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AncTpakT

TIpoMeHHTe BO CeME|HATA H COUHJATHATA CTPVETYPAa H JeMorpadicENTe IpoMeHH 3HATHTEIHO ja
OpOMEHHJA VIOTATA HA VIMIHINTETO BO ONITECTBOTO, 3 OTTYKA M YIOraTa HA PONHTENHTE BO
VIHTHNINETE ONrOBOpHOCTH. EfmAa on HajBa®HHTe paboTH 3a moGpo ofpa3loBaHWe HA JETETO, € ITo
MOOTHICK OTHOC MY POIHTETHTE H HACTAEHHITHTE.

IMenra Ha OBOj TPVA € Ja ce mpercTasH MoIenoT 3a KOHIENTVAIHIHpAkEe Ha BEIYIEHOCTa Ha
POHTEMNTE, KOJjIITO MPEHYHD GEmle OCMECISH 33 HACTABHHITE H POTHTENH Ha JeTa 0 IoCe0HH ToTpedH,
HO HogonHA Deme chaTeHo Jeka CO MAIH H3MEHH MOEAT I3 T0 KOPHCTAT CHTE HACTABHHIH H POTHTEIH.
MozmenoT ce cOCTOH O JB€ MHPAMHIHE, eIHATA O HHB |3 OPeTCTABYEA XHePapXHjaTa Ha NOTpe0HTE Ha
POHTENHTE, 4 OPYTATA € XHepapXHja HA CHIHHTE CTPAHH HA POIMTEIHTE H MOMHHTE npHicHecH Obere
OHPAMHIH = BHIVEIHO IEMOHCIPHPAAT PAIHYHH HHEOA HAa HOTpeOH H OPHIOHECH O CIPAaHA HA
POIHTETHTE.

HerpasyeameTo MOKAKYBA IFKA BETYISHOCTA HA PONHTEIHTE BO EIYEALUHJaTA BIHjaE MHOTY
MOIMTHEHO BpP: VISHHIHTE, BO CMHCTA H3 3rOMIEMeHA PeJOBHOCT BO TOCETVEARETO HA HACTABATA,
oZOOPH OUEHH. IroieMeHa He3aBHCHOCT, CAMOIIOTHT H JoBepoa.

E.TvaEN 300pOBH: HACHMASHUY, POOUMETH, 0OPAZ0SAHNE, VHEHIYL €O HPEHKY, NHICTVIIA.

Bogen

Hemata maj9ecTo HMaaT JBajiia TIABHH €IVKATOPH BO HHBHHIE AHBOTH — HHBHHTE
POIHTEIH H HHEHHTE HACTABHHIH. PoIHTenHTe cf NpHMapHHTE IVEATODH C& J0JSKA ISTETO He
[0} BO TPAIHHEA HIH He TPrHE Ha VIHIHINTE, HO THE H NOHATAMY Ke HMAaT OTPOMHO BIHJaHHE
EP3 YICHETO Ha HHBHHTE Jella BO VIHIHIOIETO.

Cenak. ceecHOCTa 3a BaEKHOCTA HA POIHTENHTES, O0CODSHO MAjKATA. BO ©IVKallHjaTa Ha
HHEHHTE IelaTa He & HHKakoE HOB eHomMeH. [Ipeg moeeke og 400 rogusn Komenckn nrmysan
33 IKOIOTO O Maj9IHHHOT CKYT . HOTEPEIVBajKH I'0 CO apryMeHT IcKa POJHTEIHTE Tpeda
CHCTEMATCKH 14 TH eIVIHPaaT CEBOHTE Oela BO NPBHTe 6 roZHHH of #HBOTOT. T0oj Ce 3amaran
MajKHTE Ia HM YHTAaT [OPHKA3HH HIH IeCHH Ha CBOHTE Jema. Joiro BpeMe POIHTEIHTE,
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ocoDeHO MajKHTe OHIIe BEIVISHH BO eOVEALIHjaTa Ha CBOHTE Jella — MOCEDHO BO NEPHOZOT Ha
npexyarIHmEa eospact (Curiis A, 1998).

Bo moromeme0T 181 o npeata nomoerHa Ha 20 Bex, yeHnHImTAaTA OHIE OOTOBODHH CAMO
33 AKATIEMCKA HACTABA, MOJFKA, [AK, CEMEjCTEATa OHIe OIIOBOPHH 34 EMOIHOHATHHOT H
commjarHEeT paseo] (Flexman E.. & Inger M., 1991). OgrocoT moMely yUHAHIITATA H JOMOT
OHI MHOTY XHEPapXHCKH H OpoerypamceH. KoHTAKTOT Melv ZOMOT H VIHIHINTETO DHI MHOTY
[MOpeIoK OTKONIEY Cefa H IIABHATA TOUEA 0J KOHTAKTOT POJHTEN — HACTABHHE BooDHTaeHo Dmme
. DPOIHTEICKHTE CPEeIDH , KOTA HACTAEHHITHTE JOCTABVEANLE HIESIITAH 3a HAIPEIOKOT HA JeTETO.
Bo mepmoger mo 1960 rogmma ce coyemmne sHavajHH npoMeHH. (e 3rogeMHIa CBECTAa KaKO
Pe3yATAT Ha HCTPAEYBAIRA I[NTO I'H MOKAKVEAAT HOPEeJHOCTHTE OF IOOPHTE OTHOCH JOM —
VIHIHINTE, HO HCTO TAEA 3a0enesmHea DHIa H NpoMeHATa BO IHHAMHEATA HA OJHOCOT OOMETY
ABETe TPYIH.

Hema yanapepzanen joroeop 3a Toa IOTO € BEIYVIEHOCT HA POJHTENHTE - Taa MOXE 1A
333eMe MHOTY GOpMH, O BEIVICHOCT HA VIHIHINTE (KAK0 VIPABHTEND, [OMArajkH EO
VIHIHHIATA HIH BO TEKOT HA [AVIHTE 3a PYUeK), Ia OO0 THTARE Ha OeTeTO J0MA, HOOVIyBame
[eCHH HIH JeTCKH MeCHHTKH H NOMAarane 0 JOMANTHHTE 341aTH.

Orpa MoMe 1a ce KATETOPHIHPA BO JBA MIHPOKH ACIEKTA:

. BEIYISHOCT Ha POSHTEIHTE BO JHBOTOT HA VIHIHINTE.
. HHEHA BIIVICHOCT BO MOSIPINEA Ha TeTeTo Bo JoMoT. (The Impact of

Parental Involvement on Children’s Education. 2008)

Bo mexon vaHIHINTa C& VIOTE HMa €IVKATOPH KOH BEIAT: dKO CEMEICMeama ja epiuiam
came Huskama paboma, Hue bu Moxcene da ja spuwiiowe cegiama patoma. H cé ymre mwma
CeMejCTBa KOH BEIAT: jac 2o odaledas oed deme; ceza meoja patoma e da edyvyupaw. OBHe
300poBH ondaKaaT MHECIEHRe Ha onmenHH cdepH Ha Bumjanae. [[pyrH eIyKaToOpH BEIAT. jac He
MoXcaym da ja spuwawv csgjama paboma Hez MoMoud 00 ceMEcmsama Ha Moume VHeHuyu u
HoddpuKama Ha 08ad 3aedniyad. A HEKOH POJHTENH BelaT: HASUCHINHA MODAM Od 3HAM 1UM0 ce
CTVHVEA HA VHUAMEME €0 yen da My nomozHau Ha moemo deme. OpHe dpasH ja omdakaar
TeOpPHjaTa Ha Hpextoneru cgepu na enyjarue (Epstein JL. 2001).

ITocTojar MEOIY NPHYHHHE 3a BEIVICHOCT HA CEMEJCTBATa H 3a copabDOTKaTa pOSHTEN —
cIpyaHo mmne Bo egvkanHjata. Cuosnep ® Kpucremcom (1992). zabenemyeajgm aexa
copaboTKATA VIMIHIITE — JOM € COCTABEH e O VCIeX0T Ha VISHHIIHTES, VEAKYEA Ha CIeJHHES
OIMINTH NPHIHHH 3a MOLIPINKA HA BKIVISHOCTA Ha POIHTEIHTE:

. BucTtuHCKa TIpoMeHa MOMEE Ja Cé COyYH eIHHCTBEHO MpeKy copaboTka. Y IHIHINTATa H
CTPVIHHTE JHIA HE MOMKAT CAMH Ja TH 3aT0BONAT KOMIUIEKCHHTS, MHOIVOPOJHH moTpebm Ha
JeraTa JeHec.

. PazeojoT H v9emeTO Ha ZETETO HE Ce COyIVBaaT BO €OHA CPeOHHA H O3 BINMjaHHE O
MHOTYOpOjHH H3BopH. _ Jlelata y9aT, pacTaT | ce pa3BHBAaaT J0Ma H Ha YIHIHINTE. Ja Aemarta H
33 MIAZHTE HeMa jacHAa [PaHHNA NOMETY HCKYCTBATA Ha VIHIHINTE H oJ JomMa. Beymmoct,
MOCTOH MelyceDHO BIHjaHHE HAa KBAIMHTETOT MOMElY HCKYCTBATa BO OBHE [BE CPeIHHH
(Sinclar MFE_, & Christenson SL.. 1992).

. Jeduammnjata 3a eOvEaDHja Ce DOPOMMHPH C©O NOpPOTPEcOT BO HCTPAKYBAmkATAa 3a
TOBEKOBOTO VieHe H co3HaBame | Wehmeyer M | and all | 2002).

Herpamyeamata KOHIHCTEHTHO MOKAXYBAAT [fKa BEIYVISHOCTA HA POTHTEIHTE BO
eIyKAIHjaTa Ha [AelaTa [IpaBH I03HTHEHA pasiHKa Kaj JOCTHTHYBamkaTa Ha yaeHHNHTe. HuBoTO
HA BEIYIEeHOCT HA POJHTEIHTE BApHPA, HA MPHMEpP, MajKH, POJHTEIH HA MAIH Jela, PoIHTenH
HA Jena co noceOHH 0Opa3zoBHA moTpebH ce moBeke BEIVIEHH BO eIVEAIIH|aTa HA HHBHOTO JETe.
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BozpacTa Ha meTeTo MoEe Ja DHAe bapHepa 3a BEIVISHOCTA HA POTHISIHTE, DHISjEH &
MEPOKO IPHGATEHO IeKa BEIVISHOCTA HA POOHTENHTE Cf HAMATVEA KAKO INTO JeNaTa PacTar |
¢ HAa HAJHHCKO HHBO Ka] JOeUIATA HA CPEeJHOIIKOICKA EBO3pacT. |eHICHNIH|ATA 32a MOTOIEMa
BETVIEHOCT Ha POJHTETHTE Ha TIOMATH Jela Moke AeTyMHO Ja DHAe mopagH Toa MITo MOMATHTE
Aela ce MONO3HTHBHE 3a TO0A HHBHHTE POIHTETH Oa ofaT Ha yauwmumrTe. Mefvroa. mocTapHTe
Jella ce MOMAIKY 3aHHTepecHpaHH 3a BKIVIEHOCT BO YIHIMINTETO, KAKO IITO € OJEHmeTo Ha
POIMTENHTE HAa SECKYP3HH, INTO DapeM MAaIKy ce JOEH Ha KerxbaTa Ha ATONECHEHTHTE Ia
CTAHAT He3aBHCHH 07 HWBHATE poauTend (Eccles IS & Harold RD . 1993).

[MoromeMHOT Aen o7 THTepaTypaTa 3a BKIYUEHOCT Ha POAHTENTHTe ce doKycHpa Ha
OCHOBHH VYHJHINTA, HO BEIVIEHOCTA HA POIHTENHTE Ce CMeTa 3a BakHa H BO CpeJHHTE
yaumamTa (Wheeler P 1992) u mapoko e nmpudaTeHo Jeka | BEIVISHOCTa Ha POIHTEINTE HMa
3HaYHTeTeH e(eKT Bp3 JOCTHTHYEARATA HA YISHHKOT HH3? TOJHHHTe Ha meomyveame (DCES,
2007, crp. 3). Meryroa. gokasHTe NOKaKyBaaT [fKd BEIVIEHOCTA Ha POJHTEIHTE HMA
TeHISHITH]A Ha ONaramke BO cpeaHomuoiackaTa BospacT (Hill NE.. et al. 2004; Hoover-Dempsey
KV __etal, 2005; Spera C_, 2003).

IlocTojaT HajMaTKy TPH MOXHH npHIHHH 24 o0Ba (Chen JI., 2008; Christenson, 2004).
Ipso, cpenHdTe VIMIHINTA MOMe fda He ce TOMKY MPHJAaTHH 3a POJHTETHTE KOIKY IITO ce
OCHOEHHT® VIHIHITA. Bmiopo, POOHTEIHTE MOXEE Ja HMaaT MOMAIKy CaMOIoBepba Da DHIAT
BEIVIEHH BO eIyKallHjaTa HA HHBHHTE [OFN0a. OHAejKH [peIMeTHHOT MATEepHjal CTAHyBa
MONPEIHIBHKVEATKH KaKo INTO HHBHHTE Jella HAOpeIyBaaT. Ipemo, DHIOejFH ZJemara ce
A70IECeHTH Ce 00HIYBAAT Ja CTAHAT NOABTOHOMHH, THE MOJMKE Ja Ce MOMATKY OTBOPeHH 3a Toa
POTHTETHTE Ta OHIAT BEIYIEHH BO HHBHHATe yauwmumTa (Hornby G, 2011).

BrryaeHoCTa Ha POIHTEINTE MOMKE Ja JOBELE 10°
* IOBHCOKH OTIEHH;

* IOJODPH PeVITATH HA TECTOBHIE,

* IOBEKe BHHMAHHE,

* 3roIeMeHa MOTHEAITH]AS

* MOHHCKA CTATKA Ha YKOPH;

* HaManeHa VIoTpeba Ha Ipora H ATKOX0I;

* HAMATYBaEke Ha HACHIHHIKO OJHECYBAbE ]

* moroaema camonoaut. (D" Amico J. & Gallaway K., 2010).

Hurepaxuusite W yIoTaTa Ha OJHOCOT POJHTEN - HACTABHHE 9ecTO CE ODIHKYBAHH CO
paiTHIHH OYEKVBaKa W THYHH HHTepecH (Wolfendale 5.0 1983) Cpenpure pommrenr —
HACTABHHK NPeTCTABVBAAT JODAp IIPHMep 2a Toa KOIKY IelHTe H areHIHTe HA POJHTEIHTE H
HACTABHHITHTE MOEaT MOa ce pasmHkyBaaT. bactmjamm (1989) ykamyea meka wyerume Ha
HACMASHUYUME 33 CPedDHTe POOHTEN — HACTABHHE BKIVIVBAAT IHCEVCH|A 23 HANPEIOKOT HA
JenaTa H TENIKOTHHTE TITO TH HMAaaT, Ja J03HAAT 0 POJHTEIHTe KaKo JelaTa Ce COOTyBaaT co
VAHTHIOITETO, HISHTHOHKYVBARS HATHHH HA KOHINTO POJHTENHTS MOMEAT Jd HM MOMOTHAT HA
HHBHHTE Jella J0MA H HIeHTH(HEYBahe MOTEHIH]ATHHE KOHGIHKTH co poauTennTe. [lenume Ha
podumenume 3a CPeIDHTE POOUTEN — HACTABHHE BIIVIVEAaT THCKYCH)a 34 HANPEIOKOT Ha
JenaTa H TEMKOTHHTE IITO T'H HMAaaT, COopelda HA HampeJoKOT HA HHEHHTE Oella CO OHO] Ha
OPYTHTE BO OLISIEHHETO, VISHRe HEIITO MOBEKE 33 VIHIHINTET0 H KOPDHCTEHHTS METOTH HA
OOSVIVEARS H [OOCTABYVBARE NpAINARA HA HACTABHHITHTE 3a CPHAHTE KOHIOTO TH HMAAaT
(Bastiami J.. 1989). ITa. jacHo e geka Hako HMa CIHIHOCTH, HCTO TAKA HMA H BAKHH Pa3iTHEH BO
ATeHOHTE HA DONHTENHTE H HACTABHHIHTE 3a OBHE COCTAHONUH, KOHINTO ISjCTEVEAAT KAKO
bapHepH 3a BOCTIOCTABYBake edeKTHEHA BETYIEHOCT HA POIHTETHTE.
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Mozaen 3a BRIVYIVBARE HA POIHTETHTE

TeopeTcksoTr MOZEI 3a BEIVIVEARES HA POJHTEIHTE ONHIIAH IOZOIY € CO3ZAIcH CO
KOMOHHHpARS H ATANTHPAKRS Ha MIOCTOJHHTE MoZedH (Ha mp.. Bastiani J.. 1989: Epsteimn JL.,
2001; Kroth RL.. 1985; Lombana JH.. 1983; Wolfendale 5. 1992) u ox omrosopmTe Ha
MHOTVMHHA DOIHTEIH, HACTABHHITH H Ha APVIHTEe CTPYIHH JIHIA IITO PabOTAT BO VUHIHINTATA.
OpHrHHATHHOT MOJST & OCMHCICH CO HACTARHHIH H poauTelH Ha gema co [IOII (Homby G..
1989), HO CVICEKBEHTHO € PEANH3HPAH TaKa IOTO, CO MATH AJANTAITHH, € IOJETHAKBO
[IpPHMEHIHE 3a CHIS pogHTenH H HacTaeHAUH (Homby G.. 1990). Mogenot za eryvayveameTo Ha
POOHTESIHTE € Npe3eHTHPaH Ha CIHKa 1.

Canra 1. Moges 3a BETVIVEARE HA POTNTETHTE

Mogenor ce cocToH ox 2 MHpaMHIH TOBP33aHH BO OCHOBHTE, OJ KOHINTO eTHATA ja
IPeTCTAEYEA XHEpAPXH]aTa Ha NOTPEDHTE HAa PONHTENNHTE, a APYraTa XHepapXHjaTa Ha CHIHHTE
CIpAaHH Ha PpPOJHTEIHTE HIH MOMXHHTE NpPHIOHeCVBaka. (0eTe NHPaMHIH EBHIVEIHO IH
JIeMOHCTPHPAaT HHBOATA HA NOTPeDHTe H NpHIoHeCHTe Ha pogurenuTe. I mokpaj Toa mro cexoy
POOHTEI HMa HEeKAKBH NOTpeDH H oJpeleHH NOTEHUHJATHH NPHIOHECYBARA INTO MOXAT Ja
OHAAT HCKOPHCTEHH, MOMAT DpO] HMAAT HEMHHOBHA MoTpeba 3a HACOYVEAKE HIH OCMOCO0VEARE
3a TpaBelme eKCTeH3HBeH npHaoHec (exoja 07 KOMMOHEHTHTE HA MOJETOT € MOTHPTaHA H
HIcHTH}HKYBAHH ce 3HACHATA H BEIITHHHTE IONTO Tpeba Ja I'H OOCEIVEAAT HACTABHHIHTE 33
CEK0] BHI BEIVIYBahe Ha POJHTEIHTE.

IIpudonecyBama 01 cTpaHa Ha POTHTEIHTe

IHorumura

Hexon pogmrens mMomar ga gagar NpHIOHEC KakKO Pe3yiITal HAa CONCTBEHHTE HCKYCTBA
[IPEKY WIEHVBAKLE BO POIHTEICKH HIH Npo(ecHOHAINH 3OpVAeHH|a. JIpyIH, Ak, HMAaaT Bpeme
H CIoco0HOCT Ja obezbegaT obvEa 2a CTPVIHHTE THIA NPEKY 300DVEARE HA KOHOEPEHIHHE HIH
PaDOTHIHHITH, HIH OPeKy NHIIVBAaKS 3a HHBHOTO HCKVCTEO (Ha mp.. Featherstone H., 1981).
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Hacrapaunmte Tpeba mocrojaHe Oa copaboTYBaaT CcoO POZHTENH I[OTO MOXKAT Ia
OPHICHECAT HA OBO) HATHH.

Yroca na pecype

Muory pogHTeIH HMaaT BpeMe H Cmoco0HOCT ga OHOAT BOMOHTEPCKH MOMOMIHHITH Ha
HACTABHHKOT, DHAO OA € TOA CO MOMATaEe BO VIMIHHITATA HIH TMOATOTEVEARES MaTepH|AIH H
cobmpame cpenctBa. JIpyrH. Mak. MokaT Ja NPHIOHECAT CO MOATOTBYBAmLE BeCcHHK. CO
3aHASTIHCKH BEMITHHH HIH BO ASOBH O HacTaBHATA HporpaMa 3a KOJaIiTo HMaaT Mmoce0eH
TaneHT. Hexnon ponmTem HMaaT BpeMme. BEIITHHH. 3HAeEke 1a 00e3Delar moqIpmka Ha IpYTHTE
POIHMTENH BO BHI Ha HHQOPMHpARkE HIH Opeky YISCTBO BO TPYIIH 3a MOIIpMIKA 33 CAaMOTIOMORL.
Bo cure HapemeHH caydaH. HacTABHHOHTE Tpe0a MakCHMAIHO Ja IO HCKOPHCTAT BPeZHHOT
BOJIOHTepCKH pecypc - pozurenmTe. O gpyra crpana, poOETElIHTe MOMKAT JA CTEKHAT 3HACHE
mMTOo K& HM MOMOTHE Ja CH I'0 pa3depaT CONCTESHOTO deTe, a H Ja 3O0DHjaT caMoZoBepda of
(haKTOT JeKa MOMAaraaT BO VIHIHIOTE H 0F NpoLIa0oIvEaRkEe Ha CONCTECHOTO 3HACKE.

Copabomra o HACIAGH HNTITIE

loaem Opoj pOOHTEMH caKaaT da DPHIOHECYBaaT BO oDpazoBaHHETO HA CEOHTE JeMa,
Taka IITO ja IPHMEHVEAAT HACTABHATA IporpaMa H goMa. OBa e ocobeHo 3HaUajHO 33 Jemarta co
TIOII zamTo of roneMo 3HAYERE € KOHIHCTEHTHOCTA BO DapamaTa O JemaTa H B0 YVIHIHHIA H
umagsop ox Hea (Dean J . 1996).

Meronaxn (McConachie H . 1986) semi: _ CopaboTtrata Tpeba ma 3HaTH paMHOTPABHOCT
HA POOHTENHIE CO HACTABHHOHTE [pH JedHHHPARETO HA |aKHIe CIPAaHH H LelHTe,
[PENo3HABARE Ha PA3IHTIHATA CHIA IITC CeKoja CTPaHa ja HOCH BO CopaboTKATA H KAKBO THACHRE
H NepclOeKTHEA HM HETOCTHT A Ha 3aceTHATHTE CTpaHH.™

Cemak. HeKOH POIHTENH He MOXAT Ja NPOJO/DKAT CO paboTaTa cOo JeTeTo Joma. loa
MOMe Ja OHge MHOTY QpPyCTPHPAdIKO 3a HACTABHHKOT, 3AI0TO 3HAS JeKa TAKBaTa copaboTia BooH
I0o MOrodeM IpOrpec Kaj OeTeTo. a JellaTa CO KOHIOTO He ¢e paboTH JoMAa NOCTHTHYBAaT
nobaeeH nporpec. Cenak, HACTAEHHIETE MOpa Ja To OpHbaTaT $akToT JeKa HeKOH POJHTEIH He
MOMAT CEROTAII Ja copabOTVEAaT HA OBO] HATHH.

Cnodeavearse ungrapyanuu 3a demenio

Cexoj poaHTen MOMXe I3 Jage BpeOHH HEGOPMAITHH 3@ CBOSTO JETe IITO Ke MOCTYEAT 3a
HIrOTEVBAEE IUIaH 3a pabora co merero. Hudopmannn mro ce Bo Bpcka co OHA INTO IO CAKA
IeTeTo H IITO HE CAKd, NPeIHOCTH H CIAD0CTH, KAKe H PeleBaHTHH MEIHITHHCKH JeTaTH, MOMAT
Ia ce coDHpaaT O CTpaHa Ha HACTABHHITHTE HA CPeIOHTE CO POTHTICIHTE.

IoTpednTe HA pOIUTEIHTE

Moxcnocm 2a ReMyHURaU IO

Cure poguTens Tpeba Ja HMAaT MOXHOCT 3a e(PHKACHA KOMYHHEAITH]A CO HACTABHHITHTE
HA HHBHHTE Tema. Hum HM e moTpeDHA HMEGOpMAaIHja 3a OpraHH:allHjaTa W DapamaTa mTo ce
ONHECYBAaaT Ha HHBHHTE Ielld, 33 TEIIKOTHHTE H NPHIHHHTE 33 HHE IOTO CE HOBP3aHH CO
OporpecoT Ha OeTeTo HTH. Mero Taka, poguremmTe Tpeba ga A 3HAaT CEOHTE Npaea H 0DBpCEH.
Toa Mome ga ce HampaeH cO H2PabOTEA HA NPHPATHHE 3a POJHTEIHTE, 3AMNTO TOa DH HM Jamo
MOMHOCT Hd DOJHTEIHTe BO CEKO] MHI Ja T'H HMAAaT OPH Paka OPABHIATA 3a HHBHHTE [IPABA H
ODBPCEH. YHUHIHIITATA Cf OODKHH O3 obez0emaT edHEACHA NHITAHA H VCHA KOMVHHEAITH]A,
npexy TeaedioH, IHPEKTHH CPeI0H HA POJHTEIOT €O HACTABHHKOT, IPeKy e-IOPakH H CIL
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Ilospzanocm co cmpyuniom Kadap 6o yUILTHUINENO

IlopekeTo pPOOHTENH CAKAAT JA 3HAAT KAKO HANPEOVEA HHEHOTO JeTe EBO VIHIHIITE.
CakaaT Ja 3HAAT KAKOE HANPEIOK IIOCTHTHAIO HHEHOTO JeTe H JANH HMA HOKAKEH TEITKOTHH.
HacragaukoT ro cueraar 3a riaeeH H3BOpP HAa HHGOpPMANHH 33 DOCTHTHVBAEGATA Ha JETETO B
VEHIHINTE, H 3aT0a C8 HAMETHYBa moTpeDaTa 3a oCTBapyBame MapTHEPCKH OJHOC BO paboTtara.
Hacrapaunute MoEaT ga OpHIOHeCAT 3a TOA TAKA INTO K& OJPAEVEAAT PEJOBEH KOHTAET CO
POIHTEIHTE OpeKy Tere(OHCKH MOBHIH, JOMANIHH OOCETH, JOMANTHO-VIHIHITHE 3a0elemmsH,
HeIeIHH HIBSCTYEARA H CPEI0a CO POIHTEIHTE B VIHIHINTE.
Hacrapuunute =ecto ce pazoTapaHH o HENPHCYCTEOTO HA POJHTEIHTE HA CPEIOHTE 33
POIHTEIOT H HACTABHHKOT INTO C& OJPAYVEAaTl B VIHIHINTE, 3AIITO TOA OCTAEA BISIATOK JeKa He
ce 3aHHTepecHPAHH 33 HalpeJokKoT HA HHBHHTE Jema. Cemak. CHTVPHO MOCTOJAT IPYVTH NPHIHHH
33 HHEHOTO OTCVCTEO, KAKO IITO CE HEMOMHOCT Ja Ce Hajle DeDHcHTepKa, mpeTepaHHTe Dapamsa
INTO I'H HAMETHYBA [PHEATA 33 CEMEJCTEOTO HIH AHKCHOIHOCT Of A0ardameTe B VIHIIHINTE
OOBp3aHa CO0 HHEHOTO HETATHEHO HCKYCTEO OJ VIHIHINHHTE JSHOEH. Oram & BaEHO
HACTABHHIHTE O3 H3IHAJOAT IPVIH HATHHH 34 OOBPIVBAERE CO THE POJHTSNIH, MOMEOH IpeKy
PeIOBHH Tene(OHCKH [OBHITH HIH JOMANMHH OOCETH. 34T0A HACTABHHIHTE Tpeba ga rH
PA3EHEAAT BEIITHHATE 3a hopMaTHe H HethopMATHHE cpeIbH cO POJHTETHTE.

Iloddpiura Ha pedumentinie

Ha sexon poauTems moHeworam HM € DOTpe0HA COBETOJARHA MOJIPINEA, 063 paiIHKEA
OaTH ja DapaaT HIH He. |aKea MDOLIPIIEA MOMKE Oa HM Ce 0De30eIH NMOSOHHEYHO HIH IPYIIHO.
Hexon pomurens camm ®e moDapaaT COBET O HACTABHHKOT HA HHBHOTO ISTe, [Ia 3aT0A
HACTABHHEOT Tpeba Ja moceIVEa OCHOBHH BeIITHHH 33 COBETVEAIE, J00pO Ja cIyima H Ja HM
IOMOTHE HAa POJHTEIHTE Oa TH PeIIABaaT CeKojIHEEHHTe mnpobmemu. Kora moTpebata za
COBETYBamke T'H HAIMHHYBA HHBHHTE T[paHHIH, Tpeda [da [H YyOataTl POJHTENHTE HAa
npodeCHOHATHO COBETVEALE.

Edvraunja na podmmenuine

Herxon pommrenn ce zaHHTepecHpaHH 2a YIeCTEO BO CIYKATHEHHTE INpOTPaMH 2a
PONHTENH 2a Ja 0 VHaOpeJaT OPOorpecoT HA CBOSTO OeTe HIH Ja I'o IoJobpaT HHEHOTO
ogHecVBaKe. EIVKAIHIATA HA POTHTEIHTE MOXKE Ja C¢ H3ESIyBA HHIHBHIVATHO HIH IPYIHO.
Hajnobap ¢opmar za egyeaumja Ha pOJHTEIHTe € OHO] IOTO TH KOMOHHHpA VIATCTBaTa 3a
IPOMOBHpAERE HA PasBOjOT Ha ASTET0 CO MOMHOCTA POJHTENHTE Oa JHCKYTHpPAaT 3a CBOHTE

rpeEH (Pugh G, & De’Ath E.. 1984).

Jaxkayaok

Hen o npodecHoHaneH yollex Ha HACTABHHKOT Ce MOTIHPA HA TPajlehe CHIHA, OTBOPeHa
KOMVHHKAITH]a cO poauTernTe. [lozHTHEHATA BpCKA Mely JOMOT H VEIHIHIITETO NPHIOHECYEA 33
IrOIEMVBALE HA CEBKVIIHHOT VCIIEX Ha OeTeTo. BaXHO € Ja ce MOTTHKHAT CHTE POAHTEIH JIa
caTaT geKa THe C& COCTABEH I Ha 00paz0BaHHETo HAa HHEHHTE Jela. POIHTEIHTE MOMEAT Ja
OOHVAAT BAXEH VEHJ BEO HABHKHTE HAa HHBHHTE [Oe0a, OJHECYVEARESTO, 3OPAEJST0 H OMNIITHTE
KapakTepHCTHEH Ha nuuHocTa. OBHe daxTopH, KOH He MOMAT Ja OHIAT NeCHO BHIIHEH BO
VAHIHHITA, MOMKAT Ia HMAaT BIHJAHHE BP2 NOCTHTARKATA H BO ONINTOTO OOPA30BAHHE H 34
yaeamuTe co [TOTL

&7
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PezyrraTHTe 0 MHOTY HCTPAEYBANA MOKAKYBAAT JCKA 3TOMEMYBAERES HA BEIVICHOCTA
HA POJHTEIHTE BO OOpPAa30BAHHETO HA OeTeT0 Cf OJHECVEA Ha BEVIHHTE HepdopMaHCH Ha
yaumEmTe. EqHa 0F NpHUHEHTE MOXKE Ja OHIE JeKa POIHTETIHTE HA YVICHHIHTE CO NOBHCOKH
NOCTHTHYBARA IOCTAEVEAAT IOBHCOKH CTAHIApIH 34 0DPA3OBHHTE AKTHEHOCTH HA CEOHTE JeNa
OTKOJIKY POJHTEIHTE HAa VICHHUHTE CO MOHHCKH nocTHrHyvEama (D'Amico JK.. & Gallaway K.,
2010).

CumeTamMe OeKa € TMOTPEOHO TEOPETCKH MOJET 3a BEIVIVEAKE HA POJIHTETHTE O3 HM
NOMOTHE HA VIHIHIOTATA OpPH KPCHPARETO [OMHTHKH H OPOUEIVPH 34 BEIVIVEARES HA
pommTenHTe. MogenoT VkakyBa Ha Toa KOH KOMIIETEHITHH Ce TIOTPEOHH 07 CTpaHa Ha
HACTABHHITHTE 3a Ja ce 00e30eIH VCOSIIHA HMIUIEMeHTAlHja. McTo Taka ce KOPHCTH 3a Ja ce
reHepHpa THCTAa HA MPaMlarka ITo VIRTHIITATA MOKAT Ja TH KOPHCTAT 3d 1A ja OIeHAT HHBHATA
[IPaKTHEA HA BEIVIVEARE Ha POJHTEIHTE, CO Lel Ja O HISHTHOHEYBAAT CHIHHTE CTPAHH H
obDIACTHTE MTO Tpeba MOHATAMY 14 C& pPasBHBAAT.
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Abstract

Changes in family and secial structure and demographic changes had sigmficantly changed the
tole of the school 1n society. and therefore the role of parents i schools™ responsibilities. One of the most
important thing for good education of the child is the closer partnership between parents and teachers.

The purpose of this study is to present the Model for Conceptualizing Parental Tnvolvement,
which was oniginally designed for teachers and parents of clildren with special needs, but later was
realized that with small adjustments 1t can be used by all teachers and parents. The model consists of two
pyramids. one of them represents the hierarchy of parental needs and the other 15 a hierarchy of parental
strengths and possible contributions. Both pyramids visnally demonstrate different levels of needs and
contributions of parents.

Research shows that the imnvolvement of parents in the educational process affects very positive
for the students, in terms of increased regularity in atiending classes. better grades. increased
independence, self-esteem. and confidence.

Kevwords: feachers, parents, education, students with disabilities, inclusion.

Introduction

Most children have two maimn educators m their lives — their parents and their teachers.
Parents are the prime educators until the child attends an early vears setting or starts school and
they remain a major influence on their children’s learning throughout the school.

However. the awareness of the mmportance of parents. particularly mothers, in their
children’s education 15 not a new phenomenon. More than 400 years ago Comemius was writing
about the “school of the Mother’s lap™, arguing that parents should systematically educate their
children during the first six wvears of life. He advocated that mothers should tell stories and
thymes to thewr young children For many years, parents. particularly mothers, have been
mvolved in the education of thewr children at the nursery-school stage (Curtis A 1998).

For much of the first half of the 20% century. schools were responsible only for academic
mstruction, whereas families were responsible for emotional and social development (Flexman
E.. & Inger M., 1991). Up until about 50 years ago the relationship between schools and the
home was very hierarchical and procedural Contact between home and school tended to be
much less frequent than 1s now current, and the maimn point of parent—teacher contact was usually
at “parents evemngs , when teachers would deliver a summary report on a child’s progress.
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Significant changes have taken place in the period post -1960. Greater awareness as a
result of research showing the benefits of good home— school relations. but there was also a
change in the relationship dynamic between the two groups.

There 15 no umiversal agreement on what parental involvement 1s, it can take many forms,
from mvolvement at the school (as a governor. helping in the classroom or duning lunch breaks)
through to reading to the child at home. teaching songs or mursery thymes and assisting with
homework.

This can be categorized mto two broad strands:

. Parents™ mvolvement in the life of the school
. Ther mvolvement in support of the individual child at home (The Impact of Parental
Involvement on Children’s Education, 2008).

In some schools, there are still educators who say, "If the family would just do its job, we
could do our job." And there are still families who say, "I raised this child; now it is your job to
educate her." These words embody a view of separate spheres of influence. Other educators say,
"I cannot do my job without the help of my studenis' families and the support of this community.”
And some parents say, "I really need te mow what is happening in a school in ovder to help my
child " These phrases embody the theory of overlapping spheres af influence (Epstemn JL. 2001).
Many reasons exist for family involvement and parent-professional collaboration m the
educational process. Sinclair and Christenson (1992), noting that school-home collaboration 1s
integral to the success of students, suggested the following general reasons to support parental
involvements:

. Only through collaboration can real change occur. Schools and professionals alone
cannot meet the complex, multiple needs of children today.
* Child development and learning does not occur in a single environment and without

nfluence from multiple sources. “Children learn grow, and develop both at home and at
school There s no clear-cut boundary between home and school experiences for children and
youth. Rather. there 1s a mutually mfluencing quality between experiences in these two settings™
(Smclaxr MF., & Christenson SL.. 1992).

. The definition of education has expanded with advances in research about human
learning and cognition (Wehmevyer M__ and all., 2002).

The research has consistently shown that parental involvement i children’s education
does make a positive difference to pupils” achievement. The Children’s Plan published by the
Department for Children. Schools and Families (DCSF) in 2007 also highlights the mmportance
of partnership between parents and schools to support children in their learning, and how greater
support will be provided for parents to involve them in thewr child’s education (in the early years
and throughout school).

Levels of parental involvement vary among parents, for example, mothers, parents of
young children, parents of children with a statement of Special Educational Needs are all more
likely than average to be very mvolved in their child’s education. The age of children can be a
barrier to the mvolvement of parents smce 1t 1s widely acknowledged that parental mvolvement
decreases as children grow older and are at its lowest level for children of secondary school age.
The tendency for greater involvement of parents of younger children may be partly because
younger children are more positive about their parents going mnto school. Whereas, older children
are less keen about school involvement. such as parents going on class trips, which 1s at least
partly due to adolescents wanting to become independent of their parents (Eccles JS. & Harold
RD._, 1993).
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Most of the literature on parental involvement focuses on elementary schools, but the
involvement of parents is still regarded as important at secondary school (Wheeler, 1992), and
1s widely acknowledged that “Parental mvolvement has a sigmificant effect on pupil achievement
throughout the vears of schooling™ (DCFS. 2007, p. 5). However, evidence suggests that parental
involvement tends to decline throughout the nuddle school and secondary school years (Hill NE..
et al . 2004: Hoover-Dempsey KV __ et al | 2005: Spera C. 2005).

There are at least three possible reasons for this (Chen JJ., 2008; Christenson SL., 2004).
First, maddle and secondary schools may not be as welcoming to parents as elementary schools
are. Second, parents may be less confident bemg mvolved m thewr children’s education since
subject material becomes more challenging as thewr children progress through mmddle and
secondary schools. Third., as children negotiate adolescence and attempt to become more
autonomous, they may be less open to having parents involved with thewr schools (Hornby G.,
2011).

Parental involvement can lead to-

» Higher grades:

» Higher test scores;

» Better attention:

* Increased motivation:

* Lower rate of suspension;

* Decreased use of drugs and alcohol;

= Fewer mstances of violent behavior;

= Higher self-esteem (D" Amico J. & Gallaway K., 2010).

Parent and teacher mnteractions and roles are frequently shaped by differing expectations
and vested mterests (Wolfendale 5., 1983). Parent—teacher meetings provide a good example of
how mmch the goals and agendas of parents and teachers can differ. Bastiani (1989) has
suggested that reachers’ goals for parent—teacher meetings include discussing children’s progress
and any difficulties they are having. finding out from parents how children are coping with
school. identifying ways m which parents can help thewr chluldren at home, and identifying
potential conflicts with parents. Parents goals for parent—teacher meetmmgs mclude discussing
children’s progress and any difficulties they are having. comparing thewr children’s progress with
that of others in the class. learming more about the school and methods of teaching used. and
questioning teachers about any concerns they have (Bastiami I, 1989). So. it is clear that
although there are similarities, there are also important differences m parents’ and teachers’
agendas for these meetings. which act as barriers to the establishment of effective parental
involvement.

Moadel for Parent Involvement

The theoretical model for parental mvolvement described below was developed by
combining and adapting existing models (e g . Bastiani J_ 1989; Epstein JL.. 2001; Kroth RL |
1985; Lombana JH.. 1983; Wolfendale S., 1992) and by gaining feedback from numerous groups
of parents, teachers, and other professionals who work i schools. The model was onginally
devised with teachers and parents of children with SEN m mmd (Homby G 1989), but it was
subsequently realized that. with slight adaptations, 1t was equally applicable to all parents and
teachers (Homby G.. 1990). The model for parental mvolvement is presented m Fig. 1.
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Fiz. 1 Model for parental involvement

The model consists of two pyramids connected at the base, one representing a hierarchy
of parents’ needs, the other a hierarchy of parents’ strengths or possible contributions. Both
pyramuds demonstrate visually the different levels of needs and contributions of parents. Thus.
while all parents have some needs and some potential contributions that can be utilized. a smaller
number have an mtense need for gmdance or the capability of making an extensive contribution.
Each of the components of the model are outlined and the knowledge and skills needed by
teachers to participate in each type of parental involvement are identified.

Parental Contributions

Policy

Some parents are able to contribute as a result of thewr own expiriences through
membership of parent or professional organizations. Some have the time and ability to provide
m-service training for professionals by speakmng at conferences or workshops, or by writing
about their experiences (e.g.. Featherstone H.. 1981). Teachers should continually be on the
lookout for parents who can contribute n this way.

Acting as a Resource

Many parents have the time and ability to act as voluntary teacher aides, etther assisting
i the classroom or in the preparation of materials or in fund-raising. Others may have special
skills that thev can coniribute, such as helping prepare newsletters. m craft actvities. or m
curriculum areas in which they have a special talent. Some parents may have the time_ skills_ and
knowledge to provide support to other parents either mformally or perhaps through participation
m self-help or support groups. During these times, teachers should make sure that they make
optimum use of this valuable voluntary resource - parents. On other hand, parents may acquire
knowledge that is helpful to their understanding of their own children and to gain confidence
through helping at school and go on to further their own education
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Collaborating with Teaclers

Most parents are willing to contribute in an education of their own child by reinforcing
classroom programs at home. This 15 very mmportant for children with special needs because 1t 15
important that the demands made on the children to be more consistent as possible (Dean J..
1996).

McConachie (1986) states: ‘Pamnership seems to imply equality of parents with
professionals in defining intervention strengths and goals, recognizing the different strengths that
each side brings to the partnership and what knowledge and perspective each side lacks’.
However, some parents are not able to carry out work at home with their children This can be
very frustrating for teachers since they realize that collaboration between home and school
results i children making greater progress. so children whose parents do not work closely with
them are likely to develop more slowly. However, teachers have to accept that some parents are
simply not able to collaborate in this way.

Sharing Information en Children

All parents can contribute valuable information about their children, which can be useful
for preparing a plan for meeting their children’s needs. Information concerming children’s hikes
and dislikes. strengths, and weaknesses, along with any relevant medical details. can be gathered
by teachers at parent—teacher meetings.

Parental Needs

Channels aof Communication

All parents need to have effective channels of communication with thewr children’s
teachers. They need information about the organization and requirements of the school, about
difficulties and reasons for them. as 1t affects the progress of thewr child Also. parents need to
know about thewr rights and responsibilities. This can be provided through handbooks for parents
because that will provide them at any time to know their rights and responsibilities. Schools
must develop effective written and oral communication skills, through phone, meetings face to
face, through e-mail etc.

Liaison with School Staff

Most parents want to know how ther children are getiing on at school. They want to find
out what their children have achieved and whether they are having any difficuliies. They regard
teachers as the main source of information on their children’s performance at school and
therefore need to have a working partnership with them Teachers can facilitate this by keeping
in regular contact with parents through such means as telephone calls. home visits, home—school
notebooks, weekly report cards and by meeting with parents at school

Teachers are often disappomted that some parents do not come to parent—teacher
meetmgs at school thereby giving the mmpression that they are not interested m how their
children are progressing. However, there are usually other reasons for them not turning up. such
as the difficulties involved in getting a babysitter. the overwhelmmmg demands of looking after
ther family. or anxieties about comung to school related to the negative experiences they
themselves had at school It is important then for teachers to find other ways of liaising with
these parents, perhaps by having regular telephone contacts or home visits. Therefore, teachers
need to develop the skills of conducting formal and informal meetings with parents.
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Parent Support

Some parents, at times, are in need of supportive counseling. even though they may not
actually request 1t. This support can be provided either mdividually or mn the group. Some parents
will approach their children’s teachers in search of guidance or counseling. and teachers should.
therefore. have a level of basic counseling skills sufficient to be good listeners and to help
parents solve everyday problems. They should also have the knowledge necessary to be able to
refer parents to professional counselors when problems raised are bevond therr level of
competence.

Parent Education

Many parents are mterested m participating in parent education programs aumed at
promoting their children’s progress or managing their behavior. Parent education can be
conducted mdrvidually or in parent groups. It seems that the most effective format for parent
education 15 one that combines guidance about promoting children’s development with
opportunities for parents to discuss their concerns (Pugh G & De’Ath E | 1984).

Conclusion

Part of a teacher’s professional success relies on building a strong, open communication
with parents. A positive connection betweesn home and school increases the overall success of a
child’s learning_ It 1s imperative to empower all parents by helping them realize that they are an
mtegral part of ther child’s education. Parents can offer important insights info thewr chald’s
study habits, behaviors. health. and general personality characteristics. These factors. which mavy
not be readily apparent m the classroom environment. can have an mmpact on achievement for
both general education and special needs students.

Results of many researches suggest that enhancing parental involvement in a child’s
schooling relates to overall improved school performance. One reason may be that parents of
higher-achieving students set higher standards for their children’s educational activities than do
parents of low-achieving students (D" Amico J | & Gallaway K_. 2010).

We suggest that a theoretical model for parental involvement is needed to assist schools
to design policies and procedures for involving parents. The model proposed suggests
competencies needed by teachers to ensure its successful implementation. The model 1s also used
to generate a checklist of questions that schools can employ to evaluate their practice of parental
involvement i order to identify strengths and areas that need further development.
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