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Hamncen [Iujanor llenrap Ckorje

CoHaj bunan - bumana Kpcrecka-Manuk - Ocmad Emun

Yekopu KOH MHTEpKYNTYpanu3am

Cxkorje, 2022



BoBen,

KpenpareTo Ha 0BOj Man BOAMY HU3 UHTEPKYNTYPHU NPEean3BULIM
HeLe NOTTUKHATO 1 NpoM3e3e Kako pesynTaT Ha xenbara aa ce
HAaAMUHAT MHOTYBPOjHU AMNEMM, @ MOHEKOral M NOrPeLLHM nepuenumm
33 UHTEPKYNTYPHUTE aCMeKTU Ha BOCMUTHO-06Pa30BHMOT MpPOLLEC.

By cakane oBoj NpupayHuK Aa Guae neceH, jaceH U eaHOCTaBEH KOMMAC
BO YYMIMLITATA U YYUTTHULMTE NPU COOYYBAHE CO CEKOjAHEBHM, YECTU
npallarba Co UHTEPKYNTYPEH NpeasHak.

MHTEpKYNTYpHOTO 06pa30BaHMe Ce CTPEMU KOH KOHTUHYMpaHa
noAapLIKa Ha BOraTcTBOTO HA Pa3HOBMAHOCTU BO peuncu cute chepu
Ha YOBEKOBOTO XMBeetbe. Toa e 06pasoBaHMe GOKYCMpaHO Bp3
npoMoLMjaTa Ha efHaKBM MOXHOCTH, YOBEKOBM NpaBa,
HEOMCKPUMUHALMja, eMNaTHja, NpudaKkarbe U NMOYUTYBaHE.

TokMy 3aT0a UHMepKymMypHomo o6pazoeaxue UM e nompe6Ho Ha cume
deua u y4eHUuU, He3asucHo 00 8o3pacma.

OcBeH T0a, UHMepKymMypHomo obpazosaxue mpeba 0a 6ude npupooHo
82paoeHa KOMNOHeHMa 60 CeKOjOHE8HUOM 80CNUMHO-06pa306eH npouyec,
HE3aBMCHO Of, ETHMYKATA M ja3uyHaTa CTPYKTypa Ha YYEHULUTE U Ha
HACTaBHMLMTE BO €4HO YYMAULLTE.

UnmepkynmypHomo o6pasoeaHue He ce 3aHUMABA CAMO CO éMHUYKU,
PACHU U ja3uyHU pasauyHocmu, mykKy mpe6a da enujae u ep3 2paderbemo
Ha c8ecHOCMA Kaj y4eHuyume 3a pasau4yHocmume npucymHu 60 noseke
cdepu Ha cekojOHe8HOMO xcuseere (Kako Ha NpuMep, CoUMjaneH CTaTyc,
nos, BO3pacT, npodecuja, CEMejHO NOTEKNO, CTUA HA YYerbe, HAUMH Ha
ncxpaHa, GU3nNYKK U3Ies u ).
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OTTyKa jacHO npowu3nerysa AeKa 060j 8UO HA 06pazoeaHue He Moxe 0a
nodpasbupa eosedysarbe Ha nocebeH HacmaseH npedMem, TyKy Tpeba
Aa buae oapas Ha KPOCKYpUKYNapeH NpUCTan, UCTo Kako wTo Tpeba aa
buae eneMeHT 1 Ha GOPMaseH, HO U Ha ,CKPUEH” KYPUKYTYM.

MckpeHo ce HageBaMe AeKa 0BOj MaTepumjan Ke MOoCayXM Kako
NOAAPLIKA HA HACTAaBHULMTE, CTPYYHWUTE COPABOTHULIM, pOAUTENUTE, HO
¥ 3aMHTEpeCcMpaHuUTe NOESMHLM BO PA3BMBAHETO HA MHKY3MBHA U
Tonna atMocdepa BO YYMNHULMTE, CO Lien CeKoj Aa Ce YyBCTBYBA
no6penojaeHo, npeno3HaeHo 1 npudareHo!

On aBTopuTe




,»HUKOj He ce podun mpasejku opyza 1UudHOCM
nopadu 6ojama Ha Koxama, HejauHama

ucmopuja unu peaueuja. /lylemo mopa da

Hayuam oa mpasam, mozaui moxcam oa
Hayuam u da cakaam, 6udejku bybo8ma 6o
408eK080Mo cpye doaza MHO2ZY NONPUPOOHO

00 Hej3uHama cnpomugHocm.”

Haydyam da mMpasam u dKo mue HasucmuHda \

— Hencon MaHgena —

——
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WUHTepKynTypanusam u noeauHeL,OT
[lounT KOH nocebHOCTH

VimeTo (M nIpe3MMeTO) ce oApa3s Ha JIMIYHUOT U CEMEjHUOT
UIAEHTUTET Ha CeKOj MoeIUHell, U 3acIy)KyBaaT IoceoHa
MOYMT ¥ BHUMaHMe, 0COOEHO BO YYMIUIITEH KOHTEKCT.
YyeHuUuTe ¥ HACTABHUIUTE YECTO BO YUMINIITHUOT
aMOMEeHT MMaaT MOXXHOCT JIa Cé COOYaT, CpeTHAT U
3alo3HaaT Co MMVHA U NIPe3VMIbA Of, pa3jindeH
KyJITYypeH KOHTEKCT. IcTOoTO Tpeba mpaBMIHO M€ aromKku
Ja ce MCII0/I3yBa BO HACOKAa HA MHTEPKYJITYPHO
CeH3UOMIN3MpPake Ha YYEHUIIUTE ¥ HAaCTAaBHUIIMTE 3a

npudakame, eMIIaTvja ¥ OTBOPEHOCT.

Cexkoe uMe (M IIpe3uMe) MMa oApeaeHa NMpuKa3Ha,

3HaYemhe, CMMOOJIMKa ¥ eMOTHUBHA AMMeH3uja, Ipes cé, 3a
YY€HMKOT/J9KaTa, OAHOCHO HAaCTaBHMKOT/JYKaTa, a MoToa u
3a HUBHUTE HajOJIVICKU, IIITO € JOMOJIHUTE/THA MPUYNHA 3a
HeryBambe Ha MHTePKYJITYpPHATa OCET/IMBOCT IPEKY IOBeKe

KOHKPETHMU U JIECHO IIPMMEHJ/IMBU YEKOPN:
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1. lo3HajTe ro 3HaUEHETO Ha CBOETO UMe, HO U Ha
MMHIHATA HA BallIUTE YYEHUIIM, KOJIETH ¥ COPAOOTHUIIM BO
BOCITUTHO-00Pa30BHMOT IIPOIIEC.

2. KOpI/[CTeTe pe€JIeBaHTHU U3BOPU IIPEKY KOM MOKETE ga

- - - — —— — —— ———— — — — ———— — — — — — — — — —— —

AO03HaeTe IMOBeKe 3a MOTEeK/JI0TO ¥ 3HAaYeHheTO Ha MMMIbaTa.

00 nomout moxce da 6udam pa3Ho8uUdHU Uzpu uuja ues e
0mKpuearbe U 3an03HAasare Ha uMurbama, Kako Ha npumep: N B — O S
Mojom 6ey; Pacheano ume; Pa3ueparo ume; HMme + ocobuHa/6oja/ OHomacmukoHu mMoxce 0a Gudam KOpUCHU U380pU HA NPoBepeHU

38yK; IIpuxkasHa 3a Moemo ume u cu. MOJIKy8ara U 00jacHy8ara 3a 3Hau4eremo Ha UMuramad.




3. IloTTMKHeTe I'M YUeHUIIMTE Ja pacKakaT MpUKa3Ha 3a
CBOETO M€, OJHOCHO, KOj M IO O0pajl MMeTO, JaJIN IO
HOCAT I10 HEKOj WIEH Ha CEMEjCTBO, IIITO 3HAUM HMBHOTO
uMe, JaJIU ce 3aJ0BOJIHU CO M300POT HA MMETO U CJI.

Kpeupajme 6e36edHa kauma 80 epynama 80 Koja yueHuuume 0u ce
uygcmaeyeasne cuzypHo u dobpedojoeHo npu cnodery8aremo Ha
ceojama npuka3Ha. He cmee 0a ce 003801 ucMesarbe 80 epynamad,
Hecoo08emHo KomeHmuparve uiu Haspedysare. I[lozpuiceme ce
cekoe deme da uma 0080J1HO 8peMe 3a packaxcysarbe. Ha cexoe
deme da My ce 00380.iu da cnodeiu OHOJIKY UHGopmayuu 3a
€80€1Mo uMme KOJIKy Wmo caka, 6e3 donosHUMmMenHo uHcucmuparee u
nomnpauwtyearse 3a 00pedeHu achekmu no8p3aHu co umemo.

4. 3amo3HajTe ro KyJITYPHUOT KOHTEKCT O/I KOJIITO
IMIOTEKHYBa UMETO (MIPe3VMeTO) Ha BallIUTe YYeHUIU U
COpPaOOTHUIIN.

OnecHumenHa 0KOJIHOCM e 601<0m<y 00 npemxoaHo 2u umame
umurbama Ha yueHuuume u moixceme da npoydyume u npodumame
nosexe 3a HeKou 00 HU8.




5. O6ugeTe ce MpaBUJIHO A I'M 3alIOMHUTE MMMEbATa Ha
BalllUTEe YYEHUIIN.

3a osaa yen moxce da ce kKopucmam nogeke JleCHU HaUUHU 3d
no06p30 3anOMHy8are HA UMUHAMA HA 20J1eM Opoj yueHuyu, Kako:
6eyo8uU, KapmuuKu o UMUFA UTU CAMOJIENTIUBU IEHMU CO
UCNUWAHU UMUKA NOCMaseHu Ha kaynume. IToxenHo e da ce
usbezHe obpaxarve co popmu Kako wmo ce: Tu 80 npgama kayna;
lesojuemo do epamama; Momuemo co upseHa 61y3a u .

6. [IOKOJIKY He CTe ro pa3opasie MuMeTo (Ipe3rMeTo),

yIaTeTe Moji6a 10 YIeHUMKOT/JKaTa Ja ro MOBTOPU YIIITE
eHalll, CO IIeJI 1a TO U30erLHeTe HeInmpaBUIHOTO
M3roBapase.

He e HenpucmojHo da ce ynamu npauiaree co yen dememo
no8mopHo da 20 npemcmasu umemo JOK0JIKY He cme 20 pa3opaie.
Ha npumep: HasucmuHa 6u cakan/a npasuiHo u mo4Ho da 2o
uszosopam meoemo ume. Te monam 3a nomout! Kaxo da 20
uszoeopam npasuno? Te monam noémopu mu 20 yuime edHawl
noneka!




Name:

‘ Shania

R 7

7. BHMMaBajTe Ha MpaBM/IEH M3roBOP M aKIEeHTHUParbe Ha 8. OBo3MO’KeTe MM Ha YYEeHMIIUTE Ja pearnpaar Bo CIy4aj

nmMeTo (HPESI/IMGTO). Ha HEIMMPAaBUJIHO M3TOBapame€ Ha HUBHOTO MMeE.

JIoKOJIKY He cme cueypHu Kako npasuiHo 0a ce u32080pu U akyeHmupa
umemo, Moxce 0a nobapame NOMOW U 00 y4eHUKom/ukama, Ho u 00
ujeHogume Ha HU8Homo cemejcmeao. 080j 8ud Ha uHyujamuea Ke 6ude
00 20J1eM0 3Hauerbe 3a HU8, budejku e 00pas Ha nouum.

Hacmasnuxkom/ukama moxce da peazupa u Kaj opyaume Kosezu u
copabomHuyu 00KoJIKY 3abenexcu deka uMemo uiu npe3umemo Ha
00pedeHu yueHUYu ce Kopucmu 80 HenpasunHa opma. Toa Ha
deyama um 0asa 0ONOJHUMEIHA CUZYPHOCH.

N e e e ——
N e e ———



9. JIOKOJIKY IO U3TOBOPUTE MMETO IIOrPENIHO, KOPUTHPAjTe
ce BeJHaIll.

ITo npemcmasysarbemo Ha cexoj yueHuk/uxka, dobpo e sedHaw da
ce N08MOpU UMemo Ha yueHuKkom/ukama, budejku moa
0803MO0#Y8a NPosepys8are 0aiu MoUHO cme 20 CAyWHane u
uszosopuse.

Y
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MY NARE 1S
BIANCA

10. He ru ckpaTyBajTe MMUIbaTa (Mpe3uMMIbATA), OUIEjKU
THe YeCTO OCTAaHyBaaT KaKo TPajHu MpeKapu.

Huxkozaw He 2u ckpamysajme umurbama 6e3 003601a 00 Cmpaua
Ha yueHuyume uau Ha HUBHUMe cemejcmea. Buumasajme moa da
He 20 NpakmuKysaam Humy coyueHuyume uiu eawiume
copabomuuyu, Kosezu. /Iokonky u ce do380JieHuU 00pedeHu
npexapu, 06pHeme gHUMaHue mue da He 6UOam co HezamueHa
KoHomayuja u da He budam pumysaHu 80 NOMCMes1U8 KOHMeKCm
(np. Ana 6anana, AHema nawmema). Bo cnyuaj Ha nodosizu
UMUHA, KOU MOXcebU ce nocneyuguutu, npu uszo8opom He mpeba
0a ce uHcucmupa Ha HUBHO CKpamyearbe 80 HACOKA HA NONECEH
U32080p, 6udejku co moa ce 3aHemapysa U0eHmumemom u
KYJIMypHOMO NOMeKJI0 Ha yueHUKom/ukama.




11. HeymecHu ce KoMeHTapuTe Kako: Kojky yygHo nme
uMam!; 3omrTo TH Jane TakBo ume?; He e Toa TMIMMUHO
MAaIIKO/5KeHCKO uMe?; 30IITO TH Jajie TOJIKY JOJITO umMe?;
Hukoram HeMa a T ro 3aliloMHaM MMETO? M CJI.

Hpenopakume ce oaHecyeaam U Ha npe3umMurbama u Ha
KOMEeHmMuUparwemo Ha HUBHOmMo zeozpad)a(o, E€MHUYKO NOMeEKJI0 U
c1. Cekako deka NoOHeKo2auwl UMUHAMa Moxce 0a ce NOmeuKu u
nocnetgudnmr—tu 3d u32080p, HO CO ZOPCHCIGCaeHlee KOoMeHmapu ce

npaka nopaka deka JUYHOCmMa e omgpJieHa u HeyeHema u dekda He
ce nouumysa.

| U U U U ———

12. lo3HajTe HA KOj HAUMH Ce MUIIYBaaT oApeleH UMUba
Ha pa3JInYHU NyucMa.

IlommuxHeme 2u yueHuuyume da Kpeupaam kamue 60 Koe Ke
b6udam ucmaxkHamu U HaNUWAHU HUBHUMe UMUHA HA N08eKe
pasjiudHU nucma Kou ce kopucmam 60 ceemom, wmo no3umueHo

Ke eJiujae 8p3 Jby00NUMHOCIMA HA YUeHUYUMe U 8pP3 Wuperemo Ha
HUBHUMeE XOpU30HMU.




_—,— e ——

13. He ru npeBeyBajTe UMUIbAaTa U HE T 3aMEeHYBajTe CO
CJIYHY MMMEA IIPUCYTHU BO APYTU KYJATYPU U ja3UIIN.

Yecmu ce npumepu co Kopucmerbe Ha 3aMeHCKU UMUHbA (Kou
npoussnezysaam o0 6yK8aiHuom npeeod, Ha npumep: Apuma =

Ceemaana, Yoaska = Bykypuje, Cuexcana = Snow White u cn.).

- 29 -
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Haasopemunot, GM3MIYKUOT U3IJIe[, HAYMHOT Ha MCXpaHa,
POAOT/IIOJIOT, COIMjATHMOT CTAaTyC WINM OpeaeHa
3IpaBCTBEHA COCTOj0a ¥ CJI. YeCTO 3HaaT Aa OMaaT OCHOBA

3a eTUMKeTHpambe Ha OJpeaeHN YYeHUIY ¥ HaCTaBHUIIN.

IIpudareHocTa Ha MOeAMHEIIOT TPeba aa moapasompa
CBECHOCT ¥ OCET/IMBOCT U 3a OBM€ aCIIeKTH ¥ THe Ja He ce
IOXMBYBaaT Kako 6apuepa v 6peme, TYKy KaKO MPeTHOCT U
MOKHOCT 3a KYJITYPHO 360raTyBame ¥ pa3sBuUBambe KaKo Ha
JINYeH, Taka U Ha npodecroHasieH wiaH. Co BakoB
MPUCTAI Ke MIOTTUKHEeMe CcOo3/IaBarbe Ha 6e36egHa 1

MHKIIY3BHA YYMWJINIITHA CPEeaAVHA.



o |\

no,upa36Mpa CBECHOCT 3a ITOCEOHOCTUTE IITO CeKOi oI HacC
I'"l HOCHM BO OOTHOC Ha CBOiaTa BUCHHA, TE€JI€ECHA TE€XINHaAa,

6oja Ha KocaTa 1 Hej3suHATa TeKCTypa, popma u 60ja Ha 2. PasnuuHuTeE CTMW/IOBU Ha UCXpaHa Kaj yuyeHUumure/

ounTe, KAKO M IIPUCYCTBO HAa OZpegeHN MeaAVIIVHCKN HacTaBHUIIUTE Tpeba Ja OMAaT Mperno3HaeH KaKko

IoMaraja (Kako Ha IIp. Hao4apw, CJIyIIHO anaparyve, JOIOIHUTEJIEH CTUMYJI 3a MHTEePKYJITYPHU CO3HaHMja,

nepuka, 3a6Ha nporesa, Kako U APyTr BUJ, Ha IIPOTE3U U AP.) 3a0eJIeKyBajKu ro MO3UTUBHUOT Mpea3HaK U IMPYUCTAIl.
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3. CTepeoTUITHUTE POSOBM Y/IOTM Tpeda Ja ce n3berayBaart
¥ HaAMVHYBaaT BHMMAaBajKy Ha CJIeJHMBE MPeropaKm:

- yUeHUIIUTe (CeKoralll Kora e M3BOJJIMBO) Ia OMaaT opraHu3upaHn
BO POZOBO XeTepOoreHu IpyIiu,

- Ia ce u36erHe nozeabaTa Ha T.H. TUITMYHY KEHCKY, OTHOCHO
MaIiky 60y 1 peaIMeTy Ipy 1360p Ha pabOTeH MaTepujalt Win
yHudopma (Tp. po30B JUCT Wiu 6ell HaMeHeT 3a eBOjUMibaTa,
HACIIPOTU 3€JIEH 38 MOMYMHATA),

- IIpY M300POT Ha UTPAUKM U PEKBU3UTY Tpeba /1a ce BHMMAaBa THe
Ia M GMAAT JIECHO JOCTAITHY Ha CUTE, TOYMTYBAjKV I'0 IMUYHUOT
1360p Ha YUYEHUIIUTE Y He aTyaAMpPajKu Ha T.H. MAIIKM HACIIPOTH
JKEHCKU UTPU, CIIOPTOBMU, Tpodecyu u 1p.,

- IPOMOBMpabe Ha MO3UTUBHM IIPUMEPY U MOJEIN Ha YCIIeITHN
KeHM ¥ MaXku BO pas3auyuHyu chepu of] CeKOjIHEBHO sKUBEebe.

- 34 -

4. Bo mpwIor Ha MOYNUT KOH COIMjATHUOT MOMEHT HEOIIXOTHO
€ HaCTaBHMIIMTE JIa OMaaT JOOPO 3aII03HAEHM CO CEMejHOTO
MOTEKJIO ¥ YCIOBUTE Ha JKMBOT Ha CeKoe eTe. BakHo e 1a ce
M30erHaT jaBHO yIaTeH! Mpallamba KOH YYEHUIIMTE BO OTHOC
Ha npodecujaTa, 00pa3soBaHMETO WiIM PAOOTHOTO MECTO Ha
poAUTeNNUTe/CTapaTe/InTe KO OM IIPpUIOHEe 3a eTUKeTUPahe
Ha OJipeieHM YYeHUIN. 3ara3yBajKu ro COMjaTHNOT CTAaTyC Ha
YYEeHUIIMTe, CeKOTalll Tpeda Jja ce MMa MmpeaBus AeKa CUTe
Jielia He pacriojiaraar co pasjiMyHyu BUAOBM Ha MaTepujain,
pecypcu WM YCJIOBU 3a peajiu3yparhe Ha ogpedeH BUIOBY Ha
aKTMBHOCTH, 3aa4M U CJL.

3602ameme eu yuunHuyume co peepeeH pabomeH mamepujan Koj o6u
UM 6un 00 NOMOW Ha yueHUUUme Kou He Moxcam da 20 obe3bedam.




VyeHMUMTE ¥ HACTABHUIIUTE CEKAKO MMAaT M €eTHUYKH,
jasuMuHM, pacCHM U BepPCKU MoceoHocTH. Tue 3aciTy;KyBaaT u
OBO3MOJXYyBaaT rojieM 0poj Ha BOCIIMTHO-00Pa30BHU
CTMMYJIATUBHY MHTEPBEHIIMY BO HACOKA HA HMBHA
NnoAApIIKa U pomoiyja. Tue ce oCHOBA 3a MPOMOBMpPaIbe
Ha JVBEP3UTETOT BO CEKOjAHEBHUOT YUMINIITEH JXUBOT

HU3 MTOBEKe MPUOIN.

- 37 -



1. lo3HajTe MOBeKe 3a €eTHMYKOTO ITOTEK/IO HA BallIUTe
YYEeHUIU ¥ COPAOOTHUIIN.

ITo6apajme penesanmuu uH@popmayuu Kou moxce oa budam u3eop
HA uHmMepecHu (pakmu u co3HaHuja 3a nogeke emHukymu. 3a
yueHuyume moxce da 6udam uHCNUPAMuUeHU NPUKA3HUME,
JdokymeHmapHume Guamosu u op. 80 Kou e npemcmaseH
HCUBOMHUOM NAM HA NO3HAMU HAYYHUYU, YMEMHUYU, CNOpmMucmu,
nucamenu u 1. €O paziuiuHo emHuuko nomexso. MHgpopmayuume
U CO3HAHUjama 3a emHU4KOmMo NOMeKI0 Moxce 0a ce Hadzpadam u
€0 DONONHUMENHU UHMepecHU elemMeHmu 00 ucmopuja,
2eozpaguja, My3uuKo u JUK08HO 00pasosaUue u ci.

N e e e e e e e e e e o - —

2. OTKpHjTe MOBeKe AeTa/I 32 MAajUMHMOT ja3UK Ha CEKOj
Balll YYeHUK.

Cemejcmeama Ha yueHuyume Moxe 0a NoHyoam mMHozy
uHgopmayuu u demasu 3a moa Kou cé jasuyu ce 36opysaam 80
CeMejHOmMO OKpYHCy8arbe, 0OHOCHO CO KOU jasuyu dememo e 80
HenocpedeH donup. Toa cekako mpeba 0a NOCYHU KAKo NOMmux
da ce nposepu daiu cume yueHuyu no0eoHaxkso JecHo Moxce 0d
pasbepam odpedeHu UHCMPYKUUU U U3PA3U UIU UM e hompebHa
0onoNHUMeNHAa NOMOW U 8peme.




3. lo3HajTe Ha KOM BePCKM 3aeITHUIIM MM IIpuIaraat
YUYEHUIIUTE CO KOU padoTuTe.

Hcmpasxeme kou 8epcku npasHuyu 2u odbenexcysaam sauiume
yueHuyu u HugHume cemejcmad.

NO TO RACISM

Cumbonuxkama Ha nogexke pasuyHU 6epcKU NPAZHUYU KOU Ce
odbenexcysaam 80 cemejcmeama Ha yueHuyume moxce da 6ude
0CHO84 3 HA2/1ACY8AHE HA YHUBEP3ATHU XYMAHU NOPAKU.
Os03Mo3ceme um Ha yueHuyume, cekako doKoJIKy cakaam, 0a
cnodenam ceou uckycmea, doxcusysara u uyscmea npu | ettty
npocnasyearbemo Ha NpasHuyume 80 HUBHOMO NOMeECHO UIU
nowupoko cemejcmeo. Ha moj HauuH Ke umame moxcHocm da 2u
3ememe npedsud cume nocebHoCmMu Kou npousiezyeaam npu
npocnasysarbemo Ha pasiuuHu 6epcku npasHuyu 60
cemejcmeama.

4. TemuTe MOBpP3aHM CO aHTHUpPAcCKU3aM Tpeba Ia oumaT
KOHTUHYMPAHO IMPOMOBUPaHMN.

Hckopucmeme 20/1em (pOHO Ha NOYUHU UzpaHu u OOKymeHmapu
Quamosu, 1umepamypHu 0ead, My3uuko u JUKOBHO ME0opeLmao,
unmepsjya u cn. [lommukHeme 2u yueHUyume 3a ucmpaxcysdrbe Ha
Ouozpaguu Ha no3Hamu 6opyu NPOMUE PAcu3Mom, HU3 PasaudHuU
nepuodu o0 ucmopujama.

_—e,— e ————
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IIperio3HaBamkbeTO Ha Pa3JIMKUTE He Tpeda ma ouae
pa30paHo Kako IpeuyKa, 6apyuepa, TYKy KaKo COIIeIyBammbe
Ha JUBEP3UTETOT CO KOj CMe ONKPYKeHH, a KOj HI
OBO3MOKyBa HeryBabe eMIIaTHja, HO ¥ COOUyBabe CO
COIICTBEHATa IMPUCTPACHOCT, KAKO ¥ BOOUyBamhe Ha

HeIlpaBJara.

CeTo OBa e MPeTIIOCTAaBKa 3a rpaJielhe Ha caMoaoBepoa u
BeIlITMHY 32 aKTUBEH OJJHOC KOH YCTUTE, OJFTHOCHO
CIIPOTMBCTaByBalhe HAa HeIpaBAaTa, HeeJJHaAaKBOCTA U

MPUCTPACHOCTA.

OBOj BUJ Ha MPUCTAN HY YKAKyBa U HE YU JIeKa He e
JOBOJTHO CaMO Jia HeryBaMe CBECHOCT 3a Ba)XHOCTa Ha
Hepacu3aM, HeCeKCU3aM ¥ HeIMCKpUMMHAINja, TYKY,
HaIMpPOTUB, JeKa TpedGa aKTMBHO Jia I'M IPOMOBUpPaMe
aHTUPACU3MOT, AaHTUCEKCU3MOT ¥ aHTUAUCKPUMUHALUjaTa
KaKo 0o/ipa3 Ha aKTUMBEH OJHOC ¥ CIIPOTUBCTaByBame Ha

npeapacyauTre i AMCKpMMMHATOPHUTE ITOJIUTUKAU.
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\ ,» TeMHUHAmMa He Moxce 0d ja ucmepa
I MmeMHUHAama; camo cé6eMmIUHAMa 20 Moxce mod. \

I Ompaszama He Moxce da ja ucmepa ompasama; I

I camo Jby608ma 20 moxce moa.” I

[

— MapTtus JIyrep KuHr -

e e a— S—  —
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WUHTepkynTypanusam u rpyna

Pa3BuBamkbeTo Ha MHTEPKYJITYPHUTE BEIITHUHM Kaj
YUEeHMIIUTE TPTHYBA, Ipex ce, o/

e I10CenyBame Ha ITO3UTMBHA C/IMKA 3a cebe 1 3a COIICTBEHNOT
MOEHTUTET,

e  (JIOOOIHO M3pa3yBarbe Ha CONICTBEHOTO MUCIIEHHE;
e pa3BMBaIbe MOYUT U €MITaTHja KOH pasjIuIHuTE 0f cebe;
e BOCIIOCTAaBYBaibe OTBOpPEHA KOMyHMKalIKja;

e TIOATOTBEHOCT 3a ITIOMaramwe, Cro/ie/lyBame, pa3MeHyBambe U
copaboTyBame, Kako 1 MaHudbecTupamwe qoBepba KOH
Apyrute;

* BOOYYBame€ Ha CJIMYHOCTU U PA3JIMKA HOMef'y IMoeaVHIIN O/
Pa3JIMYHO IIOTEKIIO,

© pa36MpaH:e M HETYBdkh€ Ha IPMHIMUIINTE 3d pa3pellyBakbe Ha
KOHCl)III/IKTHI/ITe CUTyallu BO IpyIiaTta,

* AKTHMBHO C/Iyllake U CII.
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VIHTepKyJATYpHUTE IPUCTANIU OU Tpedasio ga
OBO3MOJKaT:

MHTepaKIuja,
e HerocpegHa IMOBeKeHACOYHa KOMyHMUKaI[ja,

e TMOTTMKHYBalbe Ha KPUTUYKOTO U (PJIEKCUOUITHOTO
MUCTIEhE,

¢ TITIOTTUMKHYBAhE M pa3BMBamke Ha EMHaTI/IjaTa,

e TOTXpaHyBame Ha JbyOOIMTHOCTA,

e yHaIpenyBaibe Ha cOpaboTKaTa, UTH.
b




Ilokpaj MHAMBUAYya/THATA, TAHAEMCKaTa WM rpynHara
¢opma Ha paboTa HyZaT pa3HOBUAHM MOKHOCTH 32
NOTTUKHYBalbe Ha JbyOOIIMTHOCTA Kaj YYeHUIIUTE 32
OTKpMBam€e ¥ 0CO3HaBalhe Ha Pa3IMYHOCTUTE Of, IIOBEKe

ACIIEeKTN.

Co Toa ce 3ajakHyBaaT ToJiepaHIyjaTa 1 npudaKameTo,
YYEeHUIIUTE Ce OXpadpyBaaT 3a UCTPAKyBaHmhe Ha HOBU
vHbOopManMn U NepCcreKTUBU U ce ToAo0pyBaaT
BELITMHUTE 32 JOHECyBame Ha OJJIYKU U pellaBame Ha

MpooGIeMM.

HEKOJIKY JIECHM YE€EKOPHM KOM IO OBO3MOKyBaaT

peain3mpambeTo Ha TOpeHaBEeI€HOTO Ce:

- 4% -

1. I/ICTpa)KYBaH)eTO Ha COIICTBEHMOT KYJITYPECH UOCHTUTET,

KaKo M CIoJe/IyBalbeTO Ha THe CO3HaHMja BO rpymna
coyueHuiu. [Ipuroa, yueHuIuMTe Tpeda 1a ce oxpadpysaar
Jia OMIaT OTBOpPEeHM 3a yuemse u npudakame Ha
MPUKa3HUTE IPeHeCeHM Off CTPaHa Ha BPCHUIIUTE;
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3. IleprOAMUYHOTO U IVIAHCKO IIPOCTOPHO peopraHusupame
Ha YYMWJIHUIIATA, CO LieJI 4a Cce IOTTUKHAT MOKHOCTUTE 3a

rpagembe Ha OTJHOCHU HOMEI"Y VYECHUIINTE Ha HUBO Ha 1Liejia
rnapaJjiejika, co 1mTo Ke ce 0JIeCHU CO31aBabETO HA

2. CnopenyBameTO Ha CO3HaHMjaTa U MHPOpMaUUNUTe Ha
YUYEHUIIUTE 1A Cé OPraHMU3UPa BO Ma/IU XeTE€pPOTeHU I'Pynu
KOM 4eCcTO Ou Gmie coOCTaBeHU Off, pa3audHy wieHoBu. Toa
Ke IpuAoHece 3a rpajerbe Ha MYJITUMIEPCIIEKTUBHOCT, KAKO
M 3a IoroJieMa MHTEepaKIiija co COydeHUIIUTE;

= 8 =

MHK/IY3MBHA CpeVHA 3a y4Yere U paboTa, a BOeJHO U Ke ce
npeBeHupa hopMupameTo Ha MOBEKe MOMAaIN KIUKU.
Boob6muaeHo, KIMKHu ce popMupaaT Bp3 OCHOBA Ha IOBEKe
CIMYHOCTY TIOMery rpyra yYeHMUIY, TaKa IITO OBOj HAYMH
Ha OpraHusupame OBO3MOKYBa HeryBame Ha
MPUjaTeJICTBOTO MOMery YYeHUIU CO Pa3INYHO IOTEKIIO;
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4. OpraHu3MpamkeTO Ha UTPU ¥ aKTUBHOCTH 32 pa3BUBaHhe
U NIOJAPKyBamkhe Ha TMMCKaTa copaboTKa, 3a

YHalpeayBawmhe Ha KOMyHUKalijaTa Bo rpymnara, 3a

noBepOa, momararse, epiuviej 1 ci.;

-8 -

5. OBO3MOKYBahe€TO Ha KOHTAKTH, IO3HAHCTBA ¥ pa3sMeHa
CO YUYEHUIIV, BPCHUIIY OJI, APYTU MapaieJ Ik, YUMIUIITA,
MeCTa ¥ IPaJioBY KaKO Ha JIOKAJICH ¥ PermoHaieH, Taka u
Ha MeryHapojeH IiadH. Moske Ja OMaaT MHUIIMPAHU
pasaMYHM 3aeJHMYKU UTPU, HacTaHu (pecTuBaIM, OTBOPHU
J€HOBM, U3JIOXKOM, CIIOPTCKM HaTIpeBapu, og0e/1eKyBatbe
Ha MeryHapOoJIHM J€eHOBU, UTH.), aKTUBHOCTM U CJI.




—54—

HanpoTus, MIy30pHO € a ce 360pyBa 32 MHTEPKYJITYPHO
o6pa3oBaHMe aKO YUEHMIIMTE HEMAaT MOXKHOCT 3a
HeIOoCPeJHO OCTBapyBarbe Ha JIMYEeH, IPUPOIEH U MOCTOjaH

KOHTAaKT CO pa3/iINdYHOCTUTE.

He cmee fa ce 3a60paBy eKa MHTEPKYJITYPHOTO
oOpa3oBaHMe Ce OCTBApyBa CO YYEHMIM OJf, pa3jiMIHa

BO3pacCT, TPDAHCBEP3a/THO HU3 CUTEC HACTABHU IIPEAMETHU.
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,O0pasosaHuemo ja Hezysa camodosepbama.
Camodosepbama ja Hezysa Hadexcma.
Hadexcma 20 nezysa mupom.”

— Kondyunj -
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WUHTepKynTypeH au3ajH

KynarypeH, jasuueH, pogoB, COIMja/ieH, ETHMYKA U PaceH
IVIBEP3UTET Tpeba fa 6uae KOHTMHYVPAHO IIPOCTOPHO
MPUCYTEeH, CTUMYJIaTUBEH ¥ IIPOMOBMPAH.

Toa Mo’ke Ja BKIyYyBa pasHoBuaHU doTorpadumn,
MoCcTepu, KHUTH, 3HAMUEbA, CMMOO0JIN, MEeJIOAVMN,
MHCTPYMEHTH, TPAAUIVMOHATHY IpeaMeTH u ci1. Tue Tpeba
Jia TMOCTY>KaT KaKo IPUMepP U 0Jpa3 Ha 60raTrcTBOTO Ha
Pa3HOBUJHOCTA BO OTHOC HA MOTEKJIOTO, HAYUMHOT Ha
JKMBOT, KYJITYPHOTO ¥ ja3MYHOTO HAC/IECTBO.

TaKkoB aMOMEHT BO KOHTMHYUTET K€ OBO3MOKM
MOTTUKHYBarbe Ha JbyOOIIMTHOCTA, OTBOPEHOCT 3a
3aro3HaBarbe ¥ OTKPMBame Ha CIMYHOCTY M PA3/IMKU O
pasjInMyeH KapakTep.

IIpocTOPHOTO ypeayBame Ha YUMINIITETO/YUMTHAIIATA
Tpeba na ro peduieKTupa MO3UTUBHUOT ACIIEKT HA CUTe
KYJITYpU, ODHOCHO AMBEP3UTETOT Tpebda ga ouae
MPETCTaBeH PeayTHO U IeJI0OCHO, BO MO3UTUBHA KOHOTAIINja.

VHTepKy/JATypeH aMOMEeHT MOJKe Jia ce TeMeJIu Bp3 IoBeKe
€JHOCTAaBHM pelleHuja:

- &Y -
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1. OxpabpyBauKky, CTUMYJIATUBHU MYJITUIVHIBATHUA
MOpaKu, MOTO, ITOCTEPU

HumepecHu peweHuja moxce 0a 6udam MUcau u nopaku Ha
NO3HAMU JUYHOCMU 00 PA3JUYHU UCMOPUCKU Nepuodu U
2eozpagcku npedenu. Tue moxce da 6udam HANUWAHU U HA NOBeEKe
jasuyu, a co moa u co nosexke 8udosu Ha NUCMd.

Jby6onumHocma Ha yueHuyume Moxe 0a 6ude nommukHama co
nocmepu Ha KOu ce UCMAaKHAamu pasaudHu KyJamypHo-coyujantu
¢pasu, 360posu 00 nogexe jazuuu (Kako o0 JOKAJIHO NPUCymHume
jasuyu, maxka u od ceemckuime).

ArCt:c oceqn

# wﬂ **& *f;*

$i - *t*li

2. ®oTorpacduu, ITyCTpaLMM, arIMKaMU M CMMOO0JIM KOU
ce KyJITYPHO Pa3sHOBUIHU

ITommuxkHeme 2u U yueHuyume akmueHo 0a ce 8KJiyuam 6o
u3bopom Ha nomeHyujarHu pomoepaguu, urycmpayuu u cji. co
Kou uecmo 6u ce MeHy8a u 00,1azopodysan npocmopom.

Ha Hue moxce da 6udam npukaxicavu pasauuHu ¥ueomHu,
pacmenuja, 2paddu, 3Hamurba, 06J1eKka, Hocuu, 00y8KuU, My3UUKU
UHCMPYMeHMU, NO3HAMU HAYYHUYU / yMeMHUYu /nucamenu /
cnopmucmu u cJ.




WLLCONL TO

3. EKcrioHaTH CO MHTEPKY/JITYpPEH IIpea3Hak (Ha mp.,
TKaeHMHU, HOCUHU, IIpegMeTH, UTPAYKU U CJ1.)

Mosce da ce popmupaam nogeke MOOUIHU KAMUUHA KAKO 80
yuunHuUyume, maxka u Hu3 yuunuwimemo. ITokpaj usnoxcysarbemo
Ha ekcnoHamume, cekako mpeba da ce noHydam u HanuUUIaHu
uH@opmayuu (Ha np., 80 8ud Ha KApMUUKU) 3a cCamuom npeomem,
napuemo Hocuja, udom Ha ob6yeKa u cJ., m.e. 00 Kaoe u 00 Koza
nomekHy8a; wmo npemcmasysa u cumoousupa; kade dexec ce
Kopucmu unu e 3acmanex u cJ.

4. IIpuMepouy of, pasjINYHU PacTeHMja KaKo oJpa3 Ha
GMOAMBEP3UTETOT BO JIOKAJIEH U INI0O0AIEH KOHTEKCT

Opzaxusupajme kamue 80 YUUIHUYama /yuuauwimemo 80 Koe Ke
6udam siecHo docmanHu pasnuuHu 8udo8U HA UBeKuUtbd,
npumepoyu 00 pasauuHu 8udosu opeja u opyzu 6uixku. Mnmepecex
demasb Moxce da budam u 3auuHu (Op2aHu3uUpaHu 80 Maiu
Kymueuurba, meaiu, wiuwleHya) oo nogeke desio8u Ha ceemom, a
cneyuguuHu no ceojom uszjeo, 8Kyc u MUpUc.




6. PasHOBMAHM YUY€eHUYKM KaTuMba of, (hiieKCcuomieH
KapakTep (Ha Ip., My3UYKO KaTye, KaTue 3a TBOpeHme U
ynTalke, Urparme, paspemyBame KOHGINKTN) UTH.

- e e e - - - - - - - - - —— —— —— —— — — — — — — — — — — — — — —

Bo kxamuemo 3a uumarbe, Ha npumep, moxice da ce Hanpasu majuaa

30UpKa Ha CIUKOBHUYU, KHU2U U eHYuKIoneduu Kou 6u um oune
JlecHo docmanHu Ha yueHuyume. Ha HedesiHo/MeceuHo HU80 Moice
0a ce opzaHu3upaam NPoMoyuU Ha Hekoe 0eso, 0OHOCHO asmop.
My3uukomo kamue moxce da coOpicu uspabomku Ha nogexe
8Ud08U UHCMPYMEHMU KOU NOMeKHY8aam 00 pasiuuHu
KOHMUHEHMU U 0es108U HA C8EMom.

Konmumyuparo 360zamyeajme 20 60CNUMHO-00pa308HUOM Npoyec
€O MY3UUKU ejleMeHmu 00 pasiuuHu npedeau, Mecma u Kyamypu

Kako nododpwiKa Ha UuHmMepKyJimypHomo eochumatue. Micmomo
Moxce da ce NpakmMuKyea HuU3 pasiuiHu HACMAasHU COOPHCUHU 80
nosexe npedmemul.




= (Y =

VHTepKyJITYypPHOTO YUMIUIITE OU TPedaso ga ce CTpeMu
KOH O0JIMKyBarbe Ha IMHAMWYEH, pa3surpaH 1 pa3sHOO0eH
VYWINIITEH IIPOCTOP, BO UMEIITO ypeayBame CBOj meuart 6u
ocTaBWIe ¥ CAMMTE YYEeHUIIM, KAKO ¥ HUBHUTE CeMejCTBa.
Bo BakoB IPOCTOP AOOpeaojaeHu 6u 6umiie mo3apasmu,
3HaMMEba, CUMOOJIN, IIPENO3HAT/INBY IPaadou, HOCUM U CII.
KOMIIITO MTOTEKHYBAaT O, pas/jIN4Hy reorpadcku permoun,
HO ¥ YCIIeIIHM MPUMepH Ha MO3HATH JIMIHOCTH, KaKO Ha
p., HAYYHUIIU, CIIOPTUCTHU, aKTePU, My3udapu 1

YMETHUIIN.
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Qendra pér dialog Nansen Shkup
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Hyrje

Krijimi i kétij udhézuesi té vogél pérmes sfidave ndérkulturore u
inkurajua dhe lindi si rezultat i déshirés pér té tejkaluar dilemat e
shumta, e ndonjéheré edhe perceptimet e gabuara pér aspektet
ndérkulturore té procesit edukativo-arsimor.

Do té déshironim gé ky doracak té ishte njé busull e lehté, e qarté dhe
e thjeshté né shkolla dhe klasa gjaté pérballjes me pyetjet e
perditshme, té shpeshta me parashenjé ndérkulturore.

Arsimi ndérkulturor synon té mbéshtesé vazhdimisht pasuriné e
shuméllojshmérisé né pothuajse té gjitha sferat e jetés njerézore.
Eshté njé arsimim qé fokusohet né promovimin e mundésive té
barabarta, t€ drejtave té njeriut, mosdiskriminimit, empatisé, pranimit
dhe respektit.

Kjo éshté arsyeja pse arsimi ndérkulturor éshté i nevojshém pér té
gjithé fémijét dhe nxénésit, pavarésisht nga mosha.

Arsimi ndérkulturor gjithashtu duhet té jeté njé komponent i pérfshiré
natyrshém né procesin e pérditshém edukativo-arsimor, pavarésisht
nga struktura etnike dhe gjuhésore e nxénésve dhe mésuesve né njé
shkollé.

Arsimi ndérkulturor nuk merret vetém me dallimet etnike, racore,
gjuhésore, por duhet té ndikojé né ndértimin e vetédijes s€ nxénésve
pér dallimet prezente né mé shumé sfera té jetés sé péerditshme (si

.-'74.—

pér shembull statusi social, gjinia, mosha, profesioni, prejardhja
familjare, stili i té mésuarit, ményra e té ushqyerit, pamja fizike, etj.).

Eshté e qarté se ky lloj arsimimi nuk mund té nénkuptojé kycjen e njé
lénde té vecanté mésimore, por duhet té jeté pasqyrim i njé gasjeje
ndérkurrikulare, njélloj si¢ duhet té jeté njé element i planprogramit
formal por edhe i atij “té fshehur”.

Singerisht shpresojmé qé ky material té shérbej€ si njé mbéshtetje
pér mésuesit, bashképunétorét profesional, prindérit, por edhe
individét e interesuar pér té krijuar njé atmosferé gjithépérfshirése
dhe té ngrohté né klasa, né ményré gé té gjithé té ndihen té
mirépritur, té njohur dhe té pranuar!

Nga autorét




,Askush nuk ka lindur duke urryer njée

person tjetér pér shkak té ngjyrés sé

lekureés, historisé apo fesé sé tij. Njerezit

duhet té mesojné té urrejne, dhe nése me té
Vérteté mesojné té urrejne, ateheré mund tée
mésojné té duan, sepse dashuria né zemreén
e njeriut vjen shumeé mé natyrshém sesa e

kundeérta e saj”

— Nelson Mandela -

——
T e a— c— —




Ndérkulturalizmi dhe individi
Respekt ndaj vecorive

Emri (dhe mbiemri) jané pasqyrim i identitetit personal dhe
familjar té ¢do individi dhe meritojné respekt dhe vémendje
té vecanté, sidomos né kontekstin shkollor. Nxénésit dhe
mésuesit né mjedisin shkollor shpeshheré kané mundési té
pérballen, té takohen dhe té njihen me emra dhe mbiemra
nga kontekste té ndryshme kulturore. Kjo duhet té pérdoret
né ményré té drejté nga aspekti pedagogjik né drejtim té
sensibilizimit ndérkulturor té nxénésve dhe mésuesve pér

pranim, empati, ciltérsi.

Secili emér (dhe mbiemér) ka njé histori té caktuar, kuptim,
simboliké, dimension emocional, para sé gjithash pér
nxénésin/en, gjegjésisht mésuesin/en, e mé pas edhe pér té
dashurit e tyre, gjé qé éshté njé arsye shtesé pér té kultivuar
ndjeshmériné ndérkulturore pérmes hapave mé konkret
dhe té zbatueshém lehté:
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1. Zbuloni kuptimin e emrit tuaj, por edhe té nxénésve,
kolegéve, bashképunétoréve tuaj né procesin edukativo-

arsimor.
2. Pérdorni burime pérkatése pér té mésuar mé shumeé

rreth prejardhjes, kuptimit té emrave.

e - - — — — — — — — — — ———— ———— — — — — — — — — — ——

Mund té jené té dobishme njé shuméllojshméri lojérash pér té
zbuluar dhe njohur emrat, si p.sh. Simboli im; Emér i kénduar; | — — — — e e NS
Emeér lozonjar; Emri + vecoria/ngjyra/tingulli; Tregimi pér emrin Onomastika mund té jeté burim i dobishém interpretimesh dhe

tim, etj. shpjegimesh té verifikuara té kuptimit té emrave.




3. Nxitini nxénésit té tregojné tregimet pér emrat e tyre,
d.m.th. kush ua ka zgjedhur emrin, a e mbajné sipas ndonjé
anétari té familjes, cfaré kuptimi ka emri i tyre, a jané té
kénaqur me zgjedhjen e emrit etj.

Krijoni njé klimé té sigurt né grup né té cilén nxénésit do té ndihen

té sigurt dhe té mirépritur pér té ndaré tregimin e tyre. Nuk duhet té 4. Kuptoni kontekstin kulturor prej nga e ka prejardhjen
lejohen talljet né grup, komentet e papérshtatshme, fyerjet. emri (mbiemri) i nxénésve dhe bashképunétoréve tuaj.
Sigurohuni qé secili fémijé té keté kohé té mjaftueshme pér ta

treguar historiné. Lejojini secilit fémijé té€ ndajé sa té déshirojé veté Njé rrethané lehtésuese éshté nése i keni paraprakisht emrat e

informata pér emrin e tij, pa insistuar apo véné né dyshim disa nxénésve dhe mund té studioni, té lexoni mé shumé pér disa prej
aspekte lidhur me emrin. tyre.




Pér keté qéllim, mund té pérdoren mé shumé ményra té lehta pér
mbajtjen né mend mé té shpejté té emrave té shumeé nxénésve, si:
simbole, kartela me emra, shirita veténgjités me emra té shkruar
dhe té vendosura né banka. Preferohet qé té shmangni t’ju
drejtoheni me forma té tilla si: ti né bankén e paré; vajza afér
derés; djali me bluzé té kuqe, etj.

6. Pérderisa nuk e keni kuptuar emrin (mbiemrin), kérkoni
nga nxénési/sja qé ta pérsérisé, né ményré gé té shmangni
shqiptimin e gabuar.

Nuk éshté e pahijshme qé té béni njé pyetje né menyré qé femija
pérséri té prezantojé emrin nése nuk e keni kuptuar.

Pér shembull: Uné me té vérteté do té doja ta shqiptojé sakté dhe si
duhet emrin ténd. Té lutem pér ndihmé! Si ta shqiptoj sakté? Té
lutem ma pérsérit edhe njé heré ngadale!




Name:

‘ Shania
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7. Kushtojini vémendje shqiptimit té sakté, theksimit té
emrit (mbiemrit).

Nése nuk jeni té sigurt se si ta shqiptoni dhe theksoni sakté emrin,
mund té kérkoni ndihmé nga nxénési/sja, por edhe nga anétarét e
familjes sé tij/saj. Kjo lloj nisme do té keté réndeési té madhe pér ta, pér
shkak se éshté shprehje respekti.

N e e e ——

8. Mundésojuni nxénésve té reagojné né rast té shqiptimit
té gabuar té emrit té tyre.

Meésuesi/ja mund té reagojé ndaj kolegéve dhe bashképunétoréve té
tjeré nése véren se emri ose mbiemri i nxénésve té caktuar pérdoret
né formeé té gabuar. Kjo ju jep fémijéve siguri plotésuese.

N e e ———
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10. Mos i shkurtoni emrat (mbiemrat), pasi ato shpesh
mbeten si nofka té pérhershme.

Asnjéheré mos i shkurtoni emrat pa lejen e nxénésve ose familjeve.

Sigurohuni qé kété gjé té mos e béjné as shokét/qet e klasés e as
9. Nése e shqiptoni emrin gabim, korrigjoni veten kolegét tuaj. Nése lejohen nofka té caktuara, sigurohuni qé té mos
menjéheré. kené konotacion negativ dhe té mos té rimohen né njé kontekst
néngmues (p.sh. Zana banana, Jeton zheton). Né rast kur emrat
jané mé té gjaté qé mund té jené mé specifiké gjaté shqiptimit, nuk
duhet kémbéngulur né shkurtimin e tyre pér shkak té shqiptimit mé
té lehté, pasi kjo neglizhon identitetin dhe prejardhjen kulturore té
nxéneésit/ses.

Pas prezantimit té secilin nxénés/e, éshté miré té pérsérisni
menjéheré emrin e nxénésit/es, pasi kjo do té mundésojé qé té
kontrolloni nése e keni dégjuar dhe shqiptuar sakté.




11. Komente té papérshtatshme si: Cfaré emri té cuditshém
ke!; Pse té kané véné njé emér té tillé?; A nuk éshté ky njé

emeér tipik mashkullor/feméror?; Pse té kané véné njé emér
kaq té gjaté?, Asnjéheré nuk do té ta mbaj mend emrin! etj.

Rekomandimet i referohen edhe mbiemrave dhe komentimit té
origjinés sé tyre gjeografike, etnike, etj. Sigurisht, ndonjéheré emrat
mund té jené mé té véshtiré, mé specifik pér shqiptim, por me

komentet e mésipérme dérgohet mesazh se personi éshté i refuzuar,
i pavlerésuar dhe se nuk respektohet.

e

12. Mésoni se si shkruhen emra té caktuar me shkronja té
ndryshme.

Nxitini nxénésit té krijojné njé kénd ku do té vendosen dhe shkruhen
emrat e tyre me shkronja té ndryshme té pérdorura né mbaré botén.
Kjo do té ndikojé pozitivisht né kureshtjen e nxénésve dhe zgjerimin

e horizonteve té tyre.

—_— = = = — — —=2
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13. Mos i pérktheni emrat ose mos i zévendésoni me emra
té ngjashém gé jané té pranishém né kultura dhe gjuhé té
tjera.

Jané té shpeshté shembujt qé pérdorin emra zévendeésues (qé
rrjedhin nga pérkthimi fjalé pér fjalé, pér shembull Drita =

Svetlana, Ubavka = Bukurije, Snezhana = Borébardha, etj.)




Pamja e jashtme, fizike, ményra e té ushqyerit, gjinia,
statusi social apo njé gjendje e caktuar shéndetésore, etj.,
shpesh diné té jené bazé pér etiketimin e nxénésve,

meésuesve té caktuar.

Pranimi i individit duhet té nénkuptojé ndérgjegjésim dhe
ndjeshméri edhe pér kéto aspekte, duke mos i pérjetuar si
pengesé dhe barré, por si pérparési dhe mundési pér
pasurim dhe zhvillim kulturor, si personalisht ashtu edhe
profesionalisht. Me kété gasje ne do té inkurajojmé

krijimin e njé mjedisi shkollor té sigurt dhe inkluziv.

—0c _



1. Respekti pér pamjen e jashtme fizike nénkupton
ndérgjegjésim pér vecorité gé mbart secili prej nesh pér sa i
pérket gjatésisé, peshés trupore, ngjyrés sé flokéve dhe
teksturés sé saj, formés dhe ngjyrés sé syve si dhe pranisé
sé disa pajisjeve mjekésore (si p.sh. syze, aparat dégjimi,
paruke, proteza dhémbésh si dhe lloje té tjera protezash,
etj.)

- Of -

2. Stilet e ndryshme té té ushqyerit té pranishme tek
nxénésit/mésuesit duhet té njihen si njé stimul plotésues
pér njohurité ndérkulturore, duke véné né dukje
parashenjén dhe qasjen pozitive.

—oni_



3. Rolet stereotipike gjinore duhet té shmangen dhe té
tejkalohen duke ndjekur kéto rekomandime:

- nxénésit (kurdo gé té jeté e mundur) té organizohen né grupe
heterogjene gjinore,

- té shmanget ndarja e ngjyrave dhe gjésendeve té ashtuquajtura
tipike femérore ose mashkullore, kur zgjidhet njé material pune ose
uniformé (p.sh. fleté ngjyré rozé ose bexh pér vajza, kundrejt té
gjelbra pér djemté),

- gjaté pérzgjedhjes sé lodrave/rekuizitave duhet té béhet kujdes ato
té jené lehté té gasshme pér té gjithé, duke respektuar zgjedhjen
personale té nxénésve, duke mos aluduar né té ashtuquajturat
lojéra, sporte, profesione mashkullore kundrejt atyre femérore, et;j.

- promovimi i shembujve dhe modeleve pozitive té grave, burrave té
suksesshém né sfera té ndryshme t€ jetés sé pérditshme.

- o% -

4. Krahas respektit pér momentin social, éshté e nevojshme qé
meésuesit té njohin miré prejardhjen familjare dhe kushtet e
jetesés sé ¢do fémije. Eshté e réndésishme té shmangen pyetjet
publike té drejtuara ndaj nxénésve né lidhje me profesionin,
arsimin ose vendin e punés sé prindérve/kujdestaréve,té cilat
do té kontribuonin né etiketimin e nxénésve té caktuar. Duke
pasur kujdes ndaj statusit social té nxénésve, gjithmoné duhet
marré parasysh se té gjithé fémijét nuk kané lloje té ndryshme
materialesh, burimesh ose kushtesh pér realizimin e
aktiviteteve, detyrave té caktuara, dhe ngjashém.

Pasuroni klasat me materiale pune rezervé qé do té ndihmonin
nxénésit té cilét nuk mund ti sigurojné ato.
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Nxénésit dhe mésimdhénésit sigurisht qé kané edhe vecori
etnike, gjuhésore, racore dhe fetare. Ato meritojné dhe
mundésojné njé numér té madh té ndérhyrjeve stimuluese
edukativo-arsimore, né funksion té mbéshtetjes dhe
promovimit té tyre. Ato jané baza pér promovimin e
diversitetit né jetén e pérditshme shkollore pérmes gasjeve

té shumta.
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1. Zbuloni mé shumé pér pérkatésiné etnike té nxénésve,
kolegéve tuaj.

Kérkoni informacione pérkatése qé mund té jené burim i fakteve
interesante, njohuri pér mé shumé etni. Pér nxénésit mund té jené
frymézuese tregimet, dokumentarét e ngjashém né té cilat paraqitet
rruga e jetés sé shkencétaréve, artistéve, sportistéve, shkrimtaréve
té njohur etj., té cilét jané me pérkatési té ndryshme etnike.
Informatat, njohurité pér prejardhjen etnike, mund té pasurohen
edhe me elemente plotésuese interesante nga historia, gjeografia,
mugzika, arsimi figurativ etj.

2. Zbuloni mé shumé hollési pér gjuhén amtare té secilit
nxénés tuaj.

Familjet e nxénésve mund té ofrojné shumé informata dhe hollési
pér até se cilat gjuhé fliten né mjedisin familjar, pra me cilat gjuhé
éshté né kontakt té drejtpérdrejté féemija. Kjo sigurisht qé duhet té
shérbejé si njé nxitje pér té kontrolluar nése té gjithé nxénésit mund
té kuptojné udhézime dhe shprehje té caktuara njélloj ose kané
nevojé pér ndihmé dhe kohé plotésuese.




3. Zbuloni se cilave bashkési fetare u pérkasin nxénésit me
té cilét punoni.

________________________________ NO TO RACISM

Hulumtoni se cilat festa fetare i festojné nxénésit tuaj dhe familjet e
tyre.

4. Temat qé lidhen me antiracizmin duhet té jené

Simbolika e shumé festave té ndryshme fetare qé festohen né
familjet e nxénésve mund té jeté bazé per té theksuar porosi
humane universale. Mundésojuni nxénésve, gjithsesi nése duan, té
ndajné pérvojat e tyre, pérjetimet, ndjenjat e tyre gjaté festimit té
festave né familjen e tyre té ngushté ose té gjeré. Né kété ményreé do
te keni mundesi té merrni parasysh té gjitha vegorité qé dalin gjaté
festimit té festave té ndryshme fetare né familje.

vazhdimisht té promovuara.

Pérdorni njé fond té madh filmash artistiké dhe dokumentaré
edukativ, vepra letrare, krijimtari muzikore, artistike, intervista etj.
Nxitini nxénésit té hulumtojné biografité e aktivistéve té shquar

kunder racizmit pérgjaté periudhave té ndryshme té historiseé.

PR S ——



Njohja e dallimeve nuk duhet kuptuar si njé pengesé, njé
barrieré, por si njé perceptim i diversitetit me té cilin jemi
té rrethuar dhe na lejon té kultivojmé empati, por edhe té
pérballemi me paragjykimet tona si dhe té vérejmé
padrejtésiné.

E gjithé kjo éshté parakusht pér ndértimin e vetébesimit
dhe aftésive pér raport aktiv ndaj tyre, gjegjésisht

kundérshtimin e padrejtésisé, pabarazisé, paragjykimeve.

Kjo lloj gasjeje na tregon dhe na méson se nuk mjafton
vetém té kultivojmé ndérgjegjésimin pér réndésiné e
mosracizmit, jo-seksizmit, mosdiskriminimit, por
pérkundrazi duhet té promovojmé né ményré aktive

antiracizmin, antiseksizmin, antidiskriminimin si reflektim

i raportit dhe kundérshtimit aktiv ndaj paragjykimeve dhe

politikave diskriminuese.
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,Errésira nuk mund ta débojé errésiren;
vetém drita mund ta béjé kété. Urrejtja nuk
mund ta debojé urrejtjen; vetém dashuria

mund ta beje keteé.”

— Martin Luther King -

e e a— S—  —
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Ndérkulturalizmi dhe grupi

Zhvillimi i aftésive ndérkulturore tek nxénésit nis
para sé gjithash, nga:

posedimi i njé imazhi pozitiv pér veten, pér identitetin;
shprehja e liré e mendimit personal;

zhvillimi i respektit dhe empatisé pér ata qé jané ndryshe
nga vetja;

krijimi i njé komunikimi té hapur;
gatishmeéria pér té ndihmuar, ndaré, shkémbyer,
bashképunuar si dhe pér té manifestuar besimin tek té

tjerét;

perceptimi e ngjashmérive dhe dallimeve midis individéve
me prejardhje té ndryshme;

té kuptuarit dhe kultivimi i parimeve pér zgjidhjen e
situatave té konfliktit né grup;

dégjimi aktiv, etj.

- 110 -~

Qasjet ndérkulturore do té duhej té mundésojné:

bashkéveprimin,

komunikimin e drejtpérdrejté né shumé kahje,
nxitjen e mendimit kritik dhe fleksibél,
nxitjen dhe zhvillimin e empatisé,

té ushqyerit e kureshtjes,

avancimin e bashképunimit, et;j.




Pérvec¢ formés individuale, format né dyshe (tandem) ose
grupe té punés, ofrojné njé shuméllojshméri té mundésive
pér té nxitur kureshtjen tek nxénésit pér té zbuluar dhe

njohur diversitetin nga mé shumé aspekte.

Kjo forcon tolerancén dhe pranimin, nxénésit inkurajohen
pér té kérkuar informata dhe perspektiva té reja dhe
pérmirésohen aftésité pér vendimmarrje dhe zgjidhje té

problemeve.

Disa hapa té lehté qé mundésojné realizimin e mé sipérm

janeé:

= ) =

1. Hulumtimi i identitetit kulturor si dhe ndarja e kétyre
njohurive né grup me shokét/shoget e klasés. Nxénésit
duhet té inkurajohen gé té jené té hapur pér té mésuar dhe
pranuar tregimet e transmetuara nga bashkémoshatarét;

= Hig =



2. Shkémbimi i njohurive, informatave té nxénésve té
organizohet né grupe té vogla heterogjene té cilat do té
ishin shpesh me anétaré té ndryshém. Kjo do té
kontribuojé né ndértimin e shumé perspektivave si dhe
bashkéveprimin mé té madh me bashkénxénésit tjeré;

- 114 -

3. Riorganizimi hapsinor i kohépaskohshém dhe i
planifikuar i klasés do té nxisé mundésité pér té ndértuar
raporte midis nxénésve né nivel té té gjithé klasés, duke
lehtésuar késhtu krijimin e njé mjedisi gjithpérfshirés pér
mésim dhe puné, duke parandaluar formimin e klikave mé
té vogla. Zakonisht klikat formohen né bazé té mé shumé
ngjashmeérive midis njé grupi nxénésish, késhtu qé kjo

ményré organizimi lejon kultivimin e miqésisé midis
nxénésve me prejardhje té ndryshme;

= IHE =



4. Organizimi i lojérave dhe aktiviteteve pér zhvillimin dhe

mbéshtetjen e bashképunimit né ekip, pér pérmirésimin e
komunikimit né grup, pér besim, ndihmé, lojé té drejté
(fairplay), etj;

5. Mundésimi i kontakteve, njohjeve, shkémbimeve me
nxénés, bashkémoshataré nga klasa, shkolla, vende, qytete
té tjera si né nivel lokal dhe rajonal ashtu edhe né até
ndérkombétar. Mund té iniciohen lojéra té ndryshme té
pérbashkéta, ngjarje (festivale, dité té hapura, ekspozita,
gara sportive, shénim i ditéve ndérkombétare, etj.),
aktivitete dhe ngjashém.

= Wiy =
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Eshté iluzore té flitet pér arsim ndérkulturor, nése nxénésit
nuk kané mundési té arrijné kontakt té drejtpérdrejté
personal, té natyrshém dhe té vazhdueshém me

diversitetin.

Nuk duhet harruar se arsimi ndérkulturor realizohet me
nxénés té moshave té ndryshme, né ményré térthore népér

té gjitha l1éndét mésimore.
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L,Arsimi ushqen vetébesimin. Vetébesimi

ushqen shpresén. Shpresa ushgen pagen.”

— Konfuci -

— S—
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Dizajni ndérkulturor

Diversiteti kulturor, gjuhésor, gjinor, social, etnik, racor
duhet té jeté vazhdimisht i pranishém né hapésiré, té jeté
stimulues dhe i promovuar.

Ai mund té pérfshijé fotografi té ndryshme, postera, libra,
flamuj, simbole, melodi, instrumente, gjésende tradicionale
dhe ngjashém. Ato duhet té shérbejné si shembull dhe
reflektim i pasurisé sé diversitetit né aspektin e origjinés,
meényrés sé jetesés, trashégimisé kulturore e gjuhésore.

Njé ambient i tillé do té mundésojé né vazhdimeési nxitjen e
kureshtjes, té genit té hapur pér njohje, zbulim té
ngjashmeérive dhe dallimeve me karakter té ndryshém.

Rregullimi hapésinor i shkollés/klasés duhet té reflektojé
aspektin pozitiv té té gjitha kulturave, gjegjésisht
diversiteti duhet té paragqitet realisht dhe plotésisht, né njé
konotacion pozitiv.

Njé mjedis ndérkulturor mund té bazohet né mé shumé
zgjidhje té thjeshta:

= W) =

= URE =



1. Porosi, moto, posteré inkurajuese, stimuluese, shumé
gjuhésore

Zgjidhje interesante mund té jené mendime, porosi té personave té
njohur nga periudha té ndryshme té historisé, nga zona té
ndryshme gjeografike. Ato mund té shkruhen edhe né mé shumé
gjiuhé, e me até edhe né mé shume lloje té alfabeteve.

Kureshtja e nxénésve mund té nxitet me postera ku jané shénuar
fialé dhe fraza té ndryshme kulturore dhe sociale né mé shumé
gjuhé (si né gjuhet lokale ashtu edhe ato botérore).
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2. Fotografi, ilustrime, aplikacione dhe simbole té
ndryshme kulturore

Inkurajoni nxénésit qé té pérfshihen né ményreé aktive né
pérzgjedhjen e fotografive, ilustrimeve, etj. t¢ mundshme , me té
cilat shpesh do té ndryshohej dhe fisnikérohej hapésira.

Neé to mund té shfaqgen kafshé té ndryshme, bime, ndértesa, flamuj,
veshmbathje, kostume tradicionale, instrumente mugzikore,
shkencétaré/ artisté/ shkrimtaré/ sportisté té njohur etj.

| ——————————————




VELCOME TO ~ VELLCOMETO |

3. Eksponate me parashenjé ndérkulturore (p.sh. pélhura,
veshje, gjésende, lodra, etj.) 4. Ekzemplaré té biméve té ndryshme si reflektim i

biodiversitetit né njé kontekst lokal dhe global

Mund té formohen mé shumé kénde té lévizshme si né klasa ashtu
edhe né té gjithé shkollén. Krahas ekspozimit té eksponateve,
sigurisht qé duhet té ofrohen edhe informata té shkruara (p.sh. né
formé kartash) pér veté gjésendin, ndonjé pjesé té veshjes
tradicionale, lloj mbathjeje etj., d.m.th. nga vjen dhe prej kur daton;
¢faré pérfaqéson dhe simbolizon; ku pérdoret sot ose ku éshté
prezente dhe ngjashém.

Organizoni njé kénd né klasé/shkollé né té cilin do té keté lloje té
ndryshme té luleve, ekzemplaré nga lloje té ndryshme té druréve
dhe biméve té tjera. Njé element interesant mund té jené edhe
erézat (té organizuara né kuti té vogla, kavanoza, shishe) nga mé
shumeé vende té botés dhe specifike né pamje, shije dhe eré.




Pasuroni vazhdimisht procesin edukativo-arsimor me elemente
mugzikore nga rajone, vende dhe kultura té ndryshme si mbéshtetje
pér arsimin ndérkulturor. E njéjta gjé mund té praktikohet népér
pérmbajtje té ndryshme mésimore, né mé shumé lénde.

6. Shuméllojshmeéri kéndesh fleksibél té nxénésve (p.sh.
kéndi i muzikés, kéndi i krijimit dhe leximit, kéndi pér té
luajtur, pér zgjidhje té konflikteve), etj.

Pér shembull, né kéndin e leximit mund té béhet njé koleksion i
vogél i librave, librave me ilustrime dhe enciklopedive qé do té ishin
lehtésisht té qasshme pér nxénésit. Mund té organizohet promovim
i ndonjé vepre, pérkatésisht autori, né nivel javor/mujor. Kéndi i
mugzikés mund té pérmbajé punime té mé shumeé llojeve té
instrumenteve qé€ vijné nga kontinente dhe pjesé té ndryshme té
botés.
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Shkolla ndérkulturore duhet té pérpiget té krijojé nj
hapésiré dinamike, lozonjare dhe shuméngjyréshe
shkollore, né rregullimin e sé cilés gjurmét e tyre do t’i
linin edhe veté nxénésit, si dhe familjet e tyre. Né njé
hapésireé té tillé do té ishin té mirépritura pérshéndetje,
flamuj, simbole, ndértesa té njohura, veshje dhe ngjashém,
té cilat vijné nga rajone té ndryshme gjeografike, por edhe
shembuj té suksesshém té personave té njohur, si pér
shembull: shkencétaré, sportisté, aktoré, muzikanté dhe

artiste.
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Girig

Bu el kitabi kulturlerarasi zorluklar araciligiyla olusturulmasi tesvik
edilmis ve sayisiz ikilemlerin Ustesinden gelme arzusunun ve
bazen egitim surecinin kulturlerarasi yonleriyle ilgili yanlis
algilamalarin bir sonucu olarak ortaya ¢ikmistir.

Bu el kitabinin okullarda, siniflarda, guinliik ve sik sorulan sorularla
ugrasirken, acik ve basit kultirlerarasi yonlendirici kilavuzu
olmasini amaclamaktadir.

Kilturlerarasi egitim, insan yasaminin hemen her alaninda
cesitliligin zenginligini strekli olarak desteklemeyi amaclar. Firsat
esitligi, insan haklari, ayrimcilik yapmama, empati, kabul ve
sayginin tesvik edilmesine odaklanan bir egitimdir.

Bu nedenle Kkiiltiirlerarasi egitime, yas farkliligina bakmadan
bagimsiz olarak tiim ¢ocuklar ve ogrenciler tarafindan ihtiyag
duyulmaktadir.

Ayrica, kultirlerarasi egitim, okuldaki 6grenci ve 6gretmenlerin
etnik ve dilsel yapisindan bagimsiz olarak, giinliik egitim siirecinde
dogal olarak yerlesik bir bilesen olmayi amaglanmaktadir.

Kiiltiirlerarasi egitim sadece etnik, irksal, dilsel farkliliklarla
ilgilenmekle kalmaz, ayni zamanda 6grenciler arasinda giinliik
yasamin bir¢ok alaninda (sosyal statu, cinsiyet, yas, meslek, aile
kokeni, 6grenme stili, beslenme, fiziksel gorinim gibi vb.) mevcut
farkliliklar hakkinda farkindalik olusturulmasini da etkilemelidir.

Bu tiir bir egitimin 6zel bir 6gretim dersi olarak tanitilmasi
anlamina gelemeyecegi gibi, hem 6rgiin hem de “gizli” miifredatin
bir unsuru olmasi gerektigi, mufredatlar arasi bir yaklasimin
yansimasi da olmasi gerektigi aciktir.

Bu el kitabi ile her birey herkes tarafindan hos karsilanan, taninan
ve kabul goren olmasi icin 6gretmenlere, profesyonel isbirlikgilere,
ebeveynlere ve ayni zamanda okullarda kaynastirma ve sicak bir
ortam gelistirmekle ilgilenen bireylere bir destek olarak hizmet
etmesini i¢tenlikle umuyoruz!

Yazarlardan




"Hi¢ kimse, baska bir insanin ten rengi,

gec¢misi ya da dini yiiziinden ondan nefret

ederek dogmaz. Insanlarin nefreti

ogrenmesi gerekir. Ve eger, onlara nefret
ogretiliyorsa, sevgi de ogretilebilir. Ciinkii
sevgi insan kalbine aksine kiyasla ¢cok

daha dogal gelir"
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Kulturlerarasilik ve Birey
Ozelliklere saygr gostermek

Ad ve soyad, her bireyin kisisel ve aile kimligini yansitarak
ozellikle okul baglaminda 6zel saygi ve ilgiyi
gostermektedir. Ogrenciler ve 6gretmenler, okul ortaminda
farkl kiiltiirel baglamlardan gelen adi ve soyadlar: siklikla
karsilagma, tanigma firsat1 bulurlar. Bu nedenle farkliliklar
kabul etmek, empati kurmak icin 6grenci ve 6gretmenlerin
kiiltiirlerarasi duyarlilagsmasi yoniinde pedagojik olarak
uygun sekilde kullanilmalidir.

Her adin (ve soyadin) belirli bir hikayesi, anlamu,
sembolizmi, duygusal boyutu vardir, 6nce 6grenciye yani
ogretmene, sonra da sevdiklerine, daha somut ve kolay
uygulanabilir adimlarla kiiltiirlerarasi duyarlilig: tesvik

etmenin ek bir nedenidir.
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1. ilk 6nce kendi adimizin/isminizin anlamini 63renin, ayni

zamanda egitim siirecindeki 6grencilerinizin,

meslektaglarinizin, igbirlik¢ilerinizin adlarini da 6grenin. 2. Ad/isimlerin kokeni ve anlam1 hakkinda daha fazla bilgi
_________________________________ edinebileceginiz ilgili kaynaklar1 kullanin.

- e e e e e - - - - —— —— —— —— —— —— —— — — — — — — — — — — ———— —

Adlar kesfetmede ve tanimada cesitli oyunlar yardimci olabilir,
ornegin: Rozetim; Sarki adim; Hareketli/Sakact isim; Ad + nitelik /
renk / ses; Adimla ilgili bir hikaye vb.

Onomastik, ad anlamlarinin dogrulanmis yorumlarinin ve
acitklamalarinin yararl kaynaklari olabilir.

— e e e e e e e e e e e o o e o e e = - e e e e o e o o = — — — — e e e e e e E— e o e e e e o o - = = = = e e —— = o e o = — — —



3. Ogrencileri adlaryla ilgili hikayeler anlatmaya tegvik edin,
yani adlariny/isimlerini kim secti, bir aile iiyesinin ad1 mi,
adlarinin anlami ne, ad/isim seciminden memnunlar mi vb.

4. Ogrencilerinizin ve i arkadaglarimizin adinin (soyadinin)

Grupta ogrencilerin kendilerini giivende hissedecekleri ve R ¥
nereden geldigini, kiiltiirel baglamin1 anlayin.

hikayelerini paylagsmaktan memnuniyet duyacaklari giivenli bir
ortam yaratin. Grup i¢inde alay, uygunsuz yorum, hakarete izin

verilmemelidir. Her ¢ocugun, daha fazla israr etmeden veya adin/ Kolay yontemlerden biri de halihazirda 6grencilerin isimlerini

ismin belirli yonlerini sorgulamadan, adlar1 hakkinda istedikleri bilmek ya da énceden 6grenmeye calisin ve daha fazla bilgi almaya
kadar bilgi paylasmasina izin verin.




Bu amagla, ¢ok sayida dgrencinin adini daha hizli ezberlemek igin
daha kolay yontemler kullanilabilir. Ornegin: yaka kartlari, ad/isim
kartlari, kendinden yapigkanli bantlar iizerinde adlarin yazilimi ve
ogrenci banklarina veya siralarina yerlestirilir. Su sekillerde hitap
etmekten kaginilmasi tavsiye edilir: ilk sirada sen; kapinin
yanindaki kiz; kirmizi bluzlu ¢ocuk vb.

6. Adin1 (soyadini) tam olarak anlamadiysaniz, yanlhs
telaffuzdan kacinmak icin 6grenciden tekrar etmesini
isteyin.

Eger anlamadiysaniz, ¢cocugun adini yeniden tanitmasi igin soru
sormak kabalik degildir.

Ornegin: Adinizi gercekten dogru bir sekilde soylemek isterim.
Liitfen yardim eder misin? Nasil dogru telaffuz ederim? Liitfen bir
kez daha yavasca tekrarlayin!




Adin nasil telaffuz edilip vurgulanacagindan emin degilseniz,
ogrenciden oldugu kadar aile iiyelerinden de yardim isteyebilirsiniz. Bu
tiir bir girisim, sayginin bir yansimasi oldugu i¢in onlar igin biiyiik
onem tastyacaktir.

N e e e ——

8. Ogrencilerin adlar1 yanls telaffuz edilirse tepki
vermelerine izin verin.

Ogretmen, belirli dgrencilerin adinin veya soyadinin yanlis bir
bicimde kullanildigini fark ederse diger meslektaglarina ve

arkadasglarina tepki gosterebilir. Cocuklara daha fazla giiven
saglar.

N e e ———




MY NARE IS
ALEX

10. Adlarn (soyadlar1) kisaltmayin, ciinkii bunlar genellikle
kalic1 takma adlar olarak kalir.

Ogrencilerden veya ailelerden izin almadan asla isimleri
kisaltmayin. Sinif arkadaglarinizin veya is arkadaglarinizin ayni
seyi yapmadigindan emin olun. Belirli takma adlara izin
veriliyorsa, bunlarin olumsuz bir ¢agrisim icermediginden ve
asagilayic bir baglamda kafiyeli olmadigindan emin olun (0rn. Ana
banana, Veli deli). Telaffuzda daha belirgin ve daha uzun isimler
s0z konusu oldugunda, daha kolay telaffuz icin kisaltmalarda 1srar
edilmemelidir, ¢iinkii bu, 0grencinin kimligini ve kiiltiirel ge¢cmisini
ihmal eder.

e - - - —— —— —— —— - — - - - —— — — — — — — — — — — — — — ————

Her d6grenciyi tanittiktan sonra, ogrencinin adint hemen
tekrarlamak iyi bir fikirdir, ¢iinkii bu, onu dogru duyup soylediginizi
garanti edecektir.
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11. Uygunsuz yorumlardan ka¢inin: Ne garip bir adin var!
Sana neden boyle bir ad verdiler? Bu tipik bir erkek/kadin
ad1 degil mi? Sana neden bu kadar uzun bir ad/isim

12. Belirli adlari/isimleri farkli harflerle nasil yazacaginizi
ogrenin.

verdiler, adini hi¢ hatirlamayacagim? vb.

~

Tavsiyeler ayrica soyadlarina atifta bulunur ve cografi, etnik koken
vb. hakkinda yorumlarda bulunur. Elbette bazen adlar/isimler daha
zor, telaffuz icin daha ozellikli olabilir, ancak yukaridaki yorumlar

Ogrencileri, adlarinin vurgulanacagi ve diinya ¢apinda kullanilan
cesitli harflerle yazilacag: bir kose olusturmaya tesvik edin.
kisinin reddedildigi ve takdir edilmedigi, saygi gormedigine dair bir Ogrencilerin merakina ve ufkunun genislemesine olumlu etkisi

mesaj gonderir.

olacaktir.

Y —— e ———— —
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13. Adlary/isimleri terciime etmeyin veya baska kiiltiirlerde
ve dillerde bulunan benzerleriyle degistirmeyin.

Giiniimiizdeki orneklerde zamirlerin kullanildig: goriilmektedir
(birebir geviriden tiiretilmistir, 0rnegin Drita = Isil, Tsveta = Cigek,

Yusuf = Joseph vb.).

= UE7 =
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D1s goriiniim, fiziksel goriiniim, beslenme seKkli, cinsiyet,
sosyal durum veya belirli saglik durumu vb. genellikle
belirli 6grencileri, 6gretmenleri etiketlemenin temeli

olmay bilirler.

Bireyin kabulii, bu yonler icin de farkindalik ve duyarlilik
anlamina gelmeli, bunlar1 bir engel ve yiik olarak degil,
hem kisisel hem de profesyonel olarak kiiltiirel
zenginlesme ve gelisme icin bir avantaj ve firsat olarak
deneyimlemelidir. Bu yaklasimla, giivenli ve kapsayici bir

okul ortaminin yaratilmasim tesvik edecektir.

= i =



=
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1. D1s goriiniise, fiziksel goriiniime saygi, her birimizin boy,
viicut agirligi, sa¢ rengi ve yapisi, gozlerin sekli ve rengi
acisindan tasidig 6zelliklerin yani sira belirli tibbi
cihazlarin mevcudiyetinin farkindaligini ifade eder
(ornegin gozliik, isitme cihazi, peruk, takma disler ve diger
takma dis tiirleri vb.).
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2. Ogrencilerde/6gretmenlerde bulunan farkl1 yeme
tarzlari, olumlu bir igaret ve yaklasim siirdiirerek
kiiltiirlerarasi bilgi icin ek bir uyarici olarak kabul
edilmelidir.
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3. Kaliplagsmis toplumsal cinsiyet rollerinden kacinilmali ve

asagidaki onerilere dikkat edilerek bunlarin iistesinden
gelinmelidir:

- Ogrencilerin (miimkiin oldugunda) cinsiyete dayali heterojen
gruplar halinde organize edilmesi,

- Sozde bollinmeyi onlemek i¢in tipik kadin veya erkek renkleri, bir is
malzemesi, tiniforma seciminden kaginilmalidir (6rnegin, erkekler
icin yesilin, kizlar icin pembe yaprak veya rozet);

- Oyuncak secerken, erkek-kadin oyunlarini, sporlari, meslekleri vb.
bir sey ima etmeden, 6grencilerin kisisel tercihlerine saygi
gostererek, bu tiir malzemeler herkes tarafindan kolayca erisilebilir
olmalidir;

- Glinliik yagsamin cesitli alanlarinda basarili kadin ve erkeklerin
olumlu 6rneklerini ve modellerini gosterip tesvik etmek.
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4. Sosyal saygiya ek olarak, 6gretmenlerin her cocugun
ozgecmisini iyi tanmimasi gereKkir. Belirli 6grencilerin
etiketlenmesine katkida bulunabilecek ebeveynlerin/velilerin
meslegi, egitimi veya isi ile ilgili olarak 6grenciler hakkinda
alenen sorular sormaktan kaginmak 6nemlidir. Ogrencilerin
sosyal durumlarim gézlemlerken, tiim ¢ocuklarin belirli
tiirdeki etkinlikleri, gorevleri ve benzerlerini gerceklestirmek
icin farkl tiirde materyallere, kaynaklara veya kosullara sahip
olmadig1 her zaman akilda tutulmalidar.

Swniflart, maddi giicii olmayan ogrencilere yardimci olacak yedek

calisma materyalleriyle zenginlestirin.
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Ogrenciler ve 6gretmenler kesinlikle etnik, dilsel, irksal ve
dini farkliliklara sahiptir. Onlar1 desteklemek ve tesvik
etmek icin cok sayida egitici, tesvik edici miidahaleyi hak
eder ve saglarlar. Coklu yaklasimlar yoluyla giinliik okul

yasaminda cesitliligi tesvik etmenin temelidirler.
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1. Ogrenci ve ig arkadaglarimizin etnik kokenleri hakkinda
daha fazla bilgi edinin.

- e e e - - - - - —— —— - —— —— —— o —— — — — — — — — — — — — — — ——

e - - - —— —— —— —— —— —— —— - —— — — — — — — — — — — — — —————

Iiging gerceklerin kaynag olabilecek ilgili bilgileri, birden ¢ok etnik
kokene iliskin bilgileri arastirin. Ogrencilere ilham verici
hikayelerden esinlenerek, farkli etnik kokenlerden iinlii bilim
insanlarinin, sanatgilarin, sporcularin, yazarlarin vb. yasam
yollarini sunan bilgiler sunulabilir. Etnik koken hakkindaki bilgiler,
tarih, cografya, miizik, sanat egitimi vb. gibi ek ilging unsurlarla
giincellenebilir.

Ogrenci aileleri, aile ortaminda hangi dillerin konusuldugu yani
cocugun hangi dillerle dogrudan temas halinde oldugu konusunda
bir¢ok bilgi ve detay sunabilir. Bu, elbette, tiim ogrencilerin belirli
yonergeleri, ifadeleri esit olarak anlayip anlamadigini veya
fazladan yardima ve zamana ihtiya¢ duyup duymadigini kontrol
etmek icin bir tesvik gorevi gormelidir.
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3. Birlikte calistiginiz 6grencilerin hangi dini cemaatlere
ait oldugunu 6grenin.

- e e e - - - - - - —— —— —— —— —— —— — — — — — — — — — —— — — —

NO TO RACISM

Ogrencilerinizin ve ailelerinin hangi dini bayramlari kutladigim
kesfedin.

Ogrencilerin ailelerinde kutlanan bircok farkli dini bayramin
sembolizmi, evrensel insani mesajlarin vurgulanmasina temel
olusturabilir. Ogrencilerin, isterlerse, tatillerini yakin veya genis
ailelerinde kutlarken deneyimlerini, deneyimlerini, duygularini
paylasmalarina elbette izin verin. Bu sekilde, ailelerde farkl: dini
bayramlari uygularken ortaya ¢ikan tiim ozellikleri dikkate alma
firsatina sahip olacaksiniz.

Cok sayida ogretici uzun metrajli film ve belgesel filmler, edebi
eserler, miizik, sanat, roportajlar vb. kullanin. Ogrencileri, tarihin
farkli donemlerinde onde gelen irk¢ilik karsiti eylemcilerin
biyografilerini arastirmaya tesvik edin.

[EER I I —
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Farkliliklar1 tanimak bir engel olarak degil, etrafimizdaki
cesitliligin bir algisi olarak anlasilmalidir ve bu, empati
gelistirmemize, aynm1 zamanda kendi 6nyargilarimizla

yiizlesmemize ve adaletsizligi gormemize izin vermektedir.

Biitiin bunlar, 6zgiiven ve onlara karsi aktif tutum, yani
adaletsizlige, esitsizlige, onyargiya karsi cikma becerilerini

gelistirmenin bir 6n kosuludur.

Bu tiir bir yaklagimlar bize sadece 1rk¢ilik ve cinsiyetcilik
yapmamanin, ayrimcilik yapmamanin 6nemi konusunda
farkindalik yaratmanin yeterli olmadigini, aksine irk¢ilik
ve cinsiyetcilik karsitligini aktif olarak tesvik etmemiz
gerektigini gostermekte ve 6gretmektedir. Onyargilara ve
ayrimci politikalara kars: aktif bir tutumun ve muhalefetin

bir yansimasi olarak tesvik edilmelidir.

= W7 =



“Karanlik karanligi uzaklastiramaz; bunu
ancak 151k yapabilir. Nefret nefreti

uzaklastiramaz; bunu ancak sevgi yapabilir.”

— Martin Luther King -

e e a— S—  —
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Kﬁltﬁrlera raS|l|k ve Gruplar Kiiltiirleraras: yaklasimlar sunlar1 saglamalidir:

" « Etkilesim,
Ogrencilerde kiiltiirlerarasi becerilerin gelisimi

oncelikle soyle baslar: «  Dogrudan cok yénlii iletisim,

» Kendiniz ve kendi kimliginiz hakkinda olumlu bir imaja » Elegtirel, esnek diisiinmeyi tegvik etmek,
sahip olmak,

« Empatiyi tesvik etmek ve gelistirmek,
» Kendi fikrini ozglirce ifade etmek,

» Merak uyandirmak,
e Kendilerinden farkli olanlara saygi ve empati gelistirmek,

« Igbirligini tegvik etmek vb.

e Acikiletisim kurmak,

e Yardim etme, paylasma, donusiimli isbirligi yapma ve
baskalarina giiven gosterme istegi;

» Farkli gecmislere sahip bireyler arasindaki benzerlikleri ve
farkliliklar1 algilamak;

e Gruptaki catisma durumlarini ¢c6zme ilkelerini anlamak ve
0zen gostermek;

o Aktif dinleme vb.
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Bireysel, ikili veya grup calisma bicimlerine ek olarak,
ogrencilerin bircok acidan farkhiliklar: kesfetme ve anlama
merakini uyandirmak icin cesitli firsatlar sunar.

Bununla beraber, hosgorii ve bunlarin kabulii giiclendirilir;
ogrenciler yeni bilgileri ve bakis acilarini kesfetmeye tesvik
edilir; karar verme ve problem ¢6zme becerilerini

gelistirir.

Yukarida verilmis olan yaklasimlarin gerceklesmesini

saglayan oneriler:

- 176 -

1. Kisinin kendi kiiltiirel kimligini arastirmasi ve bu bilgiyi
bir grup sinif arkadasiyla paylasmasi. Ogrenciler,

ogrenmeye acik olmaya ve yasitlar tarafindan anlatilan
hikayeleri kabul etmeye tesvik edilebilir
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2. Genellikle farkl: iiyelerden olusan bircok kiiciik farkli
gruplar halinde organize edilecek 6grencilerin bilgilerinin
paylasilmasim saglar. Simif arkadaslariyla daha fazla
etkilesimin yani sira ¢ok yonliiliik olusturmaya katkida
bulunabilir;

- 17% -

3. Sinifin donemsel ve planli mekansal olarak yeniden
diizenlenmesi, 6grenciler arasinda tiim sinif diizeyinde
iligkiler kurma firsatlarim tegvik edecektir, 6grenme ve
calisma icin kapsayici bir ortamin yaratilmasini
kolaylastiracak ve aynm1 zamanda birkac kiiciik gurubun
olusmasi da engellenmis olacaktir. Gruplar genellikle bir
grup ogrenci arasindaki coklu benzerliklere dayal olarak
olusturulur, bu nedenle bu sekilde ki diizenleme, farkl
gecmislere sahip 6grenciler arasinda arkadashklarin
gelismesine olanak tanmiyabilir;

= W7o =



5. Hem yerel, hem bolgesel hem de uluslararasi diizeyde

ogrencilerle, diger simiflardan, okullardan, yerlerden,
sehirlerden akranlariyla (yasitlariyla) temaslari,
4. Takim isbirligini gelistirmek ve desteklemek, grup icinde degisimleri saglar. Hep birlikte cesitli ortak oyunlar,
iletisimi tegvik etmek, giiven, yardim, adil oyunlar vb. gibi etkinlikler (festivaller, sergiler, spor miisabakalari,
etkinlikler diizenlenebilir; uluslararasi giinlerin isaretlenmesi vb.), baslatilabilir.
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Aksine, o6grencilerin farkliliklarla kisisel, dogal ve siirekli
temas kurma firsat1 yoksa kiiltiirlerarasi egitimden
bahsetmek yanilticidir.

Unutulmamalidir ki, kiiltiirlerarasi egitim, farkl yaslardaki
ogrencilerle tiim derslerde capraz ve gecisli bir sekilde

sunulmaya olanak saglar.




“Egitim giiven dogurur. Giiven, umutlart

yesertir. Umutlar barisi besler.”

— Konfiigyis -
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Kiiltuirlerarasi Tasarim

Kiiltiirel, dilsel, cinsiyet, sosyal, etnik, mekansal, irksal
cesitlilik siirekli olarak mevcut olmali, terfi ve tesvik
edilmelidir.

Cesitli fotograflar, posterler, kitaplar, bayraklar, semboller,
melodiler, calg: aletleri, geleneksel nesneler ve benzerlerini
kiiltiirlerarasi tasarimi icerebilir. Aynilari, koken, yasam
bicimi, kiiltiirel ve dilsel miras acisindan cesitliligin,
zenginliginin bir 6rnegi ve yansimasi olarak hizmet
etmelidirler.

Boyle bir ortam, siirekli olarak merak uyandirmayi,
tanismaya acik olmayi, farkh karakterdeki benzerlikleri ve
farkliliklar: kesfetmeyi saglayacaktir.

Okulun/sinifin mekansal diizenlemesi tiim kiiltiirlerin
olumlu yoniinii yansitmali, yani cesitlilik, gercekci ve
eksiksiz, olumlu bir ¢cagrisim icinde sunulmalidir.

Kiiltiirlerarasi bir ortam daha basit ¢oziimlere dayanabilir:

- 1%6 -
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1. Cesaretlendirici, tegvik edici ¢ok dilli mesajlar, sloganlar,
posterler

liging coziimler, tarihin farkli donemlerinden, farkli cografi
bolgelerden iinliilerin diisiinceleri, mesajlari olabilir. Ornekler
bir¢ok dilde ve dolayistyla bircok metin tiiriinde yazilabilirler.

Ogrencilerin meraki: farkl kiiltiirel ve sosyal ifadelerle, birden ¢ok
dilden (hem ilgili dillerden hem de diinya dillerinden) kelimelerle
farkl: afigler yapilabilir.

M-MIO.* ”Y ! §
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2. Kiiltiirel olarak cesitli fotograflar, cizimler, uygulamalar
ve semboller

Ogrencileri, alant siklikla degistirecek ve gelistirecek potansiyel
fotograflarin, illiistrasyonlarin vb. se¢cimine aktif olarak katilmaya
tesvik edin.

Cesitliligin bir gostergesi olarak farkli hayvanlarin, bitkilerin,
binalarin, bayraklarin, kiyafetlerin, kostiimlerin, ayakkabilarin,
miizik aletlerinin, iinlii bilim adamlarinin / sanatgilarin / yazarlarin
/ sporcularin vb. gibi resim ve hikayeleri olabilir.
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3. Kiiltiirlerarasi isaretli sergiler (6rn. kumaslar, kostiimler,
nesneler, oyuncaklar vb.)

Hem siniflarda hem de okul genelinde birden fazla hareketli koseler
olusturulabilir. Sergilerin sergilenmesine ek olarak, elbette, iirtintin
kendisi, bir kostiim par¢asi, ayakkabt tiirii vb. hakkinda, yani
nereden ve ne zaman geldigi; temsil ettigi ve simgeledigi; bugiin
nerede kullanildigi (6rn. kartlar seklinde) vb. gibi drnekler yazili
bilgiler kullanilabilir.

4. Yerel ve kiiresel baglamda biyolojik cesitliligi yansitan
farkl: bitki 6rnekleri

Okulda/sinif ortaminda farkl: ¢icek tiirleri, farkli agag tiirleri ve
diger sifali otlarin kullamilacagi bir koge diizenleyin. Ilgi uyandiran
kistm baharatlar da olabilir (kiiciik kutularda, kavanozlarda,
siselerde diizenlenmis) diinyanin bir¢ok yerinden gelen tat, kokuya
ve gortiniime 0zen gosterilebilir.




Egitim stirecini farkli ge¢cmislerden gelen miizikal ogelerle
kiiltiirleraras: egitimi destekleyerek, egitim siirecini farkli bolge, yer
ve kiiltiirlerden gelen miizik unsurlarla siirekli zenginlestirilebilir ve
cesitli derslerde farkli ogretim icerikleri araciligiyla uygulanabilir.

6. Cesitli esnek 6grenci koseleri diizenleme (6rn. miizik
kosesi, yenileme ve okuma kosesi, oyun, catisma ¢6zme vb.)

Ornegin, bir okuma kogesine, 6grencilerin kolayca erisebilecekleri

resimli kitaplar, kitaplar, ansiklopedilerden olusan kiigiik bir
koleksiyon yapilabilir. Bazi eserlerin yani yazarlarin tanitimlart
haftalik/aylik diizeyde organize edilebilir. Miizik kosesi, farkli
kitalardan, diinyanin cesitli yerlerinden gelen bircok ¢algi aleti
tiiriinden eserler icerebilir.
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Kiiltiirlerarasi okul diizenlenmesinde, 6grencilerin
kendilerinin ve ailelerinin iz birakacagi dinamik, eglenceli
ve renkli bir okul alani1 olusturmaya calismalidir. Bilim
insanlari, sporcular, oyuncular, miizisyenler ve sanatcilar
gibi iinliilerin basaril1 6rneklerinin yani sira farkh cografi
bolgelerde kullanilan selamlar, bayraklar, semboller,
taninmis yapilar, kostiimler vb. gibi 6rnekler de

kullanilabilir.

- 195 -



KAYNAKCA

Bartulovic, M., Kusevic. B. (2016). Sto je interkulturno
obrazovanje — Prirucnik za nastavnike i druge znatizeljnike.
Zagreb: Centar za mirovne studije

Bias Busting for beginners (2021). Belfast: Northern Ireland
Council for Integrated Education

Guidelines for Intercultural Education (2006). Dublin:
National Council for Curriculum and Assessment

Intercultural Education in the Primary Schools (2005).
Dublin: National Council for Curriculum and Assessment

Konuenuuja 3a MHTepKyJATYpHO obpasoBanue (2016).
Cxkorje: MOH (http://www.mon.gov.mk/images/Koncepcija-
mk.pdf)

Sabli¢, M. (2014). Interkulturalizam u nastavi. Zagreb:
Naklada Ljevak

UNESCO Guidelines on Intercultural Education (2006).
Paris: UNESCO

. Vodic za unapredjenje interkulturalnog obrazovanja (2007).
Beograd: Grupa Most i Fond za otvoreno drustvo

- 196 -







Nansen Dialogue Centre Skopje

Sonay Bilal - Biljana Krsteska-Papikj - Osman Emin

Steps towards interculturalism

Skopije, 2022



Introduction

The preparation of this brief guide through intercultural challenges
was encouraged and emerged as a result of our wish to deal with
numerous dilemmas, and sometimes misperceptions about the
intercultural aspects of the upbringing and educational process.

We would like this handbook to be an easy, clear and simple guide
used in schools and classrooms in dealing with daily and frequently
asked questions with an intercultural sign.

Intercultural education seeks to continuously support the richness
of diversity in almost all areas of human life. It is an education
focused on the advocacy of equal opportunities, human rights, non-
discrimination, empathy, acceptance and respect.

That is why intercultural education is crucial for all children and
students, regardless of their age.

Moreover, intercultural education should be a naturally embedded
component in the daily upbringing and educational process,
regardless of the ethnic and linguistic structure of students and
teachers in a school.

Intercultural education does not only deal with ethnic, racial and
linguistic differences, but should also affect students' awareness of
the differences found in many areas of everyday life (such as social
status, gender, age, profession, family background, learning style,
food culture, physical appearance, etc.).

- 202 —

It is clear that this type of education does not imply the
introduction of a separate subject, but should be a reflection of a
cross-curricular approach, just as it should be an element of both
formal and "hidden" curriculum.

We sincerely hope that this guide will give support to teachers,
professional associates and parents, but also interested individuals
in developing an inclusive and warm classroom ambiance, in order
for everyone to feel welcome, recognized and accepted!

The authors




"No one is born hating another person
because of the colour of his skin, or his
background, or his religion. People must
learn to hate, and if they can learn to hate,
they can be taught to love, for love comes

more naturally to the human heart than

its opposite.”

— Nelson Mandela -
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Interculturalism and the individual
Respect for uniqueness

The first (and the last) name reflects the personal and
family identity of each individual and deserves particular
respect and attention, especially in a school context.
Students and teachers often have the opportunity to
encounter names and surnames from different cultural
contexts in the school environment. It should be properly
used in the pedagogical work, in order to sensitize students
and teachers for acceptance, empathy and openness in an

intercultural manner.

Each first (and last) name has a certain story, meaning,
symbolism and emotional dimension, first of all for
students, i.e., teachers, and then for members of their
families, which is another reason for nurturing
intercultural sensitivity following some specific and easy

applicable steps:
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1. Find out about the meaning of your name, but also of the
names of your students, colleagues and associates in the

upbringing and educational process. 2.Use relevant sources to find out more about the origin

and meaning of names.

There are a lot of games available for discovering and learning || S
about names, such as: My Badge; Singing name; Playful name;
Name + characteristic/colour/sound; Story about my name, etc.

Onomasticons can be useful sources of documented interpretations
and explanations of the meaning of names.



3. Encourage students to tell stories about their names, i.e.,
who chose their name, whether they were named after a
family member, what is the meaning of the name, whether
they are satisfied with the name, etc.

Create a safe group climate in which students would feel safe and
welcome to share their stories. Mocking in the group, inappropriate
comments or insults should not be allowed. Provide each child with
enough time to tell their story. Allow each child to share as much
information about their name as they like, without further insisting
or asking about certain aspects of the name.

4. Learn more about the cultural context from which the
first (and the last) name of your students and co-workers
originates.

An encouraging circumstance is if you already have the names of
the students and are able to learn and read more about some of
them.




_—,— e —————

There are some easy ways for faster memorization of the names of
larger number of students, such as: badges, name cards or self-
adhesive tapes with written names placed on the desks. It is
preferable to avoid addressing like: You at the first desk; Girl sitting
next to the door; Boy with a red blouse, etc.

6. If you do not understand the first (last) name, ask the
student to repeat it again, in order to avoid
mispronunciation.

It is all right to ask a child to repeat their name if you have not
understood it.

For example: I would really like to pronounce your name correctly
and accurately. Please help me with that! How do I pronounce it
correctly? Please repeat it once more slowly!




Name:

‘ Shania

R y

7. Pay attention to the correct pronunciation and
accentuation of the first (last) name.

If you are unsure how to pronounce and accentuate the name correctly,
you can ask the student or their family members to help you. They will
find this kind of initiative as very important, as it indicates respect.

N e e e ——

Teachers may warn their colleagues and co-workers if they notice
that the first or last name of some students is used incorrectly. It
gives a child additional feeling of safety.

N e e ———



9. Correct yourself immediately if you pronounce the name
improperly.

After the students introduce themselves, it is a good practice to
repeat the student's name immediately to make sure that you have
heard and pronounced it correctly.

N
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MY NAME 1S
BIANCA

10. Do not shorten first (last) names, as they often remain
as permanent nicknames.

Never shorten names without permission of students or family
members. Make sure that classmates or your co-workers do not
practice it. If certain nicknames are allowed, make sure they do not
have a negative connotation and are not rhyming in a derogatory
context (e.g., Anna Banana, Kim Scream). In the case of longer
names, which may be more specific for pronouncing, you should not
insist on shortening them in order to make the pronunciation
easier, because this underestimates the identity and the cultural
origin of the student.




11. Comments like "Your name is so strange!"; "What was
the reason your parents named you so?"; "Isn't that a
typical male/female name?"; "Why do you have such a long
name?", "I will never remember your name", etc., are
considered as inappropriate.

The recommendations refer to the last names as well, and
comments on their geographical, ethnic origin, etc. Some names can
be more difficult and specific to pronounce, but the above-

mentioned comments would suggest that the individual is rejected
and unappreciated.

—— — = e = = =

12. Find out how to write certain names in different
alphabets.

Encourage students to create a corner with their names written and
displayed in different alphabets, which will positively affect the

students' curiosity and the expansion of their horizons.

— = = = & — =2
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13. Do not translate names or replace them with similar
names that are common in other cultures or languages.

Examples of literal translation of names are very common as well,
for example Johannes/Juan — John, Lucia —Lucy, Yorgos — George,

Iasen (Pavel) — Paul, Agnese — Agnes, etc.

= P, =



Physical appearance, food culture, gender/sex, social status
or certain health condition, etc., can often be used as a

basis for labelling particular students or teachers.

To accept someone means to have awareness and
sensitivity for these aspects as well; they should not be
perceived as an obstacle or burden, but as an advantage
and opportunity for cultural enrichment and development
both personally and professionally. This approach will
encourage the provision of a safe and inclusive school

environment.
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1. Respect for the physical appearance implies awareness of
individual features such as body height and weight, hair
colour and texture, eyes shape and colour, and certain

medical aids (e.g., glasses, hearing aids, wigs, braces,
prosthetic devices, etc.)
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2. Different food culture of students/teachers should be
recognized as an additional encouragement for developing
intercultural skills, observing the positive value and
approach.
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3. Gender role stereotypes should be avoided and overcome
by following these recommendations:

- whenever possible, students should be organized into gender
heterogeneous groups,

feminine or masculine when choosing a work materials or uniforms
(e.g., pink sheet or badge for girls, green for boys),

- when choosing toys and props, care should be taken that they are
easily accessible to all, respecting the personal choice of students
and without alluding to the so-called feminine and masculine
games, sports, jobs, etc.,

- promote positive examples and models of successful women and
men in various areas of daily life.

)
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|

- avoid the division of colours and objects to so-called typical [
|
|
|
|
|
|
|
|
|
|
|
|
|
|
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4. In order to respect the social situation in a classroom, it is
necessary for teachers to be familiar with the background of
each child. It is important to avoid publicly asking questions
about the profession, education or job of the parents/legal
guardians that would lead to labelling of some students.
Observing the social status of students, it should always be
borne in mind that not all children are provided with various
types of materials, resources or conditions for carrying out
certain types of activities, assignments, etc.

Provide classrooms with spare work materials for students who
cannot afford it.
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Certainly, students and teachers differ in ethnicity,
language, race and confession. Those differences enable a
large number of upbringing and educational stimulating
interventions in order to support and promote them. They
are the basis for promoting diversity in everyday school life

through several approaches.
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1. Learn more about the ethnic background of your
students and co-workers.

o e e - - - —— —— —— —— —— —— — — — — — — — — — — — — — — — — — — ——

Look for relevant information that can serve as a source of
interesting facts and insights about different ethnicities. Students’
interest may be aroused by stories, documentaries, etc., featuring
biographies of famous scientists, artists, athletes, or writers with
different ethnic backgrounds. The information and knowledge
gained about the ethnic origin can be upgraded with additional
interesting elements from history, geography, music, art education,
etc.

— e - - - - —— —— —— —— —— —— —— - —— —— — — — — — — — — — — — — — ———
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Students' family members can offer a lot of information and details
about which languages are spoken in the family, i.e., which
languages the child is in direct contact with. This should of course
serve as an incentive to check if all students can understand certain
instructions and expressions easily or if they need extra help and
time.

N e e e e e e e e e e o - —
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3. Find out which religious communities your students
belong to.
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N

Find out which religious holidays your students and their families
celebrate.

The symbolism of the many different religious holidays that are
celebrated in the families of the students can be the basis for
emphasizing the universal human messages. Allow students, if they
wish, to share their experiences and feelings while celebrating the
holidays in their nuclear or extended family. That will allow you to
consider all the features of celebrating different religious holidays
in families.

o — e e e e e = = e —— —— — —— —
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4. Topics related to anti-racism should be continuously
promoted.

Use a large fund of instructive motion pictures and documentary
films, literary works, music and art, interviews, etc. Encourage

students to explore biographies of prominent anti-racism activists
across different periods of history.

_—e,— e ————
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Recognizing differences should not be accepted as an
obstacle, a barrier, but as a perception of the diversity that
surrounds us and allows us to cultivate empathy, face our
own biases and identify injustice.

All this is a precondition for building self-confidence and
skills for active attitude towards them, i.e., opposing

injustice, inequality and bias.

This kind of approach suggests that it is not enough just to
cherish awareness of the importance of non-racism, non-
sexism and non-discrimination, but, on the contrary, that
we should actively advocate anti-racism, anti-sexism and
anti-discrimination as a reflection of active attitude and

fight prejudices and discriminatory policies.
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"Darkness cannot drive out darkness; only
light can do that. Hatred cannot drive out

hatred; only love can do that."

— Martin Luther King -
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Interculturalism and the group

The development of intercultural skills in
students starts, above all, from:

having a positive image of oneself and one's identity;

» free expression of one's own opinions;

» developing respect and empathy for different individuals;
» establishing open communication;

« willingness to help, share, exchange and collaborate, as well
as show trust in others;

» perceiving similarities and differences between individuals
of different backgrounds;

« understanding and nurturing the principles for resolving
conflict situations in the group;

» active listening, etc.

Intercultural approaches should enable:

interaction,

e direct multidirectional communication,

e encouragement of critical and flexible thinking,
» encouragement of and developing empathy,

» nurturing of curiosity,

» promotion of cooperation, etc.




In addition to the individual, tandem or group forms of
work offer a variety of opportunities to arouse students’
curiosity to discover and understand the differences in

many aspects.

Thus, the tolerance and acceptance are strengthened,
students are encouraged to explore new information and
perspectives, and the decision-making and problem-solving

skills get enhanced.

A few easy steps that enable the implementation of the

above mentioned, are:
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1. Researching own cultural identity, and sharing the
gained knowledge with a group of classmates. Students
should be encouraged to be open to learning and accepting
the stories of their peers;
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3. Periodic and planned rearrangement of the classroom
space, in order to encourage opportunities for building
relationships between students at the level of the whole
class, which will facilitate the creation of an inclusive

2. Sharing of knowledge and information of students environment for learning and work, and will also prevent
should be organized in small heterogeneous groups that the formation of smaller cliques. Cliques are usually
would often be composed of different members. It will formed based on certain similarities between a group of
contribute to building multiperspectivity and greater students, so this way of organizing allows fostering
interaction with classmates; friendships between students from different backgrounds;
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4. Organizing games and activities to develop and support

team cooperation, to promote group communication, trust,
assistance, fair play, etc.;

5. Enabling contacts, acquaintances and exchanges with
students, peers from other classes, schools and places of
residence both locally and regionally, as well as
internationally. Various joint games, events (festivals, open
days, exhibitions, sports competitions, international days
celebration, etc.), activities, etc., can be initiated.
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It is misleading to talk about intercultural education if
students do not have opportunities for immediate

personal, natural, and constant contact with diversity.

We must consider that the intercultural education is
implemented with students of different ages and

transversely across all subjects.
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"Education breeds confidence.

Confidence breeds hope. Hope breeds peace.”

— Confucius -
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Intercultural design

Cultural, linguistic, gender, social, ethnic and racial
diversity should always be widespread, encouraged and
advertised in a school environment.

It can include various photos, posters, books, flags,
symbols, melodies, instruments, traditional items, etc. They
should serve as an example and a reflection of the richness
of diversity in terms of origin, life style and cultural and
linguistic heritage.

Such an ambience will continuously enable the
encouragement of curiosity and openness to recognizing
and discovering similarities and differences of various
natures.

The design of the school/classroom space should reflect the
positive aspect of all cultures, i.e., the diversity should be
presented realistically in its full extent, and in a positive
connotation.

An intercultural environment can be based on certain
simple solutions:
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1. Encouraging and stimulating multilingual messages, 2. Culturally diverse photos, illustrations, applications and

mottos and posters
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Encourage students to actively participate in the selection of
photos, illustrations, etc., which would be used to change and
enrich the environment.

An interesting solution might be quotes and messages of famous
people from different historical periods and geographical areas,
written in different languages and alphabets.

They can include representation of different animals, plants,
buildings, flags, clothes, costumes, shoes, musical instruments,
famous scientists/artists/writers/athletes, etc.

Students' curiosity can be aroused by posters featuring various
cultural and social phrases and words in several (local or
international) languages.

Y — e e = = = —— — —
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3. Exhibits with intercultural sign (e.g., fabrics, costumes,
items, toys, etc.)

Several mobile corners can be organized both in the classrooms and
throughout the school. Exhibits should be accompanied by written
information (e.g., in the form of cards) about the item, the piece of
clothing, the type of footwear, etc. — its geographical and historical
origin; what does it represent and symbolize; where it is used today, etc.

4. Samples of different plants reflecting biodiversity in a
local and global context

Organize a corner in the classroom/school where different types of
flowers, specimen trees and other plants can be easily accessible.
An interesting detail can be spices (put in small boxes, jars or
bottles) from several regions of the world, which are specific in their
appearance, taste and smell.




Continuously enrich the upbringing and educational process with
musical elements from various regions, places and cultures in
support of intercultural upbringing. This can be carried out through
different teaching contents in several subjects.

6. Various flexible student corners (e.g., Music corner,
Creative and reading corner, Corner for playing games,
conflict resolution), etc.

The Reading corner, for example, may include a small collection of
picture books, books and encyclopaedias available to students.
Promotions of some of the works, i.e., writers, can be organized on
a weekly/monthly level. The Music corner may include creation of
many types of instruments from different continents and regions of
the world.




The intercultural school should strive to shape a dynamic,
playful and a colourful school space, with students and
members of their families taking part in its design. Such
environment should include greeting messages, flags,
symbols, iconic buildings, costumes, etc., from different
geographical regions, and successful examples of famous

people, such as scientists, athletes, actors, musicians and

artists.
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