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HOLISTIC DIMENSION OF CHILD ORIENTED PEDAGOGY -
CONTEMPORARY APPROACHES IN EARLY LEARNING

Abstract: Modern discourses indicate that the child learns and develops in his specific way
that means it participates in own development. It uses original ideas thus offering challenges for
pedagogical creations and influences on its individual development. Hence, we can talk about
child oriented/centered pedagogy. The other side of the modern pedagogical discourses refers to
the holistic approach in organizing the educational influences. It means the child is an eco- system
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whose behavior reflects its interaction with the nature and the socio-constructivist environment.
Hence, child development is determined by interaction with the environment.

This presupposes an educational system that relies on children’s individual approaches to
learning that can only be expressed through the freedom of children’s interpretations and ex-
pressions. This concept corresponds to the contextual or so-called natural learning which, at the
same time, provides a holistic, integrated and active educational process and enables the devel-
opment of own learning style.

In order to determine whether the development of child own learning style can be integrated in
the holistic integrative concept of early childhood development a sample of 106 educators, prin-
cipals and professionals from several kindergartens in the area of Skopje was surveyed. As well
as was interviewed 30 educators arranged in five focus groups. With the help of the descriptive
method and the application of an appropriate methodological framework, the research showed
significant results that presuppose interventions in terms of redefining some curricular aspects,
as well as revision the professional development of educators in preschool education.

Keywords: Early learning, Holistic approach, Learning style

Introduction

The influences on the development of the child’s personality are based on two pedagogical
dimensions that are in a congruent relationship: 1. pedagogical concepts oriented to the treat-
ment and the role of the child as an individual with its own integrity and needs and 2. pedagogi-
cal concepts oriented to the simultaneous influences on the child’s nature — holistic approach to
development. In other words, one pedagogical dimension refers to children’s individuality and
integrity. The other dimension, on the other hand, treats the issue related to the child’s develop-
ment as a complete eco-system on which all organized influences should act simultaneously on
the totality of his personality.

The child learns, develops and discovers in his own specific way and thereby participates in
his own development. It uses original ideas thus offering challenges for pedagogical creations
and influences on his individual development. In this way, the child builds his own learning style
as a basis for lifelong personal development and as a basis for building self-awareness and con-
fidence. However, the child also represents a complete system whose behavior is a reflection of
his synergy and interaction with nature and with the socio-constructivist environment. In fact,
child development is determined by interaction with the environment. Accordingly, we can talk
about natural or contextual learning that encourages personal affinities towards appropriate and
relevant learning styles in each child, according to his potentials and possibilities.

This requires a holistic influence in accordance with the child’s nature, which is why it is
necessary:

* An educational system that supports children’s individual (personal) learning approaches
that can be expressed only through the freedom of children’s interpretations and expres-
sions, on the one hand and,

* An educational system that encourages contextual (natural) learning and that provides a
holistic, integrated and active educational process as opposed to academically organized
education

Namely, many theorists indicate that the child’s natural curiosity in the early development
period can be turned into a conscious research and learning interest only with the support pro-
vided by natural learning processes. Contextual or so-called natural learning corresponds to this
concept, which, at the same time, provides an integrated and active educational process that en-
sures “...simultaneous engagement of all functional, socio-emotional, physical, cognitive and in-
tellectual processes, which, in turn, implies an integrated approach to child development, that is,
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holistically targeted influences on development” (Koteva-Mojsovska, 2015, p.6). Of course, this
would go in favor of developing critical awareness among children. In this direction, a reorga-
nization of the educational process in organized early childhood education is needed. Namely, a
process is needed through which the spontaneous curiosity of children will be transformed into a
directed learning process with reflection. According to this, it can be said that academic knowl-
edge and achievements are not acquired through academic and scholastic approaches to learning,
but through active, participative-experiential and continuous learning — modes of learning that
develops the various abilities for the formation of academic knowledge.

Holistic discourse presupposes an educational process that will influence all developmen-
tal aspects of the person simultaneously in an organized manner. That is why the question arose
whether the isolated conceptual setting of domain so- called approach to learning in the Early
Learning and Development Program, enables the implementation of strategies and activities that
will integrate the development of one’s own learning style into the simultaneous holistic influ-
ences on the overall development of children in preschool education. In other words, this dis-
course poses the dilemma of whether educators are able to incorporate children’s individuality
in the process of organizing and realizing the holistic-integrative educational concept within the
preschool educational system?

Method

Reflections on the possibility of integrating the development of the child’s own learning style
into the holistic integrative concept of early childhood development led to the need for research
that surveyed a sample of 106 educators, directors and professionals from several kindergartens
in the area of Skopje. Also, 30 educators distributed in five focus groups were interviewed. With
the help of the descriptive method and the application of an appropriate methodological frame-
work, the research showed significant results that assume interventions in terms of redefining
some teaching aspects, as well as a revision of the professional development of educators in pre-
school education. The subject of the research was: Conceptual setting of the developmental do-
main called approach to learning in preschool education and education as a basis for developing
one’s own learning style. The goal referred to the need to determine whether strategies and ac-
tivities are implemented in practice that will integrate the impact on the child as an individual
with personal integrity and own learning style into the holistic integrative concept of early child-
hood development. The following were taken as basic paradigms and directions that represent-
ed a landmark in the research:

*  We connect the development of the child’s personal integrity with the development of his

own learning style

* The foundations for the development of one’s own learning style are laid in early child-

hood development

* In the Early Learning and Development Program, they (the foundations for developing

your own learning style) are laid out in the approach to learning domain

The subject of research was studied from the following aspects:

» The placement of the approach to learning domain as a basis for personal development

* The recognition of difficulties in the understanding and realization of the domain approach
to learning by educators

» Educators’ awareness of their role in the implementation of the elements of the concept
for the development of the approach to learning;

» Educators’ awareness of professional competence for realizing, monitoring and evaluat-
ing the approach to learning as part of the child’s development.
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* The connection between the creation of one’s own learning style in children and the de-
velopment of self-awareness, responsibility and self-respect in them

» The explicitness in the curricular setting of the concept approach to learning

» The recognition of the concept of approach to learning as an integral part of all education-
al settings and development domains that are defined in the preschool curriculum

Among the research techniques and instruments used were the following: Analyzing the pro-
gram for early learning and development; survey of educators, directors and people from pro-
fessional services from several kindergartens in the central city area of Skopje; interviewing
educators arranged in five focus groups.

Results and Discussion

The analysis of the survey data showed interesting results. In accordance with the parame-
ters determined for this paper, only a part of them will be presented here, which are related to
the general question posed. However, it is still good to emphasize that the results assume inter-
ventions regarding:

* Redefining some curricular aspects, as well as

» Revising the professional development of educators in preschool upbringing and education.

From the analysis of the program, it emerged, among other things, that the approach to learn-
ing, although it is a separate part in the program for early learning and development, its essential
settings are recognized throughout its other segments as well as through other domains or subdo-
mains in the same program, but with a slightly different formulation. . They are recognizable in:

* The principles of the program

» The objectives given in it

* The role of the educator

*  Other domains and subdomains

* Didactic recommendations

From the analysis of the data obtained with the interview, it emerged that:

* The approach to learning is not sufficiently recognized as an integral part of all education-
al settings and developmental domains determined by the preschool curriculum

» Planning the goals, contents and activities from the domain approach to learning with an
emphasis on its separation from other educational influences, makes the holistic approach
to the development of the child’s personality difficult.

Hence, the respondents’ dilemma arose whether the domain under study should be incorpo-
rated into the curricular integration of educational goals or should remain a separate domain with
special goals as it is already given. In relation to this, the answers in the questionnaire showed
the opinion of the respondents that the approach to learning should still be realized through the
overall educational influences in the organized educational process. Namely, in the largest num-
ber of cases, ie 50% of the respondents, they believe that the approach to learning should be real-
ized throughout the entire stay of the children in the kindergarten (Chart 1). The opinions of the
rest of the respondents are equally distributed between two opposing answers, that is: 25.8% of
the respondents chose the answer that the approach to learning among children should be realized
through special goals in the educational work with children. A small percentage of the total num-
ber of respondents, or 24.2% of them, believe that the approach to learning in children should be
realized through the goals in other domains of early learning and development. If a total is made
between the answers (the answer: throughout the entire stay of the children in the kindergarten
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and the answer: through the goals of other developmental domains) that are against the view that
the approach to learning should be realized with its own special goals (74.2%) then we can to
state that the respondents consider that the approach to learning should be incorporated through
the overall educational influence within the organized educational process.

Chart 1

According to you, the goals from domain of development of aproach to
learning should be realized:

50

50
40

30 25.8 242

20 .
0% 54 2%

10 25,8%

AS SPECIAL GOALS ACROSS GOALS FROM  SPONTANEOUSLY,
25,8 OTHER DOMAINS THROUGHOUT THE

24,2% ENTIRE STAY IN THE

KINDERGARTEN 50%

25,8% @24,2% E50%

In addition to the attitude of incorporating the researched developmental domain into the over-
all impact on the child’s development, the data also shows that 81.8% of the respondents believe
that the approach to learning should be realized as an integral part of the overall holistic impact
on the child’s personality, i.e. through all other development domains (Table 1). A small percent-
age of respondents, 18.2%, believe that this domain should be implemented as a separate devel-
opment domain.

Table 1

%

Standalone development domain 18,2

An integral part of all development domains 81,8

In the same direction is the opinion of the respondents in relation to the goals of the approach
to learning. Namely, the respondents, in 63.6% of cases, appreciate that although the approach
to learning is a separate domain in the Early Learning and Development Program, its goals can,
however, be fully realized through other development domains, while 31.8% of them believe that
they can be partially implemented through other developmental domains that are given in the Ear-
ly Learning and Development Program.

However, in relation to the planning and realization of the holistic approach and in the conditions
of an isolated conceptual setting of the domain approach to learning, educators have difficulties in
planning and realizing its integration into the overall holistic approach in the educational influences
on children, which is also evident throughout the interview of the educators with the focus groups.
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The data with which educators confirm the connection of their own learning style with the devel-
opment of some personality traits in early childhood development is interesting. Namely, it is about
self-respect, self-awareness and responsibility among children and their direct connection with the
development of their own approach to learning. Regarding this question, 66.7% of the respondents
appreciate that the creation of their own learning style is related to the development of self-aware-
ness in children (Table 2). In addition to this are the answers obtained through the interview in the
focus groups. And in that part of the research, the respondents appreciate that self-awareness and
self-respect are of great importance so that the child can build his own learning style and success-
fully use it in the process of discovery. According to a participant in a focus group “...self-awareness
enables the development of learning style. Self-awareness is a motivating factor for using various
sources of knowledge, as well as for using what has been learned...” (from the focus group interview)

Table 2
trait %
Self-awareness 66,9
Self-confidence 9,1
Responsibility 9,5
Transmitting and adopting facts 14,5
Conclusion
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The concept of approach to learning in curricular frameworks is presented in isolation,
which is why it is not explicit enough for its realization within the framework of modern
holistic-integrative educational practices.

The separation of the approach to learning domain was made in order to emphasize the
importance of the development of one’s own learning style in each individual child.
Although the approach to learning is a separate part in the program for early learning and
development, the analysis of this document showed that the essential settings of this do-
main are also recognized through other segments of the educational process within oth-
er domains or subdomains in the same program and they are realized through different
forms, methods, contents and goals through holistically organized influences depending
on the professional capacities of the educational persons.

The isolated domen makes it difficult to plan and implement a holistic approach to the de-
velopment of the child’s personality.

The analysis showed that educators do not recognize difficulties in understanding the ap-
proach to learning domain, although the percentage of respondents who define it inappro-
priately is not small - but they recognize difficulties in its planning and realization as an
integral part of the overall educational influences.

The conceptual setting of the developmental domain approach to learning, although it is
theoretically recognizable, does not allow to sufficiently implement integrative strategies
and activities that will bring the development and personal learning style in connection
with the simultaneous holistic influences on the overall development of children.

The difficulty of this process in practice leads to the need for larger and more organized
trainings for educational staff in which the main actors would be the institutions and per-
sons who educate educational staff and the institutions whose priority is the development
of preschool educational practice.
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KRSTANOSKA Marija

TUTORING PUPILS FROM THE ROMA POPULATION IN PRIMARY
EDUCATION

Abstract: This paper will focus on approaches to improving the quality of education, improving
the success of Roma pupils and the role of the tutor, as a mediator between the school and the NGOs
sector in terms of extracurricular work with pupils, its irreplaceable place in schools, its role, signif-
icance and contribution to the system of primary education with pupils from the Roma population.

The purpose of this paper is to prove the justification, need and effectiveness of tutoring that
is focused on primary education of pupils from the Roma population. Also, included is determi-
nizing and exanimating the educational needs of teachers and tutors, the process of micromethod
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