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Pe3ume

OcHOBHArTa I1eJ1 Ha OBa EMITUPUCKO UCTPAXKyBa-
€ € J]a Ce YTBPIIHU BO KOJIKaBa Mepa CEralrHoTo
obpazoBaHue Ha 1e(HEKTOIO3UTE UM ITOMOTHAIIO
BO (OPMHUPAHETO Ha TMOSAUHECYHUTE KOMIICH-
TEHIIMW ¥ Jalli UCTHTE C€ TIOKJIOMyBaaT CO MO-
CaKyBaHUTE KOMIICHTCHIIMH KOU C€ TIOTPEOHH
pH paboTara Ha ACPEKTOIO3UTE.

PesynTtatuTe mokaxaa JeKa €leH BUI KOMIICH-
TEHIIMK BO JOCEralllHaTa mporpaMa He Ouie
3eMEHH TIpeBU/ TIPU (HOPMHUPAHETO HA HOBHUTE
CTYJIUCKHU TIPOTPAMH.

Knyunu 3060poeu: komnenmenyuu,
camoesanyayuja, 0epekmonosu.

Boegeo

Oo6pa3oBanuero Bo P. MakenoHuja moBeke o
e/lHa JICLICHUja TOJJICKU Ha TOJEMHU IPOMCHH.
Tue mpBO 3aMovHaa BO PEJOBHOTO MPEIYUH-
JIMITHO ¥ OCHOBHO 00pa3oBaHME, a MOTOa W BO
nocebHoTo. McToBpeMEeHO CO OBUE MPOMEHH ce
clydyBaa U He(OpPMAaTHU MPOMEHH BO 00pa3o-
BaHHETO HAa HACTaBHUOT Kajaap. boyomckarta
JeKJIapaiyja mpeTcraByBa camo €JHa JIOTUYHA
nocienuna Ha (opMaIu3upPamkeTo Ha OBHE MPO-
Menn. [lpu ¢dopMmupameTo Ha MOACPHH YHH-
BEP3UTETCKH CTYAMCKU TPOTPaMH IMOTPEOHO €
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Abstract

The primary goal of this empirical research was
to determinate how much has current education
helped special educators and rehabilitators in
forming separate competences, and if those
competencies correspond to the desired ones,
which are necessary for the work of the special
educators and rehabilitators.

The results have shown that one type of the
competences in the program had been neglected
up to now. Therefore, it is necessary for this
fact to be taken into consideration when
designing the new study programs.

Key words: competences, selfevaluation,
special educators and rehabilitators.

Introduction

More than one decade, the education in the
Republic of Macedonia is going under big
changes. At first they started in the regular pre-
elementary and elementary education, and then
in the special education. At the same time,
together with these changes there have been
informal changes in the education of the
teaching staff. The Declaration of Bologna
presents just one logical consequence of the
formalization of these changes. Upon designing
the modern university study programs, it is ne-
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3a ceKoe MoeInHEeYHO ToApadje na ce AehuHH-

paar crnenupUYHUTE KOMIICHTCHIIMH IITO CTY-

JeHTUTEe Tpeba Ja T'M CTEeKHaT BO TEKOT Ha

CTYAUUTE.

Bo nurtepartypara moctojar moBeke AeHUHHIIMN

3a xomrereHTHOCTa. Criopen Perrenoud (1999)

KOMIIETEHTHOCTA € ,,CTIOCOOHOCT 3a ehUKacHO

(yHKUMOHUpamke BO OPOjHU CHUTyallHH, KOe ce

TEMeJH Ha CTEKHATOTO 3HAaeHe, HO CElak He €

OTpaHUYCHO CO Toa 3Haewme ™ (1).

KommereHimuTe Ha €IyKaTopoT c€ HETOBHTE

CIIOCOOHOCTH, 3HacHa, BEIITHHU U KBalH(uKa-

LMK KOMILNTO C€ MOTPEOHM 3a peanm3aiuja Ha

LHeJNIUTe Ha TMpeIMeTUTe INTO T'd MpeaaBa.

Hctrure MoXKaT a ce paHrupaar BO IMET Mery-

ceOHO TTOBp3aHu IeUHHA (2):

1. Jluuna komnemenmuocm ¥xoja omndaka:
OJITY9HOCT, CaMoJIoBepOa, WHTCIHUTEHITH]a,
WHHIUjATUBHOCT, OJJTOBOPHOCT, HCKPEHOCT,
JoBepOa, KOMYHUKATUBHOCT U TPY10JbyOu-
BOCT Ha HACTABHHKOT.

2. Pa3zeojra KomMnemeHmMHOCH KOja OBO3MO-
JKyBa YCIIEIIIHO BOJICHE Ha BOCIIUTHO-00pa-
30BHHOT TPOIEC, HHOBATUBHOCT U KPEATHB-
HOCT, KOPUCTCHC HAJHOBH OTKPUTHja O]
MOJIETO Ha CTpyKara MpH MPEAaBaAmBETO U
NPENO3HABAKETO HAa MOTpeOUTE HA YUCHH-

ouTe.
3. Cmpyunama xomnemenmnocm 1o omndaxa
JeQEeKTONONIKOTO, TMEeAarolkoTo, IICHXO-

JIOIIKOTO ¥ JIPYTOTO 3HACHKE KOe € MoTpeo-
HO 32 paboTa BO OJJCIICHUETO, KPEaTHBHO-
TO KOPHUCTEHE Ha BPEMETO U pean3anyjaTa
Ha [EJINTE Ha MPEIMETOT.

4. Couujannama KomnemeHuuja BKIyIyBa
3HaeHa 32 KOMYHHUKAIMHTE, WHTEpaKIHja-
Ta, MO3HABAKCTO HA TEXHUKUTE 32 pellaBa-
BC Ha MPOOJIEMHUTE U 32 HAUMHUTE 338 MOTH-
BallMja Ha JeraTa Bo THMCKa padora.

5. Axyuckama Komnemenmuocm TH ondaka
NPaKTUYHUTE AKTHBHOCTH BO YUHJIMIITETO
Y HaJIBOP O] HETO.

Mamepujanu u memoou

Co men pa yTBpauMe Kako Ae(eKTOJO3UTe
(mpakTu4apu) TH OLEHyBaaT COIICTBEHUTE
CTPYYHH CIIOCOOHOCTH, CIpPOBEIOBME aHKETa.
AHKETHHOT JIUCT C€ COCTOeIlle OJf BKymHO 14
mpamama 3a TOCTHTHATHTE W II0CaKyBaHHTE
KOMIIEHTEHIINY KOH C€ BAYKHHU 32 eIeH Je(eKTO-
nor. Bo nctpaxyBameTo Oea aHKETHpPaHH BKYTI-
HO 42 nedeKToa03u, U Toa:

cessary to definite specific competences, which
students should acquire during their studies. In
the literature, there are a number of definitions
for the term competence. According to
Perrenoud (1999) competence is “ability for
effective functioning in numerous situations,
which is based on acquired knowledge, yet not
limited to that knowledge only.” (1)
Competences of the educator are his abilities,
knowledge, skills and qualifications, which are
useful for realization of the goals of the subjects
he teaches. The same ones could be ranked in
five mutually connected unities (2):
1. Personal competency, which includes
decisiveness, self-confidence, intelligence,

initiative, responsibility, honesty, trust,
communication and diligence of the
teacher.

2. Developmental  competencies,  which
enable successful leadership of the
educational  process, innovation and

creativity, utilization of the latest inventions
in the professional field upon the teaching
and recognizing of the students’ needs.

3. Professional competency includes special
educators and rehabilitators, pedagogic,
psychological and other knowledge, which
is necessary for work in classrooms,
creative use of the time and realization of
the goals of the subject.

4. Social competency includes knowledge for
communications, interactions, familiarity
with the techniques for problem solving and
the ways of motivation of children for

teamwork.

5. Action competency includes practical
activities both, in the school and out of
school.

Materials and methods

In order to determine how the special educators
and rehabilitators (practical people) assess their
self-professional capabilities, we have con-
ducted a survey. The questionnaire consisted of
14 questions, for the acquired and desired
competences, which are essential for a special
educator and rehabilitator. The survey covered
42 special educators and rehabilitators, namely:
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* 150onI10VY “Mama OBuapoBa” - Benec;
e 12 om IIOY “HI-p 3maran Cpemar”’ -
Ckorje;
*  90onIIOY “Unnuna” - Cromje u
* 6 on moceOHaTa mapainenka of OY “Banuo
[Ipke” - HTum.
JoOuennte oaroBOpu OJ aHKETHHOT JHCT TH
MOJICIMBME BO 2 TPYyNH: €IHATa 32 OHA IITO
Hay4ujie BO TEKOT Ha CTYAMPAmETO (Hayuus), a
JpyraTa 3a OHa IITO UM € MOTpeOHOo (nompebro
e). bunejku mpamamara Oea 0] OTBOpEH THIL,
BO Ta0eNuTe I'M MpHKakaBMe HajpekPpeHTHHTE
onrosopu. Ha nen ox mpamamarta, aedexrono-
3WTE HE Jalie CBOe MHCIeme. Bo mponomkenne
Ke TH TPE3CHTUpPaMe U aHaIu3upaMe pe3yira-
TUTE caMO Ha 7 Mpaliamka OJf OPUTHHAIHUOT
aHKeTeH JHCT. VMMeHo, cMmerame JlieKa TOKMY
OBHE Tpalmiama JUPEKTHO BIHjaaT Ha mpode-
CHOHAJHHUTE KOMIIEHTEHIINH KOM MPUMAapHO ce
CTEKHYBaaT 3a BpeMe Ha CTYAUPAETO.

Pezynmamu co ouckycuja

Tabena 1. /Juoaxmuuxu kapaxmepucmuxu

* 15 special educators and rehabilitators from
Special Primary School (SPS) “Maca
Ovcharova” — Veles;

* 12 special educators and rehabilitators from
SPS “Dr. Zlatan Sremac” — Skopje;

* 9 special educators and rehabilitators from
SPS “Idnina” —Skopje, and

e 6 special educators and rehabilitators from
the special class of the regular primary
school “Vancho Prke” — Stip.

The answers we have received were divided in

2 groups, i.e. one group of what had been

learned during the studying (I have learned),

and the other of what was needed (it is
necessary). Since the questions were of the
open type, in the tables we have shown the
most frequent answers. To part of the questions,
the special educators and rehabilitators did not
give their opinion. Further on, we have

presented and analyzed the results for only 7

questions from the original paper. We think that

these questions have directly influenced the
professional competency, which are primarily
acquired during education.

Results with discussion

Table 1. Didactic Characteristics

Hayuus/ | learnt:

[TorpebHo e/ It is necessary:

- JoBosHO/ 23 (54,8%)
sufficiently
- Henymuo/

partially

3 (7,1%)

- be3 u3meHu u 10NOIHYBamba/
without changes and amendments

- [loBeke npakTu4HU BEXOH/

more practical exercises

- [IpunaronyBame Ha COIPKUHUTE
criopen MHIMBHIYaTHHUTE MOTpedn/

adjustment of syllabuses

according to individual needs

- UzroTByBame Ha HarJeJHU CPEICTBA/
preparation of teaching aids

- CemuHapwm, noenykaruja/

seminars, additional education

2 (4,8%)

6 (14,3%)

5(11,9%)

2 (4,8%)

8 (19%)

Ha mpBoTo mpamame Koe ce oJHecyBalle Ha
nO3HABAILEMO U Pa3douparbemo Ha OUOAKmuY-
Kume KapaxmepucmuKku Ha 80CNUMHO-00pa306-
Hama npozpama, 23 (54,8%) nedexTono3u cMme-
TaaT JeKa JOBOJHO HaydWie 3a OBaa TeMa 3a
BpeMe Ha cryaupamero, 3 (7,1%) cmeraar neka
ce CTEeKHaJie CO JIeTyMHHU 3Haema KOW TOJO0IHA
M mpoanaboumie Bo mpakca. Bo onmHoc Ha
COOpPXXMHUTE KoM Tpeba Aa Ouaar BKIy4EeHH BO
WHUIMjalTHaTa MTOATOTOBKA Ha JNEPEKTONIO3UTE,

To the first question referring to knowledge and
understanding of the didactic characteristics of
the education programs, 23 (54,8%) special
educators and rehabilitators think that they have
learned enough during the studies, 3 (7,1%)
believe that they have acquired partial
knowledge, which have later been expanded in
practice. Regarding the contents that should be
included in the initial preparation of the special
educators and rehabilitators, 6 (14,3%) believe
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6 (14,3%) cmeTaar geka ce MOTPEOHH IMOBEKE
MPaKTUYHU BEXKOHW 3a M3rOTBYBAaHE HA TOJIHUIII-
HUTE U TEMAaTCKHUTE IUIaHupama. ['oieM Opoj Ha
nedeKTono3u ja HMCTakHyBaaT moTpedaTa of
OpraHu3Mpame Ha CEMUHAPH ¥ PAOOTHITHHUIIM 32
OJIPEZICHU TEeMHU CO IIeJ CIIeNIChe Ha CUTE Mpo-
MEHH W HOBHHHM KOHM C€ CIIydyBaaT BO IMoOce0-
HOTO 00pa3oBaHuE.

Tabena 2. Bocnumno-0opa3oeuu yeau

that more practical exercises for preparation of
the annual and topic planning are needed.
Numerous special educators and rehabilitations
have stressed the need of organizing seminars
and workshops on certain topics, in order to
follow all the changes and novelties in the
special education.

Table 2. Educational Goals

Hayuus/ 1 learnt: [otpebHo e/ It is necessary:

- JoBomHo/ 27 (64,3%) - be3 momonayBame/ 4 (9,5%)
sufficiently without supplement
- Nenymuo/ 3(7,1%) - JacHa mUHCTHHKIMja Ha LenuTe/ 9 (21,4%)
partially clear distinction of aims
- [loBeke TeopeTcku - IlpakTu4HO MCKYCTBO/ 4(9,5%)

3Haema/ 2 (4,8%) practical experience
more theoretical knowledge - OOyka, cemuHapu/ 4 (9,5%)

training, seminars

Ha BropoTo mpamame Koe ce ogHecyBaile Ha
npasunHama gopmyiayuja u ymepoyearbemo
Ha eocnumHo-obpasosnume yeau, 27 (64,3%)
ce M3jacHHJIe JieKa JOOMIIE JIOBOJIHU 3HaeHa 3a
BpeMe Ha cTyaupamero, a 9 (21,4%) cmeraat
JieKa 3a BpeMe Ha CTyIupameTo Tpeba na ce
MOCBETH TOBeKke BHUMaHHE Ha jacHaTa [UH-
CTHHKILIMja Ha HCTHUTE.

To the second question referring to correct
formulation and establishment of the educatio-
nal goals, 27 (64,3%) think that they have
acquired enough knowledge during their stu-
dies, and 9 (21,4%) consider that during the stu-
dies more attention should be paid to clear dis-
tinction of the same ones.

Tabena 3. [lpunacodysarwe Ha Hacmaguama Table 3. Adjustment of
COOpIHCUHA the Curriculum
Hayuwug/ I learnt: ITotpedHo e/ It is necessary:
- JoBosHO/ 16 (38,1%) - [IpakTiuHara HacraBa/ 9 (21,4%)
sufficiently practical tutoring
- Henymuo/ 6 (14,3%) - CemuHapu u 00yku/ 5(11,9%)
partially seminars and trainings
- [loBeke TeopeTcku
3Haema/ 2 (4,8%)
more theoretical knowledge

Ha mpamamero nany 3a BpeMe Ha CTYAUPAEHETO
C€ OCIIOCOOCHM 3a npuiaco0ysaree Ha HACMAG-
Hama COOpIICUHA CNOped  UHOUBUOYATHUME
nompebu Ha yuenuyume, 16 (38,1%) on nedek-
TOJIO3UTE OJTrOBOPWIIE JieKa A0OWIe TOBOJHU
unpopmarun, 6 (14,3%) cmetaar neka mpodmie
nerrymMEA nHMOopMaruu, 2 (4,8%) ce m3jacHmIIe
JeKa 700uje MoBeke TEOPETCKU 3HacHa. AHa-
JIOTHO Ha OBHME KOHCTATallMH, CYT€CTUUTE CE BO
Hacoka Ja ce oOpHe MorojeMo BHUMAaHWE Ha
MpaKkTUIHATa HacTaBa (Tadena 3).

To the question whether during the studying
they are enabled for adjustment of the curricu-
lum according to individual needs of the pupils,
16 (38,1%) of the special educators and rehabi-
litators believe that they have acquired enough
information, 6 (14,3%) consider that they have
acquired partial information, 2 (4,8%) explain
that they have acquired more theoretical know-
ledge. In analogy to these conclusions, sugges-
tions have been made in direction for greater
attention to be paid to the practical instruction
(table 3).
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Ta6ena 4. Hzeomsysarwe na HUOII (Mnousudyanen

obpa3zogen niaw)

Table 4. Preparation of Individual Educational Plan
(IEP)

[MotpebHo e/ It is necessary:

- [IpakTruHara HacTaBa/
practical tutoring

- CemuHapu u 00yKku/
seminars and trainings

12 (28,6%)

12 (28,6%)

Hayuug/ | learnt:
- HoBosHo/ 10 (23,8%)
sufficiently
- Henymuo/ 6 (14,3%)
partially
- Hukakso/ 6 (14,3%)
nothing

Kako miro enen nedexronor ucrakua: ,,/ 10I1 ne
bewie akmyenHa mema Koe2a jac cmyoupag’,
JIeKa UMaaT JOBOJIHO [IO3HABame Ha 0Baa TeMa
ce u3jacHWIEe momaid Opoj oA aHKETHUpaHHTE.
Ckopo cuTe ja mocoyyBaaT Ba)KHOCTA O HETro-
BOTO M3TOTBYBAmE 33 IOCTUTHYBAKkE Ha MOH00-
pH pe3yiaTaT npu padorara. Bo omHoc Ha oHa
IITO € MOTPeOHO Ja ce BKIYYH BO MHULM]jaHA-
Ta TOAroTOBKa Ha aedexromosute 12 (28,6%)
cMmeTaar neka m3rorByBamero Ha MOII Tpeba
Ja OuJie mpeIBUACH BO PaKTHYHATA HACTABA.

Tabena 5. Tecmosu 3a npoyenxa

As one special educator and rehabilitator poin-
ted out: “IEP was not an actual topic, when [
was studying”, smaller number of the respon-
dents has stated that they have enough know-
ledge on this topic. Almost everyone points out
the importance of its preparation for achieving
better results during work. Considering what is
important to be included in the initial prepara-
tion of the special educators and rehabilitations,
12 (28,6%) believe that preparation of the IEP
should be scheduled in the practical instruction.

Table 5. Assessment Tests

[MotpebHo e/ It is necessary:

Hayuus/ | learnt:
- JloBosHO/ 9 (21,4%)
sufficiently
- Henymuo/ 8 (19,4%)
partially
- Hukakso/ 4(9,53%)
nothing

- UanuBuyansu TectoBu/
individual tests

- [IpaxTruna oOyxa/
practical training

19 (45,2%)

3(7,1%)

Bo Tabemara 5 ce mpe3eHTUpaHU HOOUEHHTE
OJIrOBOPH Ha TpAIIAKETO KOE Ce OJHECcyBalle
Ha NpasuiHuom u360p Ha mecmosu 3a npoyeH-
Ka Ha nompeobume Ha Y4eHUKOM 60 HACMAsama.
Hedexrono3u ja mcrakHaa morpedara of yIio-
Tpeba, OMHOCHO M3pabdoTKa Ha CTaHAapAU3Npa-
HU Y MHIWBHIYAJIHU TECTOBH 3a MPOLICHKA KOU
ke Ouaat 00jeTKTUBHH U jaCHHU.

Tabeaa 6. Hngopmamuuka mexHorozuja

The answers on the question referring to the
correct choice of assessment tests for the
pupil’s needs in the schooling are presented in
table 5. Special educators and rehabilitators
stress the need for usage that is preparation of
standardized and individual assessment tests,
which would be objective and clear.

Table 6. Information Technology

[MotpebHo e/ It is necessary:

Hayuus/ I learnt:
- Hemrymuo/ 5(11,9%)
sufficiently
- HukakBo/ 13 (30,9%)
nothing

- OOyka u emykanuja/
training and education
- [Toceben mpeamet/
special subject

23 (54,8%)

2 (4,8%)

HMako 3HacBME AeKa BO OJHOC Ha OBaa TeMa
HECMa 1a I[06I/ICMC MO3UTHUBHU PE3YyJITaTU (BO

Although we knew that regarding this topic we
would not get positive results (in the last few
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MOCJIEHUTE HEKOJKY TOAWHM BO HacTaBHATa
Iporpama € CTaBeH aKIeHT Ha 0Baa TeMa) CemaK
CMCTaBMC JI€Ka BO KOMIICTCHIIUMUTC HA HIAHHUTC
JIeEeKTON03H MOTPEOHO ¢ Na Oune ondareHa u
oBaa coApxwuHa. Pesynrature nmokaxaa (54,8%
0]l aHKETHpaHHUTE) JcKa ¢ MOTpeOHO 00yka u
elyKalMja, a JBajija cyrepupaar Ja uMa Imoce-
OeH mpeaMeT BO paMKUTE Ha HACTABHUOT IUIaH
Ha MHCTUTYTOT 3a AeEKTOIOTH]a.

Ta6ena 7. Copabomxa co pooumenume

years the accent in the schooling programs has
been put on this topic), we still thought that this
topic should be included in the competences of
the further special educators and rehabilitators.
The results have shown that 54,8% of the res-
pondents think that further training and educa-
tion is necessary, and 2 suggest having a special
subject within the curriculum of the Institute for
Special Education and Rehabilitation.

Table 7. Cooperation with Parents

[TotpebHno e/ It is necessary:

Hayung/ I learnt:
- JoBosHo/ 19 (45,2%)
sufficiently
- Hemymuo/ 7 (16,6%)
partially

- [IpakTiuHO HCKycTBO/
practical experience

16 (38,1%)

CenMoTO Tpamame 0 aHKSTHHOT MpalIaTHUK
ce OIHecyBallle HA copabomkama co pooume-
aume. OBaa Tema Ie(DEKTOJIO3UTE ja IOCOTY-
BaaT KaKo e€Ha O]l MOBAXHUTE (POIAHUTEIUTE CE
€/IHa O] TJIABHUTE aJIKH BO BOCITUTHO-00Pa30B-
Hara pabota). Tue cmeTaar meka 3a BpemMe Ha
CTYAHPAKETO 10 OJHOC Ha OBaa Tema ce A00u-
BaaT TOBEKE TEOPETCKH 3Hacwa. Bo omHOC Ha
enyKalyjaTa Ha UIHUTE Ne(EKTON03M, aHKETH-
paHHUTE CMeTaar Jieka e MOTpeOHO Ja ce opra-
HU3UPAaT JUPEKTHU KOHTAKTH CO POAMTEINUTE U
3aJI0JDKUTETHA BOJIOHTEPCKA paboTa Ha CTY/ICH-
TUTE BO HEBIAJWHH OPraHHW3alliil Ha POJIH-
TEIUTE.

The seventh question of the questionnaire
referred to the cooperation with parents. This
topic was stressed as one of the most important
ones by the special educators and rehabilitators
(the parents are one of the main rings in the
educational work). They consider that during
the studies more theoretical knowledge is
acquired on this topic. Regarding education of
the future special educators and rehabilitators,
the respondents believe that it is necessary to be
organized direct contacts with the parents and
obligatory voluntary work of the students in the
non-governmental organizations of the parents.

I1oY/
SES RI

Cnuxka op. 1. Uncmumyyuu

Pex. yert./

[Tpen. yet./ POY/
PS MC

Figure 1: Institution
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Ha npamamero: Kaode Hajoobpo moxceme 0a 2u
peanuzupaame Bawwume npogecuonarnu xo-
Mmenmenyuu?, M Oea TIOHyIeHH 4 YCTaHOBH:
nocebnu ocHoBHHM yumnuimra ([1OY), pexabu-
JUTANMOHN YCTAHOBH, TMPEIyYMIHIIHN YCTa-
HOBH W pPENOBHU OCHOBHH yuwmmmmTa (POY).
Co xopucreme Ha 6poesute o 1 10 4 (1 - MH.
no0po; 2 - 1o0po; 3 - TOBOIHO; 4 - HEJOBOIHO),
THe Tpebalre Ja HampaBart rpajaanyja Mery OBHE
4 ycranoBu. On ciukara 1 Moxe na ce 3abene-
KU JIeKa aHKeTUpaHuTe JAe(eKToNo3n ce
YyBCTBYBaaT HajKOMIIETEHTHH 3a paboTa BO
I[1IOY (CB 1,12), motoa Bo pexaOUINUTAIIIOHUTE
ycraHoBu (CB = 2,64), a HajManky KowmIe-
TeHTHH 3a pabora Bo POY (CB = 3,25).

3axkayuoyu

Pezynratute TmoOkKakaa JeKka €l€H  BHJ
KOMIICHTCHIIMH BO JIOCETallHaTa Iporpama He
Owre 3emeHu npensuna. Hajromemu Hemocraro-
I Ha KOU CEeKaKo ke Tpeda J1a MoCBeTUME OT0-
JIeMO BHHMaHHE c€ OHHUE KOMIICHTEHIIUU KOH ce
OJJHECYBaaT Ha HOBHTETHTE BO 00pa30BaHHETO,
KaKo IITO € WHKIy3WjaTa Ha YYEHHIUTE CO I0-
ceOHM 00pa30BHU MOTpPeOM, HWHTEPAUCIMILIN-
HapHOCTA, IITO MakK 3HAa4M copaboTka (TUMCKa
paboTa) Kako U CUTE BHIOBH Ha KOMyHUITUPAHE
(copaboTKa CO pPOAUTENUTE M TIPHUCTANl KOH
HHPOpPMaTHUKaTa TEXHOJIOTHja). YUEHEeTO H
CTCKHYBAWmhETO Ha OBHUE KOMIICHTCHIIMH CEKaKO
nozapa30bupa ¥ MpOMEHa BO METOIUTE Ha TMOY-
yyBame Ha cryaeHTuTe (ox “subject-centered”
n “teacher-centered” xon ‘‘student-centered”)
IITO TMaK MPETCTaByBa M €IHA Of LENUTe Ha
Bonomckuot nporiec. Toa 3Ha4UM MOBEKE aKTHB-
Ha HAacTaBa Ha CTYJCHTHTE, MOTTHUKHYBAamkE Ha
KPUTHYKOTO MHUCJCHE, pellaBambe Ha Mpodie-
MU, TIOTOJIEMO HAcOYyBame Ha CTYACHTHTE KOH
ymoTrpeba Ha 3HacHmaTa BO HOBHU CUTYyaIlMd H
noMajgo KJIaCHYHO ToxydyBame. JloOmeHure
MO/IATOIM TIPETCTAaBYBaaT JIparomneHa OCHOBa 3a
W3rOTBYBak€ Ha HOBUTE CTYIHCKHA HpPOTpaMu
Ha MIHCTUTYTOT 3a Je()eKTOoIorHja.

Ho, mery dakropure KOWM ja HaMETHyBaar
notpebara O MEPMAaHEHTHO YCOBPIIYBambe Ha
npodecnonannuTe komnentenuuu, Day (1999)
I'M MCTaKHyBa HOBHUTE CO3HAHH]ja O] CTPyYHATA
o0JIacT 1 HOBUTE TEXHOJIOTHH, KOU 3HA4aT Jpy-
ru u3Bopu Ha uHPopmanuu (3). CoBpeMeHHOT

To the question: Where could you best realize
your  professional ~ competences?, the
respondents were offered 4 institutions: special
primary schools, rehabilitation institutions, pre-
school institutions and regular primary schools.
By using the numbers 1 to 4 (1- very good; 2-
good; 3-sufficient; 4-unsufficient) they were
supposed to make gradation among these 4
institutions. From the picture 1 it can be seen
that the respondents feel most competent to
work in the special primary schools, rather than
in the rehabilitation institutions, and they are
the least competent for work in the regular
primary schools.

Conclusion

The results have shown that one type of
competences in the past program had been
ignored. The major shortfalls to which we
should pay more attention are those
competences which refer to the novelties in
education, such as inclusion of the pupils with
special education needs, interdisciplinary,
which means cooperation (teamwork) as well as
all types of communication (cooperation with
parents and access to information technology).
Learning and acquiring these competences of
course involves changes in the methods of
teaching the students (from ,,subject-centered”
and ,teacher-centered“ towards ,student-
centered*) which presents one of the goals of
the Bologna process. That means more active
schooling of the students, instigation of the
critical thinking skills, problem solving, better
direction of the students to use their knowledge
in new situations and lesser classical schooling.
The obtained results present a valuable basis for
preparing the new study programs at the
Institute  for  Special  Education and
Rehabilitation.

However, among the factors that impose the
need of permanent improvement of professional
competences, Day (1999) stresses the new
findings in the expert area as well as the new
technologies, which mean other sources of
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eAyKaTop TPETCTaByBa HHUIMjATOP HA TMPO-
MEHHTE, TOTTHKHYBau Ha YYCHETO KOj Cce
TPIKA 3a CBOJOT JUYEH M TpodheCHOHAICH
pasBoj (4) .
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