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InfluencIng factors In the Process of assessment 
and gradIng of students wIth sen and maInstream 

PoPulatIon
Abstract: The inclusion of children with special educational needs in the regular school sys-

tem has been the focus of educational practice in the 21st century. Students with special educa-
tional needs should be given an equal opportunity to demonstrate what they have learned. This 
research aims to present the most influencing factors in the process of assessment and grading of 
students with SEN and mainstream population. 

A total of 480 teachers took part in the research. The Teacher Questionnaire is adapted from 
the questionnaire that appears in the work of Mc Millan (2001), Duncan and Noonan (2007), and 
Gursky (2008). In order to determine the relationship between the data obtained from different 
groups of respondents, we approached the computer processing of data with a standard statisti-
cal program SPSS for Windows applying X2 test, Fisher Exact test R x C contingency tables, as 
well as one-way analysis of variance – ANOVA.

This research shows that there is a difference in the approach used by teachers among stu-
dents with special educational needs and students from the mainstream population The invest-
ed effort of the particular student is the factor with the greatest influence in the formation of the 
grade as opposed to the comparison of grades from other professors which is the least represented.

Тhe results we obtained highlight certain points of interest for future and further research re-
garding assessment and grading by teachers with a specific focus on students with special edu-
cational needs.

Keywords: Special educational needs, Students, Assessment, Grading

Introduction
Inclusive education describes the process through which the schools are trying to identify all 

the students as individuals within the reconstruction of the curricular organization and regula-
tion and dislocation of the researches in order to achieve equal possibilities. This can be achieved 
throughout the improvement of the teacher’s efficiency, development of the resources and teach-
ing materials, development of the sense for the right to be different and etc. Within inclusion into 
educational system, the students with special needs benefit easier development, their potential 
is actualized and they are enabled to include into society and through this process the quality of 
their life is highly improved. 

Therefore, it is suggested, students with special needs should be educated, if it is possible, 
with their school mates in regular primary schools. (Jacova, 2004)

This point of view is continued by Rapaic et all. (2008) claiming that inclusive education con-
siders different types of education with appropriate conditions, where the students feel that they 
are secure, accepted, worth and that they can attract attention. This way inclusive education is try-
ing to make one adequate educational system that would be able to help the differences that exist 
between the children, by providing basic conditions that are necessary for realization of educa-
tional potential of the students with disabilities. Inclusion means a new approach to differences. 

This research is focused on estimating and grading rules used by the teachers, factors that 
have influence during the grading process. 



Grading and Monitoring the Students with SEN
According Gursky, L.F. (2008), the best way to provide favorable opportunity during a study-

ing process with numerous students with special needs is to provide appropriate, safe and ade-
quate practice for monitoring/assessment and grading in a classroom.

Including important, careful and individual activities during assessment of the knowledge has 
a positive influence in studying process of a student. Different methods and assessment of the 
practices encourage active learning of an individual. There is a real need, teachers to use measur-
ing techniques and assessment of the knowledge which would lead to easer mastering and acqui-
sition of knowledge and through this process they will get real grades (Gursky, 2008).

In a wider sense, grading refers to all the components and phases in the process of monitoring 
and valuing. Planning the grades, following the studying process, recording the data, monitoring, 
informing about student’s development, grading the efficiency and quality of education are the 
main activities that make the grading process. This is also the basic and the most important per-
spective from which we should observe and realize the grading process. The term grading is also 
used in a narrow sense when it refers only to execution and definition of the descriptive and glob-
al grading. In this phase, the teacher analyses all the available data, organizes it into numerous 
feedback and through this we get a descriptive grade or it is integrated into general assessment 
or even more it is a conclusion that communicates with a student as a global grade. Making con-
clusions about students’ achievements is an important part of evaluation process and the whole 
grading process is not just limited on defining and making conclusions about the success and the 
whole formative strategy of evaluation cannot be simplified. When it is not completely clear from 
the context, it should always be emphasized if it refers to wider and full meaning or it refers to 
narrower and more specific meaning (Havelka, Hebib, Baucal, 2003). 

The students’ progress in education should constantly and carefully be monitored and the teach-
ers should intervene if it is necessary. A teacher can overlook the possibility to assist to the student 
if the knowledge is not monitored more often, carefully and constantly (Campell, Collins, 2007). 
For this reason we can agree that multiplied methods and different types of assessment instruments 
give their contribution to the students with special needs (Rieck, Dugge and Wadswort, 2005). 

Research Methodology
The Aim of the Research 
The aim of this research is to show the factors that have influence in the process of assess-

ment and grading for the students with special needs and for the students from the regular classes.
The instrument that is used is a Questionnaire for the teachers that consisted of 3 parts. This 

way the teachers were enabled to describe their assessment practices and grading practices ac-
cording to POP. This Questionnaire is adopted according to the questionnaire that appeared in 
Mc Millan, 2001, Duncan and Noonan’s work, 2007, as well as a questionnaire than was used 
by Lisa Francine Garski in her thesis named “Assessment and grading practices for the students 
in inclusive classrooms by the teachers from secondary schools” (Gursky, L.F. 2008, Second-
ary Teachers Assessment and Grading Practices in Inclusive classrooms. Saskaton: University 
of Saskatchewan).

A Sample and a Population
There were 480 teachers that took part in this research and they were divided into 3 groups: 

teachers from the regular classes, teachers that worked with students in inclusive classrooms and 
the teachers that worked with special needs students.



Statistically Processed Data 
In order to determine the relationship between the received data from different groups of ex-

aminees, we have used computer processed data with a standard statistical program SPSS for 
Windows with X2 test, Fisher Exact test R x C contingency charts as well as an one way vari-
ance analysis – ANOVA. The difference in importance level of p≤0,5 is considered as statistical-
ly important difference. 

Analyze of Research Results
Regarding the question in which level the teachers feel prepared to face the challenges to teach 

the students with POP it is interesting if we study the results for all of 3 groups of teachers, alto-
gether. According to the results, 14% of the teachers do not feel prepared at all and 20% feel that 
they are not prepared enough (Chart 1). 

Chart 1 
The level of readiness for 3 groups of teachers

Level of readiness Frequency Percentage 

I am not ready at all 67 14,0

I am ready at certain level 135 28,1

I am satisfied with my readiness 89 18,5

Completely ready 95 19,8

Total 480 100,0

When we talk about the additional education and if we study the results altogether, half of the 
teachers took part in several additional courses for students’ monitoring and grading (picture 1). 

Picture 1 
Additional education of 3 teachers’ groups 
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Factors that Influence Grading Process – Real Practice/Wanted Practice
It was our interest to research if there is a difference in real practices, i.e. the things that 

teachers use regularly and the things that teachers find important and necessary in the process 
of valuing and grading in special needs classes. We got the following data. In Real practice the 
factor that has the most influence is the student’s effort – the quantity of effort that he/she uses 
(M=3.52), while it influences the grade at the smallest level – comparison with the grades of oth-
er subjects (M=2.47).

In Wanted practice the factor that has the biggest influence is the invested effort, student’s im-
provement, behavior and other unmeasured indicators (M=4.05), while the comparison with the 
grades of other subjects is the least influenced factor.

Our research showed that there is a significant difference in factors that are used in grading 
process by the teachers.

The F test (F=39.581, p <0.01) that we got by ASNOVA shows that there is a difference be-
tween the three groups of the teachers (Chart 2).

Chart 2 
The difference in factors that teachers take into consideration during grading process

Sum of squares df Middle square F Sig.

Between the 
groups

5378.835 2 2689.417 39.581 .000

In groups 32410.896 477 67.947

Total 37789.731 479

From Chart 3 we can see that those teachers that work with students with SEN in inclusive 
classes emphasize that better success comparing with the beginning of the school year has the 
biggest influence on grades and comparing with other subjects has the least influence on stu-
dent’s grades. 

The teachers that teach the students with SEN in special needs classes value the student’s ef-
fort the most, the level of effort that a student uses to learn the material, but the least valued de-
tail is a comparison with the results from previous years.

The teachers that teach in regular class value the students’ activity, concentration and the lev-
el they take part in activities the most, while the factor that is the least important is a comparison 
with grades of other subjects.

It is confirmed that from all the factors that take part in defining a grade the highest arithme-
tic mean has the invested effort, while the comparison with other subjects’ grades has the low-
est influence.

Chart 3 
The factors that influence defining the grades at 3 groups of teachers
A.	 Factors that have influence 

in grading process
Inclusive 
classroom

Special 
needs 
classes 

Students 
from regular 
classes

1. Performances compared with a 
scale of percentage accuracy 

M 3.03 2.50 3.18

SD 0.88 0.84 0.87



2. Completing of   specific learning 
objectives

M 3.16 2.95 3.34
SD 0.76 0.75 0.81

3 Academic performances as 
opposed to other factors

M 3.21 2.43 3.17
SD .93 .91 .89

4. Student’s ability level M 3.46 3.20 3.57
SD .92 1.04 0.95

5. Student’s efforts – the capacity 
of invested efforts

M 3.46 3.53 3.55
SD .92 1.18 .98

6. The quality of completed 
homework

M 3.29 2.56 3.52
SD .89 1.10 .91

7. Attendance and completed 
homework

 M 3.30 2.76 3.65
SD .92 1.13 .99

8. The level of student’s 
concentration/ does he/she take 
part in discussion

 M 3.40 3.05 3.72
SD .93 1.12 .98

9. Improvement, behavior and 
other unmeasured indicator

 M 3.10 3.40 3.69
SD .98 1.02 1.09

10. Improved performance 
compared with the beginning of 
the school year

 M 3.52 3.19 3.67
SD .93 1.12 .98

11. Working habits and neatness  M 3.33 3.20 3.53
SD .98 1.02 1.09

12. Student’s performance 
compared with other students’ 
in class

M 2.80 2.45 3.15
SD .92 1.04 0.95

13. Student’s performance 
compared with other students’ 
from previous years

 M 2.69 2.38 2.90
SD .98 .72 .69

14. Comparison with other 
teachers’ grades

 M 2.53 2.07 2.63

SD 1.10 1.13 1.13
15. Disruptive performance  M 2.61 2.76 2.93

SD 1.12 1.22 1.31

By data processing of the part of the teachers’ questionnaire with opened type of questions, 
we have faced the unexpected results:

Teachers that teach in regular classes find that descriptive grading is not a good option, while 
the special needs teachers as well as the teachers that work in inclusive classrooms find that nu-
meric grading should permanently be replaced with the descriptive grading for the students with 
SEN; Teachers that teach in regular classes and the students with SEN have an impression that 
students’ interest for finishing their obligations and duties has reduced during the past years. The 
students act disinterestedly towards the education and they do not finish their tasks and obliga-
tions; The teachers have noticed that there is no enough communication between the teachers and 



the parents. There is an opinion that there is not enough interest in student’s progression by the part 
of parents; The students from regular classes i.e. from inclusive classrooms do not show satisfacto-
ry level of empathy and understanding towards the special needs students. They show their displea-
sure in every opportunity when their classmate gets a grade according IEP which is not relevant or 
deserved according to their opinion or they have to invest more effort and to prove more knowledge 
for the same grade; The teachers that teach in inclusive classrooms find grading difficult when it has 
to be according to IEP. Huge number of teachers thinks that it is not fair towards their classmates or 
at least there should be a notice in the student’s certificate that the student is graded according to IEP.

From the received data we can conclude and give suggestions for improving assessment and grad-
ing practices in Republic North Macedonia:

We should organize internal and external trainings and seminars in order to educate the teach-
ers about assessment and grading methods; We should organize internal and external trainings and 
seminars in order to train the teachers not only to work with special needs students but to work with 
students that have studying difficulties, too; We should support the school staff in process of strength-
ening their capacity for planning, implementing and monitoring the inclusive process; Cooperation 
between primary schools and parents of the students with special needs in order to advice, educate 
and offer other kind of help and support; Taking an active role in seminars for preparing individual 
educational plans (IEP) for the special needs students; Providing an inclusive climate in schools by 
organizing different workshops and raising awareness for reciprocally acceptance between the stu-
dents from regular classes and students with IEP; Promotion of teaching approach which will contrib-
ute to higher students’ achievements; Providing additional support for the students with special needs.

Conclusion
In this research we have shown the factors that have influence in the process of forming the grades 

with the special needs students as well as with the students from the regular classes by the teachers. 
During this process we have concluded that there are different factors that have influence depending 
on what kind of students the grading process is about. This difference is due to the teachers’ com-
mitment that grading and assessment should be adopted according to the student.

According to this analysis we have concluded that:
The teachers think that the most important factor during the grading period is the student’s in-

vested effort; The teachers think that the less important factor during the grading period is compar-
ison with other subjects’ grades;

At the same time, Villamero’s results show that the teachers use different grading strategies with 
the special needs students. These strategies are bases on factors that the teachers have recognized 
the necessity that we should find grading practices that are relevant and that respond to these stu-
dents’ needs.

If we find grading in the classroom for the key factor in improving the studying process for all 
the students equally there is a real necessity all the teachers to be educated properly about assess-
ing and grading practices. 

Тhe results we obtained highlight certain points of interest for future and further research re-
garding assessment and grading by teachers with a specific focus on students with special educa-
tional needs.

Literature
Јачова, З. (2004). Инклузивно образование на децата со посебни образовни потреби во Република 

Македонија, Дефектолошка теорија и практика, 1–2: 35–46 
McMillan, J. H. (2001). Secondary teachers classroom assessment and grading practices. Educational Measure-

ments, Issues and Practice, 20 (1), 20-32.



Duncan, R. C., & Noonan, B. (2007). Factors Affecting Teachers Grading and Assessment Pratices. The Alberta 
Journal of Educational Research, 53, 1-21.

Gursky, L. F., (2008). Sekondary Teachers Assessment and Grading Practices in Inclusive classrooms. Saskaton: 
University of Saskatchewan

Villamero, R.J. (2014). Teachers’ Assessment Strategies for Children with Disabilities: A Constructivist Study in 
Regular Primary Schools in Negros Oriental, Philippines. Master’s Dissertation Department of Special Needs 
Education. Faculty of Educational Sciences. University of Oslo.

Havelka. N., Hebib. E. B.  (2003). Ocenjivanje za razvojučenika Priručnik za nastavnike. Ministarstvo za prosve-
tui sport Republike Srbije Beograd.

Campell, C., & Collins, V., L. (2007). Identifuing essential topics in general and secial education introductory 
assessment textbooks. Educational Measurement, Issues and Practica 26,9-18.

Rieck, W. A, &Dugger – Wadsworth, D. E., (2005). Assessment acommodations: Helping students with excep-
tional learning needs. Jntervention in School and Clining, 41, 105-109

Rapaić, D., Nedović, G., Ilić, S., Stojković, I. (2008). Zakonski okvir I inkluzivna praksa, Fakultet za specijalnu 
edukaciju i rehabilitaciju, Univerzitet u Beogradu.





Contents

Foreword 3
WELCOMING SPEECHES 5

Prof. Dr. Elizabeta TOMEVSKA-ILIEVSKA 
Prof. Dr. Ratko DUEV 
Mr. Kiril PECAKOV
Prof. Dr. Nikola JANKULOVSKI
Mr. Jeton SHAQIRI
Prof. Dr. Stevo PENDAROVSKI 

PLENARY SPEAKERS 17
Prof. Dr. Natasha ANGELOSKA GALEVSKA: Methodology of Pedagogy – 

Pillar of Pedagogical Science 17 

Prof. Dr. Tonća JUKIĆ: Slow Pedagogy and Contemporary Teaching Strategies 23

Prof. Dr. İrfan ERDOĞAN: Educational Policy and Reforms 31

PAPERS OF THE PARTICIPANTS  35
AJDINI Merita 

Math’s Games as a Mechanism for Successful Learning in Elementary Classes 36

ALEKSOVA Gordana, DIMITRIEVA-GJORGJIEVSKA Marina: Distance Learning 41

ALEKSOVSKA VELICHKOVSKA Lence, GONTAREV Seryozha,  
POPOVSKI Luka: Effects of Innovative Tandem Hours on Physical 
Education on Motor Capacity of Children in Elementary School Level 49

ANGJELESKA Natasa, BLAZHEVSKA Aleksandra: New Teaching Practice for 
the New Era 58

ANĐELKOVIĆ D. Slađana, VRAČAR Maja: Professional Development of 
Teachers within the Concept of Education for Sustainable Development 67

ATANASOV Petar: Interculturalism and the Ethnic Challenges in the Primary 
Education in North Macedonia 75

BADAREVSKI Bobi: Gender Sensitive Education as a Prerequisite for 
Comprehensive Sexuality Education 83

BAJRAMOVIĆ Zlatan: Security Challenges in Education Process on Faculty of 
Political Sciences in Sarajevo During Pandemic of COVID-19 90

BAJRAMOVIĆ Zlatan, PODŽIĆ Vahid: The Role of the Department of 
Foreign Languages in Military Education of Armed Forces of Bosnia and 
Herzegovina 97



BILAL Sonaj, KRSTESKA-PAPIĆ Biljana: Intercultural Transformation of the 
Educational Process 105

BUZAR Mirsad, BAŠIĆ Ilarija: Opportunities and Challenges of Educating 
Migrant Children in Bosnia and Herzegovina 109

CHALOVSKA Sonja, PECEVA Vesna, LAZOVSKI Aleksandar,  
IGNJATOVA Milena: Innovative Models for Motivating and Connecting 
the Community for Better Early Childhood Development 119

CSISZÁRIK-KOCSIR Ágnes,GARAI-FODOR Mónika: The Importance and 
Scope of Financial Education in a Project Perspective and in the Shadow of 
the Pandemic, Based on the Results of a Primary Research 123

DELCHEVA DIZDAREVIKJ Jasmina, HRISTOVSKA Irena:  
Horizontal Learning – Professional Development of Teachers 131

DIMITRIEVA-GJORGJIEVSKA Marina: Evaluation and Assessment of 
Students Achievments 140

DIMITROV Ivan, PETKOVA Iliana:  
Terminal Values for Students with Pedagogical Profile of Education 145

DIZDAREVIKJ Vedran: Jerome Bruner on Literature:  
Concerning the Importance of Narratives for Education 151

DUBOVICKI Snježana, KOMESAROVIĆ Zoran:  
Creativity in Teaching Mathematics 159

DURCHEVSKA GEORGIEVA Gabriela, CHONTEVA Zaneta,  
PALCEVSKA Simona: Preschool Education and Parent Involvement 
in Children’s Activities as Determinants of Students’ Performance in 
Mathematics in the 2019 TIMSS Survey 166

GALEVSKA Elena: Opinions of Students toward Vaccination 174

GARAI-FODOR Mónika

CSISZÁRIK-KOCSIR Ágnes: Opportunities for Volunteering Education at 
University – Empirical Experiences from an International Project 180

GENCHEVA Keti, BAKOEVA Yanitsa: Intercultural and Multicultural Education 184

GJUROVSKI Marjan, MARKOSKI Goce: Informal Education – Opportunity 
for Successful Career Development 188

HOČEVAR Andreja, KOVAČ ŠEBART Mojca, LUKAN Mojca: Where do 
Changes Lead in Identifying and Ensuring the Quality of Early Childhood 
Education and Care in Slovenia? 194

IKONOMOSKA Angela: Analysis of the Curricula and Textbooks for I and IV 
Grade in Primary Education 201

ILIEVSKI Vladimir, TRAJKOV Ivan, ANCEVSKA Zaklina: Social Problems of 
Students with Rare Diseases in Elementary and Secondary Education 209

ILIKJ PESHIKJ Milena, ANGELOSKA GALEVSKA Natasha: Influencing 
Factors in the Process of Assessment and Grading of Students with SEN 
and Mainstream Population 218



JANCEV Mitko: Ecological Research and Education for Sustainable 
Development of the Municipalities 224

JEVTIĆ Bisera, JEVTIĆ-TRIFUNOVIĆ Nevena, MILOŠEVIĆ Danijela: 
Educational and Advisory Work in the School Community: Teacher Perspective 232

JOVANOV Marjan, JAKIMOVSKI Antonio: Archaeological Evidence for 
Education in Ancient Macedonia 238

KAMCEVSKA Biljana, PALCEVSKA Simona: Challenges and Creative 
Solutions for Learning Through a Holistic Approach in Early Child 
Development 245

KARADAKOVSKA Marija: The Status of the School Subject Macedonian 
Language for the Students from Different Communities in the Second 
Educational Period of the Elementary Education 250

KAROVSKA RISTOVSKA Aleksandra, FILIPOVSKA Maja: Universal Design 
in Learning and Response to Intervention: Essential Elements in Inclusive 
Education 256

KESKINOVA Angelka, AVIROVIC BUNDALEVSKA Irena,  
RADULOVIĆ Makedonka: Adaptation of Students to  
Distance Learning During the COVID 19 Pandemic 265

KITANOVA Irena: Comprehension Reading as Part of a Text Interpretation 272

KLASHNINOVSKI Aleksandar, MAKESKA Anja Marija,  
RADENKOVIC Darjan, KASTRATOVIKJ Ema, PESOVSKI Ivica: 
Personality Traits and Career Decisions 276

KOLAK Ante, MARKIĆ Ivan: Representation of Educational Challenges 
during the COVID-19 Pandemic in Croatian Research on Education 284

KOTEVA-MOJSOVSKA Tatjana: Holistic Dimension of Child Oriented 
Pedagogy – Contemporary Approaches in Early Learning 295

KRSTANOSKA Marija: Tutoring Pupils from the Roma Population in Primary 
Education 301

KUDLÁČOVÁ Blanka: Historical-Educational Research: Past, Present, Future 307

LAMEVA Beti, NAUMOVSKA Elizabeta: The Influence of Socio-economic 
Factors on the Students’ Achievements from RNM in TIMSS 2019 315

MEHMEDBEGOVIC-SMITH Dina 
The Role of Teachers in Supporting Plurilingualism in Diverse Contexts: Insights 
from London 324

MIRCHEVA Vesela: Evaluation of School – age Students Through a Portfolio 332

KOVAČ ŠEBART Mojca, KOVAČ Miha, MAŽGON Jasna 
Study Habits of Students in Relation to University Teachers’ Expectations 338

NIKIČIĆ Igor: Professional Learning Communities in Schools 347

NIKODINOVSKA BANCOTOVSKA Suzana: Initial Education and 
Professional Training of Teachers through Pedagogical Faculties 355



NIKOLOVSKA Frosina, DIMITRIEVSKA Nadica: The Role of Local  
Self-government in the Development of Education 361

NIKOLOVSKI Damjan: Is Macedonian Society Ready to Meet the Needs  
of People with Dyslexia? 368

NIKOLOVSKI Marjan, DIMITRIEVSKI Maksim: The Role of Local  
Self-government in Dealing with the Consequences of the Pandemic – 
COVID 19 in Education 374

OSMANOVIĆ ZAJIĆ Jelena, MAKSIMOVIĆ Jelena, NOVAKOVIĆ Aleksandar: 
The Quality of Online Teaching During the COVID-19 Pandemic 384

PESOVSKI Ivica, KLASHNINOVSKI Aleksandar, MAKESKA Anja Marija:  
The Effect of Frequent Testing on Student Performance 394

PETKOVA Dimitrinka: Challenges in Communication between Teachers and 
Teenager Students 400

POP-ARSOVA Maja, ANASTASOVSKA Irena: The Challenges of Tandem 
Teaching in Physical and Health Education from the Aspect of the Grade 
Teacher 404

POPOVSKA Jasmina: Educating Phronesis and Phronesis for Educators:  
Two Neo-Aristotelian Perspectives 409

PROTNER Edvard: Empirical Pedagogical Research between the  
Two Wars – the Case of Slovenia 415

RADEKA Igor: Pedagogy without Teleology 423

RADOVANOVIĆ Vesna, KOVAČEVIĆ Jasmina, JACHOVA Zora,  
RISTOVSKA Lidija: Social Distance of the Parents of Students with Typical 
Development towards Students with Disabilities in Inclusive Education 429

RADOVIĆ Vera, OVESNI Kristinka, KOSTADINOVIĆ Danijela:  
The Competence-Based Development of Teachers in Vocational Education 435

RAJSKÝ Andrej: From Normative Moral Education to Education of a Philiatic 
Moral Character 443

RAUNIK KIRKOV Maja, MAKASEVSKA Vesna, ADEMI Lulzim, GOLLOB 
Rolf: Practical Work through the Attitudes of Students – Future Teachers 452

RÉKA Saáry: Analyzing Perception of Security from a Psychological Perspective 457

RIZOVA Elena: Re-thinking Education in the Context of Lifelong Learning 464

SADIKU RAMADANI Diana, ARNAUDOVA Violeta 
Need for Professional Training in Teachers from Primary Education – as a 
Component of Professional Development 469

SESAR Mara: The Importance of Early Career Guidance  
in Elementary School 475

SHEHU Florina: The Teacher through the Prism of Effective Pedagogy 482

SHERIF Miftar Emel: Skopje Madrasas in the Ottoman Educational System  
(XV-XVI Century) 487



SOTIROSKA IVANOSKA Kalina: Psychological Educational Innovations: Do 
Students Successfully Face Failures and Challenges? 492

STEFANOVSKA Divna, AJDINSKI Goran: Preparing the Regular Primary 
Schools with Inclusion of all Students with Disabilities 499

STEVANOVSKA Violeta, ANASTASOVA Gordana: Professional and Career 
Orientation of Students in Primary School 505

STOJMENOVSKA Irena, GAVRILOV Goce, KOSTADINOV Bojan: The Impact 
of Intelligent Learning Management Systems in Improving Educational 
Processes 513

TANČIĆ Nataša, PAVLOVIĆ Aleksandra: Inclusive Culture as a Pedagogical 
Dimension of Successful Educational Inclusion 520

TASEVSKA Alma: Parental Programs for Quality Childhood 528

TASEVSKA Daniela, DYANKOVA Gergana, DERMENDZIEVA Sofiya: 
Personal Growth and Dynamics of Identity in a Multicultural Educational 
Environment 535

TODOROVSKA Marija: Learning to Learn (Wisdom): Introducing Students to 
Philosophy 542

TODOROVSKA Marija, POPOVSKA Jasmina, DONEV Dejan,  
DJEPAROSKI Ivan, DIMISHKOVSKA Ana: The Didactic Goals of the 
Philosophy Courses in the Macedonian High School Curriculum 550

TOMEVSKA-ILIEVSKA Elizabeta, JANEVSKA Maja: Use of Literary Contents 
in Teaching in Macedonian Language 558

TRAJKOVSKA Martina: Didactic-Methodical Design of Teaching Materials 
for the Program Areas Initial Reading and Writing and Language 567

TRAJKOVSKI Vladimir: Supporting Pupils with Autism Spectrum Disorder in 
Educational Settings 574

TROSHANSKA Jasmina, KINGSDORF Sheri, PANČOCHA Karel,  
NOLCHEVA Meri: The Opinion of the Mainstream School Teachers on the 
Content of the Autism Training: the A-class Project 580

V’CHKOVA Zorka, V’CHKOVA Nadica: The Impact of the Television Shows 
on the Culture of Students’ Communication 587

VELKOVA-MANOVSKA Klaudija: The Necessity of Implementing Education 
for Sustainable Development in Early Childhood 594



EDUCATIONAL CHALLENGES AND FUTURE PROSPECTS: CONFERENCE PROCEEDINGS
International Scientific Conference “75th Anniversary of the Institute of Pedagogy – Educational 
Challenges and Future Prospects”, Ohrid, 16-18 May 2022
© 2022 Institute of Pedagogy, Faculty of Philosophy, Ss. Cyril and Methodius University in Skopje

Editors
ANGELOSKA GALEVSKA Natasha
Faculty of Philosophy, Institute of Pedagogy
Ss. Cyril and Methodius University in Skopje, Macedonia

TOMEVSKA-ILIEVSKA Elizabeta
Faculty of Philosophy, Institute of Pedagogy
Ss. Cyril and Methodius University in Skopje, Macedonia

JANEVSKA MAJA
Primary school “Ismail Kemali” Skopje, Macedonia

BUGARISKA BRANKA
Ars Lamina, Skopje, Macedonia

Published by
Ars Lamina – Publications 
Institute of Pedagogy / Faculty of Philosophy, Ss. Cyril and Methodius University in Skopje
Skopje 2022

Design and pre-press
Ars Lamina

Printed by
Evropa 92, Kochani

Print run
250 copies

Web: www.pedagogy.fzf.ukim.edu.mk

CIP - Каталогизација во публикација Национална и универзитетска библиотека “Св. Климент 
Охридски”, Скопје

37(062)

INTERNATIONAL scientific conference “75th anniversary of the Institute of pedagogy - Educational 
challenges and future prospects (2022 ; Ohrid)
    Educational challenges and future prospects : conference proceedings / International scientific 
conference “75th anniversary of the Institute of pedagogy - Educational challenges and future prospects” 
Ohrid, 16-18 May 2022 ; [editors Angeloska-Galevska Natasha ... и др.]. - Скопје : 
Ars Lamina–publications : Faculty of philosophy, 2022. - 608 стр. ; 24 см

Други уредници: Ilievska-Tomevska Elizabeta, Maja Janevska , Bugariska Branka

ISBN 978-608-267-675-3 (Ars Lamina–publications) ISBN 978-608-238-221-0 (Faculty of philosophy)

а) Образование -- Предизвици и перспективи -- Собири

COBISS.MK-ID 58566661


