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MILENA SAZDO VSKA-PIGULOVSKA, SOLZICA POPOVsK 4

introducing Emotional Intelligence

in the Translation Classroom

In total, 30 students participated in the pilot project during the academic year of
1017/2018; 23 students completed all El-related activities. EI was introduced in
“English/Macedonian Translation™ which is a 4th-year specialist translation
course during which students translate texts from a variety of fields that have par-
ricular relevance for the country’s translation market. The aim of the course is to
familiarise the students with different translation methods and techniques, intro-
duce them to field-specific knowledge and terminology and engage them in col-
laborative learning, through, amongst other methods, project work.

At the beginning of the course, the students completed the Emotional Intelli-
gence Awareness Questionnaire. The results showed that 61% had heard about
EL vet most had only vague knowledge; for 39%, EI was a completely unknown

concept.

Students next completed the DISC Personality Profile test which assesses per-
sonality by calculating people’s personal scores in the categories Dominant, In-
fluent, Steady and Conscientious, with the highest score indicating their predom-
inant personality type (see e.g. https://heartcc.org/qa/wp-content/uploadsf'20l6/
02/DISC-Assessment.pdf). This test increased their awarencss of the existence of
different personality types and reminded them that in their professional lives they
will have to cooperate with diverse people and personalities.

The students also filled in the Emotional Intelligence Questionnaire that

showed their strengths and weaknesses in the different EI domains. The question-

haire was also administered at the end of the project. A comparison of the results
showed the students whether they had been able to improv

domaing

¢ in their weaker EI
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Milena Sazdovska-Pigulovska, Solzica Popovska

The Skopje project team also administered After-class QucstiommireS after
completion of every El activity in which the :s’tudcn.ls C()El]d eXpress their Persong)
opinions and self-perceptions. The first sct of questions f"c":“'d on students® e
tions during class, while the sccond sct asked them to specify El-relateq Compe.
tences they felt they had acquired.

Throughout the year, different activitics were carried out in class. Some were
adapted for usc in T&T cducation from Mortiboys (2005), Carrington ang Whitten
(2006), and Stein (2009), or prepared by the teacher to fit specific needs of the

students.

Qualitative and Quantitative Results

After-class Questionnaire Results

The Afier-class Questionnaire was filled in after completion of every EI activity,

and comprised questions falling into the following four categories:

e Students’ recognition of their own emotions;
e Familiarisation with El-related content;
* Influence of content on students’ feelings; and

e Assessment of usefulness of the EI content,

The first set of questions made reference to the five main EI domains (self-aware-
ness, motivation, self-regulation, empathy and adeptness in relationships). Ta¢
second set addressed'speciﬁc ET activities and the competences these sought 10
develop and raised student awareness of their importance.

The After-class Questionnaire allowed students to reflect on their emotions
du.r]n” [‘,]' 2late activiti > 1 . Qe \[10115
g El-related activities in class, on what may have triggered these eme

and how these affected their way of thinking and behaviour. The results of the

questionnaires are presented in Tab)e L.
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Table 1 — After-class Questionnaire Results

Table 1 shows that the predominant feelings experienced by the students during
El-related activities were optimism (84%), enthusiasm (82%), encouragement
(78%) and self-confidence (69%). However, negative feelings were also reported.
with students indicating that at times they felt that they had lost control of their
emotions (51%), felt at loggerheads with other students (35%), intimidated (33”0
taken out of their comfort zone by the class content (3 0%), not confident during
El activities (26%), discouraged (19%) and unenthusiastic (13%) when they were
asked to complete certain assignments. Under 10% of the answers indicated that

students were either unable to recognise their emotions or did not want to reveal
how they felt,

These results show that many of the participating students had to work hard to
Manage their emotions in difficult situations, especially when they were taken out
of their comfort zone. Many also said that they needed to improve their self-con-
fidence. The main trigger of negative emotions was lack of confidence resulung
from content covered in class or conflict with other students during activitics
class. The results further revealed that students’ dislike of'a topic or activity cov-
“red in clags had a negative effect on their emotions and possibly even atfected

t : e seabs
he Quality of their performance, especially when they felt intimidated.

0 . ; . :
verall, the students felt the After-class Questionnaire useful as 1t
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Initial K1 Questionnaire Results

At the beginning

of the course, 23 students also filled in the EI Questionna:
_ - i Naire
(hem to identify their strengths and weaknesses in the five main E
nE|

which allowed
Jomains. Table 2 shows the results (orange indicates areas that need -
on,

orev are weak areas):

Initial EI Questionnaire Results

WG
EREOTIING

RQTIVATION

wSrong  ®m Needs Attention » Weak

Table 2

The results show that students’ biggest weaknesses were low self-motivation

(()5('7 = x > Y — . oq e =

((Wo I'S students = 65%) and the inability to manage emotions (14 students

D) s whnereas 31 . . = 0

t o), whereas their biggest strengths were social skills (16 students = €7 o)

strong self-awarenecc N7

& sell-awareness (15 students = 65%) and empathy (15 students = 63%)

El-related Activitioc ¢

ctivities for the Translation Classroom

B' , € > = Ligih A )~
ased on these initja] re e transh

sults, specific activities were implemented 11 th

tion classr .
00m 10 help « , el
are pres 0 help students improve the various EI domains. geveral of!
presented below

eS¢
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Int i 3
roducing Emotional Intelligence in the Translation Classroom
Building Self-Awareness

Awareness of their emotions is cssential if students are to develop strategies for
. N )

arcness concerns knowing our internal
say, our emotions and preferences.

their management. Self-aw '
states, that is to

Building self-awareness implies understanding

what triggers these emotions, emotional awareness permits us to control them and

so influence the way we behave,

The activities aimed at building self-awareness undertaken in class were:
1. Becoming aware of your emotions
2. Developing self-knowledge (also referred to as Know your preferences).

which was seen as key since it allows students to become aware of their
strengths and weaknesses

(U]

. Developing a sense of self-worth and capabilities

Becoming aware of your emotions

Carrington and Whitten suggest a three-stepped approach: (1) building selt-
knowledge, (2) noticing your achievement, and (3) best self-visualisation (Car-
rington/Whitten, 2006:11-17). In order to meet the specific needs of the studen:s.
the third activity was replaced with a different activity from their book entitled
Learning to Learn (Carrington/Whitten, 2006:31).

At the start, the students completed the “Thinking Preference Questionnaire -
Herrmann Brain Dominance Instrument”, which helps students differentiate be-
tween theoretical, practical and emotional thinking and defines four different
thinking styles: rational (analytical person), safekeeping (organised person), fecl-
ing (empathising person), and experimental (synergising person).! The aim was
to encourage students to reflect on qualities and professional interests they might

not be aware of and contemplate hitherto unfamiliar career choices, including

work as specialised translators.

Developing self-knowledge
ts were asked to draw a mind map of thew

In the second activity, the studen -
2006:14-15) and include everything, no

achievements (Carrington/Whitten,

' Carrington/Whitten 2006:13.
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subject
to being punctual,

2
(heir achievements map,? th

helping a classmate and meceting deadlines. Afier comp)|

the whole group.
In the Afier-class Questionnaire, 40% said that they felt proud of hemselo.

16% felt optimistic about the future and 28% felt encouraged. Sixteen per cent
said that they had felt intimidated, largely because they were not syre What
knowledece and skills were necessary to work in a demanding specialise ficld ang

whether they would be able to acquire these.
Developing a sense of self-worth and capabilities

The third activity, therefore, aimed to help students understand how they leam
best. ‘Learning to learn’ is an activity suggested by Carrington and Whitten
(2006:31-32) and helps students identify their main motivators for study. First,
the students completed a learning review and indicated what they did when they
tackled a demanding task or difficult subject area. Some students found self-mo-
tivation most beneficial (doing in-depth research), others were very goal-oriented
(which means that they performed best when they set themselves a specific goal).
and others sought assistance (in the form of targeted training from professionals).
The activity shows students that hard work and perseverance are crucial to success
and that giving up in frustration is not an adequate response. This realisaton
should also help them overcome difficulties and challenges in the workplace.

Given students’ feedback, it can be concluded that the activities helped students
to greatly improve their motivation and overcome anxicties and fears. What 8
impossible 10 ascertain is whether the activities also had a beneficial impact ot
the quality of their translations,

Follow-up E] Questionnaire Results
Atthe end of the '
the two-year project, several conclusions can be drawn.

First] 't stirdoente . tasks
Y> most students whe attended the course thought that the translation @3

and EI activitics were 1o at Were
€S were useful becayse they introduced them to aspects that

5 :
Camngton/Whilten, 2006:15.
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ow-up EI Questionnaire Reﬁzulis: .

MOTIVATIO T P
VOTIVATION ERMPATHY SOCIAL SKILLS

SEL
L MANAGING
ENESS EMOTIONS

#w Strong geds §
ng W Needs Attention @ Weak

Table 3

A C()m .
parison of the
re
sults of Table 2 and Table 3 shows that students improved

nall EJ ¢
omains. The bi
. The bi i
tShemSelves; — ggest improvement was in students’ ability 10 motivate
ents (30 : :
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Thirdly, the El-rclated activitics also changed students’ understanding of profes.
sional practice and the likely challenges they will encounter in their future carcerg
Before the course, students described translation as a one-way process that ip,.

volves using a computer and dictionarics and described the translator as a person

who translates words and texts from onc language into another. At the end of the
course. the students started describing translation as a two-way process that in.
volves collaboration with many different stakcholders, including other translators,
clients from different cultural backgrounds and subject experts, and began seeing
the translator as a person who communicates meaning, knowledge and ideas g5
well as emotions.

Fourthly, the EI activities also helped the translator teacher create a dynamic
learning environment through collaborative translation projects, comprising home
assignments, in-class group work and group discussions. These enhance student
autonomy, allow them to hone their social and analytical skills, and, by taking

them outside their comfort zone, also motivate them to enter unfamiliar fields.
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