TR




7£ UHCTUTYT

- 3A NEOATOTUJA

INTERNATIONAL
3CIENTIFIC CONFERENCE

75" Anniversary of the Institute of Pedagogy -
" Educational Challenges and Future Prospects

-
G /]
g =

ohrid | May 16—18" | 2022

!

Edited by: k
Natasha Angeloska Galevska'
Elizabeta Tomevska-llievska
Maja Janevska
Branka Bugariska




IRE PROSPECTS: CONFERENCE PR
of the Institute of Pedagogy (_)%ﬁ'EDlNQS
Utatjq
Tigg)

2
“yril and Methodius University i

1y In Skg

y n pjﬁ

ﬂ‘l().‘i‘\l,.(“ll,\l,l.EN(; ESANDFL Tl
Imcnmuonuf Scientific Conference «7%th Anniversary
< and Future Prospects”, Ohrid, 16-18 May 202

of Philosophy. Ss. (

Challeng® :
© 2022 Insutute of Pedagogy. | ‘geulty

EDUC

Editors

ANGELOSKA GALEVSKA Natasha
Paculty of Philosophy. Institute of Pedagogy
Qg Cyril and Methodius University in Skopje,
R)WEV’SKA-ILIEVSKA Elizabeta
Facalty of Philosophy. [nstitute of Pedagogy
Ss, Cyril and Methodius University in Skopje,

Macedonia

Macedonia

JANEVSKA MAJA
Primary school “[smail Kemali” Skopje, Macedonia

BUGARISKA BRANKA
Ars Lamina. Skopje. Macedonia

Published by
Ars Lamina — Publications
Ss. Cyril and Methodius University in Skopje

Institute of Pedagogy / Faculty of Philosophy,
Skopje 2022

Design and pre-press
Ars Lamina

Printed by
Evropa 92, Kochani

Print run
250 copies

Web: www.pedagogy.fz{ ukim.edu.mk

ST T R e y > =l
<t y e Iy

CIP - Kararorssauwja so
INTERNATIONAL scienti | R
e e bl by B
couference “75th anni sture prospects : | | i s
Obrid, 16-18 May 2022 ; ‘of the Institute of pedagogy - Edu proceedings / International scientific
s Lmine-publicatins. Fagpe e ONEvikL Educational challenges and future prospects”
ications : Faculty of philosophy Zﬂi);.n.g'““m]'-‘cmﬁje' prospects
| / » | o = ‘,;24 m & .’ |




Foreword

at the Faculty of Philosophy, Ss. Cyril and Methodius University in
f the significant jubilee of its foundation.
rganized under the patronage of the President of the Republic of North
Pendarovski. It took place in Hotel Inex Olgica in Ohrid, from 16"

gnce was to attract attention to the activities of our institute, and to bring
ational experts, researchers, educators, practitioners and students from
period of isolation * e | » )e Conf ¢ Was a grea
ective of recent develg S egislative an

n all areas of ed pand ideas
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(hat the unequal studie'd pf)pulation by gender /144 of females and 10 of males /
we nssum:me fact that no other significant differences are found between the surveyed stu-
sexes. The limited range of our respondents on the indicator “age” / 96% are aged
e 0 and 22 years, and 90% — between 19 and 20'years /is one of the reasons why the cor-
rween | 1ysis of the studied scales does not reveal links between the age of the students and

ion &
|ation cts.
‘¢ studied collbey
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JEROME BRUNER ON LITERATURE: CONCERNING THE IMPORTANCE
OF NARRATIVES FOR EDUCATION

Abstract: In this paper, we are going tp discuss .the status. that the cognitive psychologist and
edagogue Jerome Bruner gives to narratives (stor}es) and literature, especially the part that he
inks that they should play in the process of education. In the first part of the paper, we are going
) discuss Bruner’s important distinction between the paradigmatic (or logico-scientific) and the
arrative modes of thinking and knowing. In the second part, we are going to clarify this distinc-
on furthermore, and we will discuss the specifics of the narrative mode of knowing, especially
¢ important part that stories play in the subject’s construction of the worldview and Insldenof :

e self. We will also discuss the importance of literature in the context of the namrative mode of
owing and thinking. In the third part, we will delve deeper at the in
p literature, talk about what, according to him, are its benefits,

eft Hand (1979), Actual Minds, Possible Worlds (1985), Culfu
g Stories: Law, Literature, Life (2002).
Keywords: Narrative, Story, Literature, Education, Lea
Introduction: A Child’s Need for Stories...
At the end of The Book of Memories (the second part of hi
Solitude) Paul Auster gives the following remark conceml
en and stories: ]

It is said that a man would go mad if he could not d =
a child is not allowed to enter the imaginary, he will neve
child’s need for stories is as fundamental as his need for fe
Same way a hunger does. (Auster 2012: 165) s
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izes the problem which we are £0Ing to e]
erature, crystalizes

- =5 n
ision. We know by intuition that st?nes are necessary, as f,
i a;‘:’ ,;;c;:;“; from the earliest age to th.e highest levels of ¢ catj
:tl;rli]es We also know that stories are useful in some Way, and thy, th

education from the downs of civilization; and that the jm .,

IS g
the construction of the real — not only a “SUpp!ement” ora g ;

pedagogue and cognitive Psychologist Je Tuner, beFaUSe his wq
Knowing: Essays for the Left Hand, | 979), eight
1985; Acts of Meaning, 1990; Culture of

new millennium (Making Storjes: Law, [
Plinary analysis (the op|
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of intellectual
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00‘(5 — 18 Wiy ™ lerS) Why nariaiivievo alilil LBl

S oD ight-
o e part of folk-psychol-
in egﬁcation. as they are 2 hflge . lli:: and‘:sy =7
have abigge”;1 penefits of stories — of hearing, telling, eamn

. e the

gl P i knowing about stories,
y‘f e’ ﬂ"oﬁvﬁ mufitvcf‘-- what are s (having 2 big repeftOll’C”), and g.d . &
; all these questions, first, we must.conSI er the narra
7 : nature. So, in the first part of this paper, we are go-
@ g0 qred0C T iapt in human G A oo 3 .
saninVariat T naratives to construct reality, according runer, but
we-assul?;‘lecabout stories. In the second part, we are going to elaborate on
mﬂd{zﬁﬁc side of Ea‘,lﬂoge (the narrative mode) and its place in education. We are going
: nclusion that sums up our findings.

er
o koW les? To ansW

0
g > . paperwith aco
ﬁnish[h

The TWO Modes of Knowing

broad ways in which human bein -
cmyere appears t0 be two Elig : gs organize and -
WT:;Z; oléthe world, indeed structure even their immediate experience” : Brnanage .the}r
» Writes Brunner in his

Mind and Education, establishing the foundatj .
oy G 1ons of his theory of the :
narratives-
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~ "¢ IW0 ol them intertwined from the beginning 1, th
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onstruct Slories

Ng rules, the sgp,

supposes knowing and knowing narratip
al background of reality. “We seem to ¢
construct fictional ones: the same formi

We simply do not know, nor w; Il we ever,

or life from narrative: probably both, Byt nob
namatives is one of the prime

sociative, commutative, and distributive rules
(Bruner 1999 94)

Furthermore, it must be emphasized that while
ferent from the logic

and chaotic phenomenon Stories are subject to rule

sciences”, In the €ssay The N,
ture of Education) Bruner demonstrates nipe such
story establishes a strucqyre of

or the genr,

the sigm'ﬁcance of the
Part and the hoje (e, th

“hermeneutical circle)
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€ reader ap,
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lhewoddofm

Universa) fules,
runner, in many of hig » Notes thyy childr,
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d rete) them themselves, “We secm,
e on'e fbo Armative from the start”, writes
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(“folk psychobgy in

redisposition comes main-

ty for the widening and integra-
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€ world of fiction, but also for
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tion, l]l:e;tlés TCOnsequence of family or societal institutions — it is mainly an act of the |
s-lettres, drama, poetry lead to the possible — not only as 3 helping wol for the chiid

ds pildren® wil! listerr; ;;. o f the culture atitd = =
othe’ Worus  they &F an mte%were born in, 25 ell as the folk tales of tradition
00l :J t:f;?:,is; of the aﬁO: :“;Y pvious € ample of this Through them, they get
s t : : .

r: :]']115“ °°.5?°: e, nationalitys 15 cveryt:amg they are, but also €V
ﬂ\Ood’ dltlo(B of 1990: 80; B ner 2002 ) A P and

can pecome s of the narrative mode, the co_n:}ect;op

tm:t);ineﬂl bwcggl en have N0 choice but to Pammpate in the world of narma-
(:;. es apP ent. 13g€ and cultur® they ;mmediately start swimming M the end-

atiof i entry 0 langwhich is nothing other than culture itself, the structure of society
ries cca:oice s obvious: € ther we let children learn to orient themselves in
fv'ie  the cout + \nowledge of skills which can help them get 2 sense of or-

e - -
e ensure W€ teach and equip them, systcmﬂlcally, from an ear-

an& enligbtened attitude propos the stories they hear, the culture they
-, 18

een tacitly assumed that narrative skill comes naturally, that it does pot have
b2t a closer 100K shows this not t0 be true at all”, decisively observes Bruner, em-
aturally predisposed to function in the narrative mode, the skill,
s that mode, does not develop Spomaneously and beyond (or out of) the broad-
ner observes decisively, emphasizing that although we arc natural-
to function in the narrative mode, the skill, the ability to use that mode does not
eously and beyond the broader contexts of our lives. We know, he writes, that
qarative dexterity go€s through many different stages (that it can be developed and upgraded):
that it can be seriously damaged or impaired as a consequence of brain damage of 3 certain kind;
ihat it doesn’t work well under stress, and that it ends up in literalism in one social community
(that goes against the :nherent ambiguity of the meaning in narratives), while becoming fanci-
h_ll 1 another one with a different tradition (it splits up from material reality and any kind of so-
cial relevancy completely, and ends up as pure fancy). Also, it is obvious that some individuals
iz\; gol;ei':l:er talent or prowess at constructing good stories: writers obviously, but also law stu-
6 bel}wers, psychologists, te.achers, even doctors —all of them have learned bow to make
ory ievable and worth thinking about. While nobody can’t tell for sure what We should do
ls:wm:g?a;_e “parrative sensibility” in @ person, however, two very obvious premises can be ob-
Culturf; iﬁ:ﬁ that the child or the young person can know himself (or herself), his id_emity :md
Clllture’ gets to know and feel the myths, history, folk tales, and all other parranves of his
i th((;: cultures). Secondly, it has been known for some time that the jmagination is murmured
¢ help of fictional stories: finding yourself in the world, in society, in 2 particular cultare

—

1]

In : - :
e conclasion of the third chapter (Entry into Meaning) of the book Aspects of Messieg- Brumes =T

that; e i

Meanin g°;raftl?ac1'ty to render experience in terms of narrative is not just childs MHW m
legal system gmnates much of life in culture - from soliloquies at bedusae bﬁt*Mﬁﬂ
Stories mak' o il of the normative is nourished in parrative, buk S0 &5 855 M‘ "
ot ﬂmitigatedreality.cmld:en.lmink.mpedispmd;‘ﬂ! Ty ClspRmmeRE

eIr narratj :

i rative careers in that spirit. And we equip them wi TR
ut those skills we could never endure the conflicts and contradicaons ot saciel

for the life of culture”” (Bruner 1990: 97) .
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place for its i
elf in the world as it can be in the future. (1999: 40-43)

One of th
e first tasks of a “n ~
a3 many narrativ y arrative education™ w
ves as i - ould be to gett
possible. Every student should learn as mﬁny 2:0:;:;1 Zl:: acquainteq
© can, sg ull
be

C ‘ er ‘c - .1, M

be told woul
uld broaden the s
. students’ le 19
world, about soci understanding of reality. Tl
iety, an , y. Ihe would Gy
y, and about themselves. On the other hand, thc); would {’c’:;ng?t(:ml.mh
0 eam
oew

ways of being in th ;
ag in the world (alternative “life forms®) — because literature, in the general
2 n

is the factory of th :
e possible - but also ways to change the world. This, simply said, is the
firg

quantitati . i
-.w:;i\:e‘?:l;“f education in relation to narratives
Se v . =
a of stories”, writes Bruner in The Culture of Education,

And ik

have o:i"h:::‘h ;i{l;‘is:\u\ltihe: tamonidliog 10 "]e_P“‘Vt‘fl’) will be tl

competence in creatin ougrmspmg- what it is like (0 & wim in s

100 expert. Our proble%n rall’;‘m'm_uvc‘. nchtlnts of re.ul ity — far from it. We are, if anything,

matically, the ancient : bl o ac.hlcvmg con‘scumsncss of what we S0 easily do auto-
problem of prise de conscience. ( Bruner (1999: 147)

With this :
stateme! - % 5
rent, we delve deeper into the connections th

narrative. The “narrativ ;
arrative education” cannot stop at the swordinary”
dopting more

multiplicati Al
ion of empirical samples (listening to more folk tales, a

d drama). The quantitative aspect
forefront of our minds, to

wake upina w
av, W .\ . v >
y, what we do automatically — because the narrative mode is SO natural and in-
ake notice of it. In other

ples, following ex
is not miﬁg"ﬂ.g%;"?n“‘“ from the domains of poetry, prose: 20
ore profound goal of education is to bring to the

ev RN 7,
words, to have us r:;re}:a y experience, that most of the time weé don’t t
s from its praxis, to its(;;: the'POSSlbilities and the presuppositio
we teach Pythagoras to i eoria. That's the true meaning of Brun
) Bruner lists several \:-l,gm-mde_“, but not Aristotle.
sical example of this mﬂh):dl? v{h ich this can be achieved. The first on¢ is
opposite points of view. This l;.l‘lst‘“‘ng or reading the same Story told by S 0
in the same event might see it inla make students think about how tWO observers of pal:tICIpants
ﬁmg point for a more meound,c:mplcmy opposite way, or at Jeast differently: Thatis @ good
e of reality itself, the distinction l‘::ncvwhe]?s very concrete discussion concerning the na-
y is by confrontaion, which is, in :'ccn subject and object, story, and plot €tc- The second
me“ Bl!' having their cxPﬂ:lBti;ns bc:fancc, by thwarting the listener’s or t 1 !
als the pleasure and the reali yed, students get a better grip o the dynamic of wha!
narrative were betrayed: ality principles. In oth ] i bout th
b conpbaiy @ ed: they were expecti I other words, their expectations @ ut the
i mm_f ely different happened, Is oml cthng .“’“’“h'"g to happen in a particular WaYs but some-
 complex, but also ing that they weren’t i The third
i thar ' the most profound, and it expecting at all. The way
mg P id : reflection, a turning backw ard:n:n 2 is called metacognition. Metacognition is
e mm‘:::‘?:'r_' - in the case of narratives - :2:”3: towards thought itself and think-
stories in general, w m:: ;:g;:.:l"ﬁm";- It is, simply, lhinkina; 8b:j:::t‘:§fic|:- and the procedures we
. . : n H /
tig::thrr with ather people. By emplo ::ry lmporlan.t .stcp towards com l:f ! and thml;utlhg.:kbf)ut
questions abaut contrasting stoies in)a g metacognition, for example sl;u dmlsmg and thinking
periencing the same event in two diffen per way = why are the two ;ub‘ ents can start to ask
tation — why expectations were sel | ent wa?-s? Or asking more acut Jer{ts looking at or €X=
or the denowement happened | - that particular way or why did | e questions about confron-
ed in this and not that way etc. (B feel betrayed wh
. (Brune 17-149) when the plot

er’s rhctorical
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1e last to discover water, we
tories. It is not that we lack

at exist between education and
acquaintance, and quantitative
historical exam-

ns of the narrative creation per
question - why

by contrast: the clas-
two speakers o two

wif




comes down to two activities. The first is based on equip-
eracYs thcn,ssary symbolic systems, which is basically the primary ac-

1 {he Nece qumber of narratives as possible, regardless of the form or
prose, drama, etc. This is the quantitative aspect of narrative
 ales po ml;] ex, qualitative part, is becoming conscious of the universal
?’M e se” (:ransformation of the student’s point of view from empirical to eriti-
¥ ™ v cofthc erm). It may sound abstragt: when it is said in gbstmct language,
ﬁdofﬂ";( I;n i scnsfwmras (. confrontation, metacognition) show us that it is something very
ﬁi“ e} ]e;le-

Emﬂﬁ Jica

. nd nplpons one MOre aspect that is relevant for teaching narrative competences. Every
Pff' men 1
e’

: ' have 8 «breakdown”, a crisis which is in many ways a disagreement
el culture, e arrative impulse is numbed. The reasons for this can be various, but
ﬁ“‘y'oﬁes. or when eem central t0 him in his book Aspects of Meaning: 1. When there is a
ot s!“sls (hree that iout what is ordinary and canonical in a particular culture, in fact, when
Bf“":; isa “cmentnis about the fundamental mythical and historical stories on which the cul-
stf‘:: gt disa-g-mim:ality of a group of people is based. 2. The second problem comes from what
ﬂ;al and pohfff]; rrhetorical overspecialization of the narrative”, when stories (private or public)
gl s,l deological, banal, and self-serving, so that people stop taking them seriously:
ome 0¥¢r Yas obvious lies o counterfeits. This happens, for example, in totalitarian regimes,
ey sec'b ec‘inin Milan Kundera’s or Danilo Kis’s novels. 3. When there is a “sheer impoverish-
§ desCfﬂn;Tat-we resources” —in the 10'\~e5t classes of society (ghettos, sub-proletariat etc.), when
10 -scenario stories are so dominant that the sense of the possible is almost extinguished
cwolfls wed by the actual material and economic circumstances. (Bruner 1990: 96-97) At times
q,swa owe can notice, as Bruner emphasized on several occasions, that not all stories are of the
e malt;amy. One of the main tasks of education would be to teach its students to be critical of
ﬂ;gmﬁves, especially when breakdowns happen. Also, to show them that there are necessary
paterial and societal preconditions for a story to actually come to be, and a sense of the possible
which is not extinguished by the sense of a complete ending.

From this point of view, teaching narrative sensibilities is not only knowing a large number
ofstories; nor is it only knowing narratology and literary theory; it is also a capability of sensing
and recognizing those specific moments when your culture is in crises, when there is a break-
down in the narrative impulse, when stories are being falsified and bad stories are the rule and not
the exception, and where the necessary material conditions for imagining the possible are prone
to be extinguished. That is why Bruner’s conclusion conceming the relations between narratives
and education is intentionally general — we should pay more attention, at least as much attention
as we pay when we teach the natural sciences and logico-scientific thinking, to teaching narra-

tive thinking, stories, and their theory. Or as he puts it himself in the important essay The Narra-
tive Construal of Reality:

We devout and enormous amount of pedagogical effort to teaching the methods ?f_":i'
ence and rational thought: what is involved in verification, what constates c?ntmdlcnon.
how to convert mere utterances into testable propositions, and on down th.e list. For these
are the “methods” for creating a “reality according to science”. Yet we live most of o
lives in a world constructed according to the rules and devices of narrative. Stlftfly edu-

cation could provide richer opportunities than it dr:»es for creating
sitivity needed for coping with the world of narrative real !

is 50 bizarre, given what we know about human thought;
taught without historiography, no literature without litera
elig 999: 149) g



Conclusion

We started this paper with a remark' from the ¢cq
ist Paul Auster on the nature qf the relationship .bc'tw i noyg
stories are as necessary for children as food. Building on thj intujtjye ildre,, "\usm "
delved deeper into it with the help of the theor_les of educatiop theorieq, poflh:erm\
nitive psychologist Jerome Bruner, who wrote in depth aboy the uni\rersa(lpedagogu‘:“h A
humans and its necessary place in education. s Mgy )%Q

In the first part of the paper, we pregented his distinctiop between m’%’k
edge: the logico-scientific and the narative r‘nod.es = both univergy to everyczm%! of
education. We elaborated further on lh'IS distinction but delyed deeper iy, the o Wiy
knowledge. We referred to his analy.sw of I!IC. etymology' of the verp, 4, 0 :‘a‘ntivem‘;y
that narration is as much about knowing, as it is ab9ut telling — jp other Words tel; i gy, ey
form of knowledge, equally respectable, but with different aims and Chamcteri’s[i at "a"ﬂtivei_ |
Then, we referred to Bruner’s nine universal aspects of narratives, anq talkeq ab:;t[han“ifﬂe:
and the place of narratives in culture and society. We concluded the first art wigh theﬁ‘%
stories must be systematically taught in school because they play a necess the
son’s life, in the working of society and the organism of culture, Als
knowledge with universal aspects that can be tay ght in a systemati

In the second part of the paper, we concentrated on Bruner’s
of the narrative in education. We noted that although Bruner think
all cultures and societies and intrinsic to every human being and it
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¢ of education at all levels, we need to ask ourselves what
,Thinki“g a o enc ouraged and how to preparc them for the challenges that tomor-
0 certainly been highli.ghted as one of the most important factors to be

reaching process- Creative teaching methods motivate students to think,
o participate, and consequently cr?ate a plea:fant teaching climate. This
ay's understanding qf moderp te-ach{ng and flctwe learning, The results of
oint out that creativity In teaching 15 s%nll not given as much importance 2s it
the context of teaching mathematics, which is the basis of other scientif-
ficant contribution to raising the quality of teaching,

edia represent 2 signi

ds. Teachin® as the oldest among them, are still indispensable in classroom textbooks. In
wd fextud tasks that appear in them are especially important, and the focus of this paper
this cone* 4 tasks that appear in textbooks in mathematics. Previous research on this issue has
aﬂopen'_ﬂ direction conducive t0 creativity. The aim of this paper is to show the importance
ot gone ! in teaching and the potential of open-ended tasks in response to the demand to en-
1 ity in mathematics teaching.

Mathematics, Teaching, Open-ended tasks

¢ creatiV me
Keywords: Creativity,

Creativity asap
ntific disciplines and is undoubtedly of great importance for future humane schools. There is 0O
single and genera but many point to the use of divergent think-
tside the box”, finding new solutions, adaptability, self-
t, and flexibility (Aleinikov, Kackmeister, & Koenig, 2000; Dubovicki, 2016; JauSovec, 1987,
prentice, 2000; Robinson, 2011; Torrance, 1981; Treffinger, 2002). George (2005, according 0
solving conventional tasks. Kwon, Park J. H. and Park J. S. (2006) state that it is a human abih-
Amabile (2013) identifies cmlmnty as

an appropriate response, product, or solution to an open-ended task an}d [ o
ant components to the process: relevant skills, the ability tot ink creative’ -‘
vation. Bognar (2012) approaches it from a psy! il
dcvelopn}ent of society itself through creatiV

Ratki (2013) notes the lack of an adequat
ic and artistic, and people are usually not €&
the problem of related terms (giftedness, €&
~ Inthe modern information world, crea!
ing knowledge and facts (Koludrovié, R¢

[ntroduction

henomenon in the last few decades has been placed in the focus of many sci-

Ily accepted definition of creativity,
g thinking “0u actualization, originali-
Koludrovié, 2009) defines it as divergent thinking that leads to unconventional solutions whil_c
ty or skill to solve problems and create new knowledge.
dentifies three import-

and emphasizes its importance in realizing hu
the structure of intelligence or personality).!
the literature, sometimes inaccurately or as
need to r ber. Today, computers Se&
accy mansw'nbeab
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