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Abstract

Special education system is designed to enable education of students with special educational
needs. The curricula for children with disabilities are complex need in every education system. In this
paper, we analysed the primary curricula for five categories of disabilities; intellectual disability, visual
impairment, hearing impairment, physical disability and autism; between two countries; Republic of
Turkey and Republic of Macedonia. Our aim was to represent the curricula in the special education
systems and understand the differences between these two countries. Our main research question is; What
are the differences in curricula for children with special educational needs in R. Macedonia and R.
Turkey. In order to be able to provide answer to this question, we had to set five associate questions
linked with the type of disability and country. The results showed that R. Macedonia has 7 compulsory
subjects that we can find in all special schools, while others are either adapted according to category of
disability or available with another title. In Turkey, 16 subjects are the same for all special schools. This
qualitative research has theoretical, modemn, comparative and descriptive character. We used the method
of descriptive and comparative analysis and our technique was Analysis of documentation on data
received from relevant institutions. The collected data was analyzed accordmg to the research questions,
giving the appropriate conclusions and suggestions.

Key words: Curricula, Programs, Students with special educational needs, Republic of Macedonia,
Republic of Turkey.
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. Introduction

Special education is governed by federal law in many educational jurisdictions.
According to the Individuals with Disabilities Education Act — IDEA (2004) in the US, special
education is defined as "specially deszgned education, at no cost to parents in order to meet the
unique needs of children with disabilities.”

- The primary education of children with special educational needs is component of the
educational part of rehabilitation and a place where the child spends a large period of its
development. Primary education mostly depends on starting on time and the success on the
clinical part of rehabilitation and pre-school. education of children with special educational
needs. Based on the findings and opinion of an appropriate professional institution, the child
begins the process of education in primary schoo! and in various models (Savic Lj. and Ivanovic
P., 1994). Children with special educational needs require exira support with daily activities. The

support needed by these children is different depending on the nature of the task, the child’s level

of disability and their environment. While some children don’t need any help while performing a
particular task, others might need little help, and still others constantly need support for certain
act1v1t1es (Rosenberg M.S., Westling D.L., Leskey J Mc, 2013).

' Curricula in R. Macedonla are universal in all regular primary schools, while in special
primary schools most of the same items are presented, but with modified program implemented
according to the student’s abilities, and special adaptations depending on the type of disability.
Education plan for nine years primary education for children with special educational needs in
special primary schools and special classes in primary schools, was adopted by a decision based
on Article 55 paragraph 1 of the Law on Organization and Operation of the State Administration
(Official newspaper of Republic of Macedonia nb.58/2000 and 44/2002) Article 24 26 and 28 of
the Law on primary education.

In Republic of Turkey, the curricula is determmed at national level by the Turklsh
Board of Education (Talim ve Terbiye Kurulu - MEB). In primary schools the sub_}ects can be
categorized into two groups: compulsory and elective subjects. . - _

MethOdS :._ii o

The subject of our research is the curricula provided for students with special educational
needs in special schools in Macedonia and Turkey. The research problem is contextual, because
we gathered information for description of existing curricula in special primary education system
in both countries. The main goal was to present all curricula being implemented in special
primary schools and to see the differences between these two countries. By its character, the

_research is qualitative and: theoretical - as to the knowledge we came by way of analysis;

modern - because we analyzed the current curricula and programs in special schools;
comparative - because we analyzed the curricula by examining the differences and similarities
in the two countries, descriptive - because we sought to qualitatively describe the current state of
implementation of the curricula and programs in the speczal primary-education system i both
countries.

Our main research ques’aon was: What are the differences in curricula for children with
special educational needs in Republic of Macedonia and Republic of Turkey. To provide an
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answer to this question, we had to ask five sub-questions linked with the category of disability
and the state:

1. Which curricula are implemented for children with intellectual disabilities in Macedonia
and Turkey?

2. What curricula are applied for visually impaired children from Macedonia and Turkey?

3. What curricula are organized for hearing impaired children in Macedonia and Turkey?

4. What curricula are implemented for children with physical disabilities from Macedonia :
and Turkey?

5. What curricula are organized for children with autism in Macedonia and Turkey?

Research methods we used for the purposes of our research were the method of
descriptive analysis and the method of comparative analysis.

As a technique, we applied analysis of documentation of data obtained from relevant
institutions. For the purpose of this research we used the next sample of documents for content
analysis: Official documentation, School documentation and Data obtained from scientific
literature and online resources.

Results

The education plan from 1% to 9™ grade for students with "mental disabilities"
(intellectual disability) in special primary schools in Macedonia, are including the following
required subjects: Macedonian language, For students with different nationalities, their native
languages- albanian, turkish or serbian; Mathematics; English language; Art education; Music
education; Introduction to the environment; Technical education; Basis of social sciences; Basis
of natural sciences; Physical and Health education.

Besides the obligatory subjects, the curricula include two mandatory programs: Life Skills and
working with computer. This curriculum applies in special classes of primary schools; the classes

- are lasting 40 minutes. All compulsory subjects and programs are grouped by classes according
to the number of planned hours.

Also, the curriculum includes two optional programs, depending on the students interests:
a school choir - from 2 to 5 classes per week (depending on the choirs development),
respectively, from 72 to 180 classes per year and school orchestra - 2 to 4 classes per week
(depending on the |orchestra development), from 72 to 144 classes per year.

In the Republi¢ of Turkey, again in the curricula provided for realization of education

for students with intellectual disabilities, includes the following required subjects: Turkish
language; Mathematics; Natural Sciences; Introduction to the Sciences; Social Sciences; History
of Turkish Revolution and the history of Kemal Ataturk; Foreign Language; Religion and Ethics;
Art Education; Music Education; Games and physical activity; Skills for Social Adaptation;
Physical education and sport; Technology and Design; Traffic Safety; Information technology
and software; Directing and career planning; Human rights, citizenship and democracy.
Besides the required subjects, in the weekly program for working with children with mild
intellectual disabilities several elective subjects are available, which is depending on the grade
the children are visiting and according to their personai interests and parents choices, attendmg 2
to 6 times a week. Optional subjects from 1% to 4™ grade are not mandatory, but from 5% to 8"
grade, the student must choose 1tems that will attend 6 classes a week. The list of elective
subjects includes:
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Table 1
ubject oth 8ih
Religions and moral Read%ng the Koran 2 : 2 Z
values The life of Prophet Muhammad 2 2 2 2
Basic religious knowledge _ 2 2 2 2
Reading skills 2% 2% 2% 2 2
7 Literacy  skills - and - writing ' ' 0 ' '
f . 2 2 2
Language nad expressions
expression - | Living languages and dialects 2 2
o © | Communication and prezentation o 2% o ' 5 5
skills
: . .| Langugaes accepted by the decision :
Foreign language of the Council of Ministers 2 2 202
o Application of Science 2 2 2 2
L ) Application of Mathematics B 2 2 | 2 2
Science and . > ; e : — —
- Mathematics Science in Environment 2 2
I ~ | Information . technology - _-and. 5 2
sofiware . _ .
.| Fine art {painting, tradmonal art,art : _
o withplastic ete) . . 2 L2 2@ 2@ {20 | 29
_ | Music - - S of 2% 2l 2 2@ 2@ 124124
CArtandsport g nd physical activities L2 e [ 2@ (2@ [ 2@) | 208)
N Drama = 2 2
Games for intelegence devlopment B 2 2 2 2
Culture of people 2 2 '
- Social sciences Media literacy — Z 2
e 1 Lawand justice : ' 2 2
. Education about Judgement 2
Sk:lis for social adaptation
otal number ai' hours (mcludmg cump lsory

The total number of classes is 26 to 30 per week dependmg on whlch grade is the

student. Classes are lasting 40 minutes. -

 The curriculum from 1 to 9™ grade for wsua]ly 1mpalred students from Macedoma 18
mcluding the foﬂowmg required subjects: Macedonian Ianguage Mathematics; English
language; Second Foreign Language; Art education; Music education; Introduction to the
environment; Technical education; Infonnatlcs Society; Geography, History; Civil education;
Nature; Natural Science; Natural sciences and technology; Biology; Physms Chem1stry,
Physical and Health Education

‘Besides the obligatory educational subjects, the curriculum also 1ncludes mandatory
program for orientation and mobility. From elective subjects, according to the curriculum,
children with visual impairments can choose between Creatwlty, Introduction to Rehgions
Ethics and Other elective subjects.

Lessons are lasting 40 minutes. All compulsory subject and programs are grouped by
classes according to the number of provided hours. The subjects from the elective programs,
Introduction to Religion or Ethics, the student can choose in 6™ or 7" grade, or can study in both
grades. In Macedonia they make more efforts to individualize the education for visually impaired
children, through development of medium-lasting individual education plans for each student.

The curriculum for all children with visual impairments in Turkey, includes two
groups of subjects: compulsory and elective. Distributed according to the estimated number of
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classes per week for a particular subject, the list of compulsory subjects is as follows: Turkish
language; Mathematics; Natural Sciences; Introduction to the Sciences; Social Sciences; History
of Turkish Revolution and the history of Kemal Ataturk; Foreign Language; Religion and Ethics;
Art Education;, Music Education; Games and physical activity; Skills for Social Adaptation;
Physical education and sport; Technology and Design; Traffic Safety; Information technology
and software; Directing and career planning; Human rights, citizenship and democracy.

The total number of classes is 26 to 30 per week, depending on which grade is the child.
Classes are lasting 40 minutes. In a weekly program for working with children with visual
impairments, beside the compulsory subjects, there are few elective subjects that depend on
which grade child learns, but also according to their personal interests and the choice of the
parents, and they are held 2 to 6 times week. The optional subject from 1% to 4™ grade are not
mandatory, but from 5™ to 8% grade, the student must choose subjects that will attend 6 classes
per week: Religious and moral values, language and expression, foreign language, science and
mathematics, art and sports, Social Sciences, Social adaptation skills.

According to the Bureau for Development of Education of the Republic of Macedonia
in the curricufum for students with hearing impairments in special primary schools, the
following required subjects are provided: Macedonian language; Mathematics; English language;
Art education; Musical stimulations and rhythmic exercises; Introduction to the environment;
Technical education; Informatics; Society; Geography; History; Civil education; Nature; Natural
Science; Natural sciences and technology; Biology; Physics; Chemistry; Physical and Health
Education.

Besides the obligatory subjects, the curriculum includes two mandatory programs:
Communication and Working with computer, while from the elective subjects, the hearing
impaired children can choose between: Creativity, Introduction to Religions, Ethics and Other
elective subjects. Classes are lasting 40 minutes. All compulsory subjects and programs are
~ grouped by grades according to the number of provided classes. From the election programs,
subjects Introduction to religion or ethics, the student can choose in 6th or 7 grade, or can study
in both grades. ‘

The compulsory subjects in the curriculum for hearing impaired children in Turkey,
covers: Turkish language; Mathematics; Natural Sciences; Introduction to the Sciences; Social
Sciences; History of Turkish Revolution and the history of Kemal Ataturk; Foreign Language;
Religion and Ethics; Art Education; Music Education Games and physical activity; Skills for
Social Adaptation; Physmai education and sport; Technology and Design; Traffic Safety;
Information technology and software; Directing and career planning; Human rights, citizenship
and democracy.

The weekly number of classes is 26 to 30 depending on the class in which the child
learns. Classes are lasting 40 minutes.

Optional subjects from 1% to 4™ grade are not mandatory, but from 5™ to 8® grade, the
student must choose subjects that will follow 6 classes a week. Elective subject from the
curriculum does not differ from other special schools: Religious and moral values, Language and
Expression, Foreign Language, Mathematics and Science, Arts and Sports, Social Sciences.
Since the Bureau for Education Development of Republic of Macedonia hasn’t announced
special curriculum for students with physical disabilities in special institutions, it remains to
assume that for these students they apply the same curriculum as government schools, which
includes the following compulsory subjects: Macedonian language; Mathemiatics; English
language; Second Foreign Language; Art education; Music education; Technical education;
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Informatics; Society; Geography; History; Civil education; Nature; Natural Science; Natural
sciences and technology; Biology; Physics; Chemistry; Physical and Health Education.

Besides the compulsory education subjects, the program provides the following elective
subjects: Language and Culture of Vlachs, language and culture of Romans, Language and
Culture of Bosnians, Creativity, Computing, Religions ethics, Introduction to religmns Classw
Culture in European civilization and Other elective subjects.”

The curriculum for all children wit "orthopedlc dlsorders" m Turkey 1nclucies two
groups of subjects: compulsory and elective. ' :
The total number of classes is 26 to 30 per week, depending on the grade or the chald‘s age.
Classes are lasting 40 minutes. Compulsory subjects include: Turkish language; Mathematics;

Natural Sciences; Introduction to the Sciences; Social Sciences; History of Turkish
Revolution and the history of Kemal Ataturk; Foreign Language; Religion and Ethics; Art
Education; Music Education; Games and physical activity; Skills for Social Adaptation; Physical
education and sport; Technology and Design; Tratfic Safety; Information technology and
soﬁware, Directing and career planning; Human rights, cmzenshlp and democracy. - :

. The elective su%]‘ects are 2 to 6 times a week and again from 1% to 4% grade they are not
mandatory, and from 5% to 8% grade, students are selecting subjects to follow 6 classes a week.
Elective subjects of the program designed for children with physical disability are: Religious and
moral values, Language and Expressmn Forelgn Language, Mathematlcs and Soxence, Arts and
Sports, Social Sciences. -

Interestingly, the Bureau of Educatlon of the Repubhc Of Macedoma has prepared a
curriculum for children with autism, although there are not enough centers for autism in this
country. Accordmg to the curriculum, the compulsory subjects for students with autism from 1%
to 9™ grade in special: schools are: Macedonian language, = For students with different
nationalities, their mnative languages- albanian, turkish or serbian; ‘Mathematics; English
language; Art education; Music education; Introduction to the environment; Technical education,;
Basis of social sciences; Basis of natural 'sciences; Physical and Health education.

~Total number for compulsory subjects is 19 to 24 classes per week, depending on the
class where the children with autism are included. It also has provided two compulsory
programs: Life Skills and Computing. This curriculum applies in special classes of primary
schools -~~~ and 7 ~the = - .lessong  ~are  lasting =~ 40 “minutes.

Centers for Autism in Turkey are havmg two available types of education; one type is an
abbreviated program with classeslst to g® gradc and a second type divided into two phases
(kademe). Centers for guiding and monitoring in coordination with the parents and according to
the assessment of the possibilities and capabilities of the child are deciding Whai type of
education is appropriate for the child.

The first type: According to the weekly curriculum for children with severe and moderate
intellectual disabilities and for children with autism, the compulsory subjects are: Skills for
Social Adaptation; Natural Sciences; Language and speech development; Reading and writing;
Mathematics; Physical education; Art Education; Music education; Education on nutrition;
Religion and Ethics; Traffic and first aid education; Leading / Social Activities.

A total of 26 to 30 classes per week is planned for children with autism. In the same curriculum
lists all elective subjects provided for autistic children, we can notice that children ﬁom 1% 10 4%
grade there isn’t any elective subject, while for students who attend classes from 5% 1o g1 grade,
there is 3 elective classes a week, and for each choice student decides whether all three classes
will be from one subject or the student will attend 2 or 3 different subjects a week. The planned
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elective subjects are: Arts and Sports (art, music, sports and physical activities, drama,
performing arts, folk dances, photographing) Crafts (hand weaving techniques for hand knitting,
handicrafts, embroidery, simple made jewelry, making patterns, ceramics), Agriculture and
livestock (growing garden plants, ornamental plants, breeding pets), Technology and design.

The second fype of education is intended for children who have a severe form of autism. This
part of the teaching process is not conducted by grades, it’s divided in two phases, each child can

go to the next stage only after finishing the first stage. Curriculum covered in this type of -

education of students with autism includes the following areas: Achieving skills for Social
Integration, Teaching life sciences, Language and speech development, Teaching Reading and
Writing, Mathematics, Physical Education, Art Education, Music Education , Teaching
education about food, Religion and ethics, Traffic and first aid.

Discussion

In Macedonia there are seven compulsory subjects that can be found in all special
schools: Macedonian Language, Mathematics, English, Art Education, Introduction to the
Environment, Technical Education and Physical and Health Education. Others are either adapted
according to category of disability and available under another name, or cannot be found in the
program for working with children with intellectual disabilities and autism, and therefore do not
match in the "subjects included in all categories." The program for visually impaired, hearing
impaired and physical impaired children is mostly the same.

In Republic of Turkey 16 subjects are the same for all special schools: Turkish Language,
Mathematics, Natural Sciences, Introduction to the Sciences, Social Sciences, History of Turkish
Revolution and the history of Kemal Ataturk, Foreign Language, Religion and Ethics, Art
Education, Music Education, Social adaptation skills, Technology and design, Traffic Safety,
Information technology and Software, Guidance and career planning, Human rights, citizenship
and democracy. The other subjects of physical education for children with special educational
needs are the same in all schools except in schools for visually impaired children where in
addition to the basic name of the subject, the acquisition of skills for performing independent
movements is added, as an activity appropriate for the specific needs of visually impaired
children. For the elective subjects we noticed a big difference between these two countries. In
Macedonia can often be seen several elective subjects in each curriculum, but most frequently
used is the school choir and school orchestra, then: Our homeland, Environmental Education,
Researching our homeland, Dances and folk dances, Projects of music or art, Technical
education, Informatics Projects, Optional sports, Health promotion, Classical culture in European
civilization, Living skills and Computing.

In Turkey, however, elective subjects include a number of activities from different areas
that are not much different in the programs of schools divided by category of disability. So most
common subjects are: Religious and moral values (reading of the Koran, the life of Prophet
Muhammad, Basic religious knowledge) Language and expression (reading skills, literacy and
skills for written expression, living languages and dialects, communication and presentation
skills) , Foreign language, Science and mathematics (application of science, the application of
mathematics, the environment science, information technology and software), Arts and sports
(art, music, sports and physical activities, drama, games for intelligence development), Social
Sciences (culture of the people, media literacy, law and justice, education for reasoning) Skills
for social adaptation. '
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Despite the fact that Turkey has a larger selection of subjects according to the wishes and
abilities of students, compared to Republic of Macedonia, we can also notice that the number of
classes provided for elective subjects per week is less in Macedonia (2 to 5 classes per week),
compared to Turkey (6 classes per week)

- Conclusion

Analyzing the curricula in both countries, we came to conclusion that there are subjects
that can be found in both programs, such as language, mathematics, foreign language, art,
music education, physical education, social sciences, history, informatics and natural science ..
but there are also items that cannot be found in both programs such as religion and ethlcs skllls
for social adaptation, technology and design, guidance and career planning, etc.
In Macedonia there are seven compulsory subjects that can be found in all spec1al schools, the
others are either adapted to the type.of disability or available under another name, so we can
notice up to 13 different subjects from one special school fo another. In Turkey, however, 16
subjects are the same m ali schools and 2-3 subjects dlffer only in name and acnvztzes
adaptation. ~~ T

Dyfferences were noted in the analyszs of planned elective subjects where all subjects .
differ not only in content but also in number, in Turkey there are more opportunities for
monitoring the teaching on subjects of personal interest for the child. The curriculums in centers
for autism require special -analysis, because the -two types of programs -for education in
accordance with the capabilities of children with autism show that this category of disability
requires a completely different system of eduoatlon and treatment which undoubtedly cannot be
realized in special schools with a program that includes realization of educauon through
educatlonal subjects, espemally not for chﬂdren w1th more severe autism. '

" Proposed measures

By analyzing ¢urricula, we believe that the educa‘aonal system in Repubhc of Macedoma
needs more freedom for students with spec:lal educational needs. Through a growing number of
elective subjects will allow students with special educational needs, monitoring of the teaching
process with a greater number of subjects that are of personal interest to them, which will fully
express their creative abilities.

144 | .




N. R. A4kgun, R. Petrov, O. R. Canevska, N. S. Trajkovska, Curricula for ... LJERT 2 (2016) 2 :137-145

References

1.

1.

12.

13.

Bupo 3a passoj Ha obpaszopanueto. (2005). Ocnosu na npozpamama 3a socnumno-o6pasosna padoma o
HOO2OMEUMENHAMA 200uHd, 3a deya co NPEeuKY 80 NCUXUUKUOM paseoj. MUBHCTEPCTRO 3a 06pasoBanye
M HayKa. '

Bapo 3a passoj Ha ofpasosanue. (2008). Ipesemeno 2014, Hacmasen niar 3a 0esemzoduiuno 0cHoGHo
oBpasosanue u socnumanue na deyama co nocebru obpaseeHi NOMpeby 80 NOCEBHUME OCHOBHY
yuumumma u nocebnume napanenxu na ocnosnume yuunuwma. On Munucrepetso 3a O6paszopasue 1
Hayka:
http:/foro.gov.mk/docs/mastavniplanovi/NASTAVEN%20PLAN%20ZA%200SNOVNO%200BRAZOVA
NIE%20ZA%20UCENICI%2080%20POSEBNI%20POTREBLpdf

Bupo 3a passoj na obpasosaune. (H.A.). Iipesemeno 2011, Konyenyuja 3a desemz0duuno ocroano
socnumanue u ob6pazosanue O hitp://www.bro.gov.mk/?q=osnovno-obrazovanie

bupo 3a passoj Ha obpasosanue. (1.1.). [Ipesemeno 2012, Hacmasen nnan 3a desemzodumno obpasoeane
3a 201072011 200una. Ox: http://www.bro.gov.mk/docs/ nastavenplan_devetgodishno_2010-201 1.pdf
bupo 3a pazsoj xa O6pazosanue. (1.4.). Ipesemero 2011. Obpaszosanue na deya co nocebry nompebu.
On: http://www bro.gov.mk/?g=obrazovanie-za-deca-so- posebni-potrebi

IDEA. (2004). Retrieved 2013. Individuals with Disabilities Fducation Act From:
hitp://idea.ed.gov/explore/home

Pamo Axtyx, H. TTetpos, P. (2015). OcroproTo 00pasoBante 33 yIEHHIUTE ¢O HOCEOHH 06pasoBHu
notpedn eo P.Makenonnja u P.Typuuja. noxtopeka [ucepramuja. ®unozodexu daxysrer, HucruryT 3a
Jedexronoruja.

Rosenberg, M.S., Westling, D.L., McLeskey, 1. (2013). Retrieved 2014. Primary Characteristics of
Students with Intellectual Disabilities: hitp://www.education.com/reference/article/characteristics-
intellectual-disabilities/

Savic, L. M., Ivanovic, P. M. (1994). Surdopedagogija. Defektoloski Fakultet, Beograd

T.C. Milli Egitim Bakanhi. (2014). Retrieved 2014. Haftalik Ders Cizgeleri. From Ozel Egitim ve
Rehberlik Hizmetleri Genel Miidiirliigii.: http://orgm.meb.gov.tr/www /hafialik-ders-cizelgelerificerik/416
T.C. Milli Egitim Bakanlig1, (n.d.). Retrieved 2011. [ikogretim Okullar: Haftaltk Ders Cizelgesi. From:
http://www.meb.gov.tr/index.asp

T.C. Milli Egitim Bakanbg. (2013). Retrieved 2014. I ve Il Kademe Egitim Program: (otistik ¢ocuklar
icin). From Ozel Egitim ve Rehberlik Hizmetleri Genel Miudiirligii:
http://itkb.meb.gov.tr/dosyalar/programlar/ilkogretim/otistikcocuklar.pdf

T.C. Milli Egitim Bakanligs. (2012). Retrieved 2013, Ozel egitime muhtag cocuklarin zellikleri, From:
hitp://mebk12.meb.gov.tr/meb_iys_dosyalar/38/03/965286/ dosyalar/
2012_11/28085502_ozurtu_cocuklarin ozellikleri.pdf

/
i -

i

145

opeld




