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Use of Literary Contents in teaChing in MaCedonian 
LangUage

Abstract: Literary works with different formats such as literary contents in the textbooks and 
reading works are used in the teaching in Macedonian language, which are provided by the curriculum 
for the teaching subject Macedonian language. Due to the importance of this process, it receives the 
status of a special program area, which is represented in all classes of the nine-year primary education. 

Sequences from the reading works in the program area Literature are studied as smaller liter-
ary forms: fables, fairy tales, folk tales, short stories and dramatic texts, which are implemented 
in the textbooks in Macedonian language.

The purpose of the research is content and structural analysis of the curricula and literary 
contents in the textbooks in Macedonian language in the first two educational cycles of the nine-
year primary education.

According to the obtained results, in the textbooks for the teaching subject Macedonian lan-
guage, various genders, types and genres of the literary contents from domestic and foreign au-
thors are used in almost equal proportion.

Literary contents are complicated in the second educational cycle, and the complexity of the 
didactic apparatus does not follow this trend. It is necessary to complicate the requirements and 
tasks related to the literary content in the second educational cycle. However, there is a need for 
strengthening and building consistent didactic support for the analysis of literary content in the 
form of manuals and worksheets for students.

The conclusion for the need for more comprehensive research to examine the quality of the 
program setting of the program areas, re-examination of the offered literary contents, encourag-
ing students’ interest in reading literary contents included in the textbooks; the possibilities for 
actualizing the representation of reading on a daily basis, in general in the teaching and extracur-
ricular time is imposed.

Keywords: Literary contents, Textbooks, Curricula, Reading

Introduction
Using literary works in teaching is a complex and multi – layered process. It primary arises 

from the specificity of the literary work, but also from the didactic procedures needed for the ef-
fective discovery of artistic values. As for them, they should at the same time be appropriate to 
the possibilities and needs of the students, for whom the literary works are intended.

There are several ways or possibilities for using literary works in teaching. In addition to the 
fact that literary works are used in the teaching of the Macedonian language, as literary content 
in Macedonian language textbooks or as reading works in the same teaching subject, in our coun-
try there are studies that show that literary works can be used very successfully in other teach-
ing subjects as well, subjects that significantly influence the improvement of the socio-emotional 
atmosphere in teaching, i.e. successfully motivate students for teaching work, awaken positive 
emotional feelings and improve interaction in the class.

Use of literary works is regulated by the annual global plan for the Macedonian language sub-
ject, for each grade separately. They are located in the program areas: Listening and Speaking, 



Literature and Reading, Literature and Reading works, for the implementation of which the larg-
est number of teaching hours is planned. All of this indicates the importance of these program 
areas and the importance of literature, that is, “reading”, without which the use of them would 
not be possible.

“The reading” is in the basis of the process of using literary works. Namely, students must 
have mastered the skill of reading in order to be able to use literary content. The development of 
reading skills is a long process and reading is “improved” by reading, and literary contents ap-
pear as means and contents for practicing reading.

The Influence of Literary Works on Child Development
According to Dimova (2011, 17), reading contributes to cognitive, social and emotional un-

loading, where the reader at some point escapes from everyday life for a certain period, dives 
into the fictional world without borders, observes problems and desires of fictional characters, 
enters a stage of development that is already passed or, seeing the fate of others, he can forget 
his own difficulties. 

The literary work intended for students is specific and different from the work intended for adults 
in several aspects. Precisely because of that, this work represents a kind of literary phenomenon, 
because its role is very significant in the life of the child and the development of his personality.

The book and its literary power has a great influence on the child’s speech development. 
Through it, the child defines the world unknown to him and gets an initial perception of the world 
through the artistic-aesthetic language of the author. That is why the literary thought of the author 
should flow harmoniously and the action of the fable should move in the literary work. The art 
of the word is a key to discover what the author wants to convey. It develops the child’s speech 
by enriching his vocabulary. The more the child reads, the more he gets to know new words, un-
known to him, which he needs to use further when expressing himself.

All these numerous themes and motifs found in literary works for children confirm how spe-
cific they are, especially for the child’s development and creativity.

Apart from the characters of children and adults, mythological creatures, magical and fan-
tastic objects and other imagined characters that enrich children’s imagination are also found as 
literary characters.

The literary work represents an open window to the world through which the child gets to 
know it. Through it, it is taught, advised, upgraded and educated.       

Literary texts can be a topic of conversation between family members, friends, scientists, as 
well as between students and teachers. In order for a dialogue related to a literary work to suc-
ceed, pragmatic abilities of the participants in the dialogue are necessary, which means the basic 
abilities of communication, of effective and cognitive communication, then of tolerating other 
people’s opinions, of hearing and involving other participants in the dialogue and finally about 
the appropriate style of conversation.

“Literature enables the building of national, political, social, ecological, ethical norms and 
provides an occasion for a conversation about aesthetic issues.” (Dimova, 2011, 17). Part of the 
literature for children and young people was deliberately written that way, in order to build and 
to develop their aesthetic taste. For some of the young people, talking about literature is part of 
the group identity. That is, if any of them would like to be part of a group, they should have read 
certain literary works that the group supports.

Finally, the social significance of literature lies in the special aesthetic taste that appears in 
situations of collective reception (theatre, cinema, recital, etc.).

The cultural significance of literature lies in its contribution to the system of symbols with 
the help of which larger communities create their identity. Literature as part of the cultural con-
sciousness of a larger group becomes the place in which it is decided what will be remembered.



Through the written word, many events from the past can be presented, explained, captured 
and conveyed with great intensity, which in themselves, translated into literary content, influence 
the formation of the reader’s attitudes. This component is closely correlated with aesthetics, that 
is, with the development of aesthetic feelings and values, which is one of the basic literary ele-
ments in a literary work.

The book as a literary work represents a source of knowledge, but in a specific way. It does 
not refer only to pedagogically structured and didactically “modeled” literature, which is intend-
ed for a certain readership. Thus pedagogically shaped literature undertakes this special task, 
which is completely independent of its authors or publishers. Like other arts, literature is a mean 
of expression that possesses the characteristics of selection of communication and self-interpre-
tation of those who “consume” it. When approaching a discussion, through which an analysis of 
the read content is made, of course the experiences of the specific target reader group should be 
taken into account, and their cultural and sociological environment is also inevitable. Literature 
structured this way, as a means of communication, influences the creation of collective identity. 

It follows from all this that students can only get acquainted with its content by reading the 
literary work, and then express their thoughts, attitudes, value the actions of the characters and 
put themselves in dramatic roles.

The Emotional Value of Literary Works
The development of the positive emotions of the students in teaching has its own psychologi-

cal justification i.e. it is of great importance for the complete development of the personality and 
for the realization of a series of crucial tasks of teaching. This is evidenced by the latest psycho-
logical findings, according to which there is a close connection between emotions and cognitive 
processes in the learning process. In that sense, in contrast to numerous theories of the past, which 
are characterized by the distinction and opposition of intellect and emotions – whereby the ba-
sic function of human existence is reduced to cognition, regardless of whether it originates from 
the subject or is reached through the senses , and emotions are given completely marginal impor-
tance. More recent psychological research shows that there is a close connection between the in-
tellectual and emotional components of learning. Explaining the psychological nature of thought 
processes, Rubinstein (1950, 54) points out that “the role of emotions in thought can be differ-
ent. Emotion can sometimes divert thought from the right path, but, in principle, it would be in-
correct on that basis to assign only a negative role to emotions as disorganizers of thought, and to 
place their interference in thought processes in the field of pathology. The presence of emotions 
gives an opinion more tension, passion and sharpness. Thought sharpened by feeling permeates 
deeper into its object than objective indifferent and indifferent thought” and vice versa, because: 
“sometimes, changes in the cognitive sphere affect changes in the affective sphere. When stu-
dents are given the information, the intention is to change their attitudes as well.” (Rakić, 1976).

“While sensations tell us about the objects themselves, about their properties and peculiarities, 
emotions tell us what states they cause in us.” (Tofović-Kamilova, 1994, 47) Taking into account 
the ability of emotions to transfer i.e. taking into account the emotional component of attitudes, 
which are complex habits, graduated and polarized affects in relation to an experienced object, 
in their development and construction (based on learning), man always tends towards things that 
are pleasant and that satisfy us. If teaching is often the cause of negative emotions, in students 
it can lead to the building of a system of negative attitudes, not only towards it, towards the ful-
fillment of school tasks and towards the school, but also towards the wider social environment, 
whose representative it is, to the elders, to the superiors, towards those who achieve better results 
in learning and who fit more successfully into the teaching courses.

On the other hand, a large number of difficulties that arise during the creation of optimal condi-
tions for the development and use of positive emotions among students arise from the insufficient 



elaboration and specification of teaching tasks, which usually determine only the final effects of 
using positive emotions, and not the ways and the models of teaching work, which can be con-
sidered as the most appropriate.

The Literary Work in the Context of the Development of  
Language Skills
The student’s learning process begins with initial reading and writing. At the same time, the 

principle of moderation in teaching, as well as the physiological-psychological basis of reading 
and writing should be taken into account.

Reading is one of the most important activity of a person living in the modern world. Accord-
ing to Tomevska-Ilievska (2020, 115), a large number of printed materials, of various kinds, are 
sources of information. But reading a certain type of texts with an artistic character can develop 
a special pleasure, conveying the emotions of the author. Through reading, educational improve-
ment is also possible, in the broadest sense of the word. Undoubtedly, this activity represents one 
of the basic means of learning. Therefore, a good reader should master the reading technique well 
and read quickly and efficiently. Reading is an activity that in formal educational conditions can 
be called developing a culture of reading.

It is a broader task, which is accomplished through the entire educational process, and the 
second task refers to the activities within the teaching of the mother tongue. However, these two 
activities are not mutually exclusive. The main goal of the educational measures in relation to 
reading is the adoption of certain habits and skills for fast reading, the ability to fully understand 
and experience and independently serve the book. The set of these skills forms the character of 
the “developed reader”.

According to Petkovska (2008, 74) Seen from the perspective of pedagogical psychology, the 
reading is the main means of learning for human. During his life, he gets most of his knowledge 
thanks to reading. The movement of the eyes, the number of fixations and regressions are not the 
cause, but are the consequence of understanding the meaning of what is read.

Since at the beginning of reading the emphasis is mainly on the technique of reading as a 
goal, and what is read serves as a means, the words, sentences and texts that are read should be 
short and easy to understand, close to the child’s experience. Readability and understanding are 
greater if sentences are shorter, because reading long sentences requires more complex mental 
work. Later, after the reading technique is mastered, reading will become a means of acquiring 
knowledge, and text analysis will become the goal of the lesson. The fact that reading is an an-
alytical-synthetic process should be taken into account, therefore, in initial reading and writing, 
the analytical-synthetic method should be used, which best corresponds to the nature of our lan-
guage. By applying this method, the student acquires knowledge about the form of language ex-
pression, and by combining the letters in the word and by understanding the meaning of the word 
in the sentence, he is gradually able to understand the meaning of what is read. Reading is the 
discovery of thoughts through the written word. It represents an understanding of the relation-
ship between the word being read, speech and thought.

A significant problem in improving reading is the decreasing interest of students in reading 
literary content. According to some research, students have very poor reading and comprehension 
skills. For that reason, there is a need to examine the didactic competences of teachers for the op-
timal use of literary content in teaching and the didactic approach to literary content.

Modern teaching tends to the simultaneous development of three components, namely: the stu-
dent must first learn to read correctly; to read with understanding and in reading to brings emotions.

The teacher has a great role on the students in encouraging the motivation to read, giving di-
rections for reading (books, daily press and information available on the Internet), as well as for 
developing love and interest for the book.



Research Methodology
The subject of the research is the use of literary content in the teaching of the Macedonian 

language in the first two educational cycles of the nine-year primary upbringing and education 
(from the first to the sixth grade).

The purpose of the research is a content and structural analysis of the literary content in the 
teaching of the Macedonian language in the first two educational cycles of the nine-year prima-
ry upbringing and education.

The research of the problem related to the literary contents and their use in teaching requires 
this research to have an evaluative character, because it assesses the educational status of the lit-
erary contents in the teaching of the Macedonian language. This research also has a descriptive 
character, since the evaluation was made on the basis of certain conditions investigated through 
qualitative analyses, while quantification is also used for certain research parameters. So, this re-
search has an evaluative-descriptive and qualitative-quantitative character. The research is con-
temporary, because it studies contemporary issues.

General hypothesis: It is assumed that there is a need to change the content and structural 
arrangement of the literary content in the Macedonian language textbooks from the first to the 
sixth grade.

Task 1: to examine the program and content representation of literary content in the program 
area Reading, literature and reading in the textbooks of the Macedonian language subject in the 
first two educational cycles of primary education.

Technique 1: content analysis of Macedonian language curricula from the first to the sixth 
grade.

Sample 1: curricula for the subject Macedonian language from the first to the sixth grade.

Table 1
Overview of lessons by program areas for the Macedonian language subject

Program area
Number of teaching hours by program areas

first 
grade

second 
grade

third 
grade

fourth 
grade

fifth 
grade

sixth 
grade

Listening and speaking 80 0 0 0 0 0

Literature 60 0 0 0 0 0

Expression and creation 26 36 36 30 30 34

Media culture 20 10 10 10 10 10

Preparation for beginning 
reading and writing 30 0 0 0 0 0

Beginning reading and 
writing 0 70 70 0 0 0

Language 0 20 20 70 70 50

Reading, literature and 
reading 0 80 80 70 70 50

Total number of teaching 
hours 216 216 216 180 180 144



According to the results of Table 1, it can be concluded that there is a reduction in the number 
of teaching hours provided for the subject Macedonian language, since in the first educational cycle 
(from first to third grade) the annual number of teaching hours is 216 teaching hours; in the fourth 
and fifth grades it is 180 teaching hours, and in the sixth grade it decreases to 144 teaching hours. 

The literary contents that are represented in the textbooks for the Macedonian language subject 
in the first two educational cycles of basic education correspond to the program objectives of the 
corresponding program areas.

Task 2: to examine the representation of genders, types and genres of literary content in text-
books for the teaching subject Macedonian language in the first two educational cycles of prima-
ry education.

Technique 2: content analysis of the literary content in the textbooks for the teaching subject 
Macedonian language in the first two educational cycles.

Instrument 2: checklist for analyzing literary content.
Sample 2: all 14 textbooks for the teaching subject Macedonian language in the first two educa-

tional cycles of primary education (literary content).

Table 2
Presentation of literary contents in Macedonian language textbooks – first educational cycle

grade first second third in 
total

fourth fifth sixth in 
total

number of textbooks 3 3 3 9 3 1 1 5

literary 
contents

poetic 36 72 103 211 143 40 41 224

prose 81 190 212 483 99 23 25 147

In total 117 262 315 694 242 63 66 371

According to the data from Table 2, it can be concluded that in the textbooks for the teaching 
subject Macedonian language in the first two educational cycles of primary education, a variety of 
genders, types and genres of literary content are used. Also, there is a need for a more teaching hours 
due to the length and scope of the literary content in the textbooks for the fifth and sixth grade, as 
well as due to the more extensive didactic equipment.

Task 3: to examine the didactic equipment for the use of literary content in the textbooks for 
the teaching subject Macedonian language in the first two educational cycles of primary education.

Technique 3: content analysis of the literary content in the textbooks for the teaching subject 
Macedonian language.

Instrument 3: checklist for the analysis of literary content.
Sample 3: all 14 textbooks for the Macedonian language subject in the first two educational cy-

cles of primary education (literary content).
According to the research and the content analysis of the textbooks, it is concluded that the di-

dactic equipment that that is represented in the textbooks for the teaching subject Macedonian lan-
guage in the first and second educational cycle have the following functions: facilitating the work 
of teachers and providing guidelines for designing the methodical approach in analyzing and expe-
riencing literary content. They occur in the form of: questions, school assignments, creative tasks 
and homework assignments.



Figure 1 
Flow of the represented didactic equipment in the Macedonian language textbooks from the first 

to the sixth grade

second educational cycleComplication of requirementsfirst educational cycle

Conclusions and Recommendations
The systematized results point to the conclusion that the problem of the research is a significant 

pedagogical issue, which awakes the interest of the researcher, but also of the teaching “audience”. 
However, if the research problem is deeper, with a tendency to turn into a new research paper, where 
the central target group would be precisely the ultimate “consumers”, i.e. the examination of the at-
titudes of the most important – students, in relation to the use of literary works in teaching. On the 
other hand, they certainly cannot be treated in isolation from their environment (interest, peers, mul-
timedia availability and family), it can be assumed that the data that will be obtained would repre-
sent a significant “input” in the process of updating this pedagogical problem. The research can be 
rounded off with a wider scope, during which the examination of the didactic competences of the 
teachers can be deepened, then the micro-method models in function of the same goal, etc. Howev-
er, such extensive research would exceed the scope of a master’s thesis.

Regarding the literary works, the following ultimate knowledge was obtained from the smaller 
format represented in the Macedonian language textbooks (the literary contents):

According to the obtained results, the second special hypothesis is confirmed, according to which, 
in the textbooks for the teaching subject Macedonian language in the first two educational cycles 
of primary education, various genders, types and genres of literary content by domestic and foreign 
authors are used in almost equal proportions.

During the analysis of the literary contents represented in the textbooks, it was observed that the 
complexity of the same (volume, number and type of literary elements) becomes more complicated 
in the second educational cycle of primary education. At the same time, the complexity of the didac-
tic equipment does not follow this trend. It is necessary to complicate the requirements and tasks re-
lated to more complex literary contents in the second educational cycle.

Regarding the representation of folk art in the Macedonian language textbooks from the first to the 
third grade, it can be ascertained that there is minimal representation in relation to artistic literary types. 
Drama texts are also poorly represented, only 25 in all 9 textbooks or 3.60%. It is necessary to recon-
sider the possibility of increasing such literary contents in Macedonian language textbooks.

As a recommendation from the research, the need for further development of the didactic sup-
port in the processing of literary content in the second educational cycle is noted. With this, it can be 
concluded that the literary contents represented in the textbooks for the teaching subject Macedo-
nian language in the first two educational cycles of primary education are always accompanied by 
appropriate didactic support for their use in teaching (third special hypothesis).

The conclusions indicate that teachers have educational needs in the form of professional litera-
ture, which will be followed by appropriate didactic equipment, differentiated.

In the end, as a significant output from this research, and considering the data obtained from the 
part of the research, which is “bound” with the literary content, the reading works and the imme-
diate implementers – the teachers, the finding of the need for more comprehensive research to ex-
amine the quality of the program layout of the program areas that are in close correlation with the 
researched problem, re-examination of the reading works offered, regardless of whether they have 



the status of mandatory or optional; encouraging students’ interest in reading literary works and the 
literary contents included in the textbooks; the possibilities for actualizing the representation of read-
ing on a daily level, in general during teaching and extracurricular time; the availability of reading 
works; encouraging the successive approach to reading works, i.e. to read the work first, and then to 
visualize it, using other multimedia sources.

The research set up in this way is expected to make a contribution to pedagogical theory and prac-
tice for the advancement of the didactic treatment of literary works in the teaching of the Macedo-
nian language in primary education. And of course, this research problem should encourage future 
research that will focus on other aspects of this pedagogical problem, which are basically numerous 
and open very important questions in the sphere of contemporary pedagogy.

Literature
Bognar, L. & Matijević, M. (1993). Didaktika. Školska knjiga, Zagreb.
Borich, G. (1996) Effective Teaching Methods (third edition). New York: Macmillan.
Vigotski, L.S. (1977). Mišljenje i govor. Nolit, Beograd.
Vuković, M. (1984). Metodika nastave hrvatskog jezika. Zavod za udžbenike i nastavna sredstva, Beograd.
Jewell, M. & Zintz, M. (1986). Learning to read natural. Dubuque, Iowa: Kendall/Hunt Publishing Company.
Knezević, V. (1986). Strukturne teorije nastave. Institut za peadgoška istraživanja, Beograd.
Lekić, G. (1991). Metodika razredne nastave. Beograd: Nova prosveta.
McCelland, M., Acock, A. & Morrison, F. (2006). “The Impact of Kindergarten Learningrelated Skills on Academic 

Trajectories at the end of Elementary School.” Early Childhood Research Quarterly 21(4), pp. 471-90.
Meijer, J. (2007). “Cross-Curricular Skills Testing in the Netherlands.” The Curriculum Journal 18(2), pp. 155-73.
Meyer, D. & Turner, J. C. (2006). “Re-conceptualizing Emotion and Motivation to Learn in Classroom Contexts.” 

Educational Psychology Review 18: pp. 377-90.
Muijs, R. D. & Reynolds, D. (1999) School Effectiveness and Teacher Effectiveness: Some Preliminary Findings from 

the Evaluation of the Mathematics Enhancement Programme. Presented at the American Educational Research 
Association Conference, Montreal, Quebec, 19 April.

Pijaže, Z. & Inhelder, B. (1986). Intelektualni razvoj deteta. Zavod za udžbenike i nastavna sredstva, Beograd.
Rubinštajn, S. (1950). Psihologija mišljenja I govora, Zagreb: (/).
Tofovic-Kjamilova, M. & Tomevska-Ilievska, E. (2013). ‘Development of Language Literacy – States and Per-

spectives in the Republic of Macedonia’. International Symposium: Education between Tradition and Mo-
dernity. Skopje: Faculty of Philosophy, Institute of Pedagogy. Vol. 2 (pg. 174-180).

Tomevska-Ilievska, E. (2020). Holistic Approaches in the Development of Reading in teaching the Macedonian 
Language. Research in Physical Education, Sport and Health, 9, 2, 111-124. Tomevska-Ilievska, E. (2020). 
Holistic Approaches in the Development of Reading in teaching the Macedonian Language. Research in 
Physical Education, Sport and Health, 9, 2, 111-124.

Fajdetić, M. & Galić. M. (2009). ,,Kompetencije ućitelja“, Strućni skup iz informatike za voditelje županjskih 
strućnih vijeća, mentore i savjetnike Vukovar.

Šmit, V.H.O. (1999). Razvoj deteta. Zavod za udžbenike i nastavna sredstva, Beograd
Ангелоска-Галевска, Н. (1998). Квалитативни истражувања во воспитанието и образованието, Битола: 

Киро Дандаро.
Ангелоска Галевска, Н. (2010). Планирање на научно истражување, Скопје: Универзитет ,,Св. Кирил и 

Методиј“, Филозофски факултет.
Атанасова, Љ. (2009). Македонски јазик за четврто одделение за деветгодишно основно образование. 

Скопје: Министерство за образование и наука на Република Македонија.
Ачковска-Лешковска, Е. и Миовска, С. (2002). Со критичко мислење до ефективна настава. Образовни 

рефлексии, бр.1. Скопје: Биро за развој на образованието, стр. 28 – 35.
Велкова, С. и Јовановска, С. (2011). Учебник по Македонски јазик за шесто одделение. Скопје: 

Министерство за образование и наука на Република Македонија. 
Делчева-Диздаревиќ, Ј. (2003). Дидактика на јазичното подрачје во основното образование (I-IV 

одделение). Скопје: Просветно дело.
Димова, В. (2011). Методика на наставата по книжевност. Литературното дело и реципиентот. Штип: 

Универзитет „Гоце Делчев“ – Штип, Филолошки факултет. 
Димова, В. (2012). Естетиката на комуникацијата и литературата за деца. Скопје: Македонска реч.



Ѓурчинов, М. (1983). Современа македонска книжевност – синтеза на фолклорниот елемент и модерната 
експресија. Скопје: Мисла.

Ѓурчинов, М. (1988). Нова македонска книжевност. Београд: Нолит.
Јанушев, М. (2008). Учебник по Македонски јазик за прво одделение за задолжително деветгодишно 

основно образование. Скопје: Македонска искра.  
Јанушевић-Стојић, Д. (1981). Методички практикум уз уџбеник „Моја прва књига“. Београд: Завод за 

уџбенике и наставна средства.
Камберски, К. (1997). ,,Иницијалното образование на наставниците“, Образовни рефлексии бр. 3 – 4 , 

Скопје: Педагошки завод на Македонија.
Концепција за деветгодишно основно воспитание и образование. (2007). Биро за развој на образованието, 

Скопје.
Кртолица, Б., Митовска, В. и Гавриловска Аврамовска, В. (2009). Македонски јазик за четврто одделение 

за деветгодишно основно образование. Скопје: Министерство за образование и наука на Република 
Македонија.

Кртолица, Б., Тримчевска, М. и Трајкова, С. (2011). Македонски јазик за второ одделение за деветгодишно 
основно образование. Скопје: Просветно дело.

Локран, Џ. (2016). Развивање на педагогијата за образование на наставници: разбирање на поучувањето 
и учењето за поучување, Скопје: Арс Ламина – публикации.

Малчевска, Ц. и Малчевски, Р. (2001). ,,Оспособеноста на наставникот за успешно следење, проверување 
и оценување на постигањата на учениците“, Оценување на постигањата на учениците: зборник на 
трудови, Скопје: Биро за развој на образованието, Одделение за оценување, стр. 401 – 421.

Маус, Д.  и  Рејнолдс, Д. (2017) Ефективна настава: истражувања и практика. (превод од англиски јазик 
Емилија Вељанова). Скопје: Арс Ламина – публикации.

Милатовић, В. (2009). Методика развоја говора. Београд: Учитељски факултет.
Миовска-Спасева, С., (2006). ,,Личноста и компетенциите на наставникот во современото образование“, 

Годишен зборник, книга 59. Скопје: Филозофски факултет (27 – 41).
Мирасчиева, С. (2005). Комуникација меѓу наставникот и ученикот во основното училиште. Педагошки 

факултет Штип.
Мицковиќ, Н. (1988). Литературата за деца и нејзините воспитни можности. Скопје: Самоуправна 

практика. 
Наставна програма по Македонски јазик за I одделение во деветгодишното основно образование. (2007). 

Скопје: Биро за развој на образованието.
Наставна програма по Македонски јазик за II одделение во деветгодишното основно образование. (2007). 

Скопје: Биро за развој на образованието.
Наставна програма по Македонски јазик за III одделение во деветгодишното основно образование. 

(2007). Скопје: Биро за развој на образованието.
Наставна програма по Македонски јазик за IV одделение во деветгодишното основно образование. 

(2007). Скопје: Биро за развој на образованието.
Наставна програма по Македонски јазик за V одделение во деветгодишното основно образование. (2007). 

Скопје: Биро за развој на образованието.
Наставна програма по Македонски јазик за VI одделение во деветгодишното основно образование. 

(2007). Скопје: Биро за развој на образованието.
Настовска, В., Севдинска, Љ. (2019). Македонски јазик за трето одделение од деветгодишното основно 

образование. Скопје: Просветно дело.
Николовска, Е. и Николовски А. (1983). Методика на наставата по Македонски јазик во основното 

училиште. Скопје: НИО Студентски збор. 
Николовски, А. (2007). ,,Професионалните компетенции – квалитетот на образованието“, Наставникот и 

квалитетот на образованието (Зборник на трудови од научна расправа), Скопје: Дом на просветните 
работници на Република Македонија, стр. 44 – 52. Основни професионални компетенции и стандарди 
за наставници (2016). Скопје: Македонски центар за граѓанско образование (МЦГО).

Петковска, Б. (2008). Методика на креативната настава по предметот Македонски јазик во нижите 
одделенија на основното училиште. Скопје: Магор.

Петровски, Љ. (2000). Методика наставе. Синтакса у настави српског језика и књижевности. Нови Сад: 
(/).

Петрушевска, Д., Васиљевиќ, С. и Кртолица, Б. (2012). Македонски јазик за второ одделение за 
задолжително деветгодишно основно образование. Скопје: Македонска искра.



Попоска Гогоска, Л. (2015). Хрестоматија на македонски јазик за деца од седум до десет години. 
Скопје: Кат продукција.

Продановић, Т. (1968) Основи дидактике. Београд: Завод за издавање уџбеника Социјалистичке 
Републике Србије стр. 33

Севдинска, Љ. и Настоска, В. (2009). Македонски јазик за четврто одделение од деветгодишното 
основно образование. Скопје: Министерство за образование и наука на Република Македонија.

Севдинска, Љ. и Настоска, В. (2010). Македонски јазик за петто одделение деветгодишно основно 
образование. Скопје: Министерство за образование и наука на Република Македонија.

Синадиновска, О. (2000). Практикум за методика на наставата по Македонски јазик во одделенската 
настава на основното училиште. Скопје: Просветно дело.

Синадиновска, О., Андоновски, В. и Јанчева, М. (2008). Читанка по Македонски јазик за трето 
одделение за деветгодишното основно образование. Скопје: Табернакул.

Синадиновска, О. и Стојановска, А. (1999). Прирачник по Македонски јазик за наставници за четврто 
одделение. Скопје: Просветно дело.

Спасевски, М., Гркова, Л. и Лалчевска – Серафимовска, Б. (2008). Македонски јазик за трето одделение 
за деветгодишно основно образование. Скопје: Просветно дело.

Стрезовска, Е., Симитковска, Ј., Неческа, Т. и Митровска, А. (2019). Македонски јазик – учебник за 
прво одделение во деветгодишното основно образование. Скопје: Топер.

Томевска-Илиевска, Е. (2007). ,,Современи пристапи во следењето на развојот на учениците во 
основното образование“, Годишен зборник, книга 60. Скопје. Филозофски факултет (53 – 66).

Томевска-Илиевска, Е. (2015). Интерактивни пристапи во наставата, Скопје: Универзитет ,,Св. 
Кирил и Методиј“, Филозофски факултет. 

Томевска-Илиевска, Е. (2016). Интерактивни модели за развивање на педагошките компетенции, 
Скопје: Универзитет ,,Св. Кирил и Методиј“, Филозофски факултет.

Томевска-Илиевска, Е. (2019). Развојот на говорот во интеракција со раното јазично описменување. 
Прирачник за интерактивна комуникација воспитувач-дете. 21-34, Скопје: Просветно дело.

Тофовиќ-Ќамилова, М. (1995). Уметничката литература и педагошките чувства: (естетичко-
педагошко истражување), Скопје: Метафорум.

Тофовиќ-Ќамилова, М. (1996). Книжевни ликови и проблеми: Со примери од лектирата за V-VIII 
одделение: прирачник за наставници и студенти. Скопје: Македонска цивилизација.

Тофовиќ–Ќамилова, М. (2020). Македонски јазик за второ одделение за деветгодишно основно 
образование. XI издание. Скопје: Просветно дело.  

Тофовиќ–Ќамилова, М. (2020). Македонски јазик за прво одделение за деветгодишно основно 
образование. XIII издание. Скопје: Просветно дело.

Тофовиќ-Ќамилова, М. и Томевска-Илиевска, Е. (2009). Пишуваме – размислуваме. Прирачник по 
Македонски јазик за второ одделение. Скопје: Просветно дело АД.

Тофовиќ-Ќамилова, М. и Томевска-Илиевска, Е. (2017) ’Основите на раното јазично описменување на 
децата во предучилишна возраст’ (изворен научен труд) Книга 70. Скопје: Филозофски факултет-
Скопје. (79-91)



Contents

Foreword 3
WELCOMING SPEECHES 5

Prof. Dr. Elizabeta TOMEVSKA-ILIEVSKA 
Prof. Dr. Ratko DUEV 
Mr. Kiril PECAKOV
Prof. Dr. Nikola JANKULOVSKI
Mr. Jeton SHAQIRI
Prof. Dr. Stevo PENDAROVSKI 

PLENARY SPEAKERS 17
Prof. Dr. Natasha ANGELOSKA GALEVSKA: Methodology of Pedagogy – 

Pillar of Pedagogical Science 17 

Prof. Dr. Tonća JUKIĆ: Slow Pedagogy and Contemporary Teaching Strategies 23

Prof. Dr. İrfan ERDOĞAN: Educational Policy and Reforms 31

PAPERS OF THE PARTICIPANTS  35
AJDINI Merita 

Math’s Games as a Mechanism for Successful Learning in Elementary Classes 36

ALEKSOVA Gordana, DIMITRIEVA-GJORGJIEVSKA Marina: Distance Learning 41

ALEKSOVSKA VELICHKOVSKA Lence, GONTAREV Seryozha,  
POPOVSKI Luka: Effects of Innovative Tandem Hours on Physical 
Education on Motor Capacity of Children in Elementary School Level 49

ANGJELESKA Natasa, BLAZHEVSKA Aleksandra: New Teaching Practice for 
the New Era 58

ANĐELKOVIĆ D. Slađana, VRAČAR Maja: Professional Development of 
Teachers within the Concept of Education for Sustainable Development 67

ATANASOV Petar: Interculturalism and the Ethnic Challenges in the Primary 
Education in North Macedonia 75

BADAREVSKI Bobi: Gender Sensitive Education as a Prerequisite for 
Comprehensive Sexuality Education 83

BAJRAMOVIĆ Zlatan: Security Challenges in Education Process on Faculty of 
Political Sciences in Sarajevo During Pandemic of COVID-19 90

BAJRAMOVIĆ Zlatan, PODŽIĆ Vahid: The Role of the Department of 
Foreign Languages in Military Education of Armed Forces of Bosnia and 
Herzegovina 97



BILAL Sonaj, KRSTESKA-PAPIĆ Biljana: Intercultural Transformation of the 
Educational Process 105

BUZAR Mirsad, BAŠIĆ Ilarija: Opportunities and Challenges of Educating 
Migrant Children in Bosnia and Herzegovina 109

CHALOVSKA Sonja, PECEVA Vesna, LAZOVSKI Aleksandar,  
IGNJATOVA Milena: Innovative Models for Motivating and Connecting 
the Community for Better Early Childhood Development 119

CSISZÁRIK-KOCSIR Ágnes,GARAI-FODOR Mónika: The Importance and 
Scope of Financial Education in a Project Perspective and in the Shadow of 
the Pandemic, Based on the Results of a Primary Research 123

DELCHEVA DIZDAREVIKJ Jasmina, HRISTOVSKA Irena:  
Horizontal Learning – Professional Development of Teachers 131

DIMITRIEVA-GJORGJIEVSKA Marina: Evaluation and Assessment of 
Students Achievments 140

DIMITROV Ivan, PETKOVA Iliana:  
Terminal Values for Students with Pedagogical Profile of Education 145

DIZDAREVIKJ Vedran: Jerome Bruner on Literature:  
Concerning the Importance of Narratives for Education 151

DUBOVICKI Snježana, KOMESAROVIĆ Zoran:  
Creativity in Teaching Mathematics 159

DURCHEVSKA GEORGIEVA Gabriela, CHONTEVA Zaneta,  
PALCEVSKA Simona: Preschool Education and Parent Involvement 
in Children’s Activities as Determinants of Students’ Performance in 
Mathematics in the 2019 TIMSS Survey 166

GALEVSKA Elena: Opinions of Students toward Vaccination 174

GARAI-FODOR Mónika

CSISZÁRIK-KOCSIR Ágnes: Opportunities for Volunteering Education at 
University – Empirical Experiences from an International Project 180

GENCHEVA Keti, BAKOEVA Yanitsa: Intercultural and Multicultural Education 184

GJUROVSKI Marjan, MARKOSKI Goce: Informal Education – Opportunity 
for Successful Career Development 188

HOČEVAR Andreja, KOVAČ ŠEBART Mojca, LUKAN Mojca: Where do 
Changes Lead in Identifying and Ensuring the Quality of Early Childhood 
Education and Care in Slovenia? 194

IKONOMOSKA Angela: Analysis of the Curricula and Textbooks for I and IV 
Grade in Primary Education 201

ILIEVSKI Vladimir, TRAJKOV Ivan, ANCEVSKA Zaklina: Social Problems of 
Students with Rare Diseases in Elementary and Secondary Education 209

ILIKJ PESHIKJ Milena, ANGELOSKA GALEVSKA Natasha: Influencing 
Factors in the Process of Assessment and Grading of Students with SEN 
and Mainstream Population 218



JANCEV Mitko: Ecological Research and Education for Sustainable 
Development of the Municipalities 224

JEVTIĆ Bisera, JEVTIĆ-TRIFUNOVIĆ Nevena, MILOŠEVIĆ Danijela: 
Educational and Advisory Work in the School Community: Teacher Perspective 232

JOVANOV Marjan, JAKIMOVSKI Antonio: Archaeological Evidence for 
Education in Ancient Macedonia 238

KAMCEVSKA Biljana, PALCEVSKA Simona: Challenges and Creative 
Solutions for Learning Through a Holistic Approach in Early Child 
Development 245

KARADAKOVSKA Marija: The Status of the School Subject Macedonian 
Language for the Students from Different Communities in the Second 
Educational Period of the Elementary Education 250

KAROVSKA RISTOVSKA Aleksandra, FILIPOVSKA Maja: Universal Design 
in Learning and Response to Intervention: Essential Elements in Inclusive 
Education 256

KESKINOVA Angelka, AVIROVIC BUNDALEVSKA Irena,  
RADULOVIĆ Makedonka: Adaptation of Students to  
Distance Learning During the COVID 19 Pandemic 265

KITANOVA Irena: Comprehension Reading as Part of a Text Interpretation 272

KLASHNINOVSKI Aleksandar, MAKESKA Anja Marija,  
RADENKOVIC Darjan, KASTRATOVIKJ Ema, PESOVSKI Ivica: 
Personality Traits and Career Decisions 276

KOLAK Ante, MARKIĆ Ivan: Representation of Educational Challenges 
during the COVID-19 Pandemic in Croatian Research on Education 284

KOTEVA-MOJSOVSKA Tatjana: Holistic Dimension of Child Oriented 
Pedagogy – Contemporary Approaches in Early Learning 295

KRSTANOSKA Marija: Tutoring Pupils from the Roma Population in Primary 
Education 301

KUDLÁČOVÁ Blanka: Historical-Educational Research: Past, Present, Future 307

LAMEVA Beti, NAUMOVSKA Elizabeta: The Influence of Socio-economic 
Factors on the Students’ Achievements from RNM in TIMSS 2019 315

MEHMEDBEGOVIC-SMITH Dina 
The Role of Teachers in Supporting Plurilingualism in Diverse Contexts: Insights 
from London 324

MIRCHEVA Vesela: Evaluation of School – age Students Through a Portfolio 332

KOVAČ ŠEBART Mojca, KOVAČ Miha, MAŽGON Jasna 
Study Habits of Students in Relation to University Teachers’ Expectations 338

NIKIČIĆ Igor: Professional Learning Communities in Schools 347

NIKODINOVSKA BANCOTOVSKA Suzana: Initial Education and 
Professional Training of Teachers through Pedagogical Faculties 355



NIKOLOVSKA Frosina, DIMITRIEVSKA Nadica: The Role of Local  
Self-government in the Development of Education 361

NIKOLOVSKI Damjan: Is Macedonian Society Ready to Meet the Needs  
of People with Dyslexia? 368

NIKOLOVSKI Marjan, DIMITRIEVSKI Maksim: The Role of Local  
Self-government in Dealing with the Consequences of the Pandemic – 
COVID 19 in Education 374

OSMANOVIĆ ZAJIĆ Jelena, MAKSIMOVIĆ Jelena, NOVAKOVIĆ Aleksandar: 
The Quality of Online Teaching During the COVID-19 Pandemic 384

PESOVSKI Ivica, KLASHNINOVSKI Aleksandar, MAKESKA Anja Marija:  
The Effect of Frequent Testing on Student Performance 394

PETKOVA Dimitrinka: Challenges in Communication between Teachers and 
Teenager Students 400

POP-ARSOVA Maja, ANASTASOVSKA Irena: The Challenges of Tandem 
Teaching in Physical and Health Education from the Aspect of the Grade 
Teacher 404

POPOVSKA Jasmina: Educating Phronesis and Phronesis for Educators:  
Two Neo-Aristotelian Perspectives 409

PROTNER Edvard: Empirical Pedagogical Research between the  
Two Wars – the Case of Slovenia 415

RADEKA Igor: Pedagogy without Teleology 423

RADOVANOVIĆ Vesna, KOVAČEVIĆ Jasmina, JACHOVA Zora,  
RISTOVSKA Lidija: Social Distance of the Parents of Students with Typical 
Development towards Students with Disabilities in Inclusive Education 429

RADOVIĆ Vera, OVESNI Kristinka, KOSTADINOVIĆ Danijela:  
The Competence-Based Development of Teachers in Vocational Education 435

RAJSKÝ Andrej: From Normative Moral Education to Education of a Philiatic 
Moral Character 443

RAUNIK KIRKOV Maja, MAKASEVSKA Vesna, ADEMI Lulzim, GOLLOB 
Rolf: Practical Work through the Attitudes of Students – Future Teachers 452

RÉKA Saáry: Analyzing Perception of Security from a Psychological Perspective 457

RIZOVA Elena: Re-thinking Education in the Context of Lifelong Learning 464

SADIKU RAMADANI Diana, ARNAUDOVA Violeta 
Need for Professional Training in Teachers from Primary Education – as a 
Component of Professional Development 469

SESAR Mara: The Importance of Early Career Guidance  
in Elementary School 475

SHEHU Florina: The Teacher through the Prism of Effective Pedagogy 482

SHERIF Miftar Emel: Skopje Madrasas in the Ottoman Educational System  
(XV-XVI Century) 487



SOTIROSKA IVANOSKA Kalina: Psychological Educational Innovations: Do 
Students Successfully Face Failures and Challenges? 492

STEFANOVSKA Divna, AJDINSKI Goran: Preparing the Regular Primary 
Schools with Inclusion of all Students with Disabilities 499

STEVANOVSKA Violeta, ANASTASOVA Gordana: Professional and Career 
Orientation of Students in Primary School 505

STOJMENOVSKA Irena, GAVRILOV Goce, KOSTADINOV Bojan: The Impact 
of Intelligent Learning Management Systems in Improving Educational 
Processes 513

TANČIĆ Nataša, PAVLOVIĆ Aleksandra: Inclusive Culture as a Pedagogical 
Dimension of Successful Educational Inclusion 520

TASEVSKA Alma: Parental Programs for Quality Childhood 528

TASEVSKA Daniela, DYANKOVA Gergana, DERMENDZIEVA Sofiya: 
Personal Growth and Dynamics of Identity in a Multicultural Educational 
Environment 535

TODOROVSKA Marija: Learning to Learn (Wisdom): Introducing Students to 
Philosophy 542

TODOROVSKA Marija, POPOVSKA Jasmina, DONEV Dejan,  
DJEPAROSKI Ivan, DIMISHKOVSKA Ana: The Didactic Goals of the 
Philosophy Courses in the Macedonian High School Curriculum 550

TOMEVSKA-ILIEVSKA Elizabeta, JANEVSKA Maja: Use of Literary Contents 
in Teaching in Macedonian Language 558

TRAJKOVSKA Martina: Didactic-Methodical Design of Teaching Materials 
for the Program Areas Initial Reading and Writing and Language 567

TRAJKOVSKI Vladimir: Supporting Pupils with Autism Spectrum Disorder in 
Educational Settings 574

TROSHANSKA Jasmina, KINGSDORF Sheri, PANČOCHA Karel,  
NOLCHEVA Meri: The Opinion of the Mainstream School Teachers on the 
Content of the Autism Training: the A-class Project 580

V’CHKOVA Zorka, V’CHKOVA Nadica: The Impact of the Television Shows 
on the Culture of Students’ Communication 587

VELKOVA-MANOVSKA Klaudija: The Necessity of Implementing Education 
for Sustainable Development in Early Childhood 594



EDUCATIONAL CHALLENGES AND FUTURE PROSPECTS: CONFERENCE PROCEEDINGS
International Scientific Conference “75th Anniversary of the Institute of Pedagogy – Educational 
Challenges and Future Prospects”, Ohrid, 16-18 May 2022
© 2022 Institute of Pedagogy, Faculty of Philosophy, Ss. Cyril and Methodius University in Skopje

Editors
ANGELOSKA GALEVSKA Natasha
Faculty of Philosophy, Institute of Pedagogy
Ss. Cyril and Methodius University in Skopje, Macedonia

TOMEVSKA-ILIEVSKA Elizabeta
Faculty of Philosophy, Institute of Pedagogy
Ss. Cyril and Methodius University in Skopje, Macedonia

JANEVSKA MAJA
Primary school “Ismail Kemali” Skopje, Macedonia

BUGARISKA BRANKA
Ars Lamina, Skopje, Macedonia

Published by
Ars Lamina – Publications 
Institute of Pedagogy / Faculty of Philosophy, Ss. Cyril and Methodius University in Skopje
Skopje 2022

Design and pre-press
Ars Lamina

Printed by
Evropa 92, Kochani

Print run
250 copies

Web: www.pedagogy.fzf.ukim.edu.mk

CIP - Каталогизација во публикација Национална и универзитетска библиотека “Св. Климент 
Охридски”, Скопје

37(062)

INTERNATIONAL scientific conference “75th anniversary of the Institute of pedagogy - Educational 
challenges and future prospects (2022 ; Ohrid)
    Educational challenges and future prospects : conference proceedings / International scientific 
conference “75th anniversary of the Institute of pedagogy - Educational challenges and future prospects” 
Ohrid, 16-18 May 2022 ; [editors Angeloska-Galevska Natasha ... и др.]. - Скопје : 
Ars Lamina–publications : Faculty of philosophy, 2022. - 608 стр. ; 24 см

Други уредници: Ilievska-Tomevska Elizabeta, Maja Janevska , Bugariska Branka

ISBN 978-608-267-675-3 (Ars Lamina–publications) ISBN 978-608-238-221-0 (Faculty of philosophy)

а) Образование -- Предизвици и перспективи -- Собири

COBISS.MK-ID 58566661


