;

- MeAMaTopbT Mas TaifHa 3a oOcTosTencTBaTa, (GakTUTE M INOKYMEHTHTE, KOHTO Ca MYy CTaHAIH
M3BECTHH B X0JIa Ha MpoLeIypaTa 0 MeIHaIys;

- IIpH TpekpaTsBaHe Ha (YHKIUHTE CH MEIHATOPHT HE € OCBOOOJICH OT 3aIBJDKEHHETO CH Ja IMasH
TaifHa, CBbp3aHa C JEWHOCTTa My KaTO MEANATOP;

- MeIuaTopbT MOIMYJSPU3Upa ASHHOCTTA CH 110 HAUWH U ChC CPEJICTBA, KOUTO JIaBaT BspHA IpE/CTaBa 3a
Menuanusta [4].

2. N3JIO’KEHUE
I'. CrostHOB pasriexkia MeT CTHJIa Ha MOBEICHHE 3a CIIPaBsSHE ¢ KOH(DIUKTHH CHUTYyallul — ,,ChCTE3aTeN ,
Hapusten”, naruduct”, ,,Tbproeei’”, ,,Meauatop”. Te UMaT CBOMTE OCHOBHU XapaKTEPUCTUKH, KAKTO CIIC/BA:
» CTWI Ha MOBEICHHE ,,ChCTE3aTe)l’ — JOMHHUpPAHE, HajaraHe ChC CHJIa, [OBEACHUEC THI ,,aKyia“;
,,ChCTE3aTEIAT CC OMUTBA Jla HAJIeNIee BbPXY OMOHEHTHTE CH, KaTo I'M Kapa Jia MPHeMaT HETOBOTO PEIICHUE Ha
KOH(JIMKTa, a Harjacara € ,,a3 rnedess — TH ryounr”;
»  CTHJI Ha MOBEJCHUE ,,IPUATET” — 3arIaXKIaHe, YCIYXKIMBOCT, OBEIACHUE THII ,,Me4e™; pa3rjeikaa Bpbh3KaTa
C OTOHEHTA CH KaTO HEIIO MIbPBOCTEICHHO, TOKATO JIMYHHUTE MY IIeNH ca MO-MaJIOBAYKHH, a Hariacarta € ,,a3
TyOsl — TH TIeUeInI”;
» CTUI Ha TIOBeJeHHE ,,MaiupucT” — OTTEersiHe, U30sTrBaHe, MOBEICHNUE THI ,,KOCTCHYypKa‘; BHUMaBa Jia ce
IBbpPKA HACTpaHa OT IMOTCHIMATHO KOH(IMKTHH BBIPOCH M XOpa, 3alIOTO CIOpPEN HEro ¢ Oe3CMUCICHO U
Oe3HaIeKIHO J1a Ce OTMTBAII Ja pa3pelaBanl KOH(QIUKTHTE, a HaracaTa € ,,a3 ry0s — TH ryoumnr”;
»  CTHUII Ha MOBEJICHUE ,,THPTOBEI]” — ThPCEHE HA KOMIIPOMHUC, MTOBEACHHE THII ,,JIUCHIA); YMEPEHO 3arpIKeH
3a JIMYHHUTE CH IICJTU U 332 B3aHMOOTHOIIICHHUSATA CH C OKOJIHUTE, a Harjlacara € 3a paBHHU 3ary0u U neqanou;
»  CTWI Ha ToBeJeHue ,,Meauarop” [7, ¢. 42-45].
,,CTHITBT Ha TIOBEJICHUE ,,MEINATOP " CE XapaKTepU3npa:
- C BHCOKa acepTHBHOCT;
- CbC CHJIHA 3aHHTEPECOBAHOCT OT B3aUMOOTHOIIICHUSTA C IPYTHUTE;
- C Harjaca ,JedJejs—IeuesInII;
- C KOOIlepHpaHe, MapTHEOPCTBO, CHTPYIHUIECTBO;
- cHariaca 3a CbBMECTHA paboTa 3a pa3pelraBaHe Ha KOH(JIMKTa/CIopa;
- C TBhpPCEHE Ha B3aMMHO WU3TOJHO/B3aUMHO IIPUEMITHBO PEUICHNUE;
- C yIOBIETBOPSIBAHE HA HHTEPECHUTE HA BCUUKH CIIOPEIIH CTPaHH;
- C KpeaTHBHO/HECTAHJAPTHO MUCJICHE B THPCEHETO HA U3XO OT CUTYAIUATa;
- C TBOPYECKO pellicHHEe Ha KOH(INKTHA CUTYAITHS;
- BOJHM JI0 ToI0OpsiBaHE HA B3aMMOOTHOIIIEHUATA MEeX Ty oburyBamute” [7, c. 45].
CTUbT Ha TIOBENICHUE ,,MeINaTop”’ 03HaYaBa MHTErpupaHe, KOHGPOHTHUPAHE U MIPEAINoara MoBEeACHHE THIT
,,coBa”. Toi ,,BUCOKO IICHH IEJIUTE W B3aMMOOTHOIICHHUSTA CH. Pasriexxna KOHQIMKTUTE KaTo MPOOJIEeMH, KOUTO
TpsiOBa J1a Ce pelmiar, ¥ ThbPCH PEIICHHETO, KOETO II¢ YIOBJIECTBOPH U JBETE CTpaHu B KOoH(aukTa. Cropen Hero
KOHq)III/IKTI/ITe HO}IO6p$IBaT B3aMMOOTHOIIEHUETO, 3allOTO H3YUCTBAT HANPEKECHUCTO. Toi wucka JAa HaJI0XHU
CHTPYIHHYECTBO, OTKPUTOCT, pa3MsiHa Ha WH(OpManus W W3CICABAHE Ha paznuuusaTa. TO3W CTWI UMa JBE
OTYETJINBY XapaKTEPUCTUKU — KOHPPOHTALMA U peniaBaHe Ha rpobnemu” [7, c. 45].
Kpae e msicToTo Ha MequanusaTa B yYwIHIIHATa oOmHOCT? Moe JIM Ta3u mpolenypa Ja ce pasriexia
KaTo MeEToJ Ha conuanHata paboTa B HavyamHOTO yumiamme? ,MeauatopHata (YHKIHS € CBBbp3Balla,
MOCpEeIHUYEIA, HO aJeKBaTHO H ,,TOYHO IO cpefara”, T. €. CBhp3Ballla CHIIHOCTUTE U IIEHTPOBETE HA PA3TUYHUTE
ctpanu. KauecTBEeHOTO MEIMAaTOPCTBO MpEAIoiara IeICHACOYCHOCT W MO3HABaHE Ha CTPaHWTE, T. €. CKCIIePTHA
KOMITETEHTHOCT. YUUTENAT TpsiOBa 1a 1Mo3HaBa MoOpe pasIuIHHUTE TPYMH, ¢ KOUTO € CBBhp3aHa yYeHHUYECKaTa U
YUHIIUIITHATA OOIIHOCT B ChBpEMEHHUTE 00IIecTBa. 3am0To ¢ MPeJaBaHeTo ce Hajara u Aa TpaHchopMupa CUTHAJIA,
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1 J1a HaCOYBa KOMYHHKAIHATA — 3 IOCPETHUYIHN MEX Iy KOMyHUKupammre” [6].

B uscnensane, nposeneHo ot T. ViBaHOBa, yuuTeNH CIOAENSAT CBOUTE HATJIACH 0 OTHOIICHHE POJISATA UM
Ha MeauaTopu. ToBa e ,,poJisl, KOSTO U3MCKBA COJIMIHO OOyYeHUE U CHICLMAaIHA YMEHHsI, CBbP3aHH C yIpaBjieHUe Ha
KOH(JIMKTH, BOJCHE KaKTO Ha NPErOBOPH, Taka M Ha nebaTh, B3eMaHe Ha pemieHus. Ha mpakTvka yduTenure ca
MOCPEAHUIIM HA Pa3IMYHU HHMBA — B YYWIIMILETO, MEXKAY YYWIUILETO M HaW-OJM3KOTO My OOKpBKEHHE, MEXIY
YUIIHMIIETO M coluaiiHarta cpena. Te pa3dupar ChIbpKaHHETO Ha pONiATa Ha MEIUaToOp, HO HAMAT HarjiacH Ja s
YIPaKHABAT M Ch3HATEIHO 5 M3KIIIOUBAT OT CBOS MPOQECHOHAIIEH PENepPTOap. Y YUTEIUTE OCOYBAT, Y€ TOBA € POIIA,
KOSAITO M3MCKBA IOBEYE BPEME U PECYPCH, C KOUTO HUTO TE€ JIMYHO, HUTO yumiuiueTo pasnonara. T. liBaHoBa € Ha
MHEHHE, Y€ ,,MeIUaNusITa B YYWININE NPUHIUITHO € B3MOXHA. BCsKO yueOHO 3aBefieHHE Upe3 CBOsSI MPaBUIIHUK
MOXE J1a OTIPEAETH KOH(INKTH, KOUTO Ja CE pa3pelnaBar 110 TO3W HAa4HH, IPOLEeIypa 3a H300p Ha YUUTEIH, KOUTO
Jla TIOCPETHUYAT B yIMIIMIIHUTE criopoBe. IIpu paboTaTa cu BCEKH YUHTEN — MEIUATOP CJIeABA OOIMNTE IPUHIUIIN
Ha MeauamusTa — JOOPOBONHOCT, HEYTPAaTHOCT, IOBEPUTEIHOCT, pPABHOIIOCTABEHOCT Ha CTPaHHUTE,
OesmpuctpacTHOCT M HezaBUcHMOCT. Crenndukara Ha y4YWIMIIHATaA MEAUAlMsl Ce H3pa3sBa B HaJIU4YMe Ha
cyOOopauHaIMs MEXIy CTpaHHTE B CIIOPA, €AHA OT KOUTO HAi-4ecTO € HEIbJIHOJETHO June. HeliHa ocHOBHa 117 €
oJI00psiBaHe Ka4eCTBOTO Ha OOLIyBaHETO B yueOHUsI npoliec. MeauanusTa ce CBbp3Ba ¢ IoAIIOMarase, IoMUpeHue,
paspemiaBaHe Ha TIpoOJieM, MOCTHIaHe Ha KOMIPOMHC, cbriacue. Ts mpeiara apyra TJefHa TOYKa KbM
BB3MHUTATEIHUS IPOLIEC — YPe3 TIOCPEIHHUK CIOPEIIUTE CTPAHU CaMH pelllaBat NpodieMa KaTo HOCSAT OTTOBOPHOCT 3a
HampaBCHUA OT TAX I/I360p. y‘-II/ITeJ'IHT-MeZ[I/IaTOp T MOAKpEIid 3a JOCTUTAaHC OO B3aUMHO YJOBJIETBOPABALIO T'U
cnopazymenne. B moBeueto crpaHum oT EBpomeiickus Cch03 HMa YUYWIMIIHM LEHTPOBE IO MEAWAIHA U
MIOCPEAHNUYECTBOTO CE TPEBPBINA B TPaJULIMOHHA MpakTHKa. B Bbiarapus chinecTBYBaT NMPOEKTH, Upe3 KOUTO C
MIOCPEAHUYECTBO B YUMIIMIIE CE 3aHMMaBaT INEJarorMYeCKd ChBETHHLM WM YYHWTEINH, MOIYYHIN JOMBIHUTEIHO
kBanubpukanus” [3, ¢. 231-232].

[MpomechT Ha ydmiIMIIHA MeEAWANMS MOXKE Jla Ce pasIjexza CThIka mo crbhnka. CThIKa mIbpBa €
BBBEXK/IAIA M BKIIIOYBA: IIPEICTABSHE HA YIACTHUIUTE; OOSCHIBAHE POJISTAa HA MEIUATOpa; 3aJaBaHe Ha OCHOBHHUTE
IpaBujia B MCauanusATa, o0sICHsIBaHE Ha OCJINTE U CTBIIKUTC B MCHaALMATaA, JaBaHC HAa BB3MOXKHOCT 3a 3aJaBaHC Ha
BBIIPOCH; YCTAaHOBSIBAHE Ha JOCTOBEPHOCTTAa Ha KOH(JIMKTA; Ch3[aBaHE Ha KIIMMAT Ha JOBEpPHE 32 CIIEIBAIIUTE
Cpeuiu; pas3saCHABAaHC HAa YHaCTHUIIUTEC KaKBO MPEACTABJIABA IPOLCCHT HA MCAUAIIUA; OLICHABAHC HA OTHOICHUCTO Ha
CTpaHHUTE KbM MEIHAIHATa; ONpe/eiiHe Ha TOTOBHOCTTA 3a BKIIIOYBAHE B IIpolleca Ha Meauarus. Bropara crhika
NpeocTaBsl BH3MOXKHOCT 3a pa3ka3BaHe HAa HCTOpPHUATA HA KOH(IIMKTHATa CHUTyalMs: CTPaHHUTE pas3Ka3BaT 3a
KOH()JIMKTa OT CBOS TJIEZHA TOYKA; UCTOpHsATa ce 0000maBa OT IiiefHa TOYKa Ha J[BaMaTa (CbOMpAaT ce IIIeJHUTE
TOYKH); METMATOPBT JlaBa U3pas, 4e pa3dnpa KOH(INKTA; CTPAaHUTE CE yBEPsBAT B3aMMHO, Y€ Pa3OupaT KOHQIIMKTA.
Ipe3 To3n eran MMa BB3MOXKHOCT, IIPH JKEJIaHHE Ha CTPAHHUTE, Jla CE 3alHIIAT BBIIPOCHTE U NMPOOIeMHUTE, KOUTO I
ce paspemiaBaT B XOAa Ha MeQuanusTa. Iperara CThIKa IpeArojara OTKpHBaHE Ha (pakTHTe W YyBCTBaTa B
pa3Ka3aHaTa CUTyalus: pa3ka3BaHe Ha UCTOPHATA OT O0IaTa MepcreKTHBa Ha aHTarOHUCTUYHHUTE CTPaHu (ThbpCEHE
Ha 00IIOTO); M3BEXAaHe Ha (pakTHTE M UyBCTBAaTa y CTPaHMTE Ha INPEACH IUIAH; CMsIHA Ha POJIUTE HAa CTPAHUTE;
00o01aBaHe Ha (hakTUTE W YyBCTBATa Ha JABETE CTPaHW. MeanaTopbT omara, KaTo 3a/laBa BhIPOCH U CE OIUTBA Ja
npedopMyirpa npobieMa, BBBEXKIAWKM Apyra riiefHa Todka (MepCreKTHBa) IO MO3MTHUBEH HauuH. [lpu
ceaBamaTta — 4€TBbpTa CThIIKA, BHUMAHUETO CE€ HACOUYBA BBHPXY I'CHEPpHpPAHEC HA MPCAJIOKEHUA, PCIICHUA: NBCTEC
CTpaHM ce MUTAT KaK MOTaT Aa pemaT npobiiemMa; 3alrucBaT ce BCHYKH NMPeIIOKeHNS; 00CHKIaT ce U ce 0TOesI3BaT
caMo Te3H pEIICHUs], C KOUTO U JBETE CTPaHH ca chriaacHU. CThIKA MET MpeAroiara criopa3yMeHle: U3M0oI3BaT ce
peuicHuATa, MpUETHU OT ABETC AHTArOHUCTUYHU CTPaHU; CIIOPAa3yMCHHUCTO Ha CTPAHUTE CE€ 3allUCBAa B TEXHUA CTHUIT Ha
n3passBaHe; CTPaHWTE MOINHUCBAT criopazyMeHHeTo. CThIIKA IIECT € NPOCieAsBaHe: Ha CTpaHWTE TpsOBa Ja ce
00sICHH Kak JieicTBa nmpocieasBaneTo. Cie/ HIKOJIKO CeIMHIN ce TIPOBEXA Cpellla Ha CTPAHHTE, 33 Ja Ce BUAU KaK
paboTH crIopasyMEHHETO; PEIHO € MeIUaTopbhT Aa Onarojapy Ha CTpaHWTE, 4e ca M30payu MeauanusTa U 4e ca
y4acTBaJu aKTUBHO [8].

,»EJHa OT IIpeceyHHTe TOYKM Ha colMaiHaTa pabora M MeaManusra € HabopbT OT KOMYHHMKAaTHBHHU
WHTEPBEHIIMM W JEHHOCTH, KOMTO C€ OCBIIECTBABAT 3a pas3pellaBaHe Ha COLHMaIHUTEe KOHQIUKTH. EnHO oT
MIPUIIOKHNTE TTOJIeTa HA MEAMAIITa B COIMAIHATa paboTa B yUWIMIIHA Cpella € M3TpakJaHe Ha HOBa KyJITypa Ha
o01yBaHe MEXAY YUESHHUIU B pa3pelraBane Ha TexHuTe KoHpumktu” [7, c. 40].

Karo ocHOBHH I1e/Tn Ha yYMIIMITHATa MEAHUAIU MOTaT JIa c€ I0CoYaT CIeTHHTE:

- yJecHsBa IUaJiora Ha CTPAHWTE B KOH(IINKTA;

- TI03BOJISIBA MPEPA3TIEeKAAHETO HA MPOOIEMHUTE, IPOU3TUYAIIH OT B3aUMOJCHCTBUATA YICHUK—YUCHIIK,

YUEHUK—YUUTEN U JIP.;
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- BaJHMAW3UPA UHTEPECHTE U MOTPEOHOCTHTE HAa CTPAHUTE B KOH(IIUKTA;
- Tbpcu o0mMs GOKyC Ha MHTEPECHTE NPU B3eMaHe Ha perieHus [8].

3. U3CJIEABAHE - PE3YJITATH

W3cnenBaHeTo € MpoBEeNeHO Cpeji POAMTENM Ha Jena B HadanHoTo yuwiumle. Llenta e ma ce mpoyum
TSXHOTO MHEHHE 32 M3II0JI3BAHETO Ha MPOLEAYPH 110 MEANAIMs B HAYATHOTO YYHIIUIIE KaTO CPEICTBO 32 aeKBaTHO
u ,,0e30071€3HCHO” pelaBaHe Ha CHOPOBE MEXKIY YUCHHIH, POIUTENH, Iefarormdecku creruamuctd. OO0exT Ha
n3cienBaHeTo ca 46 poamrenu, 39 OT KOMTO ca keHH, a 6 — MBxe. TAXHOTO MHEHHE IO HSIKOW OT BBIIPOCHTE,
BKJIIOYCHH B aHKETHATa KapTa, ca Moka3aHu B Tabu. 1. [Ipean mombiaBaHeTo Ha aHKETaTa, HA POJUTEIHTE ca JaJCHH
NPUMEPH 32 pelIaBaHe Ha YYINIIHA CIIOPOBE Ype3 MEIUALIHsl, HIKOH OT KOUTO HEYCIICIIHH.

Tabnuya 1. Pesynmamu om npogedero npoyusare

Bwnpoc: ,,Cusamame nu, ue 3a peuiasanemo Ha CHOPOGe € 3A0bJIHCUMENHO NPUCCIMEUENO HA MPemo auye
(asmopumem, cvous, apoumusp)”?

Ha Ilo-cxopo na He mora ga npeuens Ilo-cxopo He He

17 (39,13%) 16 (34,78%) 3 (6,52%) 4 (8,70%) 5 (10,87%)

Bwupoc: ,,3auo”?
IIpu nonoxureneH oTroBop:
- 3a Jia pa3pelu cropa;
- 3a/la HaKa)ke BUHOBHATa CTPaHa;
- 3a/1a HaJIOXH CaHKIINY;
- 3aJa OINpeJeNu Koil e mpas;
- 3aja,pa3ThpBe” CIOPELIUTE;
- 3aJ1a IpemoTBpaTH 3aabI009aBaHe Ha KOH(IIUKTA;
- 3a]1a He Ce CTHUra JI0 IPOsBU Ha BepOaHO U PH3NUECKO HACHIIUE,
- 3a J1a IPUKIIOYH CIIOPHT TaKa, 4e Ja He ce TIOAHOBSBA.
[Ipu oTpHumaTeneH OTroBop:
- cmoperuTe TpsiOBa Ja MPOSIBAT ,,3/7[paB” pa3yM U Jia ce pa3depar;
- aKo XopaTa He MOTraT CaMH Jia pelaBar MpooOJIeMHUTe CH, KO 1ie UM T pel;
- He e nobpe TpeTo auie TpsOBa Jla moeMa OTTOBOPHOCT 3a MPOOJIEMHUTE Ha IPYTHUTE.

Bwupoc: ,, ITo3nasame 1u mepmunvm ,meouayusn’?

Ha ITo-cxopo na He mora na npeuens Ilo-ckopo He He
6 (13,04%) 18 (39,13%) 14 (30,43%) 5 (10,87%) 3 (6,52%)
Bwnpoc: ,, ITo3nasame 1u npoyedypama no meouayus’?
Ha ITo-cxopo na He mora na npeuens Ilo-ckopo He He
6 (13,04%) 18 (39,13%) 14 (30,43%) 5 (10,87%) 3 (6,52%)
Bwnpoc: ,, Cuamame nu, ue npoyedypama no Meouayus uma Macmo é HavaiHomo yuuauuie”?
Ha ITo-cxopo na He mora na npeuens Ilo-ckopo He He
3 (6,52%) 12 (26,09%) 18 (39,13%) 11 (23,91%) 2 (4,35%)

Bnupoc: ,,Koit om nedazocuueckume cneyuanucmu moiice 04 énese 6 ponama Ha meouamop”?
- mupexrop — 9 (19,57%);
- memarormyecku chBeTHHK — 14 (30,43%);
- yuwmnmmieH ncuxoior — 13 (28,26%);
- yuuten — 10 (21,74%);
- apyr—0 (0%).

Benpoc: ,Cuamame nu, ue cnopvm, peuwien ¢ nNOMOWmMa HA MeOUaAmop, 3a6bPUIGA CbC CHPABEOIUEO U
63AUMHO U3200H0 cnopazymenue”?

Ja ITo-ckopo na He mora na npeuens ITo-ckopo He He

6 (13,04%) 11 (23,91%) 21 (45,65%) 5 (10,87%) 3 (6,52%)

Bnnpoc: ,,3auio”?
HpI/I TIOJIOKUTCIICH OTIOBOP:
- CIIPABCAJIMBOTO HEC BUHATru € B3aMMHO U3roJIHO, a4 IpU MEInaliys C€ TbpCHU U3roJiata U Ha ABETC
CTpaHH.
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IIpu oTpunateneH oTroBop:
- MeauanusITa M3UCKBAa MHOTO KOMIPOMHCH;
- CHOpBT MIELIE JIa ce pa3pelly Mo ChIINSI HauuH 1 0e3 HamecaTa Ha MeaTop;
- He BCHUYKHM PELICHHUs ca CIPaBEJIMBYU I10 PaBHO U 3a JBETE CTPaHMU.

Brnupoc: ,,Buxme au ce cvenacunu 0a yuacmeame ¢ npoyec Ha Meouayus ako cme cmpaua 6 cnop ?”

Ha ITo-cxopo na He mora na npenens Ilo-cxopo He He

3 (6,52%) 12 (26,09%) 17 (36,96%) 11 (23,91%) 3 (6,52%)

Bnupoc: ,,3auo”?
IIpu nonoxuTeneH oTroBop:
- 3am0TO KOH(JIMKTHT Ce peliaBa 3a No-MajKo BpEMeE;
- 3aI0TO MEJUaTOpbT NOJCKa3Ba BApUAHTHU , 32 KOUTO a3 U OMOHEHTAa MU HE CM€ C€ JJOCETHIIN;
- 3amI0TO HAMAaM KakBO Ja ryOsl.
IIpu oTpunateneH oTroBop:
- HE BApBaM, Y€ CIOPBT 1€ CE PEIIHN B MO 1107134,
- HE C BCHYKH XOpa MOE J]a CE CIIOPHU KYJITYPHO;
- MexuaTopbT €1Ba JIM IIle OCTaHe Oe3MpUCTPACTEH;
- He pa30Oupam mpouenypara;
- HsjMa Ja ycIes Jia ce Bb3IbpiKa;
- He ChM CHUT'ypeH B TOJEPaHTHOCTTA Ha Jpyrara CTpaHa.

Bwupoc: ,, Busyicoame nu ce 6 ponama na meduamop”?

Ha Ilo-cxopo na He mora na npeuens Ilo-cxopo He He

3 (6,52%) 15 (32,61%) 13 (28,26%) 13 (28,26%) 2 (4,35%)

Bwnpoc: ,,Cuamame nu, ue meduayuama waou noseve Bawume deya om nanazanemo Ha cCAaHKyuu cnpamo
nposgume UM Ha HENPUEMIUGO nogedenue”?

Ha Ilo-cxopo na He mora na npenens Ilo-cxopo He He
7 (15,22%) 22 (47,83%) 5 (10,87%) 7 (15,22%) 5 (10,87%)
Bwupoc: ,, Cuamame nu, ue wie uma owjemenu yueHuyu 6 npoyedypa no meouayusn’?
Ha Ilo-cxopo na He mora na npeuens Ilo-cxopo He He
5 (10,87%) 7 (15,22%) 22 (47,83%) 7 (15,22%) 5 (10,87%)

4. SAKJIIOYEHUE

B cratusTa e HanpaBeH KpaThK JIUTEPATYPEH 0030p HA MeIUAIMsITa KaTo Mpolec, KOWTO UMa MSCTO MpHU
pa3pemniaBaHeTo Ha CIIOpOBe B HaYaTHOTO yuminmie. He e sicHo, o6ade, KOi OT MeIarorrdecKuTe CIeHaINCTH MOXKE
Jla M3IBJIHABA Ta3H POJI M J1a 3ama3d CBOsITa 00EKTUBHOCT. He BCHUKM yUWTENH nprueMaT HOBUTE CH (QYHKIIUU U ce
YyBCTBAaT CHTYPHH B TAXHATa peanms3anus. [Iporenypara mo Meauanus W3UCKBa MPEIBAPUTEIHO 00YIEHHUE, KOETO €
Hai-CXOJHO ¢ IOATOTOBKAaTa HAa COIHAJIHU IIEJaro3W M IIeJarorudeckyd ChBeTHUIH. M3ciemBaHeTo mokas3Ba, 4e U
pOIUTENNTE HE ca ChBCEM TOTOBH Ja MpHeMaT Ta3H alTepHaTHBHA (hopMa 3a peliaBaHe Ha CIIOPOBE M KOHMINKTH B
YYMJIMIHATA crpaga. Te csikam He ca yOeIeHW B CIpaBeIJTMBOCTTAa Ha mporenypara. EcTecTBeHO 3a 4oBemIKara
MIPUPOJIa € Ja Ce ThPCU MaKCUMalHa M3rojia, 0COOEHO KOraTo MMa JInueH MOTHB. He Maika 4acT OT poJUTeNnuTe He
ca 3amo3HaTH ChC 3HAUCHHETO HAa TEPMHHA ,Meauaius . ToBa ¢ 0cOOCHO MOKAa3aTeaHO U TPsiOBa Ja Mpeau3BHKA
BHMMAaHHETO Ha Hay4yHHTE cpenu. Hama kak /a ce momynspu3upaT MOJ3UTe OT MeTuaIsaTa, ako OOIIeCTBOTO €
TIACHUBHO 10 OTHOIICHHUE HA HEOOXOAMMOCTTA OT Hesl. PouTenuTe ca CKIIOHHHM Jla CE€ ChIUIACAT JAETETO MM JIa y4acTBa
B MpoIIieypa Mo MeIuaIs, HO BUHATH MPaBAT YyTOBOPKATa, 4e TS TPsAOBa a MPHUKIIIOYH B HHTEPEC HA TAXHOTO JIETE.
Te cnonenaT MHEHHe, Y€ BUHATH HAKOH IIIe € ,,lipenakan’. MHOTro OT TsSX MpHeMaT MeINalniTa KaTo 3a1bDKCHIE 32
KOMIIPOMHC, T.€. HIKOW TPsiOBa J]a OTCTBHIIM M HE KEIAsT TOBA Ja € TAXHOTO AeTe. POUTeNH, KOUTO ca y4acTBAIH B
mporerypa o MeAnanus BbB BPB3Ka C pellaBaHe Ha CHICOHU CIIOPOBE, ca Jaied MO-WHPOPMHPAHU U CIIOJEIISAT
MHCHHE 32 MpoIleca KaTo YHHBEPCATHO MPHJIOKHM METOJ Ha COIMajHaTa paboTa, BKIIOYHTEIHO M B HAYAITHOTO
YUWINLLE.
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SOCIO-PEDAGOGICAL DIMENSIONS OF THE APPLICATION OF ELECTRONIC
TRAINING FORMS IN THE STUDENTS' EXTRACURRICULAR ACTIVITY

Yuliana Kovachka
South-west University “Neofit Rilski”, Republic of Bulgaria, yuliana k@swu.bg

Abstract: In the future pedagogical specialists’ training, various combinations of traditional and electronic forms
of education are used in advance and deliberately. The realization and use of this potential, as well as the structuring
of a comprehensive system of organization of outsourcing social and pedagogical work of the students, is a
prerequisite for building some key professional and social skills, according to the interests and abilities of the
students. The purpose of this paper is to present the possibilities to apply the electronic forms of education in the
universities with a focus on students' extracurricular activities. The emphasis is on the Blakboard Learn possibilities
platform with its built-in tools for organizing and conducting various social initiatives as a means of establishing a
space for student involvement, creating a voluntary community and the opportunity to apply the theoretical
knowledge in practice. This is an innovative practice that started at the beginning of the academic year 2015-1016.
The following objectives of the separate electronic content are differentiated: the creation of a space for sharing of
good practices for extracurricular activity of students from "Social Pedagogy"; Maintaining student engagement
in Blakboard Learn; Developing a learner community; Actively engaging students in constructing their own
training; Organizing practical activities for application of knowledge. Specific tasks are set for their achievement:
expanding, consolidating and extending the knowledge gained during the audience work; Acquiring new
knowledge; Developing new skills; Developing a creative approach to solving the problems; Manifestation of the
individuality of the student; Forming practical habits. And activities such as: adding calendar events; Creating
discussion forums; Organizing links; Notification of upcoming events; Creating surveys; feedback. Overall, this
learning space promotes students' creativity and supports the development of competencies related to setting goals,
or organizing time; Choice for participation in an activity (motivation); Choosing the work forms (preferences,
interest); Interaction (free speech), absence of a supervisor, but there is an organizer, assistant in the activity; Self-
control, ie reflection, an awareness of weaknesses. The organization of student’s extracurricular work should
become a strategic goal of the university management in our country. It is necessary to structure units in the
university, ensuring students' extracurricular activities.

Keywords: extracurricular activity, volunteering, e-learning, social initiatives.

COIUAJIHONNEJATOI'MYECKHA UBMEPEHU S HA ITPUJIOKEHUETO HA
EJIEKTPOHHU ®OPMU HA OBYYEHHME B U3BBbHAY/IUTOPHATA 3AETOCT HA
CTYAEHTUTE

IO/mana KoBauka
FOro3anaznen ynusepcurer ,,Heodur Pucku®, Peny6nuka brirapust, yuliana_k@swu.bg

Pestome: B moaroroBkata Ha ObJelUTe MENArOrHYSCKH CICLMANMCTH HM3NPEBApBallo M INPEIHAMEPEHO ce
W3MON3BAT PAa3jIMYHU CHYCTAHHMS HAa TPAJULMOHHH M €JEKTpOHHH (opMu Ha oOydeHue. OCB3HABaHETO M
OIOJ30TBOPSIBAHETO HA TO3HM IMOTEHIHMAN, KaKTO M CTPYKTYPHPAHETO Ha IPUIOCTHA CHCTEMa 3a OpraHu3alus Ha
M3BBHAYIUTOPHATA COLMAITHONIEArornecka paboTa Ha CTYACHTUTE ca NMPEANOCTAaBKa 32 M3IPaKIaHeTO Ha peauia
KJIIOYOBH MPO(ECHOHAIHM W COLMAIHU YMEHWs, ChOOpa3HO WHAMBHIYaJHHTE WHTEPECH U BB3MOXKHOCTH Ha
ydamuTe. Llenrta Ha Tasu myOIUKaNKs € Ja NPEACTABU Bb3MOXKHOCTUTE 33 MPUIOKEHHE Ha ENCKTPOHHH (OpMH Ha
o0yueHne B YHHBEPCUTETCKOTO 00pa3oBanue ¢ GOKYC BbPXY H3BbHAYIUTOPHATA 3a€TOCT Ha CTYJICHTUTE. AKICHTHT
¢ MOCTaBeH Ha BB3MOXKHOCTHTE Ha Tuiatdopmara 3a ooyuenne Blakboard Learn, ¢ BrpagennTe B Hess HHCTPYMEHTH,
3a OpraHM3WpaHe W TPOBEXKAaHE HA PA3IMYHU COIMATHA WHHUIMATHBH, KATO CPEACTBO 3a 0060COOsBaHE Ha
MPOCTPAHCTBO 33 AHTAKUPAHO yYaCTHE HA CTYICHTHTE, Ch3/IaBaHe Ha JOOPOBOIYECKA OGIIHOCT U BH3MOXKHOCT 3a
MIPUIIOKCHUEC HA TCOPETUYHUTEC 3HAHUA B IPAKTHUKATa. ToBa e nHOBaTHUBHA MpaKTUKa, KOATO CTapTUpa B HAYAJIOTO
Ha yuyeOHara 2015-1016 roauna. Jludepenuupar ce ciepnure nemu Ha 060COGEHOTO EIEKTPOHHO ChIbPKAHHE:
Ch3[]aBaHE Ha MPOCTPAHCTBO 3a CIOJENIsSHE Ha MOOpPHM MPAKTHKH 332 W3BBHAYIUTOPHA NCHHOCT HA CTYACHTH OT
criermanHoct ,,ConunaiHa meIaroruka’; mouIbpikaHe aHrakupanocTra Ha cryaentute B Blakboard Learn; passurtue
Ha OOMIHOCT Ha yYaluTe; aKTHBHO aHTaXHpPAHE HAa CTYICHTHTE B KOHCTPYHPAHETO HA COOCTBEHOTO CH OOydYCHHE;
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OpraHW3MpaHe Ha MPAaKTHYECKH NEHHOCTH 3a MpWIAaraHe Ha 3HAHMATA. 32 MMOCTHIAHETO UM Ca 3aI0KCHH KOHKPETHH
3aJa4yu: pasllupsBaHe, 3aTBbPK/IaBaHe U 3a1bj100YaBaHe Ha 3HAHUS, ITOJYYEHH II0 BpeMe Ha ay/AuTopHaTa padoTa;
npusoOMBaHe Ha HOBH 3HAHUS;, pa3BHBaHE HA HOBH YMEHUS; pa3BUBaHE HAa TBOPYECKH ITOAXOJ KbM PEIIaBaHETO Ha
MIOCTaBEHUTE NPOOJIEMH; MPOsIBSIBaHE HAa MHAWBUIYyaTHOCTTa Ha CTy/EHTa; (hOpMHpaHe Ha MPaKTUUECKH HaBUIM. U
JEeWHOCTH, KaTo: jo0aBsiHE Ha KaJleHOapHM CHOWTHS; Ch3JlaBaHe Ha IUCKYCHOHHH ()OpyMH; OpraHM3uMpaHe Ha
BPB3KH; H3BECTSABAHE HA MPEACTOSINM CHOMTHS; Ch3JaBaHEe Ha NpOyuYBaHMs; oOpaTHa Bpb3ka. Karo 10 ToBa
00pa3oBaTeTHO IPOCTPAHCTBO HAChpuaBa KPEAaTHMBHOCTTA HA CTYIACHTHTE W IIOAIIOMara pa3BUTHETO Ha
KOMITCTEHIINY, CBBP3aHHU C: IIOCTaBsIHE HA LIEJIM, PECIIEKTUBHO OPTaHM3aIMs HAa BPEMETO; BB3MOKHOCT 3a M300p 3a
BKITIOYBAHE B JIEHHOCT (MoTHBaImsA); n3bop Ha (opmu 3a pabora (TIpeAroUnTaHHS, MHTEPEC); B3aUMOJCIHCTBHE
(cBOOOIHO W3Ka3BaHE Ha MHEHUS), JIMICA Ha NPSK PHKOBOAMTEN, MMa OPraHW3aTOp, NOMOIIHHMK B JACHHOCTTA;
CaMOKOHTpPOJ, T.€ pediexcus, Bb3MOXKHOCT 32 OCh3HaBaHE Ha craboctu. OpraHu3anusaTa Ha W3BbHAYIUTOpPHATA
paboTa Ha CTyAEHTHTE CIIE/iBa Jla CC NMPEBBPHE B CTPATErMYecKa LeJI Ha YHHMBEPCUTETCKOTO YIPaBJICHHE Y Hac.
Heob6xoaumo e aa ce CTpyKTypupaT mojapas/ielieHus] B yHUBEpCHUTETa, 00e3euaBaliy HU3BbHAYIMTOPHUTE JICHHOCTH
Ha CTYACHTHTE.

KaouoBn aymm: W3BbHAyAMTOpHA AEWHOCT, NOOPOBOIYECTBO, EJNEKTPOHHHM (opMH Ha OOydeHHE, COLMAIHU
WHHUIUATUBH.

JIMHAMUYHOTO OOIIECTBO HW3MCKBA MHOXECTBO ITPOMEHH, B TOBa YHCIO M BBB (uiocodusira u
opranmzanusita Ha oOydeHuero. [lemarormueckara mpakTHKa C€ OCHOBaBa Ha NPUHLMUIIMTE HA OIUTA,
B3aUMOJICHCTBUETO, HA BHBEKAAHETO HAa METOAX M (opMH Ha 0OydeHHE, KOMTO Jja ca B YHHCOH C Pa3BUTHETO Ha
HOBUTE TEXHOJIOTHH. BBP3UAT U JeceH ZOCTBII 10 TroisiM 00eM HMH(OpMAaus MPEeBpbIla ChbBPEMEHHHUAT CTYJCHT B
aKTHBEH YYacTHHK B y4eOHHMS IpoOlleC M PaBHOCTOCH MAapTHBROP B HM3cienoBaTelckara pabora. OT cBosl cTpaHa
CBHBPEMEHHHMAT IIPETIOJIaBaTell, ClelBa Ja pa3BHBAa MOTPEOHOCT OT YCHBBPIICHCTBAHE Y CTYASHTUTE KaTro T'H
OpraHu3Wpa, MoAIoMara, IOJKpErs, MOTHBHpAaHKH I'M Aa OBbJAT akTHBHH M NpoXyKTuUBHH. [IpenomaBaTensT B
eJICKTPOHHATa 00pa3oBaTeNHA Cpesla € C PasUIMPEeHH NpaBOMOIIMS (B pOJIITa HAa CHBETHHK, ChYYacTHHK, JIUZED,
MOJIe] Ha aKaJeMHU3bM, TeHMbp) U BIUSIHUE BHPXY (HOPMHpPALIUTE C€ CTPYKTYPH Ha Ch3HAHHUETO MO OTHOIICHHE Ha
MO3HABATEJIHUTE, €THYECKUTE, JIOTHUECKUTE U BOJIEBU ChABbPKaHU. AKaJeMUYHATa MpeKa reHepupa CBOsl OOIIHOCT
OT BBTPEIIHH MPaBUiIa, CPEJ KOUTO MOXKE U CJIe/[Ba Jia pa3BUe Bb3MOKHOCTUTE Ha €-00y4YEeHHETO 3a AOMbJIBAaHE Ha
MPOIYCKUTE Ha XyMaHM3alMsg B OOpPa30BaHHETO 4Ype3 aKLUEHT BbPXY OOIIOYOBEIIKUTE W HHAMBUAYaIH3UPAHU
neHHoctu (Anocronosa 2014: 161).

BupTtyaiHaTa peanHOCT € pearHOCTTa Ha CTYICHTUTE, kouto odyuaBame (['toBumiicka, [{ankoB 2012, c.85).
3a TSAX TS HE € IPOCTO JIpyra peajHocT, a ,,MOATa PEATHOCT, a B KA4ecTBOTO i Ha 0Opa3oBaTellHa BH3MOXKHOCT €
TEXHOJIOTMYHA MHBECTHUIIMS, KOSTO cama 1o cede cH He OM MOIJIa Ja MPOMEHH paJinKaJHO caMoTo oOpa3zoBaHue. 3a
na 0b1e oOpa3oBarenHa HHOBALMS ,,BUPTyalHaTa PeaTHOCT  TpAOBa a ObJie IIEHHOCT, a He IIPOCTO pa3rphllaHe Ha
TEeXHHYECKaTa CPBUYHOCT Ha 00yJIaeMHUsI.

Ocb3HaBaHETO M OIOJ30TBOPSIBAHETO Ha BB3MOXKHOCTHTE, KOHWTO CBIBP)KAT W3BBHAYIUTOPHHUTE U
eNIEKTPOHHH (GOpPMU Ha OOy4eHHe, KAaKTO M CTPYKTYPHPAaHETO Ha I[UIOCTHA CHCTEMa 3a OpraHu3alus Ha
M3BBHAYIUTOpHATa y4eOHa paboTa Ha CTyJIEHTHTE ca MPEINOCTaBKa 3a HM3TPAXTAHETO Ha pPEaula KIFOUOBH
podeCHOHAIHU U COL[MAIHU YMEHUs, ChOOPa3HO MHANBUIYaIHUTE HHTEPECH U Bb3MOXKHOCTH Ha CTYJIEHTHUTE.

IlenTa Ha Tasu cTaTus € Ja MOKaXe HAKOM BB3MOXKHOCTH Ha €JIEKTpOHHATa IuiatdopMa 3a oOydeHue
Blakboard Learn (Ballistic cell, 2012), upe3 xouro cTymeHTuTe na OBJAT aHTAXHPaHH AKTHBHO B MpoIlleca Ha
M3BBHAYJUTOPHA AEHHOCT, Upe3 OpraHU3UpaHe U MPOBEKIAHE HA Pa3INYHH COIL[MAIHU WHUIIMATHUBY, 2 C€ MOBHUIIN
TAXHaTa MOTHBAIMS 33 y4YEHE, Jla C€ CKbCH IUCTaHIUATAa MEXTy NMPENoAaBaTesst U CTy/IEHTa, a Ce Ch3IajJe OIle
€Ha BB3MOXKHOCT Jia OOIIyBaT MOMEXAY CH, Ja CIOACIAT MHEHHS M J]a B3eMaT PEIICHHMS, KaTo ce OINpeeiH
MIPOCTPAHCTBO 32 AKTUBHO IJIAHMPaHE, OPraHU3UPaHE U OCHILIECTBSIBAHE HA Pa3HOOOPa3HU BUIOBE JCHHOCTH.

ToBa e MHOBaTHBHA IPAKTHKa, KOATO CTapTHpa B HadanoTo Ha ydeOHara 2015-1016 rogmHa. OcHoBHaTta
ujesl € 1a ce MpuBiiede BHUMAHUETO U J1a CE aHTaXUpaT CTYAEHTHTE OT crenuanHocT ,,ColpaliHa Mejaroruka’ ¢
N3BBHAYJUTOPHHU JICHHOCTH, KOUTO J1a €A BUJVMH 38 BCHUKH CTYACHTH. AKLICHT C€ TI0CTaBs BHPXY:

e ]I3BBpHayIMTOpPHATa 3a€TOCT HAa CTYACHTUTE M BB3MOXXKHOCTUTE 3a HEWHOTO pa3BUTHE U
Ka4yecTBEHOTO W ympaBieHne. CBHIETENN CME Ha OCBIIECTBIBAHETO HA MHOXKECTBO MPOYYBAHMS MO OTHOIICHHE
nmojoOpsiBaHe Ha ayAWTOpHaTa ydeOHAa padoTa, HO HE MOXEM Jila KaKeM ChIIOTO W M0 OTHOIIEHHWE Ha
n3BBHAyAUTOpHAaTa. HemooleHsBaHeTo Ha MpoOJIeMHUTE 3a IUIAHHPAHETO M OpPTaHU3aIMiITa HA W3BBHAYIHUTOPHOTO
BpeMe Ha CTyJCHTHTE, 32 CHCTEMAaTH3MPAHETO Ha M3BBHAYAUTOPHHUTE 3a/1a4M, 32 MOTHBHPAHETO Ha CTYJICHTHUTE 3a
aKTMBHO BKJIIOYBaHE B Pa3iIM4YHM (OPMH HAa W3BBHAYJUTOPHA PadOTA,BOIAT 10 PEAWIAa HETATHBHH ITOCIEHIH.
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Hsma sicHo 060cHOBaHa KOHIEMIMS 33 OPTAaHU3MPAHETO M KOHTPOJIMPAHETO HA M3BBHAYAUTOpHATA ydeOHa paboTa
Ha CTYAEHTHTE, OnJia Ts1 CaMOCTOSTEIHA WK TPYIOBa.

e JloOpOBOIYECTBOTO, KaTO CHIBTCTBAIA OOYYEHHETO B CIICHHAIHOCTTa AEHHOCT, KOSTO B
Yy)KJICCTPAaHHU YHHMBEPCUTETCKH OpPTraHM3allMiM € HEOTMEHHa 4acT OT OOy4YeHHETO M HEOoOXOJMMO YCIIOBHE 3a
JUTUIOMUpAHE;

e  MeX/IyHHCTUTYIIMOHAIIHOTO NapTHHOPCTBO, KaTo BB3MOXKHOCT 32 CHTPYIHHYECTBO M BpB3Ka
MEXAYy TEOpHATa W NPAKTHKATa, KOATO Ja OCHUTYPH BB3MOXKHOCTH 33 B3aMMOACHCTBHE MEXIY CTyICHTHTE H
MOTPEOUTETNTE HA COLUAITHN YCITyTH.

B xoHmenmusTa ca 3aJ0XK€HH JBE OCHOBHH Spa:

e OOyucHue B ICHCTBHE, B ¥ UPE3 ONNTA, IPH KOETO € BaXKCH IPOIIECa, a HE CaMO IPOIYKTa, KaKTo €
B MIOBEYETO CIyYad B YHUBEPCUTETCKOTO 0Opa3oBanue (pedepat, KypcoBa paboTa, aHOTAIIMU H TIp. )

e (CwmeceHO (TpaaWIIMOHHO M EJEKTPOHHO OOYYeHHE), TPU KOETO HYpe3 B3aMMHO [OITBJIBAHE, CE
JOCTHUTA 110 Pa3JINYyHK KaHAJIW U y4eOHHU MbTEKH 10 KOHKPETHUTE UHIUBHIH.

OnuTsT OT TpHIOKeHHEeTo Ha mmatpopmara Blakboard Learn B o0yueHneTro mo pasmuyHH yueOHH
JUCHUIUIMHE BbB DakynreTa mo mefaroruka Ha FOrosamaneH yHuBepcureT ,,Heodur Puiicku® e ocHOBaHME aa ce
OTKPOSIT HAKOU NPOOJIEMHH 00J1acTH:

1. Ha mppBoHavyanmHusi etan ce 3a0ensza CTpax OT HOBOTO M HEYMEHHMETO Ha HSKOW CTYICHTH Ja
paboTaT B TakaBa oOpa3oBaTenHa cpefa (IpH MarkucTpu, CTYACHTH 33JI04HO 00ydYeHHe, KaTo IIAJI0 I10-Bb3pacTHH),
T.€. JINTICA HA TUTUTAIHA KOMIIETCHTHOCT.

2. B mocrexBamuTe eramu ce ouepTa TEHAEHIHMS Ta3H (opMa Ha OOy4eHHE Ja Ce H3IOJI3BAa OT
MIPENoaBaTeINTe NPEINMHO 3a OICHSIBaHE, KAaTO MPEMMYINECTBEHO Ce IpUiaraxa eJIeKTPOHHH TECTOBH 3aJaHUs
(ITonxouer 2015: 41) u cTyAeHTHUTE 5 CBBp3Baxa MPEHUMYIISCTBCHO C TOBA. Y yYaIlIUTe ce OPOPMH IpeacTaBaTa, ue
BCHYKO, KOETO € CBBP3aHO C TO3H THII 00Y4EHHE CE OIEHIBA U IPH 3HAYNUTEIHA YaCT OT TSAX CE€ 0YepTa KOJIeOINBOCT
u cTpax or npoBan. OcTaHaauTe WHCTPYMEHTH (M3BBH TE3U, KOUTO CE OLCHSIBAT) B €JIEKTPOHHATa Iatdopma,
Pa3IMYHKUTE Bb3MOXKHOCTH U (DYHKIIMOHAIIHOCTH KOUTO MpeJyIaraT ce U3Moj3Baxa Mo-CKOpPO eMU30JHIHO.

3. AHamu3bT Ha ChIIECTBYBAIUTE IMPAKTUKW Ha o6yqu1/Ie BbBB CDaKy.HTCTa 10 mneaaroruka HaCcodu
BHUMaHHMETO KbM JIMIICATA Ha CHCTEMHOCT M MOCJIEI0BATEIHOCT 110 OTHOIIEHHe Ha paboTarta B Blakboard Learn. Ha
IIpaKTUKa 06yqu1/1eT0 B HJ'IaT(l)OpMaTa € CbOTHCCCHO KbM MPEANOYNTaHUATA Ha OMPCACIICHN ITpEenoaaBaTejiv, KOUTO
n30MpaT MPOU3BOJIHO y4eOHM AWCLUMIUIMHM, B KOMTO Ja CTPYKTypUpaT y4yeOHOTO ChAbpXaHHE 0e3 Ja ce ThpCH
HeoOxoanMara B3aMMOBPB3Ka, MOCIIEI0BATEITHOCT, MEKAYIIPEIMETHH Bpb3KH. B KOHKpeTHUs (akynTeT ce ouepra
TEHJCHIUS CTYAEHTUTE Ja MMaT CTPYKTYpUpPaHH y4eOHHM KypcoBe B paMKHTE Ha IbpBaTa M BTOpaTa rOAWHA OT
00y4eHHEeTO CH, IPH KOETO CBHKBAT C OIPEAEICH HauMH Ha KOMYHMKAIUS C MpEToJiaBaTelisi, C ONpPEaeTeH CTHI
y4eHe W JOCTBI [0 pa3IWYHH PECypCH, a B IIOCIE/IBAIIUTE TOJMHM HAMAT BB3MOXKHOCTTA Ja TPOABIIKAT
00y4eHHeTOo CH B Ta3n 00pa3oBaTellHa cpela.

OCHOBHUTE NPUHIUIH, Bb3 OCHOBA Ha KOUTO € CTPYKTYpPHPAaHO 00pa30BaTEIHOTO IIPOCTPAHCTBO Ca:

e BzaumoneicTBUE U CbTPYAHUYECTBO;

e [lonkpensamia cpena.

C'I)pr}:[HI/I‘IeCTBOTO u BSaI/IMO)Ief/'ICTBI/IeTO CTOAT B OCHOBATa Ha Pa3sBUTUETO Ha O6IIIHOCTTa Ha y4JaliuTe U Ha
yueOHHUTEe MpexH. Te ocurypsiBaT noAIbpikaiia yueOHa cpeaa, KosTo:

v/ HAachpyaBa y4acTHETO M IIOEMAHETO HA PUCK;

v/ HachbpyaBa y4EHETO U U3CIe0BaTelcKaTa paboTa;

v/ HaMaisBa cTpaxa oT MPOBall.

[Tpenn BBBEXIAaHETO HA Ta3W MPAKTHKA B KOHKPETHATA CIICIIMAIHOCT C€ OYepTa JIMICcaTa Ha B3auMOJIeHCTBIE
U CHTPYJHUYECTBO MEX/ITY CTYJEHTHTE OT Pa3IMYHU KypcoBe, KOMTO HE Ce IMO03HaBaxa IMOMEX/ly CH M He No3HaBaxa
paborara Ha CBOMTE KOJICTH.

Crparernyecka IpeanocTaBka 3a e(eKTHBHA, aHTaXUpalla M NPOAYKTHBHA M3BBHAYAWTOpHA 3a€TOCT Ha
CTYACHTUTE € OCUTYPSABAHETO Ha HCO6XO)II/IMI/ITQ NnEJarorn4yeCKu yCjaoBHsA, B YHUATO OCHOBA € NPEABAPUTCIHOTO
IUIAHUPAHE U CUCTeMaTHU3UpaHe Ha Pa3jIMYHU BUOBE 33]]a4H 33 U3IIbIHEHHUE.

KoHncTraTupanute npobiaemMHn 06JacTH ca OCHOBaHHE Ja ce AudepeHIupar CIeTHUTE eI Ha 000COOEHOTO
EJIEKTPOHHO ChIbpIKaHHE:

o Cp3maBaHe Ha MPOCTPAHCTBO 32 CIOACISIHE Ha JOOPH MPAKTHKH 33 M3BbHAYAUTOPHA ACHHOCT
Ha CTYJCHTH OT CIIELUATHOCT ,,COlMalIHA TeIaroruKa‘;
. IoanepxaHe aHraxkupanocTta Ha cryaentute B Blakboard Learn;
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. PasBurne Ha OOIIHOCT HA yYAIIUTE;
. AKTHBHO aHT@)XHPaHE Ha CTYJICHTUTE B KOHCTPYHUPAHETO Ha COOCTBEHOTO CH O0YYCHHUCE;
. OpraHu3upane Ha MPaKTHYCCKH JCHHOCTH 3a MPIJIaraHe Ha 3HAHMSATA.
. 3a MOCTUTaHETO MM Ca 3aJI0KCHU KOHKPETHH 3aJauu:
. PasmupsiBane, 3aTBbpKIaBaHEe W 3aJbI00OYaBaHC HA 3HAHUA, INOJIYYCHH IO BpEeMe Ha
ayJIUTOpHATa paboTa;
. [IpunoOuBane Ha HOBH 3HAHMS,
. PasBuBaHe Ha HOBH yMEHUS,
. Pa3BuBaHe Ha TBOPYECKH MMOAXO] KBM PEIIaBaHETO Ha MMOCTaBEHUTE IPOOIEMH;
. [IposiBsiBaHEe Ha MHOINBUAYATHOCTTA Ha CTYACHTA;
. dopmupaHe Ha MPAKTUIECKH HABHIIH.
WU peitHocTH, KaTO:
. JlobapsiHe Ha KaJlCHIAPHU CHOUTHS,;
. Ch31aBaHe Ha TUCKYCHOHHH (popymu;
. OpranusupaHe Ha BPb3KU;
. W3BecTsiBaHe Ha MPECTOSAIIN CHOUTHS;
. Ch31aBaHe Ha MPOYIBAHHUS,

. OO6paTHa BpB3Ka.
CwappxaHueTo (ayauo, BUACO U TEKCTOBO) € CTPYKTYPHUPAHO B OTICIHU y4eOHN MOIYJIH, KOUTO C€ OTHACIT
Ja ompeneneHn WHUNMATHBU. To e myntumomanHo (DKmpamanckm 2014: 88), BUANMO W MOCTBITHO 32 BCHYKH
CTYICHTH (OT IBPBU O YETBBPTH KYpC) OT CIEIMATHOCTTA, KaTO IO TAXHO JKETaHHE € OCHUTYPEH TOCTHII 4pe3
armuKanyst Ha MoOmmHuTE TeinedoHn. ChABpKAHUETO € B Pe3yiTaT OT AWCKYCHH BBPXY HIEH OT CTpaHa Ha
CTYJIEHTUTE U TAXHATA MPaKTUUYEeCKa peanu3alsi — CaMOCTOATETHO WIM B MapTHHOPCTBO C APYTU WHCTUTYIUH. 3a
mo-JieCHa OpHeHTalus ¢ odopMeHa crapt obiact ,,Jloope momutu!“. IlpakTHyeckara ACHHOCT € ChOTHECEHA KbM
TEOPHSTA C MIOMOIITA HA PA3JIUYHN HHCTPYMEHTH U (YHKIIMOHATHOCTH, KATO YUKUTA, 3aaHUs U JPYTH.
Karo 1su10 TOBa 00pa3oBaTeNHO MPOCTPAHCTBO HAchpuyaBa KPEATHBHOCTTA HA CTYACHTUTE M MOJIOMara
Pa3BUTHETO HAa KOMIETEHIIMH OT IPYT MOPSIBK, CBBP3aHH C:
e TlocraBsiHe Ha 1IeNM, PECIIEKTUBHO OpPTaHU3allUs HA BPEMETO;
*  Bw3moxkHOCT 32 M300p 32 BKIFOYBAHE B JCHHOCT (MOTHBAIIH);
*  U306op Ha dpopmu 3a paboTa (peAIIOIUTAHHS, HHTEPEC);
*  BsammopeiictBue (CBOOOIHO W3Ka3BaHE HA MHEHUS), JIANICA HA TPSK PHKOBOIUTEN, HMa
OpraHn3aTop, MOMOIIHUK B IEHHOCTTA;
*  CaMOKOHTpOIL, T.¢ pedieKcus, Bb3MOKHOCT 32 OCh3HABAHE Ha CIIa00CTH.
OpraHuzanusara Ha U3BbHAYAUTOPHATA pabOTa Ha CTYJESHTHUTE CJIe/[Ba Jla Ce MPEBbPHE B CTpaTeruyecka e
HA YHHBEPCHUTETCKOTO yIpaBiicHHe y Hac. HeoOXoammo € [a ce CTPYKTypHpar IHOJpa3JeiicHHsi B YHHBCPCHTETA,
o0e3reyaBaliy H3BbHAYIUTOPHUTE ACHHOCTH Ha CTYACHTUTE. MeToandyecka oMol B TOBA OTHOIICHHE J]a OKa3BaT
U OTHENHUTE (aKyATETH U KaTeApPH, KOUTO Ja ONPEICST OCHOBHHUTE HANPABICHUS, ChIbpKaHue, GOPMHU U 3a1auu
3a M3BBbHAYIUTOpPHATA MOATOTOBKA HAa CTYJCHTUTE B YCJIOBHATA Ha TPAJUIIMOHHA M €JEKTPOHHA oOpa3oBaTesHa
cpena.
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TEACHER COMPETENCE FOR INCLUSIVE EDUCATION IN MULTICULTURAL
ENVIRONMENTS

Vedat Bajrami
Faculty of Education, University "Ukshin Hoti" in Prizren, Kosovo
vedat.bajrami@uni-prizren.com

Abstract: The study presents the competence of teachers neededfor easier dealing with therequirements of inclusive
education in multicultural environments. The basic point is that the teacher is a key player in this process and that he
significantly affects the quality of inclusion of children with disabilities in regular elementary schools.Here is
emphasized the importance of initial teacher competence in the process of inclusive education, as well as the basic
problems arising from teacher's misperceptions about the child, its development and the process of learning, then the
wrong expectations of teachers and lack of understanding of the role they play in working with children with
disabilities.One of the main conditions for the realization of effective teaching in an inclusive school and
kindergarten is a professional training ofthe teachers and educators. The study highlights the need for adequate
initial teacher education and professional training which would be a preparation for roles that are expected of the
teachers in inclusive schools. Therefore it is of utmost importance that students who study educationreceive basic
knowledge in the field of inclusive education and to acqure competencies needed for inclusive teachers.

Professional competence of teachers is the main prerequisite for effective inclusive education of all children with
special educational needs.Such competence represent: respect for the diversity of students, giving support to all
students, working with parents and personal professional development of teachers and educators.

The main question that arises is whether the teachers and educators have the opportunity to quality vocational
training which will enable personal professional development by gaining competence for inclusive education and
work with all students.

Keywords: teacher competence, professional teacher development, children with special educational needs,
inclusive teachers profile, inclusive education.

KOMIIETEHIIM HA HACTABHUILIUTE 3A UHKJIY3UBHO OBPA30OBAHUE BO
MYJTHUKYJTYPHHU CPEIJUHU

Benar Bajpamu
®dakynreT 3a 00pa3oBHU HAyKH, Y HUBEP3UTET ,,Y KHH XoTu", [Ipu3pen, Kocoso
vedat.bajrami@uni-prizren.com

A6cTpakt: TpyJgoT r'u NpUKaxKyBa KOMIIETEHIMMTE Ha HACTABHUIMTE KOW MM Ce€ MOTPEOHM 3a MOJIECHO Jia TH
3a[0BOJIaT MOTPeOUTe Ha WHKIY3WBHOTO 0Opa3oBaHHME BO MYITHKYITypHUTE cpeauHu. Ce moara of Toa AeKa
HACTaBHUKOT € KIyYHHOT aKTep BO OBOj IPOLEC U 3HAUYMTEIHO BIIMjae HA KBAJMTETOT Ha BKIYYYyBameTO Ha Jelara
co moceOHM TOTpeOM BO peNoOBHMTE OCHOBHM yumwiminta. Ce ykakyBa Ha 3HAYCHETO HA HHUIIMjATHUTE
KOMITETEHIIMM Ha HACTaBHHUIIMTE BO MPOLIECOT HA MHKY3UBHOTO 00pa3oBaHKe, KaKO M Ha OCHOBHHUTE MPOOJIEMHU KOH
MOTEKHYBaaT OJ TOTpEeIlHaTa MPETCTaBa HAa HACTABHUKOT 3a JIETETO, HErOBHOT pa3Boj, MPOLECOT Ha Y4eHe,
MOHATaMy OJ] TOTPEIIHATE OYEeKyBarha Ha HACTABHHUKOT M HELEJOCHOTO chakame Ha yjorara Koja Toj ja MMa BO
paboTaTa co aenara co moceOHM moTpeOH. ENeH o rilaBHUTE YCIIOBM 3a M3Be/lyBame Ha ©(eKTHBHA HACTaBa BO
WHKJIY3UBHUTE YYWIMINTA U TPAAUHKUTE € NPO(ECHOHaIHOTO 0CcOCO0yBame Ha HACTABHUIINTE M BOCIIUTYBAayHTE.
Ce wucrakHyBa mnoTpebara 3a aJeKBaTHO HWHHIMjaJJHO OOpa3oBaHWE Ha HACTaBHULIUTE W HUBHO CTPYYHO
YCOBpILIyBam€, CO 1€ MOATOTOBKA 3a yJloraTa Koja ce O4eKyBa O] HUB BO MHKIIy3uBHHTE yumnumra. [Topamu Toa,
0J1 UCKJTYYHTEIJIHA BaXKHOCT € CTYACHTHTE Ha (aKyIaTeTUTE 3a 00pa3oBaHKe aa J0OMjaT OCHOBHH 3HaeHa O] o0yacta
Ha I/IHKHy3I/IjaTa 1 KOMIICTCHIIMHU KOH CC HOTpe6HI/I 3a l'IpO(i)I/IJ'IOT Ha WHKJTY3UBHU HACTaBHUIIHA.

IMpodecroHasHNTe KOMIETEHIIMH Ha HACTABHHUIIMUTE CE OCHOBEH YCIIOB 32 e(eKTHBHA WHKIy3MBHA HacTaBa 3a
Jierata co oceOHu 00pa3oBHHU MOoTpeOu. Bo pamMkuTe Ha OBHE KOMIIETEHIIMY CIaraaT: IOYUTYBabe HA Pa3IMYHOCTA
Ha YYCHUIUTE, JaBak€ ITIOMOII HA CUTEC YYCHUIIN, pa60Ta CO POAUTECIINTE U JIMYCH CTPYUCH pa3130j Ha HACTAaBHUILIUTC
1 BOCIIMTYBA4YUTE.
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I'maBHOTO mparmame Koe ce MOCcTaByBa € Toa JaJi HACTABHUIUTE M BOCIUTYBAUYUTE NMaaT MOXHOCT 3a KBAIUTETHO
CTYYHO YCOBDIUIYBam€ 32 HUBHHOT JIMUeH NPO(eCHOHAICH Pa3B0j M CTEKHYBambe Ha KOMIIETCHIMH 3a pabora BO
HMHKJTY3UBHO YUWJIHIITE CO CUTE YUEHHUIIH.

Kayynu 360poBH: KOMIETEHIIMM HAa HAaCTaBHHULUTE, NPO(ECHOHANICH pa3BOj Ha HACTaBHHUILIMUTE, JeLa CO IOCEOHU
00pa3zoBHU MOTPeOH, MPOGHI HA MHKITY3UBEH HACTaBHUK, MHKIY3UBHO 00pa30BaHue.

1. BOBE]J

I'pynara Ha nema co I1IOII e MHOrY XeTeporeHa M mopajay Toa HACTAaBHUIUTE OJ MHKIY3UBHHUTE CPEIWHHU
Tpeba Ja MMaaT COOABETHHM BPEJHOCTH, CTaBOBH, CIIOCOOHOCTH, 3Haewa u cdakama (Watkins, 2007, crp.51).
Jluteparypara ja HaBeqyBa Ba)KHOCTa Ha H00pO eIyLUUpaHW CTPyYmald M HACTAaBHHLM HAa TOJAPavjeTo Ha
nHKIy3ujaTa. HacraBHuIMTE Tpeba fa MMaaTr 3HacHha BO BPCKA CO Pa3IMYHHUTE CTPATErWy Ha yUHMJIMIIHA NPAKTHUKA
BO OJyIelieHHjaTa. YUWIMIITETO Tpeba a To MMa MPeaBHUJ LENOTO CEMEjCTBO, POJUTEIIUTE, OpakaTra U CECTpHUTE
(Porter, 2002, ctp. 9). TpynoT ru npuKaxKyBa WHKIY3UBHUTE INPAKTHKH BO IOCAMHEYHU JpKaBH BO KOHM ce
WCTAaKHYBa U 3HAYEHETO Ha I00pO eAylMpaHH HACTABHUIM BO MHKIY3UBHHTE YYMJIMINTA 33 CUTE KaTErOpUH Ha
Jena.

HctpaxyBamaTa Kou ce 3aHMMaBaJie CO JETCKHOT Pa3B0j ja MOKaKyBaaT Ba)KHOCTA Ha KOOIEPATUBHHTE
MerydoBeukn ogHocH (Bredekamp, 1987).

MynTukyntypHaTa (MOBeKeja3udHATa) CpeMHA, HHKIIy3HjaTa Ha JieraTa Of pasJIMyHy IPyNy U aHaJIn3a BO

MMOCIMHEYHH Ap>KaBU ce MpeAMET Ha TOBeKe HCTpaxKyBama, kako Bo EBpoma, taka m Bo CAJl. (Losen&Orfield,
2002, ctp.132).

2. IEJ HA UCTPAXKYBABETO

Kaxo ocHOBa BO METOAOJIOUIKUTE MOCTANKH, YIOTpeOeHa € aHanu3a Ha COAp)KUHATA Ha BaXKHHU IOKYMEHTH,
aHaJW3M, W3BCIITAW W CBajyalud. Bo TOCIeAHWTE JBacCeT TOJUHU, aHAJIU3UTE BO PA3BOJHUTEC MPOIECH Ha
00pa30BaHUETO, KO C€ MPEAMET 3a HAIPT M KPEUpPamhe HA MOJUTHKH M IPOICHU HA COCTOjOMTE, MPETCTaByBaaT
€/ICH O] HAjBAKHUTE €IIEMCHTH Ha UCTPaXKyBambETO.

3a peanmm3anyja Ha [[eNITa HATPABUBME aHAJIHM3a Ha CICTHUTE MOJATOIIH:
1. Amnammsa 3a ynorpe0a Ha KOMIIETCHIIMH BO HHUIH]jaTHOTO 00pa30BaHNE HA HACTABHHUIIUTE
2. AHanm3a Ha OApIIKATa Ha Jerarta of MOBeKeja3sHnIHUTE CPEIIMHH.

3. METOAU, TEXHUKN U UHCTPYMEHTHU HA UCTPA’KYBAIBLE

Kako ocHOBa BO METOIOJIONMIKHUTE MOCTAIKH, YIIOTpEeOEHa ¢ aHaIn3a Ha COJP)KHHATA Ha Ba)KHH JTOKYMEHTH,
AHAITM3M, W3BEIITAM W eBalyalud. Bo MOCIHeIHHTE JBacceT TOAWHM, AHAIM3UTE BO PA3BOJHHUTE MPOIECH Ha
00pa3oBaHUETO, KOM Ce MPEIMET 3a HAIPT W KPEHPame Ha TOJMTHKH W TPOIEHH HA COCTOjOMTE, MpeTCTaByBaar
elICH O/ HAjBAXKHUTE €IIEMEHTH HA HCTPAKYBAKETO.

Bo 0Boj Tpyx ce ynotpedeHu ClieIHUTE METON:

- Meron Ha TeopeTcka aHanM3a

- Meroxa Ha xommapanuuja

4. OITUC HA TIPUMEPOKOT
[TpumepokoT Ha HCTpaXkyBame ' orngaxa:

- JlBaHaeceT eBpOIICKH JpKaBU

- Tpu 6ankancku npxasu (Lpra ['opa, KocoBo u Makenonuja).

3eMjuTe BKIYYEHH BO HCTPAXXyBameTO MMaaT HaceleHue 10 8 MuimoHd. OCHOBa 3a aHanmu3a ce 0asuTe Ha
nomaronn Ha EUROBASE —National system overviews on Education in Europe and on going reforms (www.
eurydice.org) n European Agency for people with Special Needs and Inclusion education (www.european-
agency.org), Eurostat, OECD. HaunHoT Ha mpubupame Ha TOJaTOLX oapa3dupa:

- IIpoyuyBame Ha nuTepaTypa,

- Crezneme Ha CTAaTUCTUYKHM ITOATOLM M CTATUCTUUKHU 0as3,

- PasroBopm co Ha/uyIeXHHTE BO MUHHCTEpPCTBaTa BO JpXaBuTe oj npuMepokor, llpua Iopa,

Makenonuja u Kocoso.
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5. MIPO®PNUJI U KOMIIETEHIIUU HA UHKJIY3UBHUOT HACTABHHUK

Hexoun aBropu kako Naukkarien (2010, ctp. 190) TBpmar neka HacTaBHULIMTE Tpeba Ja TH IieaaaT
YUYEHHUIMTE KaKO Jiela CO pa3IM4HU CHOCOOHOCTH M IOPaaAu TOa W HACTaBHULIMTE Tpeda Jla TM MMaaT NpeaBH[
pa3IMYHKUTE CTWIOBH Ha yueme, a He Jia ce OrpaHHYyBaaT camo Ha eiHa rpyna Ha aeua co [1OI1 (riryBu, crnenn...).
Ha oBoj HaumH THe OM HanpaBuie KOHTHHYYM Ha MOTIIOpa M Ha KiacHu(UIMpame Ha Aelara U HUBHO HacOYyBambe
BO CIIENMjaJIHK U NoceOHM yumnuiuTa. HajMHOry BHMMaHue Tpeba /1a ce Hacouu KOH copa0oTKara Mery y4HuTeluTe,
BOBE/yBamkbe HA JPYr HACTABHHK BO OMJEICHHETO, a HE Ja ce pa3MUCIyBa Ja ce npedpiu AETeTo BO MOCEOHO
omnenenne co crennjaiged Hactasuuk (Pijl, 2010, crp. 199). O6pa3oBaHHeTO HA HACTABHHUIIUTE 32 WHKIY3WBHA
HacTaBa € IOCTaBeHO BHCOKO Ha JHEBHUOT peX Bo EBpona u cBeToT.

5.1 TloueTHO 00pa3oBaHNe HA HACTABHUIIU

PasniuHu npykaBu UMaat pasiiMyHU IPOrpaMy 3a CTyIUparbe, KON UMaat passIndHo BpeMeTpaeme. Mako co
bonomckara pedpopMa Ha CHCTEMOT 3a BHCOKO OOpa3oBaHHME € IIOCTHI'HATa IorojieMa (opMaliHa €IHAKBOCT BO
EBporma, cé ymre mocrojar pasiMKyd BO INMOYETHHTE CTYyIUM Ha HACTaBHUIMTE KOM TpaaT ox 2 J0 5,5 ronuHu.
[Moronemuot 6poj ApkaBu cupoBeayBaat 3-4 TOJUHU JOIUITIOMCKH CTYIMH, a Kaj moMan Opoj OJf HUB 0Ba BpeMe €
NPOJIOKeHO Ha 4-5-roauiinu Marucrepcku cryaun (Ouncka, @pannuja, [lopryranuja, Ucnaun, llnanuja). OBoj
HAuMH € TMO3UTHBEH 3a CTaTycOT Ha HACTAaBHHUKOT, OJ €JHA CTpaHa, M 3a 3HAYajHUTE COAPKUHHM KaKo ILITO €
WHKIJTy3UBHOTO 00pa3oBaHue, OJ1 Ipyra CTpaHa.

Bo Hekou ap>kaBu 00pa30BaHMETO HAa HACTABHMIMTE CE M3BEAyBa Ha BHCOKOOOPA30BHUTE YCTAHOBH KOH
HEMaaT CTaTyc Ha YHHBEP3UTET, HO MMaaT IPaBo Ja W3jaBaaT IUILIOMH. Bo ®paHIuja oBaa npakTHKa € IpeKuHaTa
U CHTE IpOorpaMu ce npedpieH Ha jaBHUTE YHUBEp3UTeTH. [loMan Opoj o 3eMjuTe T pa3BHBaaT TaKaHAPCUCHHUTE
,fast track® mmm Op3m Mozenu Ha ocriocoOyBame Oe3 MpeKuHyBamke Ha padoTaTa. BakBu mporpaMu ce mO3HATH BO
Anrnuja, I'epmannja, Ectonnja u JlatBrja. OBHe IpOrpaMu MM CIy’KaT Ha BHCOKOMOTHBUPAHU KaHAWAATH U TPaaT
e romuHM. CoOLMO-KyNTypHaTa TeOopHja HYAW NPOAYKTUBEH HAYMH Ha pPasMHCIyBamkbe 3a pPa3BOjOT Ha
CHOCOOHOCTHTE Ha HACTABHHIIUTE 3a MHKIY3UBHO oOpasoBanue (Huizen et al., 2005; Laski, 2005; Korthagen, 2004;
Wubbels, 1992).

5.2 Coap:xuHa Ha 00pa30BaHNETO HA HACTABHUIIUTE

Bo moman 6poj ap:kaBu mporpamara 3a 00pa3oBaHHE Ha HACTABHUIIMTE € OJpE/eHa CO 3aKoH (ABCTpHja U
I'epmanuja). Jpyra rpyna Ha JQp)kaBu, Iak, CTaHIApANUTE TH IIOCTAaBYBa MOLIMPOKO U OJUTYKHTE 33 COAPKUHATA Ha
MPOrpaMHTe T TPENyLITa Ha O/JIeTHA MHCTUTYLIUH 32 BUCOKO 0Opa3oBaHue. Bo TperaTa rpymna ce Haoraart Jap>kaBu
KaJie IITO 3aBOJMTE 32 BHCOKO OOpa30BaHME 3aCHO CO CTYICHTHTE (OpMHpaaT oapeAcHH mporpamu. OHIITHOT
Tpera Bo EBpona e neka BpeMeTo 3a OJJIeTHA TEMH € IpeMHory orpanuueHo. Taka Ha Manra, (European Agency,
2012), e yTBpACHO AeKa BO IIOCTOJHHTE MPOrPaMH € HEBO3MOXKHO Jia C€ BKJIOIAT JOTOJHHUTEIHUTE COAPKHHH 3a
MHKJIy3HjaTa Ha ITOMyJalujaTa co MONPEYSHOCT BO CPeqHOTO obOpa3oBanue. [lpikaBute kako mro ce llIBeacka u
JlaHcka Beke OJNTO BpeMe MCTAKHYBaaT Aeka MpoOJIEeMOT € BO pa3iMyHOCTa Ha WHKIy3Wja. Tue HaBemyBaar leka
MIOCTOH ONACHOCT aKO C€ BOBEJAT TEMH 3a HHKIIy3Wja BO CUTE NPOrPaMH 32 HACTABHHILM, OUIICjKH HA TOj HAUYMH Ke ce
IIOCTUTHE HaMallyBame Ha e(h)UKaCHOCTa WM Ba)KHOCTA Ha CETO TOA coceMa ke ce U3ryOu.

5.3 [lountyBame Ha Pa3IMYHOCTA Kaj YYeHULIUTE

3a Cexkoj yYeHHK CO MOCECOHHM MOTPeOH, CTPYYHHOT TUM HAa YYHIIHUINTETO, BO KOj CEKaKO ¢ BKIydYeH U
PEXaOUIUTAIMCKH TeAaror (CHenujaieH Meaaror, neeKTos0r), Ha MOYETOKOT Ha YJYWIMIIHATA TOJHHA IPaBH
WHIUBHIYyalleH 00pa30BeH IUIaH W MNporpamMa. Y4YEHHKOT CO NOceOHM MoTpedM BO HWHKIY3WBHHOT THN Ha
oOpasoBaHue, ja cielu OMIITara y4uJIHIIHA IporpaMa, MOIudHIpaHa U IPUCIOCcOOeHa Ha HETOBUTE 0OPa30BHU
moreHimjanu (Radoman, 2008).

KomrereHImy BO OBaa CMHMCIa 3HA4aT MEHYBambe¢ Ha TJICJMINTETO HA HACTABHHKOT KOH Pa3MYHOCTa HA
YYCHUKOT W IIOMHAKBHOT HAYMH Ha y4YEHE BO OJICIICHHETO W BO OMLITECTBOTO BoommTo. OBa 3Ha4M JeKa ce
JIejCTBYBa BP3 OCHOBA Ha €THYKH NPUHIUIIM U CE OYUTYBA 3a€MHaTa BPCKa Mery IETETO ¥ HETrOBOTO CEMEjCTBO.

Kiy4ynure xoMHeTeHIMM ce NMpero3HaBame Ha HajONTUMAIHUTE OOJHMIM Ha peakiyja Ha Pa3IndyHOCTa BO
CHUTE CUTYyalllH, IPETo3HaBamhe Ha MOXKHOCTHTE Kaj M3paboTKa HAa MHAMBHUAYAJIHHOT IIaH, yoTpeda Ha pa3iIndyHu
CTHJIOBH Ha HACcTaBa M MPOMEHA Ha KIIMMaTa BO YYHJIHMIITETO CO LeJl CUTE YUCHHUIIH J1a OUIaT yCIIeIHH.

5.4 TIoMomI Ha cHTe YYEeHUIIM BO O/1Ae1eHUETO

KomrmieTeH1Mu Bo OBaa CMHCIIA MMOApa30upaaT JAeka HaCTaBHULIUTE Tpeda Jla MMaaT BUCOKU OYEKYBamba O]
CUTE YYEHUIIM, MaKO OJIIeJIeHHja Ce€ MHOTY XeTeporeHu. Toa ce IOCTUTHYBa CO MOTHBAIMja 32 MOCTUTHYBabha Ha
OIIIITH 3HACHa, MPAKTHYHH 3HACHa KAKO M COIMjaJHO U €MOIOHAIHO y4ele Kaj CUTEe y4eHHUIH. BaxeH mapTHep
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IIPH CETO OBa € CEMEjCTBOTO, HO IapalieIHO cO Toa Tpeba /a ce pa3BMBa CaMOCTOJHOCT M CaMOOJUTyUyBame Kaj
YYEHHUKOT.

Kiy4ynu kommeTeHIMM ce pa3BuBame Ha e(UKacHH BepOaJHM M HeBepOaJHM HAYMHU Ha KOMYHHUIMPAIbE,
pa3BHBambe TEXHUKH 3a cOpabOTKa CO POAWTEINTE, Kaj YUYCHHIUTE Pa3BUBAamE Ha ,,yUCHETO Kako Ja ce yuu",
pa3BHBambe Ha MO3UTUBEH IPHCTAIl U BIAJECHE CO OJHECYBAETO, CO OIVIE/] HA COLMjaJHOTO M €MOLMOHAIHOTO
yUeme, U YUCHETO Ha OIIITOTO 3HACHE.

5.5 CopaboTka co poauTeauTe H APYTrH COPAGOTHUIIN

Komnerenmuu Bo oBaa paMka moapa3zoupaat copaboTKa M CIIOCOOHOCT 3a TpyIHa padoTa Ha CHTE YIUTEIH
u omgakaat paboTa CO pOAUTEIUTE, CEMEjCTBOTO U CO IPYTHTE EKCIIEPTH BO U HAJBOP O YUMIIUIITETO.

Kiy4nure KOMIETCHIMH C€ pa3BHBambC Ha CO3HAHM]a, J€Ka MHKIY3MBHOTO OOpa3OBaHME cE€ TEMENH Ha
MIPUCTANIOT Ha copaboTKa, pa3BHBamke Ha e(pUKacCHa KOMYHHKAIHja CO CEMEjCTBaTa M POAUTEIUTE OJ NOWHAKBU
KyNTypHH, €THUYKH U ja3MIHHU cpeanHu. PaboTarta co pa3nuyHm excreptu Tpeba maa Ouge O0aznpaHu Taka MITO CHTE
yuurtenu Tpeba na paborar Bo THMOBH. MHOTY € BaKHO, Jla ce OapaaT MOKHOCTH 3a eBalyaldja Ha paboraTa BO
YUHJIMIITETO KaKo IIeJHHA.

5.6 IIpodecnonaseH pa3Boj Ha HACTABHUIIUTE

KommereHuuuTe 0J oBaa pamMka noapa3Oupaar jJeka HaCTaBHHIUTE UMaaT OJrOBOPHOCT 3a J0KHBOTHOTO
yuembe. KommeTeHnuuTe 0Oapaar TMMOCTOjaHO Y CHUCTEMATCKO IUIaHUpame, OlCHYBame, pediekcuja u
npucnocoOyBame Ha CUTyallljaTa BO OAJCIICHUETO.

Kiy4ynn KoMmeTeHIMM ce METOAM M CTpPAaTern 3a BpEeOHYBame Ha COINCTBEHaTa paboTa M YCIENIHOCT,
pa3BHBamkE€ Ha COINCTBEHHM CTPAaTETHH 3a pElIaBare Ha MPOONEMH M CBECT Ja NMpUAOHECEME KOH pa3BOjOT Ha
YYWIHIITETO KAKO 3a¢IHHUNA. 3a 0Baa Ipyla Ha KOMIICTEHIINH, BaXKHO € TIOYETHOTO 3HACHE HAa HACTAaBHUIIUTE Koe On
Tpebaso 1a ro 1o0HMjaT BO paMKUTE Ha YHUBEP3UTETCKHUTE CTYIHH.

5.7 IIpomena Ha yjorata Ha HacTaBaTa

HacraBara € HCKITyIHUTEIIHO CIIOKEH MpoIec OHMJIEjKH CEKOTalll e CIlydyBa BO MHTEPAKIHja CO XKHBH Jyre.
On THe NpUYMHM, Taa € CeKOrall HeNpeIBUUIMBA BO Taa Mepa, IITO Taa HUKOI'all BO IOTIIOJHOCT HE CE OJIBUBA
CIIOpen ,,3alpTaHa [[PBEHA JIMHKja™, KOja HU CIYXKH KaKO BOJCYKA JMHHja U HE yIaTyBa BO CHTE aKTHMBHOCTH KOH
cMe TH TIpeABHICNC 3a TOj 4Yac. PelieHdja MOKe Ja Ce HajaaT BO NMPOMEHETaTa yJiora Ha HacTaBaTta BO Koja
YUCHHIIUTE HEMa Jla JI0OMjaT caMo 3Hackha M BEIITHHU MOTPEOHH 3a HHTEPKYITYPHO JICjCTBYBambe, TYKY U Ke Oumat
0CIIOCOOCHN BO WHTEPAKLUHUTE CO Pa3IMYHU KYJITYpHH MAJIMHCTBA Ja CE€ OJHECYBaaT PaMHONPAaBHO, Nla T'U
YBa)KyBaaT M Ja TM MOYMTYBAaT KyJATypUTE M OOMYanTe Ha NPHUIAIHUIMTE Ha KyJITYpHHUTE ManuuHCTBa. Llenrta Ha
MHTEPKYJITYPHOTO 0Opa3oBaHHE HE € MOJYyJyBambe 3a paslIMuyHUTE KyITYpH TYKYy JOBEIyBame Ha HOCHTEIIUTE Ha
Pa3JIMuHM KYJITYPH BO €/I€H NpaBmWiIeH coonHoc. HacraBara nma 3agava 1a UM NpYKK Ha MIIQANTE Jyf'€ CTEKHYBAabE
Ha MHTEPKYITYPHH KOMIIETEHIIMM NMOTPEOHH 3a THE COOJAHOCH BO HOBOHACTAHATUTE IMOTPEOM Ha ONIITECTBOTO.
BaxHo e 1a nM ce MoMOTrHe Ha MIIQANTE A2 pa3BHjaT CIIOCOOHOCT 3a MHCIICHE 332 HOBUTE OJUTYKH KOHM KaKO BO3PacHU
mua mopa na tu gqonecat (Nincevié, 2009, ctp. 62). MHTepKynTypHOTO 00pa3oBaHUe CTaHyBa e O] MPOIECOT CO
KOj ce MOCTHIHYBa AMjaJIoT, NPEroBapame, IOMHPYBambe, KOMIIPOMHUC, PUCIIOCO0YBakbe, H30erHyBambe U KOHEUHO
3aeJHUYHO pelllaBame Ha MPOOJIEeMOT, KajIe IITO 3HaYajHa yJiora uMa U Bepckoto obpasosanue (Hrvati¢, 2007, ctp.
47). HactaBarta BO TEKOT Ha MHHATHTE TOAMHHU MMaJa yJjora HaCOYeHa CaMO KOH HH(OPMHUPAE HAa YICHUKOT.

Kora 300pyBame 3a MpOMEHETHTE YJIOTH Ha HACTaBHHUIIMTE, TOTAlll MUCIHUME Jieka Tpeba Jia ce IMpoMeHaT
OJIIHOCHTE Ha HACTaBHUIMTE KOH LEJIHOT BOCIUTHO-OOPa30BEH CHCTEM, IOYHYBajKH O/ MNpPEAydHIIUIIHOTO
BOCIIUT@HHE Ta JI0 YHHUBEP3UTETCKUTE WHCTUTYLMH. buaejkn moroieMuor 1ea oj HacTaBHHLUTE (HA CHUTE
00pa30oBHM HHMBOA) ce Haoraar JajeKy oJ] Toa IITO ro JoOuBalie KaKo CO3HaHMja Ha (aKyITeTUTe, THE MOCeTHyBaaT
IO JIOTIOJTHUTENTHW M3BOPH HA 3HACH-a BO BHUJ Ha CTPYYHO YCOBPIIYBame€, KO€ Ha OJpEIEeHH HACTABHUIN K€ UM
OBO3MOXH /14 CTeKHAT O/IPEJICHN BELITHHH M CIIOCOOHOCTH MOTPEOHH 32 OIIITECTBOTO BO Koe /iejcTByBaaT. Cexoj of
HacTaBHHUIUTE K€ Ce ONpEJeNIn 3a OHA 3HaeHke KOe My HEJOCTHTIa, CO IeJl CHTE J1a OMJaT KOMIIETEHTHHU 3a padoTara
LITO ja M3BpIUyBaar. ,,CTPYYHOTO YCOBPINYBamkEe W 00pa3oOBaHME C€ €IHH O] HajKOPHCHUTE HAaYWHHU CO MOMOUI Ha
KOM y4miuinTara Moxe Op30 Ja pearupaar Ha npomeHnerure okonHoctu™ (Perotti, 1995, ctp. 101). be3 paznuka Ha
CTPYKTypara Ha yYSHHUIMTE KOU Ce [0y4yBaaT, HACTABHHUIIUTE MOpA Ja OMJAaT CBECHH 32 BPEIHOCTA U PUIIOHECOT
Ha paziu4HuTe KynTypu. CTpydHOTO yCOBpIIYBamke Koe OM MM ce HYJeJO0 Ha HACTaBHHUIIMTE, CEKaKo Tpeba ja uma
CONPKWHHA KOW TIOTTUKHYBaaT €MOIIMOHAJICH, MHTEJEKTyalleH W MopalieH pa3Boj. TakBara HactaBa Tpeba 1a ja
3ajaKkHe CBECHOCTA Ha MOEJUHEIOT, Ja T MOoJ00pH 3Haewara 3a APYIuTe, Jia BOCIIOCTABH BPCKA Mely yUeHETO BO
YYUIIMIITETO M yYeHeTo (TJIABHO MPEKy MEeIUYMUTE) HAIBOP OJ YYWJIMIITETO. Toa mTO HACTaBHHUIINTE 'O HOCAT CO
cebe BO BOCHHMTHO-OOPAa30BHHUTE MHCTUTYLMH CE KYJITYPHUTE MOJEIM Ha 3aeAHUIIATa, Pa3IMYHOTO cakame Ha
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,,OIIITECTBEHATa CTBAPHOCT", BOCIIUTHU CTPATETWH KOW THE I'M NMPHMEHYBaaT BO BOCHHTHOTO HACTOjyBame M BO
3HaYajHa Mepa BIIMjaaT Ha CaMUOT TEK Ha BOCHHUTHO-00pa3oBHUOT npouec (Pirsl, 2002). Kako TakoB, HACTAaBHUKOT
CTaHyBa MOBOJICH MEIUYM Ha pa3JIMuHH KYJITYPH, a CO Pa3IMKUTE I'M 300raTyBa COJApKMHHUTE HAa HacTaBaTta U 'l
HHTEPIIPETHPa COAPKUHUTE NIPEKy UMIUIEMEHTalja Bo cekojaHeBHH cutyanun (Grdan, 2007, ctp. 213).

Co pa3BHBameTO Ha WHTEPKYJITYPHHTE KOMIIETEHIIMM BO CUTE HHMBOA Ha 0Opa3oBaHHE, C€ CO3/1aBaar
YCJIOBH M C€ OCUTypyBa KBAJIMTETHa KOMYHHMKAIMja KOja € Ba)KHa 32 BOCIIOCTABYBamh€ Ha KBAJIUTETHH OJHOCH 3a
COKMBOT BO IOIIMPOKATa OMIITECTBEHA 3acHHHIA Ha cekoj moexmHer (Bognar, 2008). Tpeba ma ce Harmacu u
Ba)XKHOCTA HA MEIMYMHTE 32 HHTCPKYITYPAIN3aMOT KaKO IOMaradd BO BOCIIUTAaHHETO 1 00Pa30BaHHUETO.

Tabena 1 — Ynompeba na komnemeHnyuu 60 UHUYUJATHOMO 00,

pa3oeanue Ha HacmasHuyume

Jiprkasa Komnerenmym, 3anmmaHu BO HalmuoHamHaTa | KoMmeTeHmum  KOM  Tro  IOKpWUBaaT
P JICTUCIIATHBA WHKJIY3UBHOTO 00pa3oBaHue
3aKOHOJABCTBOTO Oapa KOMIIETEHIIMH 3a CHTE
. nporpamMd. Tue ce MPONHUIIAHK Ha OJIJCITHHUTE
ABcTpyja porp P Jute] Ha
BUCOKOOOPa30BHM YCT@aHOBU 3a elIyKaluja Ha
HaCTaBHUIIUTE.
Benruja
J Pamka 3a xomnerenuuu 3a yuutenu (2007) 3a
(pnamancku Jla, BO HacOKa Ha €THAKBH MOXKHOCTH
OCHOBHO M Cpe/IHO 00pa3oBaHKe
JIeIT)
Benruja
(ppaniycku Hemaar Hemaar
JIeI)
Hemaar. BucokooOpa3oBHUTE YCTaHOBU 3a
Kurmap o0Opa3oBaHNe Ha HACTABHHIIUTE TH ompenenyBaar | Hekomky BakHH mpeaMeTd W U300pHU
COJIP)KUHHTE. MOTyJIH.
OnmTy cTaHAapAd W KIYYHH KOMIICTCHIIHH Kaj
Yemka OCHOBHHTE MUHIMAaTHHA poeCHOHATHA
KBaMH(UKAMKA Ha y4YUTeNWTe, 3amuirand Bo | [IpykaaT ocHOBa 3a HHKITy3WBHA IPaKTHKA.
3aKOHUTE.
KomnereHmyn 3a CTYAGHTH, WAHA YYUTEIH, CE
Jancka 3anuIald BO 3aKoHOT (oapenda Op. 408, 11. maj | KomnereHiuu Bo aedeKTonorujara
2009)
[Mpodecuonanuu crannapau 3a yaurenurte (2005 .
. . Bo mer «xiyyHu Tmozpadja  MOCTOM
Ectonuja n 2006) u Crparermja 3a o0Opa3oBaHHE Ha
HMHKITY3UBHO 00pa30BaHNe
nacraBuuim 2009-2013
. Temenuure moceOHU MOTPEOH Ce BO COCTaB
He e wueHTpaiHO omnpenesneHo, I0OCTOjatr
duHCcKa Ha TporpaMuTe 3a 00pa3oBaHHUE Ha CHUTE
HaIlMOHAJIHU HACOKH
HacTaBHHUIA
Dpanmia 10 BemITHHY MPOMHINAHU HA IIEHTPAIHO HUBO 3a | BiydyBa mounmTyBame Ha pa3IMIHOCTA Ha
P ) CUTE YUUTEIH CHUTE CTYIACHTH
[MegaromxkuoT COBET nMma OJIpeNICHO
Upcka 3aJOJDKUTENHN Oapama 3a TNpuKaxyBame Ha | [a
YCIIEXOT OJ UCXOJIUTE
enain UenTpanan Oapama, OUTyKHUTe ce mpuMaaT Ha | Hekow COOpXWHH ce WHTErpUpPAHH, KaKo
[ECHTPAJIHO HIBO IITO CE€ CIICIHjUTUCTHIKUTE
. CranmapauTe/KOMIICTCHIIUUTE ce OOHOBYBaaT —
JIuTBanuja Hapa 1t Y Bosenenu ce I10I1
KOJICIOT OJJTyYyBa 3a COJPKHHATA
IIpodun Ha KOMIETEHIMHTE W 3aHAMAamara Ha
. Ja — coapKWHUTE Cce pa3idKyBaaT BO
JlaTBuja YUATEITUTE (2007) u Crangapan 3a
Pa3InIHA KOJICIIH
ocrniocoOyBamke Ha HACTAaBHUITUTE
CoapxuHUTE TH OJpeayBa MHUHHCTepcTBOTO. | UHKIy3njaTa € BO CHTE€ TpOrpaMu 3a
JlykcemOypr [IpucranotT KOH OMNIITOTO O0pa3oBaHHWE € Bp3 | OCHOBHO  00Opa3oBaHHe,  MaJlKy  BO

OCHOBA Ha KOMIICTCHIIMHUTC.

HPOTpaMuTe 3a CPeIHO 0Opa3oBaHue
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CTaHZ[apIII/ITe U KIYYHUTE€ KOMIICTCHIIMA C€

BxiyueHo e wm mpucmocoOyBame 3a

3K (Anrauja)

VYHrapuja .
oTpeNieNeHI MoITyJIaryjara
Komnerenmumre ce ompeneneHd 3a OCHOBHOTO
Manra H pen Ja
00pa3oBaHue
Cranpapnute ce ompenencuu o Koudepeniuja .
. H1apit pen n bepennyj Pa3BuBame Ha Jedekroorujata Kako el
I'epmanyja Ha MuHuCTpuTe ox 2004r. Toa e crparemku o1 31y
nokymeHT 70 2010r.
[ocrojar nedyHUpaHn KOMOETEHIMU U CTPYYHU
Xonanauja yJIOTH: 3a CcoApXKMHAaTa ojaiaydyBa ojnenHara | [IpercraByBame Ha junara co [IOIT Bo
BHCOKO-00pa30BHa yCTaHOBA. MPOrpaMHTE 32 OCHOBHO 00pa3oBaHue
3ajgaunTe 3a yueme Ha HACTaBHHLUTE Ce
Hopsemxka 3amWImaHd  BO ypenda Ha  HanuoHaTHHOT | [la
KYPUKYIIyM
He e cmemudpuuno mpomumano, HO
OnmTuTe KOMIIETCHIINN € 3alHIIaHu O]l CTpaHa \ ,
[Moncka MpOTpaMHUTe WMaaT C¢ TIOBEKE OJf THE
Ha €KCIIEPTH KOW JaBaaT COBETH Ha (pakynreTure
COJIPIKITHU.
OnmTure KOMIETEHIMH C€ BO 3aKOHOT, HO .
. BriryuyBaaT KIy9HH COAPIKWHH, 3HAYajHU
[opryranmja WHCTUTYLUUTE 32 BHCOKO 00Opa3oBaHHE HWMaat
3a HHKJTy3UBHATa IPaKTHKa
ABTOHOMHOCT BO OJUTY9YBamEeTO
Omnykara  ja  mpuMma enHa oIlIeTHA
CroBenuja BHCOKOOOpa30BHA MHCTUTYIH]ja 3a oOpaszoBanue | [la — Bo HOBUTE mporpamu no bomoma
Ha HACTaBHHUIIH
. a, munarta co I1OII ce nen o mpeameruTe
Hnanuja IIponucu Ha nertpanHo HUBO (2007) Ha, . p
BO MHHIM]AJTHOTO 00pa30BaHuUe
IIBencka Hewma nponucu Ha HEHTPaIHO HUBO Ha
OnnenHuTe BHCOKOOOPAa30BHH WHCTUTYLHH 32
. . o0pa3oBaHKe Ha HACTABHUIIUTE TM yHOTpeOyBaaT
[IBajuapuja p yHoTpeoy ITpubnmxuo 5% ox nmporpamure
OBHE KOMIIETEHIIUH
Crapmapnute Ha ATreHIOWjaTa 3a pa3Boj Ha
. guTeId. BUCOKOOOpAa30BHHTE HHCTHUTYIHH 3a . ,
3K (Anrnmja) y P yu Ja — mocrojat noBeke MOIYIH
o0pa3oBaHHE Ha YYHUTEIUTE CE€ OATOBOPHU 3a
peanu3anmja.
3K (ceBepHa | [lemaromkuOT COBET MPOMUIITYBa KOMIICTCHIMH Jla
Wpcka) 3a mogyuyBame (2007)
Jla — HamuoHANHA paMKa 3a HHKIYy3Hja
OnmrHot memaromku coer Ha [lIkoTcka TH ) - .
(http://www.frameworkforinclusion.org/) ro
npomnuiyBa craHaapaure. Bucoko oOpa3oBHHTE
3K (IIIkoTcka) MOBpP3yBa CTaHAAPJOT 3a 00pa3oBaHUE HA
ycTaHoBH 3a o0Opa3oBaHHEe Ha HACTaBHHIIH
CHTE HMBOA 332 HACTABHHIIUTE BO IPOILECOT
OJUTydyBaat 3a COAPKUHUTE. .
Ha MHKITy3Hja
Bnapgarta Ha Benc — cranpapau eIHaKkBU Kako 3a
3K (Besc) P Ja

Op roprara tabena moke na yrepaume (Profil of Inclusive teachers, European Agency, 2012, ctp. 39 —
40) mexa Ip>kaBUTE UMaaT PA3IMIHU MPAKTHKH NPH JePHHUPAHETO Ha MOTPEOHNTE KOMIIETEHIINY Ha HACTABHUITUTE
BO OCHOBHOTO oOpasoBanue. Hajromemuor Opoj npkaBu nMMaaT 30Mp Ha KOMIIETEHLMH KOW ce INpuaTeHH Ha
HallMOHAJHO HUBO WM HEKAaKO MOWHAaKy, OJJHOCHO IpXXaBUTE€ MMaaT OJpENeHH CTaHIapau. Bo Hekom npikaBw,
BHCOKOOOPA30BHHUTE MHCTUTYLMM MMaaT aBTOHOMHja NpH pa3BojoT Ha kommereHiuute (LlIBajuapuja, IlIBeacka u
duncka). benryja e equHCTBEHA JpkaBa KOja HeMa 3alMIIaHM CTaHAAPH 32 KOMIIETCHIIMH Ha HAI[MOHAJIHO HHBO.
Kora ce Bo npamame KOMIETEHIIMHUTE IITO CE PEJICBAHTHH 3a MHKIIy3HWjaTa, MHOTY aBTopH kako Michailakis n Reich
(2009, cTp. 26) cMeTaaT Aeka e MOTpeOHO MOCEOHO 3HaeHma 3a paboTa co aerara co nmoceOHu MoTpedu Koe Tpeda na

Ouie moceOHO MOKPHEHO BO TEKOT HA MOJATOTOBKATA HA HACTABHUIIUTE.
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3a pa3B0jOT Ha HHKIY3MBHOTO 00pa30BaHNE, BAXKHO € BKIYUYBAamkETO HA THE COIPYKIMHH BO HMHUIIH]ATHOTO
oOpazoBanue Ha HacTaBHULUTE. [IperienoT mo npxaBu NOKaXKyBa JieKa BO ITOCIECTHUTE T'OJMHU CE MEHYBA OJHOCOT
KOH WHKIy3HjaTa W Pa3IUYHOCTUTE BO 00pa3oBHUOT cucteM. benruja (dpanmyckuor nmen) u IlIBajuapuja ce
€IMHCTBEHUTE 3€MjU KOU BO MPOTPaMUTE 32 OYETHO 00pa3oBaHKE HEMaaT Pa3Boj Ha KOMIIETEHIIMU 33 UHKIY3UBHO
oOpazoBanue. 3emjure BO HcTpaxyBamero: ®uncka, Hopsemka, benarmja m ABcTpHja mMaar OpraHu3MpaHu
,LEHTPU" 32 MH(POPMHUpabE, 00pa30BaHUE U 3ajaKHYBamhe Ha HACTAaBHHUIUTE 3a paboTa co JAela co HOIPEUSHOCT BO
pasBojor u nema co wmHBamuaureT (Dimitriou, 2008, ctp. 10).Crmopex oBa rienumTe, KOMIICTCHIIUUTE Ha
HACTaBHUINTE 33 MHKIIy3Hja Tpeba 1a ja omdaraT moBeKeciojHaTa TeJarorija Koja mperno3Hasa 1eka OJIIyKATEe KOH
ce oJHecyBaaT Ha JIp)KeEh-¢ HacTaBa Tpeda /1a T 3eMaT MpeIBU HHANBHIYaTHUTE OCOOMHH Ha IETETO, YICHETO KOe
ce 0/IBMBa HAIBOP OJl YUWIHIITETO M IPETXOTHOTO 3HACHE HA TOj INTO YYH, MOCTUHEYHHUTE W KYITYPOIOIIKUTE
nckycrtsa u uaTepecupama (Florian &Rouse, 2009, ctp. 597).

OO0ykuTe ¥ Mpo(heCHOHATHUOT Pa3Boj Ha BOCIUTYBAUHMTE, HACTABHUIINTE W APYTHOT HACTaBEH Kaxap BO
obnacta Ha MHKIIY3UBHOTO oOpa3oBaHue, BO KocoBo ce ocTBapyBaaT BO MapTHEPCTBO CO MPOEKTHTE Ha Biajarta Ha
®uncka, Save the Children, YHUILIE®. Co BoBenyBame Ha HOBUOT KypuKyayM, Bo 2011 roauHa, ce CMEHHU pa3BojoT
Ha OporpaMCKuUTE COAPKWHHU, OAHOCHO Ha HACTABHUTC IUIAHOBU W IMPOrpaMu, NPOMEHA O IpHUCTaIl 6a31/1paH Ha
HACTaBHUTC LCJIU KOH MPUCTAIl OPUCHTUPAH KOH KOMIICTCHIIUHUTC U PE3YJITATUTE OJ] YUYCHETO. MI/IHI/ICTepCTBOTO 3a
oOpa3oBanue, Hayka u TexHojoruja (monaramy: MOHT). KocoBo uMa akpequTHpaHu IpOrpaMu KOH Ce OJHECyBaat
Ha WHKIy3WjaTa. HacraBHMYKHMTE CTyAMHM Ha OOpa3oBHUTE (aKyJITeTH TpaaT YeTHPU TOJAWHHM, a HACTaBHHUTE
IporpaMu ce pa3padOTeHH Ha TOj HAYMH INTO jaCHO T'M HaBEAyBaaT KOMICTCHIIMHTE W UCXOAUTE O] yUCHETO Ha
cekoja ox mporpamurte. KoMmeTeHIIMNTe KOU ce peNieBaHTHHU 3a HHKIY3UBHOTO 00pa3oBaHUE c¢ YIITE HE Ce CTaHATH
HUBEH COCTAaBEH [IeJI, OJHOCHO HEMaaT IpeJAMETH KOW C€ 3aHHMaBaaT CcO MpallamaTa IITO CE IMOBP3aHU CO
nHKITy3HjaTa. [Iporpamara 3a JOTOTHATENIHO 00pa30BaHKE HA HACTaBHHUIINTE, Koja ce crpoBemyBa on 2007 roauHa,
3a cute HactaBHUIM Ha KocoBo, coaprxu mpenmeT VHKITY3UBHO 00pa3oBaHUeE.

Co mpouenypure MpONHIIAHA BO HOBHOT 3aKOH 32 IpeAyHHBEpP3UTETCKO 0Opa3oBanue Bo Kocoso ox 2011
rOAMHA, TPEIBUICHO € JIMIEHIMpamke Ha HacTaBHUUWTE. JIMIleHIaTa € jaBHa HCIpaBa CO Koja ce JIOKaXyBa
MOTPEeOHOTO HMBO Ha OIIITH M NPO(eCHOHaIHN KOMIIETEHIIMH Ha HACTaBHHUIIUTE, OJHOCHO JI03BOJA 3a padoTa BO
00pa30BHO-BOCIIUTHH YCTAHOBH, KOja Ce W3daBa Ha mepuon oj mer roamud. Co oBHEe oApenOH ce BiHjac Ha
CHUCTEMOT Ha 00ydyBame Ha HACTABHUIIUTE U THE MOXE Ja IOCIYXaT Kako TeMeJl 3a Pa3Boj Ha HAIMOHAIHHUTE
CTaHAapy 3a HACTaBHHULM KOW OW ce MpUMeHyBaje Ha cuTe HacTaBHU (akyiretd. [lokpaj HaBeneHOTO, THE Tpeba
Ja ce o0Bp3aT 3a BOBEAYBamke TEMH IITO CE BP3aHH CO HWHKIYy3HMjaTa BO HACTABHHUTE IPOTPAMH TPEKy IEITHO
MMOCTaByBak¢ Ha CTAaHAApIU KOM OM ja MCTaKHAJe BA)KHOCTa Ha HACTABHHUYKUTEC KOMIICTCHIIMH 32 WHKIY3HBHOTO
oOpa3zoBaHue.

[ponemypara Ha TUIEHIPAKHE MOXKE JIa CO3Ia/Ie IPOCTOP, HE CaMO 3a MOBP3YBamke CO MPO(ECHOHATHOTO
YCOBPIIYBaWkE U CO HAIPEIYBAmHETO CO HACTABHUIIUTE, TYKY U 32 HACOUYBakE HA COAPKUHUTE KOH M3TpaayBame Ha
KOMIICTEHIINH Ha HACTABHUIIATE 32 TPaKTHIHpame HAa WHKIYy3UBHA HacTaBa. Co BOBEIYBAamETO HA MHKITy3HjaTa U
MHKIIY3MBHOTO 00pa30BaHME BO IPOLENYpPHUTE 3a JIMLEHLUpame KaKo OCHOBHH Hayejla BO OOpa3oBaHUETO U
podeCHOHAIHOTO YCOBpIIYyBalke Ha HACTaBHHUIMTE, 00yKaTa Ha HAaCTaBHUIIUTE Ke JOBEJE N0 YCKIaayBame Ha
00pa30BaHUETO HA HACTABHUITUTE U JIO 3rOJIEMYyBambe¢ Ha Hej3uHATa e(hUKACHOCT, MOCEOHO BO 00J1acTa Ha pPa3BUBAE
Ha KOMITETEHIMH 32 WHKJIy3MBHA HACTaBa.

Bo Ilpna T'opa on moueTokoT Ha peOpPMHUPAETO Ha CHUCTEMOT 3a BOCHHMTaHME M 0Opa3oBaHHUe, ce
OpraHM3UpPaHU ToJIeM Opoj 00YKH Ha KaaapoT O[] MPESIyUMIUIIHATE YCTAHOBH M OCHOBHHUTE YUHJIHUINTA 32 MOIAPIIKA
Ha Jleriata co moceOHu 00pa30BHH OTPEOH.

3aBofOT 3a 0Opa3zoBaHWE OpraHM3HWpall OOYKH 3a TPUMEHAa Ha PEPOPMCKHUTE peIIeHHja. 3aBOIOT 3a
o0pa3oBaHHUe MPEKy OTCEKOT 3a KOHTHHYHpaH Mpod)eCHoHalleH pa3Boj Ha HacTaBHUIHTE m3nan Karamor mporpama
32 TPO(ECHOHATHO YCOBPIIYBaHK-¢ HAa HACTABHHUIMTE. BO KaTaloror Ha akpeJUTHpPaHU NPOrpaMu 3a ydeOHaTa
2011/2012 romuna, ce HyOW HH3a NPOrpaMU KOWM BO IENIMHA WM HHU3 OJPEICHH TEMH Ce OJHeCyBaaT Ha
nHkiy3ujata. [loHyzaeH e rosiem 6poj nporpamu (BKyIHO 25), 4Mj clieKTap Ha TEMH UMa paciioH of ¢puio3oduja Ha
HHKITy3Hja 10 paboTa co crenuduIH MPEedKH BO Pa3Bojot (3aBoj 3a oOpazoBanue, 2011).

OO0yKHUTe 32 MHKITY3UBHO 00pazoBaHue ce ocTBapeHu Bo mapTtHepcTBO co Save the Children UK. Bnanmata
Ha @DuHCKAa ro MoJpKajia Pa3BOjOT Ha HMHKIY3MBHOTO oOpasoBaHue Bo llpua I'opa mpeky mpoektoT ,,KoH
MHKITy3uBHO oOpazoBanme’ (2006-2008). 3a pa3BojoT Ha KOMIIETEHIIMH 33 WHKITY3UBHO 00pa3oBaHHe, HY>KHO € U Ja
ce yHanpeau OCHOBHOTO 00pa3oBaHKe Ha HACTABHUIIUTE U JIa C€ OCMOCOOM MOCTOJHUOT Kajap 3a paboTa co Jera co
noceOHM 00pa3zoBHM MOTpeOH. HeomxomHo € fa ce co3jaBaaT yCJOBH 3a NMpHUMEHA Ha 3aKOHOT 32 HAI[MOHAIHU
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mpo¢eCHOHATHN KBaTN(PHUKANK, KOj Ha PAaHIMBHUTE TPYHH K& MM OBO3MOXXH CTEKHYBame Ha MpPOQEeCHOHATHH
kBanu¢ukanuu (MuHHCTEPCTBO 32 00pa3oBaHKe U Hayka, 2009).

MakezioHHMja ¥Ma pa3BHEHO NPENyCIOBH 3a pa3BOj HAa KOMIICTEHIIMM Kaj HACTaBHUIUTE 32 WHKIY3MBHO
oOpa3zoBaHue, BOBEJICHH CE€ HOBH IPEIMETH 3a ,,MHKIY3MBHO oOpa3zoBaHue Ha VHCTUTYTOT 3a mejparoruja M Ha
HacTaBHUYHUTE (aKyITETH Kaje MITO Ce MOJAroTByBaaT HACTaBHHIIM 3a peloBHO oOpa3zoBanue. dakynreTure Kou T
MOJIrOTBYBaaT MIHHWTE HACTABHUIIM MMaaT IOJTrOTBEHA Iporpama, Koja IMpeTCTaByBa KOMOWHAIMja O] peloBHATa
eIyKaIyja U CIIeIHjaTHOTO 00pa3oBaHHUe.

6. AHAJIU3A HA MOJIJAPIIIKATA HA JTELATA O/l HOBEKEJASUYHUTE CPEJIUHU

Awnanu3arta Mery JpKaBUTe BO HCTPAXKYBAMETO MOKaXKaa rojieMa pa3HOBHIHOCT BO MIPAKTHKATA 32 TOMOLI
Ha JieriaTa o]l MoBekejasuyHuTe cpenuHn. HajomoOpaTa mpakTika € eBUACHTHA BO CKAaHIWHABCKHUTE 3€MjH, KaJe IITO
MOCTOM HAjA0JIra TPaaWilMja BO OJHOC HAa MUIPAIMUTE W OJHOCOT KOH Pa3lMYHOCTHTE, KOM C€ MOBP3yBaaTr Cco
YOBEKOBUTE IIpaBa Ha CEKOj MoeauHel. Bo oBue 3eMju e BaKHO, JIETETO Ja ce BKIYYM BO I'PaJHHKAaTa CO €JeH OJ
POJMTENNTE, HAjUeCTO MajKaTa, 0e3 pas3iiiKa Jajl POAUTENINTe Beke paboTaT M ro y4ar ja3MKOT Ha MHO3MHCTBOTO.
LlenTa Ha OBa y4emwe € OMIMHIBAJIHUOT IPHCTAIll, KOj Tpeda J1a ce 3alo4He HajpaHo KOJIKY IITO TOa € BO3MOXKHO, HO
CEKaKo HaOpry Io J0CENyBamETO Ha NETETO BO Ap)kaBata. Bp3 ocHOBa Ha mperiienor oxa Tabemara Opoj 20 ce
rjeaaT pa3iuKUTe BO JIaBambeTO MOMOII Ha JenaTa OJ] MOBEKeja3sMyHHUTE CPEJMHH BO OOJIMK Ha JOTOJHUTEIHH
YacoBH, y4YeH€ Ha jJa3MKOT Ha HAcTaBaTa BO NPEIYYHIHMIIHUOT IMEPUOA M NPUCYCTBOTO Ha KOOPJMHATOPH BO
OCHOBHUTE YYMIIMINTA 34 JIC[aTa O/ IOBEKeja3uIHUTE CPETUHU.

Tabena 2 — Obauyu Ha nomow 3a deyama 00 NOGeKejasudHUme CpeOUHU 80 OpHCcaAgUmMe 00
UCMpacKtCysarbemo.

JlononHuTenH! Koopaunarop uinu meaujatop
Hpxasa YacOBM Ha MajuyMH | 32 MOJJpLIKA HAa MajuuH
jasuk jasuk

Hacraga Ha
MajuuH ja3uK

ABctpuja 0

Benruja (dm) 0

Beinruja (Op) 0 M

Ipna I'opa 0

Ecronnja 0 O

duHcka 0 M

Wcmann 0

Kunap 0

Kocoso 0

JlatBuja

MakenoHmja 0

Hopsemixa 0

CnoBenuja 0 0

Opn ropHata Tabena MOXe [a C€ 3aKiIy4d JeKa CUTE NPKaBU BKIYYEHH BO HCTPaXKYBaWmETO HMaaT
OpraHW3WpPaHU JOMOJHHUTEIIHA YacOBH 3a Jelara Ol IMOBEKeja3sHYHHTE CPEIUHHM, OCBCH HOBHTE WICHKH Ha
EBpornckara yHuja u npxkasure on bankanor. Tue, ucTo Taka, IMaaT ¥ KOOPAWHATOPH BO YUMJIHMIITATA, a YETHPH
3eMju OpraHu3Mpaar HacTaBa Ha ja3UKOT Ha MAJIIIMHCTBATA (MPBUOT ja3WK HA JIETETO BO CEMEjCTBOTO).
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Lpua Topa, KocoBo m Makemonnja oBO3MOXyBaaT HacTaBa Ha MajunH ja3suk, a Mcmang m Kumap

OBO3MOXYBaaT IOIOJHUTEIHU YacOoBU W KoopauHatopu. Bo JlaTBHja mpakTHka € Ja MOCTOM KOOPIMHATOp 3a
TIOJIIPIIKA Ha MajuuH jasuK.

7. 3AKJIYYOK

3a yCHnemHO WHKIY3MBHO YYWIMIITE CEKako € o0pa3oBaHHE M OCrocoOyBame Ha CUTE€ HACTAaBHULU U
CTPYYHH COpabOTHHIIM BO YYMJIMIITATA 32 MHKIY3UBHO oOpa3oBaHue. M aHanm3aTa Ha OBOj TPYXA HMOKaKkaja Kako
Jp>KaBUTE T OPraHU3MPAaT CTYJUUTE HA HACTABHHLUTE BO PAMKHTE Ha IOYECTHHOT WM MOJIYJIAPHHUOT CHCTEM.
[ToBTOpHO, CKAaHOMHABCKUTE APKaBH Ce OHHME KOW JaBaaT MOBEKe NPaKTHYHH M TEOPETCKU CO3HAaHHMja Ha Toa
monpadje. Bo pamMkuTe Ha TOj IeNT CeKako MOCTOjaT OTBOPEHH IIpamama Kako IITOo ce: JudepeHIrja Ha pa3IndHITe
moTpeOu, THUMCKa pabora, copaboTKa CO pPOAWTENUTE W CceMejcTBaTa, a mocebeH MpoOiieM IpeTcTaByBa
0cnocoOyBameTO Ha ClIeUjalM3UpaHNTe HACTABHULN KOM IIpeaBaaT Ha IIpeIMeTHA HacTaBa.

Ha HuBO Ha yumiMmiTe M TpaJuHKa € KyJATypaTa Ha OpraHu3alMja M €THKaTa, KOW ja CTHMYJIHpaaT
nHKIy3ujaTa. Toa 3Ha4M, Aeka cute ydwiuiTa Tpeba 1a MMaaT eHaKBa KyJTypa M €TOC, KOM Ke T'M TeMejaT Ha
MO3UTHBHUTE ONHOCH M CTaBOBUTE KOH PAa3lIMYHOCTHUTEC Ha YYCHHUIIMTE BO OJEICHHETO M 33JOBOJYBAHmETO Ha
HUBHUTE moTpebu. OBaa 3agadya He Oellle MCTpaXkKyBaHAa BO OBOj TPYJ, HO CEKaKO 3acily’KyBa BHUMAaHHE 32 HEKOE
Ipyro uctpaxxyBame. [lokpaj Toa Tpeba Ja ce HarjaacH AeKa € O U3BOHPEIHA BaXKHOCT, CTABOT HA JUPEKTOPUTE KOH
HWHKJTY3UBHUTE MpOIeCH. BaKHO ¢ pa3BUBAmETO HA MOMOIIHM CTPYKTYPH 33 Pa3BOj Ha WHKIY3UBHHUTE IMPOIICCH.
Tyka MHCIIUME Ha PAa3IMYHH SKCIIEPTH BO CHELHjTHHTE OOJIACTH, KOM MOXKAT Ja IIOMOTHAT IPH Pa3BHBAKETO HA
COBPEMEHHTE METO/IU U MPUCTAIM BO HacTaBarta. Toa e TOj HHKIy3MBEH NPOLEeC KOj € OJ FOJIeMO 3HaUCHe.

BaxxHo e cekoja ApkaBa Ja MMa jacHa MOJMTHKA 332 Pa3B0j HA MHKIY3WBHOTO 0Opa3oBaHHe, KOja M JaBa
NOAJPIIKA HA YYMIMIITATA, HACTABHHUIUTE U MEAArOLIKHOT €TOC BOOIIITO. MIMajku ja mpenBH] MOJIUTHKATA, HCTATA
nozapazoupa 1 copaboTKa Ha Mel'yHapOoJIHO HUBO KaKo U IPOMEHA Ha npakTukute. Cekako, MOTPEOHH ce 1 OApeICHH
HCTpaXyBarba KOM UM JaBaaT IOJIPIIKAa Ha HHKIy3UBHHTE Tporecu. U oBaj pan caka na naje NpuaoHeC KOH TOa.
VoraTa Ha HACTaBHUKOT M HEroBaTa OATOBOPHOCT € OJ MHOLY rojieMa Ba)KHOCT, U IOpaau Toa Tpeba 1a uMma
MIOCTOjaHO U aAE€KBATHO JOIOJIHUTEIHO 0Opa30BaHHUE.

JUTEPATYPA

[1] Bognar, L. (2008). Interkulturalizam i  civilno  dru$tvo.  [online]  Available  at:
<http://ladislavbognar.net/drupal/files/Interkulturalizam%20i%20civilno%20dru%C5%Altvo.pdf> [Accessed
20.02.2010]

[2] Bredekamp, S. (1987). Developmentally appropriate practice in early childhood programs serving children from
birth through age 8. Exp. ed. Washington, DC: NAEYC.

[3] Dimitriou, Sz. (2008). Integralt / inklziv oktatasban részesilsfogyatékos tanulokoktatasa Magyarorszagon.
Budapest: Semmelweis Egyetem, Nevelés- ésSporttudomany Doktori Iskola.

[4] European Agency for Development in Special Needs Education, (2012). Special Needs Education Country Data
2012, Odense, Denmark: European Agency for Development in Special Needs Education.

[5] European Agency for Development in Special Needs Education (2012). TEACHER EDUCATION FOR
INCLUSION-Profile of Inclusive Teachers. Odense, Denmark: European Agency for Development in Special Needs
Education.

[6] European Agency for Development in Special Needs Education, (2011). Teacher Education for Inclusion Across
Europe — Challenges and Opportunities, Odense, Denmark: European Agency for Development in Special Needs
Education.

[7] Eurostat, (2012). The statistical office of the European Union Eurostat and are based on data from the EU-SILC
survey, had a reorganisation on 1 January 2012. Europe in figures — Eurostat yearbook 2012 presents a
comprehensive selection of statistical data on Europe.

[8] Eurydice (2011a). Grade Retention during Compulsory Education in Europe: Regulations and Statistics.
Brussels: ECAEA/Eurydice.

[9] Florian, L. & Rouse, M. (2009). The Inclusive Practice Project in Scotland: Teacher education for inclusive
education, Teaching and Teacher Education, 25, str. 594-601.

[10] Globa¢nik, B., Bajrami, V. (2012). Inclusion of sen children in education. Puna sociale dhe politika sociale,
ISSN 2221-4178, 2012, no. 5, str. 80-86.

145


http://ladislavbognar.net/drupal/files/Interkulturalizam%20i%20civilno%20dru%C5%A1tvo.pdf

Thirteenth International Scientific Conference
THE TEACHER OF THE FUTURE
25-28.5.2017, Budva, Montenegro

[11] Grdan, Z. (2007). Interkulturalni odgoj i obrazovanje u sustavu odgojnih vrijednosti mladih, u: Previsi¢, V. i
suradnici: Pedagogija prema cjeloZivotnom obrazovanju i drustvu znanja, Zagreb, Hrvatsko pedagogijsko drustvo,
pp. 209 — 215.

[12] Hrvati¢, N. (2007). Interkulturalna pedagogija: nove paradigme,so: Previsi¢, V. Et all: Pedagogija prema
cjelozivotnom obrazovanju i drustvu znanja, Zagreb, Hrvatsko pedagogijsko drustvo, pp. 41 —57.

[13] Hrvati¢, N. (2001).Metodologijske paradigme interkulturalnog odgoja i obrazovanja. u: Rosi¢. V., Teorijsko-
metodoloska utemeljenost odgoja i obrazovanja. Rijeka: Filozofski fakultet, str. 241 - 247.

[14] Huizen, P., Oers B., Wubbels T. (2005). A Vygotskian perspective on teacher education.Journal of Curriculum
Studies, 37 (3), 267 — 290.

[15] JaCova, Z., Samardziska-Panova, L., Leskovski, I., Ivanovska, M. (2002). Priru¢nik za projekat "Inkluzija dece
sa posebnim potrebama u redovnim $kolama u zemlji u Republici Makedoniji". Skoplje: Biro za razvoj obrazovanja,
Ministarstvo za obrazovanje i nauke.

[16] Korthagen, F. A. J. (2004). In search of the essence of a good teacher: towards a more holistic astrroach in
teacher education. Teaching and Teacher Education, 20, 77-97.

[17] Losen, D. J. & Orfield G. (2002). Racial Inequity in Special Education, Harvard: Harvard Education Press.

[18] Meijer, C.J.W. (2010). Special Needs Education in Europe: Inclusive Policies and Practices. Middelfart:
European Agency for Development in Special Needs Education.

[19] Meijer, C., Soriano, V. Watkins, A. (2006). Special Needs Education in Europe: Provision in Post Primary
Education: Thematic Publication, Middelfart: European Agency for Development in Special Needs Education.

[20] Meijer, C. (2003). Inclusive Education and Classroom Practices. Middelfart: European Agency for
Development in Special Needs Education.

[21] Michailakis, D., Reich, W. (2009). Dilemmas of inclusive education. ALTER,European Journal of Disability
Research 3, 24-44.

[22] Ministarstvo obrazovanja, nauke i tehnolohije (2011). Strateski plan obrazovanja na Kosovu, Pristina.

[23] Ministarstvo prosvjete i sporta (2011). Strategija razvoja osnovnog obrazovanja i vaspitanja u Crnoj Gori
2012-2017, Podgorica.

[24] Ministerstvo za obrazovanie i nauka (2006). Nacionalna programa za razvoj na obrazovanieto vo Republika
Makedonija 2005 — 2015, Skopje.

[25] Naukkarinen, A. (2010). From discrete to transformed? Developing inclusive primary school teacher education
in a Finnish teacher education department. Journal of Research in Special Educational Needs, 10 (1), 185-196.

[26] Nincevi¢, M. (2009). Interkulturalizam u odgoju i obrazovanju: Drugi kao polaziste, Nova prisutnost, Vol.VII,
No.1, Zagreb, 7, 59. — 83. str.

[27] OECD, (2004). Equity in Education. Students with Disabilities, Learning Difficulties and Disadvantages. Paris:
OECD.

[28] Perotti, A. (1995). Pledoaje za interkulturalni odgoj i obrazovanje, Zagreb: Educa.

[29] Pijl, S.J. (2010). Preparing teachers for inclusive education: some reflections from the Netherlands. Journal of
Research in Special Educational Needs, 10 (1), 197-201.

[30] Pirsl, E. (2007). Interkulturalna osjetljivost kao dio pedagoske kompetencije, u: Previsi¢, V. i dr.,: Pedagogija
prema cjelozivotnom obrazovanju i drustvu znanja, Zagreb, Hrvatsko pedagogijsko drustvo, pp. 275 — 291.

[31] Porter, L. (2002). Educating Young Children with Special Needs. London: Paul Champman Publishing.

[32] Radoman, V.J. (2003). Analiza aktuelnog stanja i predlog reforme obrazovanja ucenika sa posebnim
potrebama. Skola, savremena praksa,Beograd, br. 11.

[33] Watkins, A. (2007). Assessment in inclusive Settings: key Issues for Policy and Practice. Odense: European
Agency for Development in Special Education Needs.

[34] Wubbels, T. (1992). Taking account of student teachers' preconceptions. Teaching and Teacher education, 8
(2), 137-149.

[35] Zavod za skolstvo, (2011). Katalog programa strucnog usavrsavanja nastavnika za skolsku 2011/2012. godinu,
Podgorica

146



Thirteenth International Scientific Conference
THE TEACHER OF THE FUTURE
25-28.5.2017, Budva, Montenegro

INTERACTION BETWEEN INTERESTS, MOTIVATION AND CHOICE OF
PROFESSIONAL FOCUS IN HIGHER EDUCATION BY STUDENTS: SCOPE OF
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Abstract: According to Maria Montessori education it is not something that the teacher does, but a natural process
which develops spontaneously in humans. Within the Republic of Macedonia in higher education, students study
subjects regardless of their interests. Experiences of other countries are different, which will be further elaborated in
the framework of labor, and it will be used on the analysis and interpretation of the conducted empirical research.
Each student is required to acquire a knowledge of each area and allow it to find that it is interested in and what
he/she want in the future to study and to work in some area. According Plumarh, the value of education is not
measured by the number of books read, but the further use of it. Students have the opportunity objectively to
perceive the gift that they possess a certain subject, but practice shows that they too need to practice and from the
perspective of multidisciplinary, which will try to build on its concept, as opposed to the selected direction study.
Moreover, if students are allowed to choose their courses outside the set range of the curriculum, the entire high-
education process would be much more interesting, teaching would have felt much more comfortable, and thus
society will got individuals that are highly expert in your field. It takes time to detect the inclination of the students,
their abilities, interests and way of thinking. Moreover, while the system aims at uniformity in study of subjects,
society has failed to detect preferences held by students. What in this domain is necessary to point out, it alludes to
the foundation that students need, based on their affinities, to choose their subjects. The same is not underlined
certain items responsibility to not be taught in the curriculum of the student. It is important to emphasize the need
for the introduction of synchronized multi-disciplinary program that, for example, students who studied natural
sciences would have received basis in a particular domain, and social sciences.

The purpose of this paper is to give a clear overview of the situation of higher education in The Republic of
Macedonia, in terms of the pursuit of the application of a multidisciplinary approach to the creation of the
curriculum in the educational process of the students. Based on the foregoing, this paper shows empirical research,
conducted at the target group with different nationalities. It is for students of informatics majors who have selected
items from the management area, in order to upgrade their knowledge.

Keywords: multidisciplinary, professional development, higher education, students.

INTRODUCTION

Studying the specifics in adopting the curriculum by students in higher education, to encourage the interest
and will to do it, is particularly topical and important issue that deserves closer theoretical and scientific insight.
Given that teaching consists of different selection of items which also come from different educational material and
which are adopted in oral and written form, requires students to first learn the laws regarding the opportunities
offered by a move and still be able to create greater or lesser inclination thereto. Considering the fact that we live in
a time of global connectivity, using a multidisciplinary approach in the curriculum is one of the essential educational
codes that need to be true and accurate overwhelmed by students.®

It is essential to study the capacity of students in terms of adopting different course units. More specifically,
it is necessary to examine the appropriateness of the adopted curriculum in appropriate subject for higher education
(adjusted to current year), to achieve the purposes and objectives and in terms of capacity for acceptance of the
program by students. Adoption and showing interest for each subject individually, indicating the need of individual
approach by each student. However, the curriculum must include appropriate methods and techniques to develop
clear thinking and effective expression in the adoption of the relevant specifications.

% Curgi¢ V. (1997), Adolescencija, revolucija i evolucija u razvoju, KBC “ Dr Dragisa Misovi¢ «, Dedinje, Beograd,
ctp. 34
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The application of the functional approach in order to encourage interest among students about a subject,
aims to achieve compatibility between the opportunities and needs of the student in relation to a unit. Therefore,
educational institutions should focus on modern technical instruments and approaches that will contribute to easier
(nursing) and developing creative abilities of students. Providing a positive atmosphere of cooperation and offering
affordable models by teachers stimulate activities among students that precedes the mastery of the subject. Then, the
student responds and it pays attention to the offered program, focusing on the basic idea, not interpretive errors that
may currently occur.®’

CHALLENGES IN ADOPTING SUBJECT CURRICULLUM IN THE HIGHER EDUCATION

Mastering of courses in higher education takes place in different socio-cultural circumstances. First of all, it
comes to age, the gift for the study of the subject, motivation and learning strategy and the methods and techniques
that are used in this interactive process.

According Kusluvan, any study of the subject consists of active and passive part. The active part is an
expression of the realized communication, while passive part is stored in the minds of students, that is supra-
individual. The lack of knowledge of the specifics of the process of mastering a curriculum matter, can cause
difficulties in finding an appropriate way to interpret the subject curriculum, but also must be deducted from the
context and the difficulty of acquiring the same as a result of the Situation factor.®

The total process of learning the subject in higher education should be analyzed in terms of the impact of
pedagogical dimension in the education of the student. The adoption of accurate and precise rules of the educational
system is the basic prerequisite to be considered when analyzing the possibilities to encourage interest among
students in relation to each teaching material. In this context, initial perceived reason to challenge the success of
mastering the course is the exposure level of the student. In this case it is a period in which the student is exposed to
a knowledge of the subject, it would mark an additional contribution in stimulating interest in learning it.
Understanding this "space" that occurs when students, in terms of thinking about the emergence and lifelong
learning of the student, a latent psychological structure that manifested as a result of trying to learn the course. This
condition is the key to future opportunities to master a certain subject and encourage interest in the same or easier
overcoming of the obstacles.®

The reasons for learning the subject and encourage interest in the subject in higher education deriving from
socio-cultural (external factor) and emotional processes (internal state). Consequently, the area of living,
environment, insight into the usefulness of the subject in everyday life and the wider context of life, is of great
significance in facilitating the process, ie overcoming the obstacles. On the other hand, the internal emotional state
contributes to its own synchronization with the idea of learning, ie learning course. This means that the student
should not be considered the teaching of a subject for psychic phenomena (aversion to obtain the mastery of a
subject), but as a real event which helps in facilitating the choice of future profession.

Kusluvan, interprets social context of encouraging interest in a subject and his mastery as essential to a
proper understanding of this interactive process (of learning and using the accurate knowledge). Namely, according
to his research, there are three types of social structure that has influence in the acquisition of positive habits to
learning the subject by students in higher education. It is a socio-cultural environment, specific social factors and
situational factors. The socio-cultural aspect refers to the role of the subject in the wider society (in their own
country and the region), or whether the essence of its use and usefulness is also widespread. Furthermore, social
class and ethnic identity have great influence in determining the causes of encouraging interest and mastery of a
subject in the concretization of certain methods and techniques derived from individual needs. For social interaction
is more important the Situation factor ie the need of each student to be perceived as an individual with its own
characteristics, which actually refers to an approach to work.

What we must not allow is the emergence of ie "Social distance", ie "Psychological distance™ of the student
to the course. This phenomenon is described by Schumann and Van - Road and Bennati, called "Model Schuman

®7 Lukovi¢ S. (2012), Primenjena Psihologija, Beograd, Matice, ctp. 67
% Kusluvan, S. (2003) Managing Students Attitudes and Behaviors in Primary School. New York: Nova Science
Publishers, ctp. 78
% Kusluvan, S. & Kusluvan, Z. (2004), Perceptions and Attitudes of Students in Primary School’s tehniques and
teaching methods. Tourism Management, Vol. 21, No. 3, 251-269
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acculturation” as one of the main obstacles to the subject where is highlight the "discomfort" in learning and using
the knowledge gained.”

Any detailed interpretation of the individual and common reasons for adopting the content of a subject by
students in higher education, is contributing to comprehensive mastering the subject and encouraging the continued
interest thereto.

ADEQUACY OF THE SUBJECT CURRICULUM OF HIGHER EDUCATION TO THE NEEDS

AND ABILITIES OF THE STUDENTS

The establishment of a quality teaching process in adopting the course aims to integrate knowledge and
skills of students for successfully tackling specific problems that occur and internal individual components in this
domain. Moreover, if you respect the promotion of national and international cooperation between societies, ie the
development of personality with its own identity and experience, the preferred application IS an intercultural
approach. Defining access for each target group, especially for each individual, is a complex process that includes
psychological and pedagogical challenges.

The aspirations of The Republic of Macedonia for membership in the European Union point to the need for
respect for common actions and recommendations of the Council of Europe in the classroom. Consequently, it is
important in terms of encouraging and promoting European mobility, mutual understanding and cooperation and to
overcome prejudice and discrimination. Based on this direction, which comes from European legislation requires
harmonization and adoption of national policies of countries (among which is the Republic of Macedonia for
aspirations towards the European Union) in order to secure lasting cooperation with European society.

Starting from the basic directions and goals of creating a curriculum for higher education, it should be
adjusted to the EU directives and to the area of use. It was also required insight into the specifics of the region and in
individual and collective performance of students (their lifestyle acceptable values and socio-cultural barriers in
communication).

The adoption of a particular subject in higher education according to curriculum tailored to the needs and
possibilities of society, aims to create a framework in which students develop the ability for self-study and
improvement of the teaching process. In this context, we should pay attention to the characteristics of different target
groups of students who are part of the teaching process. These include social and culture and ethnic identity because
of better adoption of the benefits of learning a particular teaching matter and promptly deal with all the challenges.

The program should include elements relating to individual and group specifics, especially as each group
equally is not responding to opportunities to eliminate these barriers. One of the key aspects in the removal of these
barriers is the excessive humber of students in the classroom. All this is contributing to the adoption of teaching
material and appropriate behavior to students in accordance with the same.

One particularly important areas that need to be implemented under the program is the convenience to
cultural and educational content. The curriculum should be covered with objects of everyday life of the students,
which will enable their easier integration into their own society with particular understanding of the habits of the
modern world.

The main criterion for harmonization of curricula of courses in higher education in order to encourage
interest and affinity of students to master them is the continual monitoring of each student individually in order to
assess its level of knowledge and progress and adapt the lessons based on his/her personal preference and
opportunities.

EMPIRICAL INSIGHT INTO THE ADVENT OF SUBJECTS FROM A FIELD OF SOCIAL

SCIENCES WITHIN THE FRAMEWORK OF THE FACULTY OF INFORMATICS

Empirical research that is applied in this paper was conducted within the University for Information
Science and Technology "St. Paul the Apostle™ in Ohrid, The Republic of Macedonia. The target group is addressed
to students who come from different countries: Macedonia, Albania, Cameroon, Nigeria, Ghana and others. The
main objective of the research is to pinpoint the role of social subjects in specializations which are from a different
context, such as science. In this way highlights multidisciplinarity of the global time as an important factor in the
creation of comprehensive students which will be able to face all life challenges.

" van — Patten, Bill, Benati, G. (2010), Alessandro. Key Terms in Second Language Acquisition. London:
Continuum
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The main frame of the research is moving in terms of the aspect of how students in computer science
majors accept subjects of management and economics.

On the University for Information Science and Technology “St. Paul the Apostle” in Ohrid, The Republic
of Macedonia, we try to do as possible it is, better and more professional engineers, who will have the skills to
handle the various situations that will bring the work/job in the future. This can be achieved by the introduction of
elective courses from the social sciences that will help the students to expand their horizons and enrich their
knowledge.

Courses in Economy and Management are very significant for engineers. Nowadays, a lot of engineers
want to start own business and for that they should have basic knowledge in this two courses. Very important to
know is that resources are scarce (no matter if that is time, money, row-materials etc.). Because of that it is
necessary to know how to allocate and reallocate them. If engineers want to place some new product or service on
the market they should know how the market works, or how works the function of the demand and supply on the
market in general. Also, they must know how to promote the product or service on the market and how to sell to the
customers, which is the basic knowledge in Marketing. There is need to know the value of the money and the
possibilities of export and import.

Beside this, economics and management, as part of social sciences is good to be learned, because they give
to the people enriched knowledge and a wider field of view on the things in the world.

In this paper we use data from the survey conducted on 43 students from different years and study
programs on the University for Information Science and Technology “St. Paul the Apostle” in Ohrid, The Republic
of Macedonia. It was mixed group with 23 male students (or 53%) and 20 female students (or 47%). 49 % of them
have not study economics and Management before University or in number 21 and 51 % of the students has study
this subject before University or expressed in number it is 22.

The result of the survey give the answer of the question: Why students choose Economics or Management
as elective course, and we get more diverse answers. Most of the students think that it is good to increase the
knowledge and improve skills in this science (13); others think that the knowledge of this courses is very useful (9);
part of the students think that it will help them in their career (5); some of them think that it will help them in
planning of turning a new business and work in own company (4); there were students that think that it is important
(3); that it is more interesting than the other subject (3); that help relation of business to IT (2); that they must
choose something (2); that they can have knowledge for solving problems (1) and that it is good for their futures
studies (1).

Whole group students have opinion about the help that this courses can gives them to their career. 91 % of
the students think that it will help them (or in number 39); 7% think that maybe it will help them (or in number 3);
and just 2% of the students think that it will not help them (or in number 1).

Students think that the gain knowledge on this two courses (Economics and Management) can use and
apply in their work to have a successful career and ability to planning some projects (25); to open own business and
have own company (11); to help on multiply ways (3); to understand and learn business planning and risk (2); to
have some skills and solve problems (2).

About the better chances in finding job and more successful career compared with the students that didn’t
choose these two courses 65% (or 28 students) agree with this and they think that it will allow them successful
career; 19% (or 8) don’t think that these courses will make them better career and 16% (or 7 students) are not sure
and they think that maybe it can be so.

For the necessity of the courses of Social sciences at the University 74% (or 32 students) think that it is
necessary, 19% (or 8) think that it is not necessary, and 7% (or in number 3) of the students are not sure and they
think that maybe it is necessary.

Concerning to the number of courses in social sciences on the University 19% (or 8 students) think that
should be reduced, bigger part or 49% (in number 21 students) think that the number is good and there is no need of
change and 32% (or 14) think that it is good to increase the number and introduce some new courses like:
psychology, pedagogy and criminology. Referring to the introducing other courses in social sciences 51% (or 22
students) are agree with that and support it, 47% (or 20) are against introducing new courses and 2% (or just 1
student) can’t decide and is unspecified.

The hypothesis that is drawn in terms of this paper, is the following: If social subjects especially in the area
of management and economics apply in the syllabus within the IT direction, then it can be expected the students to
acquire the multidisciplinary skills and thus be willing to achieve success in the global market.
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The main questions that we used to prove the following hypothesis:

Graph 1: Why did you choose Economics / Management as minor elective course?

Increase the knowledge and improve...

Plan to turn business and work in own...

Solves problems
For futures studies
Help to my career
Must something

Knowledge is very useful

Help relation of business to IT

More interesting than other

Important

0 5 10 15

In terms of the percentage representation of the respondents' answers, they are following:

Important/ Very important — 3 respondents
Plan to turn business/ Open company and foreign investment/ Own company — 4 respondents
More interesting than other — 3 respondents
Help relation of business to IT/ Is related with IT — 2 respondents
Increase the knowledge/ To improve my knowledge/ Want learn new/ Gain knowledge/ Improve
skills in this science/ Knowledge and grade in certificate —13 respondents
Knowledge is used in every career/ | can use everywhere/ Every job needed/ Very useful — 9
respondents
Must something — 2 respondents
Help my career/ Will help me and is important — 5 respondents
For futures studies — 1 respondents
Solves problems — 1 respondents
Graph 2: Do you think it will help you in your career?
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In terms of the percentage representation of the respondents' answers, they are following:

39 of the respondents answered with “YES”
1 of the respondents answered with “NO”
3 of the respondents answered with “MAYBE”
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Graph 3: How will you apply your knowledge in Economics / Management in your career?
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In terms of the percentage representation of the respondents' answers, they are following:
= Open own business/ Have own company — 11 respondents
= Good career and job/ Successful career/ Protect the job/ Help in my work/ For planning and work
on projects/ Understand structure in company — 25 respondents
= Have skills — 1 respondents
= Business planning to learn/ Understand business and risks — 2 respondents
= | can apply everywhere/ Helps on multiply ways — 3 respondents
=  Solve problems — 1 respondents
Based on the above, it recognizes that a large percentage of respondents agree that despite being educated
in the direction of informatics science, for them it is especially useful knowledge in subjects like management and
economics in order in the future to be able to lead their own businesses and easier to adapt to the global challenges.

CONCLUSION

The application of the functional approach in order to encourage interest among students about a subject,
aims to achieve compatibility between the opportunities and needs of the student in relation to a unit. Therefore,
educational institutions should focus on modern technical instruments and approaches that will contribute to easier
(nursing) and developing creative abilities of students. Providing a positive atmosphere of cooperation and offering
affordable models by teachers stimulate activities among students that precedes the mastery of the subject.

This is particularly important in circumstances where it is necessary to encourage a multidisciplinary
approach to higher education students, regardless of the direction we have chosen. In this work, the focus is in the
need of use of subject in the domain of social sciences in other branches, such as computer science majors.

In this paper, the author try to indicate the multidimensionality of the social sciences and the positive effect
of some separate sciences like Economy and Management like subsystems/ subgroups of that whole
multidimensional structured system. This research is helping to describe and explain the benefits of the social
sciences and show us the necessity of gaining that knowledge, which have a positive effect on a range of desirable
student outcomes: cognitive, skills, participatory and effective outcomes.
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KNOWLEDGE CREATION IN INSTITUTIONS OF HIGHER EDUCATION

Driton Sylqga
European College Dukagjini, Peje, Republic of Kosovo dsylga@gmail.com

Abstract: The purpose of this paper is to investigate the effects of knowledge management concept in knowledge
creation in institutions of higher education. Theoretical model would be based on the concept of knowledge
management and organizational learning concept, from which derives the program of development of organizational
knowledge. Moreover, the model involves the study of the effects of knowledge management, use of information
technology, and of personnel behavior in the process of knowledge creation. The research would be based on the
survey method, as well as on the interviews of leaders respectively employees of institutions of higher education in
the Republic of Kosovo in order to identify the techniques used in the creation of knowledge. Concerning the
research, it is applied the positivistic scientific approach, using hypothetical deductive approach. Whilst, for testing
hypothesis, variables are measured using SPSS program, and patterns that emerge from this program, such as
regression analysis, box plot and anova. The main factors that influence the effectiveness of knowledge management
program are meant to be ICT, preoccupation on work, share of knowledge, and development of new knowledge.
Finally, the outcome of the research specifies that application of the program for knowledge creation brings
competitive advantages to institutions of higher education.

Keywords: Knowledge management, knowledge programme, organizational learning, knowledge creation.

1. INTRODUCTION
Organisational learning and knowledge creation processes are becoming of crucial importance if the organisations
are to succeed. Governments and various international institutions are aware of the central role of universities in so-
called knowledge society and call for their increasing involvement in social and economic problems. In recent days,
management scholars have come to appreciate the importance of human resources as an enormous source of
competitive advantage. Based on this insight, the institutions of higher education obtain decisive human resources
and then establish management systems that increase the potential of these resources. Human resources are
especially valuable to knowledge-based organisations because of their capability to generate, use, and share
knowledge. Once knowledge assets are acquired, organizations and Human resources systems must be designed in a
way that enables employees to use the knowledge and make the organisation competitive. (Jackson, Hitt, and De
Nisi, 2003). Considering the complexity and rapid changes that occur in the environment of countries in transition,
institutions of higher education’s need to focus on knowledge creation and learning processes in order to achieve
their goals successfully. We think that institutions of higher education in general learn and create knowledge
differently than business enterprises because of the specific activities they undertake. To a certain degree, many
authors and scientific researchers agree that the new and real knowledge is being made at institution of higher
education. Nonetheless, we are faced with an interesting paradox: whilst we were told by our teachers that in the
twenty-first century the real and valuable resource is knowledge — not capital, not workforce, not raw material — we
actually do not know much about the main knowledge producers, which are the universities. Hence, there are just
few studies conducted in this field in our country, in Kosovo, which makes this paper rather interesting.

1.1 Objective and research questions
The objective of study research is to investigate the impact of knowledge management as a possible factor, which
affects the success of institutions of higher education in Kosovo. Hence, the main question of paper is:
What is the impact of elements (such are: system of education, information technology, the process of knowledge
management and its framework) to the institutions of higher education in achieving objectives successfully?
1.2 The hypotheses of the paper

There are three working hypotheses which are as follows:
H1: Indicators such are: the program of management skills and knowledge, organizational culture, human resources,
leadership, information technology and control are main factors, which have a significant impact on effectiveness.
H2: Indicators of educational system are the factors that have the greatest impact on the effectiveness of knowledge
management program and on new knowledge creation.
H3: The knowledge management program in public universities is largely affirmed pertaining to the development of
the knowledge economy.

2. THE CONCEPT OF KNOWLEDGE MANAGEMENT IN MODERN INSTITUTIONS
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Changes force organisations to rethink their frames of action. Either they are willing and able to adapt to the
changing business environment or they are about to fail. Not the producers determine the business life but the
customers do due to their growing economic power (Stewart, 1998). Many producers of goods and services make
similar offers to its customers. They struggle for the same people that are not willing to obtain a second university
diploma, to buy a third car or the fourth insurance policy. In other words, there is keen competition. So the
organisations have to think in how far their offer satisfies the customer’s needs better than their competitors offer.
And this thinking process should not only be done internally but should be shown to the customers. The customers
demand additional value. Only those companies that can offer the value will succeed. Consequently there is a need
for organisations to create values. This could mean that intangible values are added to tangible goods and intangible
values are sold in tangible forms. Knowledge Management is responsible for the critical issues of organizational
adaptation, survival and development of skills in terms of interrupted growth change. In essence it provides
organizational processes that require a synergistic combination of data and information technology and information
processing capabilities creative and innovative capacity of the people. (Malhatra, Y., 2000).
The purpose of knowledge management is to provide decision makers the latest knowledge before use. This means
ensuring that the necessary skills are available to the right people at the right time and that it is used to improve
business efficiency. "Knowledge is power" - key is the phrase that describes this time, and the third wave of workers
become "knowledge workers", (the term was first introduced by Peter Drucker in 1959).

2.1 The knowledge creation process
The globalisation process and dynamic competition within today's market have led to shift attention toward
knowledge issues as a major source of organisational success. Nowadays, there are a lot of definitions about
knowledge. In traditional western epistemology (the theory of knowledge), “truthfulness” is the essential attribute of
knowledge. It is the absolute, static and non-human view of knowledge (E. C. Martins 2010). Knowledge has the
active and subjective nature represented by such terms as “commitment” and “belief” that are deeply rooted in
individuals’ value systems (Nonaka/Toyama/Konno, 2001).
There are two types of knowledge: explicit knowledge and tacit knowledge. Explicit knowledge can be expressed in
words and numbers, and easily communicated and shared in the form of hard data, scientific formulae, codified
procedures, or universal principles. Tacit knowledge is highly personal and hard to formalise, making it difficult to
communicate or to share with others. Furthermore, tacit knowledge is deeply rooted in an individual’s action and
experience as well as in the ideals, values or emotions he or she embraces (Nonaka & Takeuchi, 1995). Knowledge
is created by means of interactions between tacit and explicit knowledge, rather than from tacit or explicit
knowledge alone. To create knowledge dynamically and continuously, an organisation needs a vision that
synchronises the entire organisation. The knowledge vision gives a direction to the knowledge-creating process. It is
top management’s role to articulate the knowledge vision and communicate it throughout and outside the company
(Nonaka & Takeuchi, 1995).

2.2 Organisational Learning
In academic as well as in practical world, organisational learning has become increasingly significant (Argyris &
Schon, 1996). Open dynamic processes and faster changing parameters make the economic environment
unpredictable and even in the manufacturing business, the pressure in a faster moving world increases. And,
employees have to deal with different tasks at the same time, to be flexible and act in time. The customer demand
has to be fulfilled with high quality products and reaction time from developing to delivery shrinks to a minimum.
Hence, in order to cope with complexity organizations must increase their knowledge and this knowledge need to be
restructured and changed continuously. Therefore, the ability to learn is of significant importance. To a large extent,
learning takes place on the individual level, then occurs in the group level and then ultimately learning extents into
the organisational level. Therefore, it is very important for the organisation that knowledge is stored in an
information system within the organisation and that every employee has access to it. Otherwise, problems can occur
when an individual leaves the company, because the organisation then will lose this knowledge.
Herein, we can see the close link between learning and knowledge. Once learning can take place new knowledge
can be acquired and therefore, knowledge can be considered as the outcome of the learning process. Moreover,
organisational learning is a process, which consists of acquiring, processing and storing information (H. Dumont, D.
Istance and F. Benavides, 2010).

3. EMPIRICAL DATA
In this part are presented empirical data obtained at three public universities of Kosovo, which are:
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»  University of Pristina, UP

»  University "Haxhi Zeka", UHZ

»  University "Ukshin Hoti", UPZ
The sample distribution of statistical population in all universities is 720 correspondents. The sample distributions
are separate on gender basis and as well as on job experience of employees.

4. ANALYSIS AND DISCUSSION OF ASSUMPTIONS
Results after exclusion of incomplete questionnaires that were completed incorrectly, includes 186 respondents.
Previous to checking the research problems, there are calculated performance indicators to measure the use of ICT
during their job recruitment. From the obtained data, it was measured arithmetic average of the individuals. The
results show that employees in the respective institutions of higher education, on average, they are moderately
satisfied with the job. The use of ICT shows a preoccupation with working stress and share of knowledge to the
whole institution, which are all characterized by a weak release of normative knowledge.

Table 1 — Average and standard deviation of the use of ICT systems, and of the explicit and tacit knowledge

M SD
Using ICT system at work 2,98 476
Explicit knowledge to work 3,44 ,537
The distribution of knowledge 22l ,866
Use of modern technology 3,46 ,666
Measuring knowledge management 2,72 ,898

In order to address the first research question of the study and to determine differences in knowledge management
and knowledge share of the institutions we used the method that split the status of entities. This separates the status
of respondents among the junior researcher and senior researcher. The above mentioned differences were examined
using the arithmetic means of t-test. Prior to implement the t-test, we have checked the normal distribution using the
Kolmog-Smirnov test. The distribution does not deviate significantly from normal. (Zzad = 0.975, Zzaok = 0.737,
Zafod = 1,041, Zinstod = 1.498, Znormod = 0.774; p <0.05). The below table, shows the results of t-test and
measure of using ICT, preoccupation with work and the three dimensions of the share of knowledge to the
researched universities.
Table 2 - Results of the change of using the ICT by type of researchers

Variables M SD t
Junior Senior Junior Senior
researchers researchers researchers researchers
Using ICT sys. at work 2,91 3,03 ,438 ,499 -1,68
Explicit know. at work 3,21 3,59 ,491 512 -5,09**
Distribution of know. 2,83 3,63 ,676 ,832 -6,88**
Use of modern tech. 3,32 3,55 ,661 ,660 -2,25*
Measuring KM 2,29 3,00 (14 ,904 -5,69**

Source: Database of the paper

The results show that between the young researchers (n = 72) and senior researchers (n = 108), there are huge
statistical differences regarding the use of explicit and tacit knowledge in all three institutions. Concerning the
second research question of the study, which deals with the difference among various demographic factors, it could
be stated that the young researchers are using much more ICT in correlation with the senior researchers. Moreover,
the results show that the performance by senior is much higher compare to the institutional goals.

To be able to answer the respective question, it was calculated the coefficient of correlation between these variables
about each criterion separately, and then the regression analysis for determining relative contribution of each of
these determinants concerning prediction of employment and potential intent to leave the institution. The calculated
results are (Zr.u. = 1.79, p <0:01, Zn.no = 2:59, p <0:01).
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The following tables explain the coefficients of correlation among variables such are preoccupation with work, the

use of ICT and share of knowledge in all three institutions by sample of respondents. Since we have established
results, we may emphasize that there is a big difference between younger and senior researchers.

Table 3 - The correlation the predictor and criterion working effect on entire sample

5 § = g = » = é
= Ex 228 888 s&58 £
3 g S23=85 2255 Sas8s5 ©
5 S £zEZgsgs gEEg ¢
-] & = 588 5E£=8 HE£=8 ad
Using ICT sys. at work - ,141 423** -,042 ,428** ,188*
Explicit knowledge - ,509%* 301** 408** ,332**
Tacit knowledge - ,468** ,182%* ,188*
Use of modern techn. - ,439** -,028
- ,160*

Work performance

Source: Database of the paper
While on the entire sample is taken significant association of all five attitudes toward work with a measure of

operating performance, the correlation separately for the two sub-samples of respondents are changing. In a small
sample, only preoccupation with work showed a significant relation with academic performance. Whilst, using the
performance at work showed no significant correlation with performance measures. Correlations in the entire sample
are visible and are due to the forecast and criteria connection with third variable. In order to get more detailed
information about the predictive validity of the use of ICT system, preoccupation with work and share of knowledge
to the institution in connection with the performance of KM, we conducted a regression analysis on the entire
sample. Complete regression analysis, which includes all the variables mentioned earlier as definitive, showed that

the target group explained 22% of variance in the criterion.

Table 4. Preview the complete regression analysis for the criterion variable impact on entire working sample
Variables R

Using ICT ,131
Explicit knowledge ,283**
Knowledge delivery -,145
Tacit knowledge -,083
The program KM ,059
Use of modern technology -,166
The status of new worker ,432%*
Gender -,140*
F=7,09**
R=0,50
R*=0,25
cR*=0,22

Source: Database of the paper
If we elaborate a regression analysis separately from the two sub-samples (see table 13), we obtain non similar

results. Based on both samples, there is evident that intention to leave the institution is caused by lack of satisfaction
in working place and because of the length of service in the institution. Furthermore, the parameter Rsquare = 0.50
show the tremendous needs to change the program of knowledge management in all three researched institutions.
Besides, it can be concluded preoccupation at work, ICT use, share of knowledge are the main variables that impact
the knowledge management program. Generally, where the level of applied variables is low, the service of
knowledge sharing, and knowledge creation is low.

IMPACT OF ELEMENTS IN EDUCATIONAL SYSTEM AND KM PROGRAM
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In this part are regarded the matters included in hypothesis two and three, which are related to the impact of
elements of educational system in Knowledge Management program and on knowledge creation. The assessments of

employees present significant variables and yield a basis for their testing variables. For testing and analyzing, herein
are used descriptive statistics data.

Table 5. Descriptive statistics of research variables

V1 v2

Mean 3,838095238 Mean 3,5671429
Standard Error 0,235276971 Standard Error 0,310828
Median 3,70952381 Median 3,7
Mode #N/A Mode #N/A
Standard Deviation 0,470553943 Standard Deviation 0,621655
Sample Variance 0,221421013 Sample Variance 0,386455
Kurtosis 0,927566486 Kurtosis 2,192979
Skewness 1,232436024 Skewness -1,16229
Range 1,047619048 Range 1,47619
Minimum 3,442857143 Minimum 2,704762
Maximum 4,49047619 Maximum 4,180952
Sum 15,35238095 Sum 14,28571
Count 4 Count 4
Confidence Level 0,748756328 Confidence Level(95,0%) 0,989192
(95,0%)

Source: Database of the paper

Based on the above table we can conclude that the presence of professional development affecting the workers
knowledge is very large, because KV1 and KV2 = 0.92 = 2.19 where STV Stvl = 0.47 and = 0.62. Whilst,
confidential or significant level is 0.86, whereas based on this level the statistical acceptability is 95%.

Table 6. Regression analysis of variables and model Anova

SUMMARY OUTPUT
Regression Statistics
Multiple R 0,076949527
R Square 0,00592123
Adjusted R -0,491118156
Square
Standard Error  0,574599767
Observations 4
ANOVA

Df SS MS F Significance

F

Regression 1 0,003933 0,003933 0,011913 0,92305
Residual 2 0,66033  0,330165
Total 3 0,664263

Coefficients Stand. t Stat P-value Lower Upper Lower Upper

Error 95% 95% 95,0%  95,0%
Intercept 3,630,073,913 192,742 1,883,385  0,200342 -466,295 1,192,309 - 1,192,309
466,295
3,880,952,381 0,058245971 0,533649 0,109147 0,92305  -223,786 235,435 - 235,435
223,786

RESIDUAL OUTPUT PROBABILITY OUTPUT
Observation Predicted Residuals  Stand. Percentile

3,94761904761905 Resid.
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1 3,848,080,262 0,018586  0,039616 12,5 3,442,857
2 3,787,615,397 -0,23523  -0,5014 37,5 3,552,381
3 3,873,597,544 -0,43074 -0,91811 62,5 3,866,667
4 384,308,775 0,647388 1,379,892 87,5 4,490,476

Source: Database of the paper

The impact of the use of ICT system, preoccupation with work and share of knowledge inside the institutions,
turnover and absenteeism of workers has often been the subject of research. Hence, the figures illustrate regression
analyses throughout anova model including variables related with development of new knowledge creation and
knowledge management program. The tested variables tend to be very significant factors when it comes to apply of
knowledge creation in workplace, which is clearly indicated by significance factor of the model.

CONCLUSION

Based on presented results of the study it can be drawn the following ending. Concerning the HA, program of
management skills and knowledge, organizational culture, human resources, leadership, information technology and
control are not main factors which have a significant impact on effectiveness. This is due to obtained results and its
analyses that brought attention to different factors affecting the knowledge creation and knowledge management.
The effectiveness lies more on preoccupation of work, share of knowledge in different ways as well as employee’s
performance. Nonetheless, the results indicate that these factors are applied at very low level at public universities
based on perception of respondents.

Pertaining to HB, elements such are: ICT knowledge, explicit knowledge, tacit knowledge, organizational learning,
has considerable impact on the effectiveness of knowledge management program and on the new knowledge
creation. The support on this topic comes from results that show the influence of implementation of trainings on the
job, share of knowledge and therefore, development of their knowledge base.

Finally, the knowledge management program in public universities is not affirmed pertaining to the development of
the knowledge economy, which does not verify hypothesis three, since the both researchers, junior and senior, think
that there is much to be improved in this direction.
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