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Jlanuena JTUMUTPOBA-PAJIOJUYHK YIK:
Hatiawa YAIYEBCKA-JOBAHOBA [Ipernenen Tpyx,

BIUCOKOTO OBPA30BAHUE 3A CTYJIEHTUTE CO MHBAJINJTHOCT:
NPETJIE]] HA TUTEPATYPA

Kpaiuxa cogp:una

Ha yHusep3uitieilicko HUBO, HpOYeHiliolll HA CIIYGeHiliu co BUCOKO 06pa3oBaHue cé
liosexe ce 3zonemysa. Bo Makegonuja He iiocojaiui ciuaiuuciiuuku ogaiioyu 3a 6pojoiti Ha
3aUUWAHU CUlYgeHIliU co UHBAIUGHOCT HA akagemcKuille uHctiuyyuu. Hecoogseiinaiua
lipucitiaiiHociti Go BUCOK000PA30BHUTie UHCIUUTIYUUU, HegOCTUAIIOKOW Ha tioggpuika, He-
ZaiiuBHuUllie COUUjATHU CIUABOBU U COUUJATHATIA U30AYUjA, KAKO U HeMArellio (huHaHcuu
BJUjae HAa yciiexolll Ha cUllygeHiliuilie cO UHBAAUGHOCU U HA HUBHATUA UHKAY3Uja BO BUCO-
Koitio obpasosatue. Lleaitia Ha 0Boj Wipyg e ga ce gage geilianeH iipeiieq HAa HEKOU 0g OBUE
lipequ3BuyU BO BUCOKOUIO 00pa3oBaHue Ha ClllygeHiliuilie co UHBAAUgHocii. HaiipaseHa e
gettiarHa axanusa Ha 11 tybaukayuu. Og oBue UybAUKAUUU MOMeMe ga 3aKayuume gexa
ujeHoBUlie Ha (bakyniuellickaiua yilpasa, ZeHepaiHo, UMAAi I03UTIUBHU CIllABOBU KOM
cilygeHwue co UHBAMUGHOCU, HO HEKOU UCWPAXYBawa YKa}ysaaiul U HA He WOAKY Uo-
BOJIHU CUIABOBU KOH CUYgeHUWUWe O W.H. HeBUGIUBA UHBAAUGHOCUL, KAKO WO ce WeulKo-
itiuu 8o yueweitio. Hcitio wiaka, tiocitiojaii KOHWPAGUKIOpHU pe3yitiaitiu 8o gei og Uy6.u-
Kayuuile 3a akagemckoitio ocitiuzaree Ha ciuygeHitiuitie co u 6e3 UHBAAUGHOCTIL.

Knyunu 360posu: BUCOKO OBPA30OBAHME, CTYJEHTH CO MHBAJIUJHOCT,
CTYJIEHTH BE3 UHBAJIUJTHOCT, CTABOBU, AKAJIEMCKHU ITIOCTUTHYBAFA

Bosep

O06pa30BaHIETO € MHOTY BaKHO 3a YCIIEXOT Ha CeKoj moemuHer. MHorymmsHa
CMETaar JIeKa CTEKHYBAETO IUIIOMA € , KIYUHO 3a 0CTBApyBambe KBAUTETHH NPogecH-
oHanHu MoxkHocTu“ (Reinschmiedt et al., 3). 3a cTymeHTHTe CO MHBATUHOCT, CTEKHYBA-
1HETO IMIIIOMA € 0ff 0c00eHa BaKHOCT, 3aT0a IITO THE BO Criopeida Co HUBHITE BPCHUILH
0e3 MHBAIMJHOCT MMAaT II0MaJia cTanka Ha BpaboreHocT (Newman et al., 2011). Jloctamn-
HOCT Ha BUCOKOTO oOpa3oBanue (BO) 3a cute uieHoBU Ha 3aegHUUAiliA, BKAYUYBAjKU ZU U
JUYATIA CO UHBATUGHOCTIL, € Off IMIIEPATHBHO 3HAUECHhe 3a CeKOoja 3eMja.

Bo nuteparypata, ojf ICTOPKMCKHE acleKT, HaBeJIeHo e IeKa CTYIeHTHTe CO MHBa-
JIMJHOCT Ce HEeJOBOJIHO 3acTalleHX BO BHUCOKOTO obpasoBanue (Macleod and Cebula,
2009). Ho, cemag, 6pojoT Ha CTYIeHTH CO MHBAIUAHOCT ITOCTOjaHO Ce 3rojieMyBa Ha VHH-
sepsuretute (Department of Education and Training, 2014). CtymeHTiTe CO MHBAIM]-
HOCT TIPOJI0JIKYBAAT Jja bugaT pacteuka gemorpadcka rpyma Ha (DakylITeTCKUTE U VHHU-
BepsureTckute Kammycu (Sanford et al., 2011). Copen Xeper u Cmepgon (Hurst and



418 OUIO30DCKN GAKYIITET CKOIIJE

Smerdon, 2000), 63 % o cuTe cPeTHONIKOIIIM CO MHBAMMIHOCT Ce 3allMilyBaaT Ha BHCO-
K000pa30BHUTE MHCTHTYLMM. [Toronem 0poj off CTyIeHTHTE CO MHBAJIMHOCT MMAAT TEIIKO-
i Bo yuereto (TY), AIX]I u HapyuiyBara Bo MeHTaHOTO 37pasje (Raue and Lewis, 2011).

Tonem 6p0] O] CTYAEHTUTe CO MHBAJIMIHOCT C€ COOUYBaaT CO 3HAUYMUTE/THU IIpey-
KM KOM HETaTUBHO Ce pe(bHeKTI/IpaaT Ha HUBHUTE UCKYCTBa BO BUCOKOTO 06p330BaHI/Ie.

Bo akajeMcKuTe MHCTHTYLIMM He TIOCTOjaT PECYPCH INTO Ke TO HalpaBaT BUCO-
KOTO 00pa3oBaHKe MOJOCTAIHO 3a CTYAEHTUTE CO Pa3iuuyHa MHBATUIHOCT (TeJIeCHO U
CEH30PHO OINITETYBabe) HUTY, MaK, ce 0jIBOjyBaaT JOBOITHO (DMHAHCHUCKY CPeICTBa 3a (-
3MYKa ajianTalyja Ha 00jeKTHTe HaMeHeTH 3a TeOPeTCKa M MPaKTUYHA HACTaBa, a He T10-
CTOM HU IoceOeH (hoH] 3a aCHCTUBHA TeXHOJIOTHja 1 3a Ipyra aJaliTUpaHa ofpeMa co Ko-
ja 6u ce 3roemusa epUKACHOCTa BO 00Pa30BHHUOT MPOIIeC.

ApXHUTEKTOHCKAaTa HeJJOCTAHOCT Ha BUCOKOOOPA30BHUTE MHCTUTYLIMM, HEJIOC-
TATOKOT HA IICUXOCOIIMjaIHa TOJIPIITKA, HETATUBHUTE COIMjaTHA CTAaBOBU ¥ COIIMjaTHa-
Ta U3071allMja, KaKO U HeJOCTATOKOT Ha (DMHAHCHUCKY CPeJCTBA BMjaaT BP3 YCIEXOT U
VHKJTy31jaTa Ha CTY/IEHTUTe CO MHBAJIMTHOCT BO BUCOKOTO 00pa3oBaHMe. 3aToa, 3a Jla UM
CTaHAT JIOCTAITHA aKaJIeMCKUTe MHCTUTYIIMH Ha JIMIATa CO MHBATMHOCT, BaKHO € COOf-
BETHO 1 HAMEHCKH JIa ce IPOoeKTUpaaT OVIIeTCKUTe CPefICTBa BO JpiKaBaTa, a M Ha CaMuTe
yauBep3utetd (Ramot and Feldman, 2003); mokpaj cTunenauu 3a cTyeHTHTe, Tpeda ja ce
00e30egaT cpefcTBa 3a (DM3MUKO afjaNTHPambe Ha 00jeKTHTe HaMeHeTH 3a BUCOKO0OPa30B-
Ha JIejHOCT, HabaBKa Ha KOMITjVTepH, aCHCTHBHA TEXHOJIOTH]a U Apyra alafTipaHa ormpeMa
3a noeMKaCcHO CTIeIemhe U COB/Ia/lyBatbe Ha MporpaMcKuTe cofp:kuuu (Inbar, 2003).

Bo 0Boj Tpys, co e a ce HampaBy IOfleTa/IHA aHa/IM3a Ha BUCOKOTO 00pa3o-
BaHHMe Ha CTYJIEHTUTE CO MHBAJIMIHOCT, TIOCTABEHH Ce CJIe[JHUBE UCTPakKyBauKy Ipalia-
1ha: KOM Ce CTaBOBMTE Ha YHMBEDP3UTETCKUOT IEPCOHAN KOH CTYJEHTHTe CO MHBAJIM[-
HOCT, JIa/ii CTYZIEHTUTe O 1 0e3 MHBATMIHOCT MMAaT MCTH aKaJeMCKU MOCTUTHYBamba 1
Jay CTarKaTa Ha JMIUIOMMpabe 3HAUMTETHO Ce Pa3/MKyBa Mery CTYJIeHTUTe co U 0e3
MHBAJIIHOCT.

MeToponoruja

Hciupaxysauka ipouegypa

Bo nepuogoT Mapt u ampun 2018 roguna Gea mpebapaHn U aHATM3KPAHK CUTe
pejieBaHTHM MCTpPajKyBarma 3a aKaJleMCKOTO o0pa3oBaHMe Ha CTYIEHTUTE CO WHBAJIU[-
HOCT BO efeKTpoHcKuTe 0asu Ha mogatomu: ERIC, Google Scholar u SocINDEX. Kako
TeCKPHIITOPU Cce KOPUCTeHHU Cile[IHIBe KOMOWHAIIMM Ha KITYYHU 300POBU: ,,CTYIEHTH CO
VHBAJIMIHOCT" WU ,,CTYIEHTH CO TI0ceOHH MOTPeOu” U ,,BUCOKO 00pa3oBaHUe" WK ,VHU-
Bep3uTeTCKO oOpasoBanue”. [IpedbapyBameTo Oelire CCTEMATCKU CIIPOBEIEHO Ha CTAaTHH
O[T aKaJIeMCKH pelleH3MpaHy CIHCaHKja ¥ He Oelle orpaHudeHo 1o rofguHi. I'omem 6poj
Of] TPYZIOBUTE Ce AeCKPUNTHBHU CTyAuu. [[0TOUHO, ITOroNeMHOT JIefT Off HUB ce (hOKyCH-
paaT Ha JIECKpMIIIKja Ha CTABOBUTE HA YHMBEP3UTETCKUOT MEPCOHAJ, 3HaeHha U MpakK-
THUKM, ¥ TOA IIPEKY CITPOBE/TyBakhe aHKETH.
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PesynTaTi u AUCKYyCHja

PesyraTite off 0Ba MCTpaKyBare I'i OpraHM3UPaBMe CIIOpe TP acleKTH:
CTaBOBMTE HAa VHUBEP3UTETCKHUOT MEPCOHA/I KOH CTYIEHTUTe CO MHBAJIMAHOCT, CTANKATA
Ha JUIVIOMUPAbe Ha CTYJeHTUTE CO MHBAIUJHOCT 1 aKaJIeMCKUTe Pe3y/ITaTh Ha CTyfeH-
TUTE CO WK 0e3 MHBATMZHOCT. 3a CeKOj acleKT e Mpe3eHTHpaHa aHanu3a Ha CTYUuTe
1ITO TM UCIIMTYBAAT CTABOBUTE HA YHUBEP3UTETCKUOT IIEPCOHA KOH CTYJEHTHUTE CO WH-
BayziHOCT (Tabena 1), CTYIMU KO ce OfjHeCyBaaT Ha CTallKaTa Ha JUIUIOMUpPabe Ha CTy-
JeHTHTe €O 1 0e3 MHBAMAHOCT (Tadena 2) ¥ CTYMU 3a aKaJeMCKOTO TIOCTUTHYBakhe Ha
CTYZIEHTHTE CO MHBAMMIHOCT (Taberna 3).

CitilasoBu Ha YHUBEP3UUEUWICKUOU UlepCOHAN KOH CUlygeHiluilie cO UHBANUGHOC

CraBoBUTe KOH MOMPEUeHOCTa, KaKo Bapujabia, ce [eTaaHo UCTPasKyBaHHU BO
MHOTY 00jaBeHt CTyauu 3a uHBamuaHocta. Ho oBaa BapujaOia e HajMajKy MCTpakyBaHa
BO MYOJIMKAIUKATE 32 CTYIEHTHTe CO MHBAIMJHOCT BO BHUCOKOTO oOpasoBaHue. MHory
CTYAMM ja MCTAaKHYBAaT Ba)XHOCTA Ha CTABOBMTE HA VHUBEP3UTETCKUOT MEPCOHAN KOH
crypenTuTe co uHBamuaHocT (CU), HUBHaTa CBECT 3a IIOTPeOKTe Ha OBUE CTYJEHTH U 3Ha-
eeTO 3a HUBHOTO COOJBETHO cMecTyBambe (Sachs and Schreuer, 2011). OBue craBoBU
BJIMjaaT Ha VCIIEXOT MJTA HEYCIIeXOT Ha CTY[EHTHUTEe CO MHBAIMHOCT, HO BIIMjaaT U Ha UH-
KJIy3ujaTa Bo BUCOKOTO oOpa3oBaHue (Rao, 2004). HeratuBHUTE CTABOBU Ha YHUBEP3HU-
TETCKHOT IIePCOHAI MOJKAT Jla T IIOIPeuyBaaT CTyIeHTUTe, 0CO0EHO CTYIEHTHUTE CO ,He-
BUJJIBU" TIPEUKHM, Jia TH COIJIeflaaT CBOMTE HONPEYEeHOCTH U Ja Io0apaaT COOJBETeH
npucrai (Johnson, 2006).

Tabesna 1. CtaB Ha YHUBEP3UTETCKIOT IIEPCOHAT

ABTOD N / MuctuTyimja CraB

I'punbeprep 25 uieHa Ha (akynaTeT UneHoBuTe Ha (haKyITETOT MMAAT MO3UTHB-

(Greenberger, /WHcTUTyT 3a TeXHO/IO- HU cTaBoBM KOH CH, HO UMaaT MOMasIKy 1o-

2016) ruja Bo M3paen 3UTUBHU CTABOBU KOH CTYIEHTUTe CO Tell-
KOTHH BO yuemeTo (TY).

Cuujatengu, [lepu 23 ujieHa Ha (parynTeT PesynaTaTiTe MOKAKYBAaT jeKa MaKO UIeHO-
u Crer (Sniatecki, / YHuBep3uTeT 3a yMeT- BUTe Ha (DaKyITETOT, TeHepaIHO, MMaar [o-
Perry, and Snell, HocTH, Ibyjopk 3UTUBHH CTaBoBM KOH CU, THe MMaarT moHe-
2015) TaTHBHHU CTABOBU KOH CTYEHTHTE CO IIP0b-
JIeMd BO MEHTA/IHOTO 37ipaBje 1 TY OTKONKY

KOH YUEHHITUTE CO TeJIeCHa TOTPeYeHOCT.

A6y-Xamop (Abu- 70 uena Ha dakyaret Iloromem 6poj oj uleHOBUTe MMAaaT MO3H-
Hamour, 2013) / YHUBEp3UTET BO  THMBHM CTaBOBM KOH MHK/y3HjaTa Ha CU; mc-
Jopnau TO TaKa, THe He ce 3al03HaeHH CO 3aKOHO-
TlaBCTBOTO 332 MHBAIMAHOCT BO JOpfaH; U
MHO3HHCTBOTO O WICHOBHTE He ce 00yUeHH

na mopyuyBaat CH.
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Op ucTpakyBamara IITo ce HaBeJeH! BO Tabesa 1, Moke [la ce 3aK/Iyui jieKa
VHUBEP3UTETCKUOT TI€PCOHA IMa MO3UTUBHY CTaBOBU KOH CTYIEHTUTE CO MHBAJIUTHOCT.
Hekou uctpaskyBarba IOKa)KyBaaT HeIOBOJIHO MIOBOJIHU CTABOBH KOH CTYI€HTHTE CO ,He-
BU/JTMBA" MHBAJIMJHOCT, KAKO IIITO Ce TEIIKOTUKTe BO yuereTo, AIIX]I, 1 MeHTaIHuTe 3a-
OonyBama. OBKe ,HEBHIMBI" MOMPEYEHOCTH 00MYHO TOfIpa3dupaaT 1 OapaaT ajarnTa-
IIMK BO HACTaBaTa, KYPCOT U IpolieHaTa.

Amucron (Alliston, 2011), Tombapau u Mapej (Lombardi and Murray, 2011), Kyk
u cop. (Cook et al., 2009) ucrakHyBaaT fieka (haKyITETCKMOT II€PCOHAN OfI AEHCKH MO
TIOKa)KyBa TOr0JIeMO 3Haekhe 3a MOMPeYeHOCTUTe, MIOJTOTBEHOCT 3a MpUdaKame U Mmof-
IpIIKa Ha CTYIEHTHUTe CO MHBAMUAHOCT. Pe3ynTaTuTte of ApYTy UCTpakyBamba YKakyBaaT
JeKa MepcoHaIoT IITo MMa KOHTaKT co C/ MMa Momo3uTUBHM CTaBOBH KOH MHKITy3HjaTa
Ha CTyfleHTHTe co HBamuaHocT (Bourke, Strehorn and Silver, 2000). YHuBep3uTeTCKHOT
TIePCOHAN KOj MMaJl IOYeCTo KOHTAKT CO CTYJIeHTUTE CO MHBAIMIHOCT MOKaKal H Ioro-
JIeMM TI03HaBatba 3a nonpeyeHocta. [[oKpaj Toa, MHTEPECHO e Jia ce CoMeHe JieKa uJie-
HOBKTE CO MOHM30K aKaJileMCKU CTaTyC ce MOMOJATOTBEHH Jla HAmpaBaT afjanTaliy BO
HacTaBaTa OTKOJIKY OCTapuTe mpefaBaud 1 npodecop (Lombardi and Murray, 2011).

Hekou cTyum yKaKyBaaT [ieKa VHUBEP3UTETCKHUOT II€PCOHA HEMa CONMMIHO
pasOupare 3a 3aKOHOJJABHATA MHCTUTYI[MOHA/IHA TTOJINTHKA 33 MHK/TY3Mja HA CTYEHTHTe
co uHBanuaHocT (Abu-Hamour, 2013; Katsiyannis, Zhang, Landmark and Reber, 2009;
Murray, Flannery and Wren, 2008).

Akagemcku UociiuzHyBarwa Ha cilygeHiiuitie co u 6e3 UHBATUGHOCTU

Omimro 3eMeHo, MOCTOjaT pasIMUHN HAOMY 3a TOA JAIM CTYJIEHTHTE CO i Oe3 UH-
BA/IMIHOCT MMAaT MCTH WM Pa3/IMUHK aKkageMcKu nepdopmatci (Jorgenson et al., 2005).

Tabena 2. AKaileMCKO OCTUTHYBake

ABTOD N / uHCTHTYIHjA AKaJIeMCKO TIOCTUTHYBabe
Bur, ®wminc u Kakena Crygentrco TY' Crynentute co TY ZUIUIOMUpAIe O IPoCed-
(Witte, Philips,and =55 CBI*=55/ Ha onenKa (II0) 3HAUMTEITHO OMaIA OF TPY-
Kakela, 1998) YuuBepsurer Ma- mara Ha CBI.
jamu

Cmapkc, JaBopcku u @u-  Crygentuco  Crymentute co AJIX]] TmoKaxase MCTH aKa-
e (Sparks, Javorsky ADHD = 68/ YHu- geMCKu MOCTUTHYBamba CO TPYIaTa BPCHUIIA
and Philips, 2004)  BepsuTer Bo Muji- 1 JUIZIOMHpAse CO CIMYHH YCIIECH.

dect, CAL
Joprencen u cop.  40.000 Cu CbM CraTHCTHYKM He3HauajHa pas3aMKa BO IPO-
(Jorgenson et al., 2005) / ceunarta oretka (I10), Ho e KoHCTaTHpaHa
VHUBEP3UTETH BO pa3/iMKa BO TeKMHATa Ha CTYAUCKUTE KYpH-
Kanaza KY/IYMU U BO M300POT Ha HPeMETH Kaj CTy-

JeHTUTe €O U be3 HHBATHIHOCT.
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Caxc u IlIpeep (Sachs CBI*= 156 AKafieMCKuTe OCTUTHYBabha Ha CTYJEHTUTE
and Schreuer, 2011) CIP’ =170/ 0o 1 0e3 MHBATUIHOCT Ce CINYHM.

YuuBep3utety BO CTy[EHTCKUTE WCKYCTBA Ce Ppa3/lMKyBaaT

N3paen CIIOpef; TUMOT Ha WHBaIUAHOCTA. VIMeHo,

CTYJIEHTHTE CO TeJieCHA MOMPEYEHOCT Ce T0-
3aJI0BOJIHH Off CTYJIEHTHTE CO CEH30pHa I0-
MPEYeHOCT WM IICUXMjaTPUCKO 3abomy-

Bame.
BacueneBcku CBI*=56 Pe3ynTaTuTe BO OBaa CTyAMja MOKa)KyBaaT

g Q 3 9
(Wasielewski, 2016) CI° =56/ JeKa [OCTOM 3HayajHa Pa3/MKa BO aKaJeM-
Konen CKUTe TIOCTUTHYBamwa, ofHocHo I10 momery

CB. AHcenm CTV/IEHTHUTE CO U Oe3 UHBA/IUIHOCT.
'Temkorun Bo VUemeTo; . CTyaeHTa Oe3 MHBATUIHOCT, . CTY/IeHTH CO MHBATUIHOCT

CtymuuTe pe3eHTHPAHH BO Tabesta 2 YKaKyBaaT Ha HejacH! aKajleMCKH TTOCTH-
THYBakbha Ha CTYJIEHTHTe CO WHBAUHOCT. FIMeHo, MOKe J]a ce 3aK/IyuM JieKa ToCTojaT
KOHTPAJIMKTOPHY PEe3Y/ITaTH 3a TOa JIAJIM CTYIeHTUTE CO 1 6e3 MHBATMTHOCT UMAaT UCTH
WIN Pa3TuHy aKajleMcKu rocturayBama. Criopen Pup, Kener u EMonp (Reed, Kennett
and Emond, 2015), cTymeHTTe O MHBAUAHOCT C& COOUYBAaT CO OPOjHU MPeIU3BULH,
3aIITO THE Ce M3/I0KEHH Ha TOToJIeM PU3UK Off MOC/Ta0M aKajleMCKU Pe3yITaTH Off HUB-
HUTE BPCHUIM O3 UHBAIUTHOCT.

Cilaiika Ha guiliomMuparse Ha cillygeHiuuilie co UHBAAUGHOCT

[ToBekeTo ofi (hakynTETHTE M YHUBEP3UTETHTE ce (DOKycHpaaT Ha OpojoT Ha 3a-
THUIIaHK CTYIeHTH, MaKO € MOBaKHO BPEMETPAeeTo Ha CTYAMPABETO W JUIUIOMHpa-
weTo. [TocTou TorosieMa BepojaTHOCT fieKa CTYIEHTUTe CO MHBAMIHOCT Ke e OTKaKaT
off cTymupameTo. Mcro Taka, moMan 6poj off HMB ro IPOJO/IKYBAaT CBOETO 00pa3oBaHuMe
Ha MOCTUIIOMCKH CTY/IHHN.

Tab6ena 3. [lummomuparse

ABTOp NuctuTynmja CTanka Ha TUTIOMUPakbe

BepkHep  cop.  Haimonanen nientap 3a CM uMaaT momas MpoIeHT Ha TUIUIOMU-
(Berkner et al., 1996)  oOpa3oBHa cTaTHC-  pabe Off CTYIEHTHTE Oe3 HHBAIUIHOCT.

tiKa, CAJ]
But, ®ununc u Kake- YauBepsurer Majamu  CtymeHrtute co TY, Bo Mpocek, AUMIOMU-
na (Witte, Philips, Daar eJieH ceMecTap MoJIOIHa.

and Kakela, 1998)

Jopretcen u cop. (Jor- YauBepsuretu Bo Ka- CU mMmaaT mojiecHu KypceBU U MM Tpeba
genson et al., 2005) Haja IOBeKe BpeMe 3a J1a T'M 3aBpIIAT CTVIU-
ure.

Becen u cop. (Wessel Kapaern uacrutyiuja, Cramkara Ha JUITIOMHpPambe Ha CUTE CTY-
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et al., 2009) Mupgsect, CAJl JeHTH, be3 pas3inKa Ha IPUCYCTBOTO MU
OTCYCTBOTO HA MHBAJIU/JHOCT, € CJINYHA.

Hajr 1 cop. (Knight, HcrpaxkyBauku yuu-  OBaa CTy/IMja MoKaKaa JieKa IIpICyCTBO-
Wessel, and Markle, Bepsuter MugBecTepH, TO Ha MHBAJIMJHOCTA HE BIIMjae HEraTHB-
2016) CAll HO Ha CTalKaTa Ha JUIIOMMPameTo, HO
B/IMjae Ha BpeMeTpaewmeTo Ha CTYLMpA-

BETO.

TeHepaHo, CTYIEHTUTE CO UHBAIMIHOCT Ce M3JIOMKEHM Ha II0rojIeM PU3MK Of
TpeBpeMeHO HallyIITake Ha CTYUATE BO CIIOpenda o CTyeHTUTe 0e3 MHBAIUJHOCT.
Peuricu nonoBuHa op, cute CU ce oTKaKyBaaT of CTYJMpareTo, Bo cropeba co egHa
TpeTHHa of cTyaenTute 6e3 unBanuaHoct (Horn et al., 1999). [Topagu Toa, HEOIXOHO €
Ja ce AM3ajHUpaaT BUCOKOOOPA30BHY IIOIMTUKY U CTPATEInu KOU Ke I'i IIOTTUKHAT CTY-
JeHTHTe Ja OCTaHAT Ha VHMBEP3MTETOT M YCIEUIHO [l T 3aBpIIaT CBOUTE CTYAUU
(Morifia, 2017). Muory (axyiTeT i YHUBEP3UTETH MMaaT ocebHa c/y:kOa 3a MHBaM]-
HOCT KOja I'0 0JIECHYBA HPUCTAIIOT JI0 BUCOKOTO 00pa3soBaHUe M aKaJeMCKUOT ycIex Ha
CTYJeHTHUTE CO MHBAMIHOCT, CO ITO ce HamanyBa 6pojot Ha CU Kou ce OTKaxKyBaaT o
CTYAMPAeTO.

3aKyuoK

Cnopep I'ajpus u Cyapes (Gairin and Suérez 2014), MHKTy3UBHOCTA € MPeIYC/IOB
3a KBaJIUTeTeH YHUBep3uTeT. EBporickata YHUja e mocBeTeHa Ha MHKITY3UBHOTO 06pa3o-
BaHKe BO PaMKMTe Ha BHCOKOTO 0Opa3oBaHHMe. 3a Taa Iief, Bo EBporckara crpareruja
2010 - 2020 (European Commission, 2010) e mpefiokeHo Kpenpare HOAIPIIKA 1 IIIa-
HOBM 3a HETPAJHIMOHAIHK CTyIeHTH. MHOTY VHHBEp3UTeTH MMaaT CIyxOM 3a mof-
IpIIKa Ha CTYIEHTUTE CO MHBAIMTHOCT, KOPUCTAT HOBU TEXHOJIOTHY 32 YUeHe U/UTH UM-
TIeMeHTHpaaT UHK/Ty3UBHA 00pa30BHa TpakThKa. Celak, OCTOEHETO Ha OBHE YCIIYTH €
HEJIOBOJIHO 3a [la ce 00e30e/Iu MPaBOTO Ha KBAIMTETHO 00pa3oBaHue, Oe3 TUCKpUMIHA-
1I1ja ¥ Bp3 OCHOBA Ha MPUHIMIKTE Ha MHK/TY3MBHO 00pa3oBaHue.

Bo cBeTcKu pamKy, TipeBasieHI[aTa Ha CTY/IEHTHTe CO MHBATMIHOCT BO BUCOKOTO
obpasoBaHue ce 3rojemyBa. [lopamu Toa, Ha BMCOKOOOpPA30BaHWTE MHCTHTYLIMM MM €
ToTpeOHa TMOIMPOKA CBECT 3a MHBAIMIHOCTA ¥ MHKITY3MBHY HACTABHU MTPAKTUKU BP3 OC-
HOBA Ha Haue/laTa Ha YHUBep3aaHuoT fu3ajH (Y]I).

[locTojaT pasnuunu pamku Ha Y]I, Kako 1ITo ce YHUBep3ajieH AU3ajH 3a mpolle-
Ha (Y[II) (Thompson et al., 2002), YuuBepsaseH au3sajh 3a HactaBa (Y]IH) (Scott et al.,
2003) 1 YauBep3aneH au3ajH 3a yueme (Y]IY) (Rose et al., 2006). OBue paMKu ce HaMeHe-
TH JIa UM TIOMOTHAT Ha (paky/nTeTHTe BO (hasuTe Ha IIaHUpatbe, UMIIEMeHTallja U Olle-
HyBaie Ha HacTaBaTa. MHOTY MCTpa)KyBauM Cyrepupaat fieKa CTaBOBUTe Ha VHUBEP3U-
TETCKUOT MEPCOHAJT KOH CTYEHTHTE CO MHBAUIHOCT 1 00e30e/yBambeT0 MHKITY3UBHOCT
MO3Ke Jia ce TofiobpaT mpeKy 00e30eyBame 00VKH 3a TOMpPeYeHoCT Bp3 ocHoBa Ha Y]I-
TIPUHIIAIIH.
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HIGHER EDUCATION OF STUDENTS WITH DISABILITIES: A LITERATURE REVIEW

Abstract

The proportion of higher education students with disabilities is increasing at uni-
versity level. In Macedonia, there are no statistics about the number of students with dis-
abilities included in the academic institutions. The inadequate accessibility of higher educa-
tion institutions, the lack of support, the negative social attitudes and social isolation, as
well as the low financial capacity influence the success of students with disabilities and
affect their inclusion in the higher education. This study aims to conduct an in-depth review
of some of these challenges that are present in the higher education of students with dis-
abilities. A detailed analysis of 11 publications was performed. We can conclude from those
publications that faculty members demonstrate generally positive attitudes towards stu-
dents with disabilities, with some research indicating less favourable attitudes towards
those with “nonvisible” disabilities, such as learning disabilities. Also, there are conflicting
results as to whether students with disabilities have an equivalent academic performance
with those without disabilities.

Keywords: HIGHER EDUCATION; STUDENTS WITH DISABILITIES; STUDENTS
WITHOUT DISABILITIES; ATTITUDES, ACADEMIC ACHIEVEMENT

Introduction

Education is very important for an individual's success in life. Obtaining a col-
lege degree is considered by many to be “crucial to the pursuit of high-quality voca-
tional opportunities” (Reinschmiedt et al., 3). For students with disabilities, earning a
college degree is especially important because they, in comparison with their peers
without disabilities, have a lower work participation rates (Newman et al., 2011). So, it
is imperative for each country to ensure that higher education (HI) is accessible to all,
including equity groups such as students with disabilities.

From a historical point of view, the literature states that students with dis-
abilities have been underrepresented in higher education (Macleod and Cebula, 2009).
Despite this fact, it is evident that the number of students with disabilities entering
university has continued to increase (Department of Education and Training, 2014). It is
well documented that students with disabilities continue to be a growing demographic
group at colleges and universities (Sanford et al, 2011). According to Hurst and Smerdon
(2000), 63% of all high school graduates with disabilities enrolled in higher education.
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The majority of students with disabilities in higher education institutions have learning
disabilities (LD), Attention Deficit Hyperactivity Disorder (ADHD), and mental health
disorders (Raue and Lewis, 2011).

Despite the rising number of enrollments, many of these students continue to
encounter significant barriers that can have a profound impact on their college experi-
ence. At the higher education institutions, there are no resources to make academic
institutions accessible to students with various disabilities (physical and sensory), funds
for making physical adjustments in buildings, assistive technology, and other adapted
learning equipment.

The inadequate accessibility of the higher education institutions, the lack of
support, the negative social attitudes and social isolation, as well as the low financial
capacity influence the success of students with disabilities and affect their inclusion in
the higher education. Therefore, it is very important to accordingly allocate resources
to make academic institutions accessible to people with disabilities (Ramot and Feld-
man, 2003); provide funds for making physical adjustments in buildings and adding
computers, assistive technology, and other adapted learning equipment, as well as
award scholarships to students (Inbar, 2003).

In order to develop a more in-depth analysis of the higher education of stu-
dents with disabilities, the following research questions were formulated in this article:
What are the attitudes of university members towards students with disabilities, do
students with disabilities display equivalent academic performance with those without
disabilities, are graduation rates significantly different between students with and
without disabilities?

Methods

Search Procedure

We searched the three electronic databases (ERIC, Google Scholar, and SocIN-
DEX) for relevant studies from March/April 2018. The following keyword descriptors
were used in combination: “students with disabilities“ or “students with special needs”
and “higher education” or “university education”. The search was systematically con-
ducted on journal articles in academic peer-reviewed journals and was not limited by
year. The literature on higher education and students with disabilities is largely com-
posed of descriptive studies. Specifically, the majority of the articles and reports focus
on descriptions of various indices of faculty’s attitudes, knowledge, and practices,
based on self-report surveys.

Results and Discussion

We have organized our findings along three aspects: faculty members’ attitu-
des towards students with disabilities, graduation rates of students with disabilities,
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and academic outcomes of students with and without disabilities. For each aspect, an
analysis of the studies that have measured the faculty's attitudes towards students with
disabilities (Table 1), studies that show the differences between the graduation rates of
students with and without disabilities (Table 2), and the studies containing the aca-
demic outcomes (Table 3) will be presented.

University members’ attitudes towards students with disabilities

Attitudes towards disabilities as a topic is widely researched when it comes to
published studies concerned with disability issues. However, this also happens to be the
least researched variable in studies done with faculties and students with disabilities in
higher education.

Many studies have shown the importance of the faculty's attitudes towards
students with disabilities (SWD), their awareness of these students' needs, and their
knowledge of the reasonable accommodations available (Sachs and Schreuer, 2011).
These attitudes influence the success or failure of students with disabilities and affect
their inclusion in higher education (Rao, 2004). The negative attitudes of the faculty
staff may prevent students, especially students with invisible disabilities, from disclos-
ing their disabilities and from requesting accommodations that they are entitled to
(Johnson, 2006).

Table 1. Faculty members’ attitudes

Authors N / Institution Attitudes

Greenberger 225 facultymem-  Faculty members expressed positive atti-
(2016) bers/ Institute of  tudes towards SWD, yet shared some con-
technology in Israel  cerns, especially regarding students with

learning disabilities.

Sniatecki, Perry 123 facultymem-  Results suggest that although the faculty
and Snell (2015) ~ bers/ Public liberal ~ has generally positive attitudes toward
arts university, New  SWD, it is more likely to hold negative at-

York titudes towards students with mental

health disabilities and learning disability-

es than towards students with physical di-

sabilities.
Abu-Hamour 170 faculty mem-  The majority of the faculty members have
(2013) bers/ Universityin  positive attitudes towards the inclusion of
Jordan SWD; also, they are not familiar with the

disability legislation in Jordan; and the
majority of the faculty members were not
trained to teach SWD.
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From the studies listed in Table 1, it can be concluded that faculty members
demonstrate generally positive attitudes towards students with disabilities. But, some
research indicate less favourable attitudes towards those with “nonvisible” disabilities,
such as learning disabilities (Greenberger, 2016; Sniatecki, Perry, and Snell, 2015), an
attention deficit hyperactivity disorder, and psychiatric disabilities. These “nonvisible”
disabilities typically require adaptations in the area of instructions, course content de-
livery, and assessment.

Alliston (2011), Lombardi and Murray (2011), and Cook et al. (2009) argue that
female faculty members show greater willingness to accommodate students with dis-
abilities, learn more about disabilities, and support them as well. Other researchers’
findings indicated that faculty members who had contact with SWD showed more fa-
vourable attitudes towards their presence in the class (Bourke, Strehorn, and Silver,
2000). Namely, faculty members who have increased contact proved themselves more
knowledgeable about relevant disability considerations. Moreover, it is interesting to
mention that faculty members with lower academic rank are more willing to provide

teaching accommodations than senior lecturers and professors (Lombardi and Murray,
2011).

Several studies show evidence that faculty members in higher education do
not have a solid grasp of the institutional policies on accommodation for students with
disabilities (Abu-Hamour, 2013; Katsiyannis, Zhang, Landmark, & Reber, 2009; Murray,
Flannery, & Wren, 2008)

Academic outcomes of students with and without disabilities

Generally, there is a conflict in researchers’ findings as to whether students
with disabilities display equivalent academic performance with those without disabili-
ties (Jorgensen et al., 2005).

Table 2. Academic outcomes

Authors N / Institution Academic outcomes
Witte, Philipsand ~ Students with LD' Students with LD graduated with grade po-
Kakela (1998) =55SWOD’=55/ int averages (GPAs) that are significantly

Miami University below the comparison group of SWOD.

Sparks, Javorskyand ~ Students with ~ Students with ADHD at a medium-sized uni-
Philips (2004) ADHD = 68/ Uni- versity were academically competitive with
versityinthe  their peer group and graduated with simi-
Midwest, USA  lar GPAs compared to the typical graduat-

ing senior at the same university.

Jorgensen et al. (2005) 40,000 SWOD? The results indicated statistically insignifi-
and SWD’/ cant difference in GPA
Universities in
Canada
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Sachs and Schreuer SWOD*-156  The academic outcomes of students with

(2011) SWD’=170/  and without disabilities were similar.
Universitiesin ~ Student experiences differed according to
Israel the disability type. Namely, the students

with a physical disability were more satis-
fied than the students with a sensory or
psychiatric disability.
Wasielewski (2016) SWOD?= 56 The findings in this study indicate that the-
SWD’=56/ re is a significant difference in the acade-
Saint Anselm  mic performance between these two groups
College as measured by the GPA.

lLearning disabilities: Students without disabilities; * Students with disabilities

The studies presented in Table 2 suggest that there are unclear academic per-
formance outcomes when it comes to students with disabilities. It can be concluded
from them that there are conflicting results as to whether students with disabilities
have an equivalent academic performance with those without disabilities. Reed, Ken-
nett, and Emond (2015) concede that as a result of numerous barriers encountered hy
the students with a disability, they are more at risk of having a poor academic perform-
ance than their non-disabled peers.

The graduation rates of students with disabilities

More colleges and universities focus on enrolment management, but retention
plays an increasingly important role. Students with disabilities are more likely to drop
out of college prior to getting the degree. They may also be less likely to pursue a post-
graduate education compared to their nondisabled peers.

Table 3. Retention and graduation rates

Authors Country Academic outcomes

Berkner et al. (1996) National Center of SWD had lower persistence and graduation
Education Statistics, rates than the students without disabilities.
USA
Witte, Philips and Students with ~ Students with LD, on average, took one se-
Kakela (1998)  LD'=55SWOD?<55/ mester longer to graduate.

Miami University
Jorgensenetal. 40,000 SWOD”and The rigor of the college plan of the studies
(2005) SWD?/ and the choices of course loads differed to
Universities in Can- such an extent that SWD had lighter course
ada loads and took longer to complete their stu-

dies
Wessel et al. (2009) Carnegie doctoral- The retention and graduation rates for all
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granting institution, students, regardless of the presence or ab-
Midwest, USA  sence of a disability, were similar.

Knight et al. 2016) ~ Midwestern Re-  This study demonstrated that the presence
search University, of a disability does not negatively influence

USA the eventual graduation, but that it does in-

fluence the amount of time to get a degree.

Generally, students with disabilities are at a greater risk of prematurely drop-
ping out of universities in comparison to students without disabilities. Nearly half of all
disabled students drop out, compared with one-third of students without disabilities
(Horn et al., 1999). Therefore, it is necessary to design policies and strategies that en-
courage students to stay in the university and complete their degree courses success-
fully (Morifia, 2017). Many colleges and universities have disability service offices to
help facilitate the access to higher education and the academic success of students
with disabilities, thus reducing the number of students with disabilities that drop out of
college.

Conclusion

According to Gairin and Suérez (2014), inclusivity is a hallmark of a quality uni-
versity. The European Union is committed to achieving an inclusive education within
the framework of higher education. For this purpose, the creation of support plans and
services that improve the access and educational inclusion of non-traditional students
was proposed in the European Strategy 2010-2020 (European Commission 2010). Many
universities have established offices to support the educational needs of students with
disabilities, and they also have incorporated the use of new technologies and/or have
implemented inclusive educational practices. However, the existence of these actions is
insufficient for ensuring the right of the students to quality education, without discri-
mination, and based on the principles of inclusive education.

Across the globe, students with disabilities have been increasing in prevalence
in higher education settings. Thus, it has become more urgent for higher education in-
stitutions to have a broad awareness of disability and inclusive teaching practices based
on the tenets of Universal Design (UD). There are various UD frameworks, such as the
Universal Design for Assessment (UDA) (Thompson et al., 2002), the Universal Design
for Instruction (UDI) (Scott et al., 2003), and the Universal Design for Learning (UDL)
(Rose et al., 2006). These frameworks are meant to aid faculty in promoting maximum
usability and accessibility in the planning, delivery and evaluation stages of the instruc-
tion. Many researchers suggest that faculty attitudes towards students with disabilities
and the provision of accommodations can be improved by providing the faculty with di-
sability-related training based on UD principles (Lombardi & Murray, 2011; Murray,
Lombardi, & Wren, 2011; Park, Roberts, & Stodden, 2012).
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